
 

 

 

 

 

 

 
 

|  206 

 

 

Asatiza :Jurnal Pendidikan 

Asatiza: Jurnal Pendidikan Vol. 02. No. 03 (2021) 
 

P-ISSN: 2721-0723  |  E-ISSN: 2716-3202 
https://ejournal.stai-tbh.ac.id/index.php/asatiza 

Editorial Address: Kampus STAI Auliaurrasyidin Tembilahan 
Jl. Gerilya No. 12 Tembilahan Barat, Riau Indonesia 29213 
Mail: asatiza@stai-tbh.ac.id  

 

Lecturer’s Feedback and Students’ Writing Performance: 
Social Constructivism Perspective 

*Heriani Dhia Ayu Safitri1,a, Hamamah Hamamah2,b 

1,2, Faculty of Cultural Studies, Universitas Brawijaya, Malang, Jawa Timur, Indonesia 
a herianidhiaayusafitri@gmail.com, b hamamah@ub.ac.id 

ARTICLE 
INFORMATION 

Article History: 
Received : 15/08/2021 
Revised : - 
Accepted : 25/09/2021 
Published : 30/09/2021 

Abstract 
EFL writing as the form of productive skill has been the main issue for 
university students in Indonesia. Therefore, to maintain EFL students to 
be a good writer, lecturer’s feedback is necessary. The aims of this study 
were to find out whether there is any relationship between lecturer’s 
feedback and students’ writing performance, and to find out in what ways 
the lecturer’s feedback given seen from social constructivism. The 
researcher employed mixed method which took the data from 60 third-
semester students in two Essay Writing Classes, and it was collected by 
using questionnaire, students’ writing score, and interview guide. The 
findings showed that correlation coefficient was .273 which indicates that 
the correlation between lecturer’s feedback and students’ writing 
performance was positive. While, seen from the significant level, it 
showed the number .042 which means there was statistically significant 
relationship between those two variables. The qualitative finding asserted 
that the lecturers always gave feedback frequently in the two forms, both 
were oral and written feedback. Other than that, although only one of the 
lecturers who used elaborated feedback, they both provide the assistance 
and objectivity during the assessment process. Based on the results of 
this study the lecturers must give feedback continuously towards 
students’ work and it should be given together with an explanation. 
Moreover, the future researcher can find the similar topic from another 
learning theory such as behaviorism or cognitivism. 
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INTRODUCTION 

As the form of productive skills, EFL 

writing has been the main issue for 

university students in Indonesia. Even at 

the college level, learners still find it 

difficult to comprehend writing skill. 

According to the study conducted by Ampa 

and Quraisy (2018: 2), the fifth-semester 

students of the English Department in 

Indonesia still have the low ability in 

writing English essays.  

Learning writing in English 

proficiency course is considered to be 

difficult for students. Some previous 

studies had investigated the Indonesian 

EFL students’ problems in writing. EFL 
students experienced the difficulties 

mostly from grammar and vocabulary, 

while in terms of writing, the students have 

difficulties in finding the topic and 

constructing the sentence (Setyowati and 

Sukmawan, 2016; Prastyo, 2014). In 

addition, Ariyanti and Fitriana (2017) 
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reveal the common problems faced by 

students in essay writing are in terms of 

using grammar, choosing appropriate 

diction, and compiling cohesive and 

coherent paragraphs.  

Hamamah (2016) emphasized that 

higher education students are still not ready 

in terms of academic writing skill and 

writing discourse to fulfill the requirements 

of having journal publication as one of 

writing products. The finding of this 

previous study supports the idea that 

reading and writing skills are desperately 

needed to increase the number of 

publications in UB.  Therefore, to maintain 

EFL students to be good writers, lecturer’s 
feedback is necessary. 

Indeed, students’ learning and 
achievements can be affected by feedback 

given, either positive or negative.  Harmer 

(1998) argued that over-correction towards 

students’ writing work can have 
demotivating effect for the students. It is 

supported by Pourmandnia and Behfrouz 

(2014), who stated that feedback can be 

more constructive when it focuses on what 

learners do well instead of highlighting the 

failure. That is why, the researcher tried to 

analyze the feedback according to social-

constructivism theory. 

Since the aim of this study is to find 

out the relationship between lecturer’s 
feedback and students’ writing 
performance, the researcher refers to the 

study conducted by Bijami et al. (2016) and 

Pratiwi (2013). According to both previous 

studies, those only explained the teacher’s 
and students’ perspectives toward 
feedback and discussed it from a socio-

cultural perspective. Besides, the feedback 

given is investigated from students’ 

perspectives in the secondary level. 

