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ABSTRACT 

 
7KLV� UHVHDUFK� LV� SXUSRVHG� WR� GHVFULEH� WHDFKHUV¶� SHUFHSWLRQ� RQ� ZULWLQJ�

assessment based on 2013 curriculum at MAN 2 Kediri. This research used 

descriptive qualitative as the approach. The subject of this research is six English 

teachers of MAN 2 Kediri. There are two tools that were used to get the data 

namely questionnaire and interview. The results of this research are (1) in attitude 

assessment, almost all teachers of MAN 2 Kediri arrange the instrument in the 

right way, but the scoring rubric was not appropriate with 2013 curriculum (2) in 

knowledge assessment, all teachers of MAN 2 Kediri arrange the question and 

scoring rubric appropriately with 2013 curriculum (3) in psychomotor assessment, 

teachers arrange the question in psychomotor assessment in the right way but the 

choosing of question is not suitable for psychomotor assessment. For the scoring, 

all teachers use analytic rubric, but, do not concern the criteria in the scoring 

rubric. (4) most of teachers do not have any problems in the writing assessment. 

For the suggestions, teachers should add the description in scoring rubric for 

attitude assessment as the same with 2013 curriculum. Next, in choosing the 

question/task should be appropriate with the aspect that will be assessed. The last, 

teachers should determine the criteria for scoring rubric in knowledge and 

psychomotor assessment. 
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INTRODUCTION 

Writing is being a concern due to the usefulness in competing in 

globalization era. Writing has some important roles in education. According to 

Kellog in Fareed (2016) argued that writing is a cognitive process that test 

memory, thinking ability and verbal command to successfully express the ideas. 

One of the reason that writing is one of the basic skill in any jobs. Due to the 

importance of writing, teachers should prepare their teaching or class well. One of 

the important things to be prepared is assessment. According to Coombe (2018) 

DVVHVVPHQW� PHDQV� D� V\VWHPDWLF� SURFHVV� WR� LPSURYH� VWXGHQWV¶� ODQJXDJH� OHDUQLQJ�

and development by evaluating and measuring collected data and information on 

VWXGHQWV¶� ODQJXDJH� NQRZOHGJH�� XQGHUVWDQGLQJ�� DQG� DELOLW\�� 0RXVDYL� LQ� 7UDQ�

(2012) GHILQHG� DVVHVVPHQW� DV� UDWLQJ� RU� DSSUR[LPDWLQJ� WKH� OHYHO� RI� VRPHRQH¶V�

attributes. Huot and Neal (2006) argued that writing assessment is the 

WHFKQRORJLHV� DQG� SUDFWLFHV� XVHG� WR� HYDOXDWH� VWXGHQWV¶� ZULWLQJ� DQG� OHDUQLQJ��

Behizadeh and Engelhard (2011) stated that assessment of writing refers to an 
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area of study that contains theories and practices that guide the evaluation of a 

ZULWHU¶V�SHUIRUPDQFH�RU�SRWHQWLDO�WKURXJK�D�ZULWLQJ�WDVN� 

In the arranging assessment, school or teachers use 2013 curriculum as the 

guidance. Based on Permendikbud No. 23 tahun 2016 chapter 2, section 3 about 

WKH� DVVHVVPHQW� DVSHFW� RI� VWXGHQWV¶� OHDUQLQJ� RXWFRPH, the aspect that must be 

assessed in 2013 curriculum are attitude, knowledge and psychomotor. There are 

some steps in assessment. Based on Permendikbud No. 23 tahun 2016 about 

procedure of learning process and learning result assessment by teachers, the 

procedures of assessment divided into eight steps. It is from the preparation until 

the utilizing the report of assessment result. One of them is arranging the 

assessment. Arranging assessment is one of important principal in the learning 

process remaining that teachers is a facilitator in learning process who have the 

responsibilities to give the best education for the students. So that, this research 

DLPHG� WR� GHVFULEH� WKH� WHDFKHUV¶� SHUFHSWLRQ� LQ�ZULWLQJ� DVVHVVPHQW� EDVHG� RQ� �����

curriculum.  

