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Most education programs of teacher implement learning based on portfolio (Ayu et al., 2020; Mohammed & Alshengeeti, 2020;
Ase & Ll 2020). The implementation of the portfolio is intended to encourage students involved in independent learning
(Ivanova, 2017). Almost all practitioners agree that the learning process in higher education is not limited to providing subject
matter and important concepts (Fadlilah, 2018; Lubis et al., 2016), but also must give a learning experience. The implementation
of the portfolio is believed to embody the involvement of student in the learning process (Naiessy Ariskha, Sulistyarini Sulistyarini,
2019).

So far, the implementation of the portfolio is considered as product or result of student efforts to take the value ( ,ee
2017). During lectures, students study the mandatory handbooks and make responses through journals and other reference sources.
Students document their learning process in the form of a process portfolio containing material summaries and concept maps in
three languages with different reference sources. The final grades of students in this study were taken from several aspects, namely
attendance, class participation, presentations, daily portfolio checking and portfolio collection at the end of the lecture.
Documentation of the learning process through portfolios at a certain level encourages the full involvement of students in lectures
(Anugraheni Indri, 2017).

A number of studies have shown that portfolio can improve students’ understanding of concepts in courses (Nurapriani
et al., 2020). The implementation of the portfolio is able to foster student’s responsibility in completing the tasks given, the
collection of student assignments contained in the portfolio is evidence that can show that students have carried out learning
activities (Nuraeni, 2019). In addition, the portfolio reveals the extent to which students’ conceptual understanding of the subject
matter and motivation (Efendi & Muslem, 2017). The portfolio results are collected as evidence of student activity (Nuraeni,
2019). However, a number of studies have shown that this portfolio of work or documentation is only a collection of evidence,
and is not sufficient for the ultimate goal of modern teacher education courses in universities (Cimer, 2011; Gunneng & Ahlstrand,
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2002; Morrison et al., 2018), particularly Arabic. The starting point for this research is to bring the format of evaluation and self-
reflection— in this case the product portfolio — it is more in line with the goals of teacher education (Alfariss, 2019; Hartini, 2017).
We need to develop the implementation of portfolio-based learning that emphasizes on self-reflection. On the basis of extensive
literature study, we develop a “product portfolio” as a portfolio-based learning model of applied linguistics courses for Arabic
teacher education.

In the context of this research, the implementation of the portfolio is intended to encourage students to reflect on their
knowledge and skills and to get them to document their competency development. In contrast to the portfolio used to evaluate
student competencies, the portfolio in this study focuses on student self-learning (Chairunisa, 2018; Lubis et al., 2016). In our
learning based on portfolio, students start by selecting a personal learning point based on a strength/weakness analysis conducted
with their portfolio supervisor, or in this case forms a small group to look for problems. Then, they develop a lesson plan starting
with problem determination. They reflect on their learning activities and the extent to which they have mastered the competencies
expected as pre-service Arabic teachers at the end. Students are encouraged to use multimedia to compile a portfolio, which is
expected to contain items in a large capacity that will serve to describe the development of their competence. Students are not
forced to submit an electronic portfolio, but this is certainly encouraged. The learning portfolio evaluation focuses on the student’s
capacity for independent study. The main research question of this research is How to use portfolio in improving self-study skills?

Self-Study

Self-study is a learning process in which each individual can take the initiative, with or without the help of others, in
determining their learning activities, for example formulating learning objectives, learning resources, diagnosing learning needs,
and controlling their own learning process (Sundayana, 2018). Self-study can assist students become skillful at solving problems
in the right and fast time period (Syahputra, 2017). With self-study, a student can become a smart learner (Inah, Ghazali, &
Santoso, 2017; Fadlilah, 2018) and gain a meaningful learning experience (Martharina et al., 2016). Individuals are said to be
independent if they have characteristics including self-confidence, being able to work alone, mastering skills and skills that are in
accordance with their work, respecting time, responsibility (Sari & Rozi, 2017), having a competitive desire to advance, and being
able to make decisions (Mulyaningsih, 2014; Syafrina, 2017).

Self-study can provide several advantages. Apart from being able to form independent and responsible students (Fadlilah,
2018), students can explore more capacities within themselves (Dewi, 2010). Another advantage, students get learning satisfaction
through completed tasks, gain experience and skills in completing their tasks, and achieve the ultimate goal of education, namely
students can become teachers for themselves (Fadlilah, 2018). As the result, students are more active and flexible in determining
what they want in achieving learning. According to Song & Hill (Song & Hill, 2007), self-study has three stages, namely planning,
monitoring, and evaluating. This stage begins with students planning activities for learning, planning the desired learning
components, and determining the learning targets to be achieved then observing their learning.