Therefore, this current study aims to reveal 

the correlation between lecturer’s feedback 
and students’ writing performance and 

describe how lecturer’s feedback is given 
in students’ writing performance seen from 
different learning theory, which is social-

constructivism perspective. In addition, the 

researcher involved students in higher 

education level as the participants who are 

considered to have the ability to understand 

something more complex. This present 

study is considered important to be 

conducted as the findings of this study 

should be beneficial for the lecturer in 

developing their teaching writing 

techniques by providing feedback in the 

process of learning.  

Writing 

Writing is defined as the process of 

gathering ideas and working with them 

until they are presented in a manner that is 

polished and comprehensible to readers. 

Related to writing, many studies show that 

Indonesians are still lack writing skills, not 

only ordinary people who do not deal with 

books or science every day, but also the 

intellectuals (Alwasilah, 2001). 

As one of the writing products, an 

essay contains ideas from the writer’s 
perspective.  Essays, UK (2018) defines 

essay as a piece of work that aims to 

appraise writers’ understanding of specific 
ideas by giving an explanation or 

argument. There are several types of essay 

writing distinguished from the purpose: (1) 

Narrative Essay, which aims to make the 

reader feel involved in the story; (2) 

Descriptive Essay, that is used to describe 

something particular (person, thing, place, 

or even moment); (3) Expository Essay 

https://creativecommons.org/licenses/by-sa/4.0
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which makes the writer consider only 

based on facts, statistic or real example; (4) 

Persuasive Essay which requires more 

supporting ideas to convince the readers of 

their point of view. The writer’s argument 
is also needed, but the aim is to persuade 

the reader that the writer’s argument cannot 
be refuted. 

In the process of writing, the teacher 

as a guide and facilitator should be fair and 

explicit when to take an account in 

evaluation of students’ performance in 
developing their written work (Brown, 

2000). Table 1 shows categories that often 

become the basis for the evaluation of 

students’ writing. 
 

Table 1.  Evaluation Categories for Students’ Writing 

Components                                                  Criteria 

Content 
Thesis statement, subject knowledge, consistent focus, 

development, and extension of ideas 

Organization Logical sequence, coherence, appropriate length 

Vocabulary Richness, appropriate register, word form mastery 

Mechanic Paragraphing, spelling, punctuation, citation 

Language Use / 

Grammar 
Sentence structure, accuracy, word order, tenses used 

 Source. Klimova (2011).

Lecturer’s Feedback 

In language teaching, feedback is an 

important role that focuses on all aspects of 

language such as grammar, vocabulary, 

writing, and speaking (Aridah, 2003). The 

result of the study conducted by Ismail 

(2008) shows that there is a significant 

improvement that students made after they 

were given end-note feedback. Based on 

social-cognitive theory, students will 

construe teacher’s feedback, peer feedback 
and other contextual features according to 

their individual differences. 

Feedback and Social-Constructivism 

Perspective 

Social constructivism sets 

education’s priority on critical concepts 
inside the numerous disciplines, such as 

point of view in literature. Social 

constructivism recommends that feedback 

should be adequate (Gibbs & Simpson, 

2004), constructive (Colasante, 2011; 

Weaver, 2006), and challenging (Fund, 

2010). The excellent social constructivism 

serves as the basis for expressing EFL 

writers’ main argument and their identity. 
According to this theory, feedback 

processes are more beneficial for students 

when it is goal-directed, focused on the 

learning process, specific, frequent, 

positive, unbiased, non-judging, 

constructive, holds elaborations and/or 

justifications, and encouraging dialogue 

(Thurlings et al., 2013). 

Social constructivism made a 

distinction between Knowledge of Correct 

Response (KCR) and Elaborative 

Feedback (EF) (Van der Kleij et al., 2012). 

Knowledge of Correct Response informs 

the learner of the correct answer to a 

specific problem with no additional 

information. It means there is still no 

explanation of why their answers are right 

https://creativecommons.org/licenses/by-sa/4.0
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or wrong, and no chance to improve their 

performance. While, different from KCR, 

Elaborated Feedback refers to provide an 

explanation about why a specific response 

was correct, and it might allow the learner 

to review part of the instruction. It also 

might present the correct answer. In 

conclusion, in KCR, students acknowledge 

that their answers are correct or not, 

whereas EF is considered as an 

encouragement for students to try self-

correction and provides a clue (Thurlings et 

al., 2013). 

METHOD  
The researcher used a mixed method 

that includes both qualitative and 

quantitative methods (Creswell, 2012). 

This study was conducted as part of an 

explanatory design to find out the 

correlation between lecturer’s feedback 
and students’ writing performance. 
According to Fraenkel et al. (2012), 

explanatory design undertakes the 

quantitative method then uses the 

qualitative method to strengthen the 

quantitative findings. 

The population for this study 

included all students in the third semester 

of the English Language Teaching 

Program at Universitas Brawijaya. This 

study took data from students in two 

different writing classes, including 56 

students. The researcher used a simple 

random sampling method to select the 

participants. Since the purpose of this study 

was to explore the relationship between 

lecturer’s feedback and students’ writing 
performance, so the appropriate tools were 

students’ qustionnaire, student writing 
scores, and interview guides. 