The objective of this research are (1) to describe the way how to arrange the 

LQVWUXPHQW�IRU�DVVHVVLQJ�VWXGHQWV¶�DWWLWXGH�����WR�GHVFULEH�the way how to arrange 

WKH�TXHVWLRQV�WDVN�RQ�DVVHVVLQJ�VWXGHQWV¶�NQRZOHGJH�in writing (3) to describe the 

ZD\� KRZ� WR� DUUDQJH� WKH� TXHVWLRQV�WDVN� RQ� DVVHVVLQJ� VWXGHQWV¶ psychomotor in 

writing (4) to describe the way how to arrange the scoring rubric for assessment 

RQ�VWXGHQWV¶�DWWLWXGH�����WR�GHVFULEH�the way how to arrange the scoring rubric for 

DVVHVVPHQW� RQ� VWXGHQWV¶� NQRZOHGJH� LQ� ZULWLQJ� ���� WR� GHVFULEH� the way how to 

arrange the scoring UXEULF�IRU�DVVHVVPHQW�RQ�VWXGHQWV¶�SV\FKRPRWRU in writing (7) 

to describe the problem faced by teachers in assessing writing.  

 

Method 

The approach of this study is descriptive qualitative. The data collecting 

method is using questionnaire and interview. The questionnaire was divided into 

three part such as attitude, knowledge and psychomotor. For teachers there are 82 

statements and for students, there are 16 statements. The interview, was designed 

for deputy head of curriculum with 12 questions. Second, was for students In 

collecting the data, researcher chose the location of research at MAN 2 Kediri. 

The data was gotten from three sources such as six English teachers, one deputy 

head of curriculum and ten students of MAN 2 Kediri. The procedure of the 

research was divided into three steps such as research preparation, research 

process and data analysis. Research preparation includes the getting permission 

from MAN 2 Kediri as the location of research. research process is the activity to 

collect the data by using questionnaire and interview. It is conducted via 

WhatsApp application due to pandemic of covid-19. Then, the data that had been 

gotten must be analyzed. It is analyzed by doing data display, data reduction and 

data verification. 

 

Result and Discussion 

After got the data, the researcher analyzed it and verify it by using 

triangulation. And the result based on the objective of the research is explained as 

follow: 
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Result 

1. 7KH�WHDFKHUV�ZD\�WR�DUUDQJH�WKH�LQVWUXPHQW�IRU�DVVHVVLQJ�VWXGHQWV¶�DWWLWXGH�LQ�
writing assessment 

First, from the data of questionnaire about technique used, the researcher 

found that (1) observation technique is used by all teachers of MAN 2 Kediri (2) 

self-assessment is used by five teachers, one teacher do not use it (3) Peer 

assessment is only used by one teacher, while five teachers do not use peer 

assessment as the technique in attitude assessment. Second, the data from the 

questionnaire aspects in attitude assessment showed (1) spiritual aspect is used by 

two teachers, while four teachers do not use spiritual aspect in attitude assessment 

(2) social aspect is used by all teachers in arranging the attitude instrument. 

Third, the finding in questionnaire about criteria data has result that devout 

worship criteria do not used by all teachers. Orderly pray criteria is used by five 

teachers, one teachers do not use it. Religious tolerance criteria is used by three 

teachers while two teachers do not use it. Gratitude criteria is used by all teachers. 

Greeting is used by one teacher, while five teachers do not use it. Polite criteria is 

used by all teachers. Caring criteria is used by all teachers. Self-confidence 

criteria is used by all teachers. Discipline criteria is used by all teachers. 

Responsibility criteria is used by all teachers. Caring for the environment is used 

by all teachers. Cooperation is used by one teacher, while five teachers do not use 

it. Responsive criteria is used by all teachers. Pro-active criteria is used by one 

teacher, five teachers do not use it. Beside that, from the interview answers, all 

teachers said that there are no other criteria that they used in attitude assessment. 

The last is about the instrument form used in attitude assessment. From the 

data finding, researcher can found that the form of journal is used by five teachers, 

one teachers do not use it. The form of check list is used by four teachers, while 

two teachers do not use this. Rating scale is used by four teachers except two 

teachers. 