Portfolio

Portfolio can be interpreted as a collection of documents in the form of organized and systematic tasks created by students
in the learning process Portfolio that serves as a documentation of abilities that have been achieved by students at each level of
activities designed (Chairunisa, 2018; Puji, 2011; Rohani & Kesumawati, 2018; Sundayana, 2018). Learning based on portfolio
places students as learning subjects and teachers as facilitators (Patni et al., 2018). This learning practice can be an educational
program that encourages competence, responsibility and student participation, learns to assess and influence public policies, and
dares to participate in activities (Rohani & Kesumawati, 2018).

The advantages of learning with portfolios are that students can demonstrate a process, there is an agreement between
lecturers and students about the assessment criteria and tasks to be done, and provides great motivation for students (Ali Sadikin,
Mia Aina, 2016), encouraging the application of learning to real life situations (Rohani & Kesumawati, 2018), and effective,
where students have succeeded in producing a product in the form of writing or other works (Eka Sulistia Dewi, 2013).

The learning steps with portfolio (Arifin, 2011) are as follows :

1. Identifying problems

Form small groups to look for problems

2. Choosing a problem to study in class

Determine the type of problem to be examined in class.

3. Collecting information related to the problem under study

Through library facilities, newspapers, publishing offices, electronic information networks and so on.
4. Creating a portfolio

Students work on assignments according to the provisions as portfolio material.

5. Presenting a portfolio (showcase)
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Each group presents the results of their work
6. Doing reflection
Conclusion from Teacher and Joint Discussion (Rohani & Kesumawati, 2018).

Comprehension

Many developed countries have realized the need to pay attention to the comprehension of students and make it one of
their main priorities in education reform. Education is expected not only to focus on knowing and receiving knowledge, but also
on its use in real life (2017 ,_==).

According to the Big Indonesian Dictionary, to understand implies that to understand correctly (KBBI). Comprehension
is a person’s ability to understand something from various aspects. A student can be said to understand if the individual can
provide a description of the things being studied using his/her own words (Patni et al., 2018; Utami et al., 2016). Even according
to Utami, comprehension is not only able to explain something in individual’s own language but also apply it (2019 ,2wdill), Thus,
comprehension is very important in all sciences and knowledge, because it is the basis for developing students’ thinking ( & 3ls=
2020 , LA,

Bloom’s taxonomy (1984) is a “convenient, quick, efficient, testable, measurable and accountable” multi-tiered model
of knowledge production and thinking. Bloom’s taxonomy classifies six levels of thinking: “(a) knowledge, (b) comprehension,
and (c) application represent lower-order thinking skills; (d) analysis, (e) synthesis, and (f) evaluation signify higher-order
thinking or critical thinking skills” (Khalil, 2020). Verb and question examples that represent intellectual activity on each level
are listed below. First, Knowledge: arrange, define, duplicate, label, list, memorize, name, order, recognize, relate, recall, repeat,
and reproduce state. Second, Comprehension: classify, describe, discuss, explain, express, identify, indicate, locate, recognize,
report, restate, review, select, and translate. Third, Application: apply, choose, demonstrate, dramatize, employ, illustrate, interpret,
operate, practice, schedule, sketch, solve, use, write. Fourth, Analysis: analyze, appraise, calculate, categorize, compare, contrast,
criticize, differentiate, discriminate, distinguish, examine, experiment, question, and test. Fifth, Synthesis: arrange, assemble,
collect, compose, construct, create, design, develop, formulate, manage, organize, plan, prepare, propose, set up, and write. Sixth,
Evaluation: appraise, argue, assess, attach, choose, compare, defend estimate, judge, predict, rate, core, select, support, value,
evaluate (Abduh, 2015).

METHOD
This study used a descriptive research and qualitative approach. through observation, questionnaires, and documentation.
This observation is used to observe directly and indirectly about learning using portfolios, the questionnaire was submitted to
students to find out their responses to the use of portfolios and the documentation technique is used to collect data from archives
and documents that are related to research. The data analysis process in this research is that the researcher analyzes the data by
classifying the data and interpreting the contents of the data. After obtaining the data, the next step is to manage the data through
several stages, namely: data reduction, data presentation, and conclusions.

RESULT AND DISCUSSION
Self-Study through Portfolio in the Context of Applied Linguistics

The benefit of portfolio in second language research has been proven and well documented, especially in terms of
increasing motivation and improving linguistic skills (Lam, 2013), however the evidence that portfolio can encourage students to
be actively involved and responsible in managing learning or briefly can learn independently after exposure to portfolio-based
learning is still very limited (Hamp-Lyons, 2006). Undoubtedly, the implementation of portfolio has facilitated linguistic learning
and increased the potential for formative assessment of learning (Lam & Lee, 2009). There is a high level of confidence from
practitioners that aspects of the portfolio will improve students’ linguistic abilities.