The questionnaire used was adapted 

from Rowe (2008). The adjustment process 

generated a new questionnaire with six 

parts consisting of two (2) questions related 

to respondent’s demographics data, forty 
(40) questions related to the views of 

respondents to teacher’s feedback, and one 
(1) question regarding suggestions in terms 

of giving feedback in their writing work. 

By using this questionnaire, the researcher 

obtained data from the participants on the 

general overview of feedback, perceptions 

about feedback, the value of feedback, and 

preferences of feedback. In addition, 

student questionnaires were analyzed 

along with students’ scores collected from 

the writing lecturers. Students’ writing 
scores were used to check if the lecturer’s 
feedback had associated with student 

writing performance. The students’ writing 
scores were obtained from the final writing 

score in the third semester. 

While the researcher also used semi-

structured interview which consists of a list 

of question that designed to obtain clear 

answers from the respondents. The 

researcher conducted the interview 

towards writing lecturers from two 

different classes. 

In the data analysis, the features of 

questionnaire and student writing scores 

were analyzed using a descriptive 

statistical test for quantitative data. The 

data obtained from the questionnaire was 

transferred to the Statistical Package for the 

Social Sciences (SPSS). According to 

Sarwono (2012), if the results show a 

significant level of less than 0.05, it means 

that it is statistically significant. However, 

if the result shows a level of significance 

greater than 0.05, it means that there is no 

https://creativecommons.org/licenses/by-sa/4.0
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statistical significance. While for the 

interview results, the information was 

analyzed by repeatedly reading the 

interview transcripts.  Interview responses 

were recorded and interpreted to guide the 

features of the questionnaire. 

To ensure the validity of the study, 

the researcher referred it to the instrument 

adapted from Rowe (2008) and Pratiwi 

(2013). Before distributing the 

questionnaire and applying the interview 

guide to the respondents, the tools were 

validated by Yulia Hapsari, M.Pd., as the 

expert validator. In this study, the 

triangulation procedure was also applied to 

avoid subjectivity and bias. The researcher 

examined the information obtained from 

the interviews and questionnaires and 

found supporting evidence. 

RESULT AND DISCUSSION 
The results of this study were 

generated by using two methods of 

collecting data which are questionnaire and 

interview. 

The maximum score of the 

questionnaire is 200, and the 

questionnaire’s results for each student 
would be divided into two levels, positive 

and negative. These levels were used to 

classify whether students’ opinions on 
teacher feedback are positive or not. The 

result of the questionnaire calculation is 

shown in Table 2.  

 

 

 

Table 2. Levels Category for the Result of 

Questionnaire 

Points Levels Percentage 
200 – 120 Positive 100% 
119 – 40 Negative 0% 

Based on the result of the 

questionnaire, it showed that 100% of the 

students obtained a level of positive 

category with the average score of the 

questionnaire was 145.73. It meant that all 

of the students had a positive impression 

towards lecturer’s feedback in writing. 
Students’ writing score was collected 

from students’ final score of Essay Writing 
Course.  The students’ score in Essay 
Writing Course is shown in Table 3. 

Table 3. Students’ Essay Writing Final 
Score 

Score Total Percentage 

< 70 5 8,9% 

70 – 75 23 41,1% 

76 – 80 14 25% 

81 – 100 14 25% 

Based on the result of the final score, 

it showed that most students had achieved 

75. From 56 students, the average score of 

their final score was 75.4. 

The researcher used SPSS to 

calculate the data using Pearson Product 

Moment Formula to figure out the 

significance between Lecturer’s Feedback 
and Students’ Writing Performance. Based 

on the calculation process, the result was 

shown in Table 4. 
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Table 4.  Correlation Result 

Feedback 
Writing 

Score 

Feedback Pearson 
Correlation 

1 ,273* 

Sig. (2-tailed)  ,042 
N 56 56 

Writing Score Pearson 
Correlation 

,273* 1 

Sig. (2-tailed) ,042  
N 56 56 

*. Correlation is significant at the 0.05 level (2-tailed). 

The table shows that the correlation 

coefficient (rtable) of Pearson Product 

Moment was .273, which means that the 

correlation between lecturer’s feedback 
and students’ writing performance was 
positive. In addition, seen from the 

significant level (ρ-value), it showed the 

number .042, which is lower than 0.05. 

Therefore, there is a statistically significant 

relationship between lecturer’s feedback 
and students’ writing performance seen 
from a social-constructivism perspective.  

However, the number .273 indicated 

that lecturer’s feedback and students’ 
writing performance have a low positive 

correlation, and its correlation is still at a 

sufficient level. It was proven that when the 

feedback is given more often and complex, 

the improvement in students’ performance 
will not be too much but remain significant. 