 

2. 7KH� WHDFKHUV� ZD\� WR� DUUDQJH� WKH� TXHVWLRQ�WDVN� IRU� DVVHVVLQJ� VWXGHQWV¶�
knowledge in writing assessment 

From the data finding in questionnaire about technique used in knowledge 

assessment has result that multiple choice is used by all teachers. Essay is used by 

five teachers, while one teachers do not use it. Assignment is used by all teachers 

as the technique in knowledge assessment. Next, table 4.6 is about arranging the 

grid. The finding show the result that five teachers arrange the grid before making 

writing questions, while one teacher do not do it. When making the grid, all 

teachers representing the contents of the curriculum to be tested. The next result is 

all teachers answer that they make the grid component in detail, clearly, and easily 

understood. The last result from table 4.6 is all teachers answer that they set the 

question indicators clearly and can make questions according to the form of the 

questions which have been set. 

Table 4.7 is about the component used in arranging the grid. The finding 

shows result that (1) type / level of school is used by all teachers (2) study 

programs / majors is used by all teachers (3) subject of lesson is used by two 

teachers, while four teachers do not use it (4) school year is used by all teachers 
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(5) referenced curriculum is used by five teachers, while one teachers do not use it 

(6) time allocation is used by all teachers (7) total of questions is used by all 

teachers (8) question form is used by all teachers (9) basic competencies is used 

by all teachers (10) class and semester is used by all teachers (11) material is used 

by all teachers (12) indicator is used by all teachers (13) cognitive level is used by 

three teachers, while three others do not use it (14) question number is used by all 

teachers. 

The last, teacher should paying attention into cognitive level when 

arranging the questions. The finding in table 4.8 show the result which all teacher 

answer that they pays attention to all cognitive level in arranging the question of 

writing.  Beside the questionnaire, the interview show the result answer that five 

teachers in arranging the question, they only pays attention in the level of 

question, it is low to hard level. While one teacher arrange the question by see the 

syllabus first, then determine the percentage of easy, medium, difficult item, and 

the last is make the grid. More, all teachers had an opinion that there is no other 

component in arranging the grid except in questionnaire. 

 

3. The teachers way to arrange the question/task for assessing VWXGHQWV¶�

psychomotor in writing assessment 

Table 4.9 about techniques used showed that performance technique is used 

by one teacher only, while other teachers do not use it. Project technique is used 

by all teachers. Portfolio technique is used by three teachers, while three other 

teachers do not use it. Product technique is used by all teachers. More, from the 

interview question number 6 has result that five teachers give example of sentence 

of present perfect continuous as the question of performance technique in writing. 

While from number 7 until 9, five teachers teacher never classify the question into 

portfolio technique, project technique and product, they just classify from low to 

hard and based on taxonomy bloom as the same with answer of number 5. One 

teacher has answer for number 6 until 9 and the results are (1) the example 

question in performance is nothing (2) the example of question in project 

technique is compose a hortatory text based on the study WKDW�VWXGHQWV¶�PDNH�����

the example of question of portfolio technique is submit some study WKDW�VWXGHQWV¶�

make in some topic (4) the example of question of product technique is submit 

study DQG�DUJXPHQW�WKDW�VWXGHQWV¶�PDNH�IRU�WKH�WRSLF� 

The result of Table 4.10 showed that (1) all teachers arranges the grid before 

making writing questions (2) one teacher makes a grid by representing the 

FRQWHQWV�RI�WKH�FXUULFXOXP�WR�EH�WHVWHG��ZKLOH�ILYH�WHDFKHUV�GRQ¶W�����DOO� WHDFKHUV�

make the grid component in detail, clearly, and easily understood (4) three 

teachers set the question indicators clearly and can make questions according to 

the form of the questions which have been set, except other three teachers. 

Table 4.11 has result that (1) type / level of school is used by all teachers (2) 

study programs / majors is used by all teachers (3) subject of lesson is used by one 

teacher, while five teachers do not use it (4) school year is used by all teachers (5) 

referenced curriculum is used by one teacher, while five teachers do not use it (6) 

time allocation is used by all teachers (7) total of questions is used by three 

teachers (8) question form is used by all teachers (9) basic competencies is used 
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by all teachers (10) class and semester is used by all teachers (11) material is used 

by all teachers (12) indicator is used by all teachers (13) cognitive level is used by 

three teachers, while three others do not use it (14) question number is used by all 

teachers. The last, teacher should paying attention into cognitive level when 

arranging the questions. Table 4.12 show that all teachers pay attention in three 

cognitive levels in arranging the questions for psychomotor assessment. 