Regardless of the advantages of portfolio, research that supports the use of portfolio as a learning tool and productive
assessment in promoting independent learning is still very limited, therefore the development of a conceptual model that describes
the interaction between portfolio and self-learning attitudes in the context of learning Arabic applied linguistics is necessary. So
far, researchers have also focused more on investigating how portfolio that emphasize self-directed learning affect students’
attitudes and perceptions of their competencies in the context of their learning (Aydin, 2010), rather than how it directly impacts
on competency development. Despite these issues, Hamp-Lyons and Condon (Hamp-Lyons, 2000) and Lam (Lam, 2013)
demonstrate for the development of a theoretical framework on portfolio-based learning that can validate claims by previous
researchers, and explain how independent learning can be enhanced in classroom portfolio-based learning, and how it impacts on
the quality of teaching, learning, and improvement of linguistic competence and comprehension.

In the context of this research, learning based on portfolio emphasizes on self-reflection. A number of studies have shown
that reflection is appropriate tool for general reflection (Chi et al., 1994; Van Den Boom et al., 2004) and has an effect on students’
competence development and students’ comprehension of self-study (Van Den Boom et al., 2004). Reflection is a new concept
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for students in this study, and it is known that most students do not do spontaneous reflection in their learning process (Van Den
Boom et al., 2004). Therefore, in this study, writing reflection is used to develop students in their learning, because reflection is
an important part of the portfolio process (Cimer, 2011; Foote & Vermette, 2001), so it is not only a collection of evidence.

Nufez Pardo & Téllez Téllez (Nufiez Pardo & Téllez Téllez, 2015) define that self-reflection as self-criticism when
understanding a phenomenon and how to describe it through experimentation and reflection on actions that rebuild and examine
the actions and events experienced. The main reason should be a reflective component to a portfolio is that experience does not
always lead to learning; Intentional reflections on experiences is very important.

The implementation of portfolio on self-study

Each student is assigned to prepare a portfolio that documents evidence of their learning and understanding of the topics
that studied in an applied linguistics course. At the first meeting, the lecturer needs to give clear and detailed instructions regarding
the contents of the portfolio, especially about the explanation of the self-reflection writing task. The portfolio in this research
context is flexible in terms of content and nature, but students are given a minimum number of assignments that must be included
to guide them and reduce any ambivalence that students may experience. Therefore, a framework is provided to guide students
throughout the process, while enabling them to feel free enough to pursue an independent direction (Darling, 2001).

At each meeting, each student is required to present their summary for 10 minutes using Arabic, Indonesian and English
with different references between students. At the end of the portfolio process, students are expected to write a summary of a
reflection paper, responding to what they have learned during the applied linguistics course and from the entire learning experience
with a portfolio. This reflection paper is designed to provide summative data on the use of student portfolios in their own words.
In addition, the end-of-semester test is also given to provide quick feedback to students about their learning throughout the
semester. The test is self-assessed at the end of the lesson, and answer/reinforcement is given by the lecturer.

Portfolio is collected at the end of the eighth week, right before the midterm exams, and returned to students with written
feedback from the lecturer about the contents of the portfolio and the progress that students have made in terms of cognitive,
linguistic, and affective. Then the portfolio is collected again at the end of the semester, and each portfolio is analyzed for content
and returned with written feedback from the lecturer.

The Implementation of Portfolio on Student’s Comprehension

Portfolios are emphasized on mastering the concepts of students so that portfolios can be a means of learning for students
(Utami et al., 2016). According to Gunnar, portfolios help students construct an understanding of concepts and processes and also
make students discover things by investigating them on their own (Abdulkadir & Feral, 2014). Besides being useful for seeing
the development of student understanding, portfolios help students to do self-reflection and be more responsible in assignments
(Patni et al., 2018).

Portfolio assignments given by lecturers to students in the form of summaries and concept maps that presented in three
languages for ten minutes in each language are the form of students’ comprehension. By writing a summary, students must look
for appropriate material from various references then read it, understand it, compare it and then give conclusions. Further, students
make a concept map that requires an in-depth analysis of the previous conclusions. Students are also required to apply a concept
in learning. At the end of the presentation, students give each other criticism and suggestions.

First, Knowing, is the ability to mention or explain again. Students explain the material by defining, stating, and
identifying. Second, Understanding, is the ability to understand something and restate it in your own words. Students describe
and summarize the material. Third, Implementing, namely the ability to use concepts. Students prove and demonstrate in learning.
Fourth, Analyzing, is the ability to separate concepts into several components to gain a broader understanding. Students compare
and relate to previous knowledge. Fifth, Synthesizing is the ability to compose components to produce new concepts. Students
combine and compile opinions and material from several sources. Sixth, Evaluating is the ability to assess something based on
certain references. Students criticize, correct and complement each other.

CONCLUSION
Utilization of Portfolio is develope a self-study and comprehension’s students. The process for producing portfolio
involves activities, there are reflection and self-assessment as well as feed back. The development and implementation of portfolio
based product includes cognitive, psychomotor and affective aspects. The results support Bloom’s taxonomy, based on summaries
and concept maps is then presented in three languages, namely Arabic, English, and Indonesian in ten minutes for each language
enable them combine information to be easier, remembered, understood , analyzed and evaluated.
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