 

4. 7KH�WHDFKHUV�ZD\�WR�DUUDQJH�WKH�VFRULQJ�UXEULF�IRU�DVVHVVLQJ�VWXGHQWV¶�DWWLtude 

in writing assessment 

The result of data is gotten from table 4.13 about the questionnaire answer 

in scoring rubric of attitude assessment. The results are (1) five teachers except 

one teacher give a predicate for scoring attitude assessment (2) all teachers use 

very good, good, good enough and less as the predicate in scoring attitude 

assessment (3) two teachers give the description of the behavior of each predicate, 

while four teacher do not give it.  

 

5. The teachers way to arrange the scoring rubric fRU� DVVHVVLQJ� VWXGHQWV¶�

knowledge in writing assessment 

Scoring rubric for knowledge assessment is divided into two such as 

objective and non-objective scoring rubric. The result is gotten from table 4.14 

from the questionnaire answer about scoring rubric of knowledge assessment. It 

shows that teacher all teachers except teacher 6 use objective scoring in assessing 

VWXGHQWV¶�NQRZOHGJH��7KHQ��WKH�QRQ-objective scoring is used by all teachers. Last, 

all teachers determine the assessment criteria in non-objective scoring. More, 

from the interview, shows the result that five teachers use criteria remembering, 

understanding, applying, analyzing and creating in non-objective scoring. While 

one teacher said that there are no criteria in non-objective scoring. 

 

6. The tHDFKHUV� ZD\� WR� DUUDQJH� WKH� VFRULQJ� UXEULF� IRU� DVVHVVLQJ� VWXGHQWV¶�

psychomotor in writing assessment 

There are two kinds of rubric that can be used by the teachers in assessing 

students psychomotor. The kinds of scoring rubric is holistic rubric and analytic 

rubric. From table 4.15 about the questionnaire answer in scoring rubric of 

psychomotor assessment has result that (1) all teachers do ot use holistic rubric in 

assessing psychomotor aspect (2) all teachers use analytic rubric in assessing 

psychomotor aspect. More, from the answer for interview number 10, researcher 

explain that all teachers do not use other format and there are no criteria in both 

holistic and analytic rubric. 

 

7. Teachers Problems in writing assessment 

From the answer of interview of number 11, the results are (1) five teachers 

do not face any obstacle in arranging the instrument and question for attitude, 

knowledge and psychomotor aspect in writing. (2) one teacher make an 

instrument and question/task as simple as possible for students is not easy. The 

last is the interview answer of number 12 show the result that all teachers do not 
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face any problem or obstacles in arranging the scoring rubric for attitude, 

knowledge and psychomotor in writing. 

 

Discussion 

1. The teachers¶ ZD\�WR�DUUDQJH�WKH�LQVWUXPHQW�IRU�DVVHVVLQJ�VWXGHQWV¶�DWWLWXGH�LQ�

writing assessment. 

Based on the result of data analysis, the researcher found that 66,6 % 

teachers of MAN 2 Kediri pays attention to the observation and self-assessment 

techniques. Verified by the curriculum staff, that in MAN 2 Kediri conduct an 

attitude assessment by using all technique in 2013 curriculum. For addition, from 

WKH� UHVXOW� RI� VWXGHQWV¶� TXHVWLRQQDLUH�� LW� FDQ� EH� VDLG� WKDW� WHDFKHUV� DSSO\� WKH�

observation and self-assessment for students. More, 66,7 % teachers of MAN 2 

Kediri pays attention in the using of spiritual aspect and social aspect in attitude 

assessment. According to the 2013 curriculum, in the attitude assessment should 

use all aspect of attitude assessment, but four teachers that do not use spiritual 

aspect in attitude assessment. Based on the interview from curriculum staff, there 

are two aspects that should be assessed, those are spiritual aspect and social 

aspect. There are 70,24 % teachers who use the criteria in the questionnaire 

choice. According to 2013 curriculum, the form of instrument for attitude 

assessment is divided into three such as journal, check list, rating scale. Based on 

the interview from curriculum staff, she said that in MAN 2 Kediri the form of 

attitude assessment is journal, check list and rating scale. From the data, 

researcher found 72,2% teachers of MAN 2 Kediri pays attention the using of 

form in the arranging instrument for attitude assessment.  

 

2. 7KH� WHDFKHUV� ZD\� WR� DUUDQJH� WKH� TXHVWLRQ�WDVN� IRU� DVVHVVLQJ� VWXGHQWV¶�
knowledge in writing assessment 

Based on 2013 curriculum the activity that should be done such as 

determine the technique, arrange the grid, and arrange the question based on the 

grid that has arranged. Based on interview with curriculum staff, the way for 

arranging the question is making the grid based on the syllabus then arranging the 

question. Researcher found that 99,4% teachers use almost all techniques in 

assessment of knowledge aspect. 91,6% teachers of MAN 2 Kediri pay attention 

to the grid arrangement before arranging the question. Third, in the arranging 

question, teachers should determine the level cognitive of the questions. Then, the 

researcher found that 100% teachers of MAN 2 Kediri pay attention in the 

determining the cognitive level in the arranging the question. It is verified with the 

interview section that all teachers done the arrangement of question with the right 

way and relatHG� ZLWK� WKH� ����� FXUULFXOXP�� )URP� WKH� VWXGHQWV¶� TXHVWLRQQDLUH�

result, they have done all the form of questions, so it can be said that teachers 

have applied all techniques in knowledge assessment. 

 

3. The teachers way to arrange the question/task for DVVHVVLQJ� VWXGHQWV¶�

psychomotor in writing assessment 

Based on 2013 curriculum the activity that should be done such as 

determine the technique, arrange the grid, and arrange the question based on the 
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grid that has arranged.. Based on the interview with curriculum staff, to arrange 

the questions, teacher should arrange the grid from the syllabus then arrange the 

TXHVWLRQV��)URP�WKH�UHVXOW�RI�VWXGHQWV¶�TXHVWLRQQDLUH��WHDFKHUV�DVNHG�WKH�VWXGHQWV�

to do project, portfolio and product assessment. Researcher found that 66,6% 

teachers are pay attention in the techniques in assessment of psychomotor aspect. 

Almost all teachers said that they use an activity to make a sentence of present 

perfect continuous, but actually making a sentence is classified in the knowledge 

assessment. More, almost all teachers said that they never classify the 

question/task into portfolio, project, and product technique. Second, 80,5% 

teachers of MAN 2 Kediri pay attention to the grid arrangement before arranging 

the question. Third, in the arranging question, teachers should determine the level 

cognitive of the questions. Then, the researcher found that 100% teachers of MAN 

2 Kediri pay attention in the determining the cognitive level in the arranging the 

question. It is verified with the interview section that all teachers done the 

arrangement of question with the right way and related with the 2013 curriculum. 

 

4. 7KH�WHDFKHUV�ZD\�WR�DUUDQJH�WKH�VFRULQJ�UXEULF�IRU�DVVHVVLQJ�VWXGHQWV¶�DWWLWXGH�
in writing assessment 

In the arrangement of scoring rubric, teachers need to pay attention in the 

some things in the attitude assessment. According to the 2013 curriculum, there 

are two aspects in scoring rubric of attitude assessment such as predicate and 

description. It means that teachers give the predicate with A,B,C or D then 

teachers should give the description based on the predicate they gave. Based on 

the interview with curriculum staff, teachers are free to arrange the scoring rubric 

based on the subject of lesson they teach. First, determine the predicate in the 

scoring rubric. Second, determine the description in every predicate. From the 

result of data analysis, researcher found that 96,6% teachers of MAN 2 Kediri pay 

attention into the predicate in scoring rubric. It means that almost all teachers use 

predicate in the scoring rubric. But, only 33.3% teachers use description in the 

scoring rubric. So, it can be conclude that teachers of MAN 2 Kediri using 

predicate in the arrangement of scoring rubric but only some teachers use 

description on it. 

 

5. 7KH� WHDFKHUV� ZD\� WR� DUUDQJH� WKH� VFRULQJ� UXEULF� IRU� DVVHVVLQJ� VWXGHQWV¶�
knowledge in writing assessment 

Based on 2013 curriculum, the scoring rubric for knowledge assessment 

divided into two. The scoring rubric for knowledge assessment are objective 

scoring rubric and non-objective scoring rubric. From the result of data analysis, 

researcher found that 94.4% teachers use both objective and non-objective 

scoring. But, when the researcher ask in interview section about what criteria in 

the non-objective scoring, five teachers answer that they do non-objective scoring 

of writing by using some criteria such as remembering, understanding, applying, 

and creating. Those criteria are not suitable for the non-objective scoring rubric in 

this case is scoring for writing.  So, it can be concluded that in the arrangement of 

scoring rubric for knowledge assessment, teachers use both objective and non-

objective scoring, but the using of criteria for non-objective rubric is not 



8 

appropriate with the scoring rubric for writing assessment especially in non-

objective scoring rubric. 

 

6. 7KH� WHDFKHUV� ZD\� WR� DUUDQJH� WKH� VFRULQJ� UXEULF� IRU� DVVHVVLQJ� VWXGHQWV¶�
psychomotor in writing assessment 

In the arranging scoring rubric for writing assessment in psychomotor 

aspect, there are two kinds of rubric that can be used. Those are holistic and 

analytic rubric. From the result of data analysis, through questionnaire the 

researcher found there is no teacher who choose holistic rubric. It can be said that 

100% teachers or all teachers use analytic rubric in the scoring of writing 

assessment in the psychomotor aspect. But, in the interview section about what 

criteria that they use in the rubric, all teachers said there is no criteria. It is very 

contradictive with their chosen in the questionnaire, whereas, teachers should 

determine the criteria for analytic rubric in scoring writing. So, it can be conclude 

that teachers of MAN 2 Kediri arrange the analytLF�UXEULF�IRU�DVVHVVLQJ�VWXGHQWV¶�

psychomotor especially in writing. More, they do not determine any criteria for 

analytic rubric for scoring psychomotor in writing assessment. 

 

7. The teachers problems in writing assessment 

From the result of data analysis, through the interview section about the 

problem that is faced by teachers in writing assessment, the researcher found that 

five teachers claimed that they do not have any obstacles or problems in the 

writing assessment especially in the arranging of instrument, question, and scoring 

rubric for attitude, knowledge and psychomotor assessment. But, there is one 

problem that faced by one teacher. The problem is not easy to make the scoring 

rubric understandable by the students. So, it can be said that almost all teachers of 

MAN 2 Kediri do not face any obstacles or problems in the arrangement of 

writing assessment. 

 

Conclusion 

Conclusion consist the final result from the research. it is concluded based 

on the topics of the research. After analyzed and verified the data with 

triangulation, it can be concluded that (1) The teachers way in arranging the 

instrument for writing assessment in attitude aspect use observation and self-

assessment techniques. Most of teachers do not use spiritual aspect in the 

assessing of attitude, but teachers use the criteria for spiritual aspect. it is very 

contradictive with the statement before. In the arranging of instrument, most of 

them use journal, check list and rating scale. (2) In arranging the question/task for 

knowledge aspect in writing assessment, 99,4% teachers use almost all techniques 

in assessment of knowledge aspect. 91,6% teachers of MAN 2 Kediri pay 

attention to the grid arrangement before arranging the question. 100% teachers of 

MAN 2 Kediri pay attention in the determining the cognitive level in the 

arranging the question. (3) In arranging the question/task for psychomotor aspect 

in writing assessment, 66,6% teachers are pay attention in the techniques in 

assessment of psychomotor aspect. 80,5% teachers of MAN 2 Kediri pay attention 

to the grid arrangement before arranging the question. 100% teachers of MAN 2 
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Kediri pay attention in the determining the cognitive level in the arranging the 

question. (4) 96,6% teachers of MAN 2 Kediri pay attention into the predicate in 

scoring rubric. But, only 33.3% teachers use description in the scoring rubric. It 

can be said that the teachers way to arrange the scoring rubric for assessing 

VWXGHQWV¶�DWWLWXGH�GR�QRW� IROORZ�IRUP�RI������FXUULFXOXP�� ���������� WHDFKHUV�RI�

MAN 2 Kediri use both objective and non-objective scoring. But, they do not 

know what criteria that they use in the scoring of both objective and non-objective 

scoring. (6) 100% teachers or all teachers use analytic rubric in the scoring of 

writing assessment in the psychomotor aspect. But, they do not choose the criteria 

for it. (7) Five teachers do not have any obstacles in the writing assessment. But, 

there is one problem that faced by one teacher. The problem is not easy to make 

the scoring rubric understandable by the students. 
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