In general, the interviewees always 

provided regular feedback through face-to-

face counseling. The feedback given comes 

in two forms, both oral and written. 

Additionally, although of the two types of 

feedback (KCR and EF) only one uses 

elaborated feedback, they still provided 

assistance and objectivity in the assessment 

process. More specifically, it can be seen in 

Table 5. 

 

Table 5.  Interview Result 

Dimensions Interviewees 1 Interviewees 2 

Frequency Frequently Frequently 

Forms of Feedback Oral and written Oral and written 

Clarity Yes Yes 

Assistance Yes Yes 

Objectivity 
Based on evaluation 
categories of writing 

Based on students’ writing 
process and evaluation 
categories of writing 

Encouragement Yes Yes 

Negative Impact No No 

https://creativecommons.org/licenses/by-sa/4.0
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Discussion 

After knowing the students’ writing 
scores and the results of the feedback 

questionnaire, the researcher tried to find a 

correlation between the lecturer’s 
feedback and the students’ writing 
performance. According to previous 

research, Bijami et al. (2016) confirmed a 

weak relationship between teacher’s 
feedback and students’ writing 
performance. Based on the results above, 

it is consistent with the results of the 

present study that lecturer’s feedback can 

significantly affect students’ writing 
performance, even though they have a low 

positive correlation. 

According to the students, the 

researchers found their impressions of the 

lecturer’s feedback to be positive as well. 
Indeed, Eslami (2014) pointed out that 

direct feedback is appropriate for under-

achieving students who are unable to do 

self-correction. However, this finding 

seems to contradict the results of previous 

research which showed that there was no 

significant difference in the writing quality 

of students who received direct correction 

feedback and those who received indirect 

correction feedback (Wahyuni, 2017). 

Then, the researcher found that the 

students mostly achieved more than 70 in 

their final writing score. This finding is in 

line with the result of the previous study 

conducted by Adisca and Mardijono 

(2014), which revealed that written 

corrective feedback could reduce students’ 
mistakes in the next writing draft, 

especially in terms of the language used 

and grammar. 

In this study, the qualitative finding 

examined the lecturer’s views of their 

essay class feedback. They stated that after 

giving feedback on their students’ writing, 
they realized that the students’ writing 
performance had improved. In addition, 

based on the interview, the researcher also 

found that the Knowledge Correct 

Response was used more than the 

Elaborated Feedback. This result 

corroborates the results of an earlier study 

by Corbalan et al. (2009), showing that 

KCR helps students connect what is 

offered to them with what they already 

know. Furthermore, according to Narciss 

and Huth (2006), when elaborated 

feedback also contains KCR, learners can 

focus only on KCR and ignore elaborated 

feedback elements. 

Based on the result of the interview, 

the lecturers assist the students through 

direct consultation both in groups and 

individually. It is in line with the 

characteristics of a constructivist teacher 

who provides communication with the 

students both in writing and verbal 

response (Aljohani, 2017). When the 

interaction between lecturer and students 

comes from a deep understanding about 

the concept of the discussion, then the 

integrated learning will be achieved. 

The attitude of the students towards 

the lecturer’s feedback was good. It can be 
proven by students who had never had 

negative feelings and were bothered by the 

feedback. Based on the interview, students 

are even more motivated to refer their 

writings to the lecturer. This result 

supports research by O’Mahony (2017) 

showing that feedback is excellent for 

motivating students towards better final 

reports. The results of research conducted 

by Pratiwi (2013) also highlight those 

https://creativecommons.org/licenses/by-sa/4.0
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students are not only motivated to improve 

their writing but also to learn English in 

general. 

Regarding feedback as a socio-

constructive process, Nicol (2014) pointed 

out that students can develop an 

understanding of assessment requirements 

through participation and discussion. 

Since assessment is based on students’ 
progress, they bring their writing together 

at an early stage, such as identifying a title 

and stating a point, then expanding the 

body of each main idea. Winstone et al. 

(2016) stated that exercises involving 

drafting, feedback, and improvement are 

often recommended. 

CONCLUSION 

Based on the results, lecturer’s 
feedback had a significant positive 

correlation with students’ writing 
performance. It can be concluded that the 

students had a positive perception of the 

lecturer’s feedback. Indirectly, these 
positive thoughts are helpful to them in 

improving their writing performance. This 

current study implies that feedback can 

inspire students to improve their work. It 

can be seen that most students feel 

encouraged and motivated to write better 

in their future writing assignments. 

In addition, the researcher also 

found that the use of the Knowledge 

Correct Response prevails over the 

Elaborated Feedback. It is understood that 

giving correct clues, even without 

explanation, can still help students 

understand and correct their writing. 

However, if this is to be viewed from 

social constructivism, teachers still need to 

be constructive and/or justify when 

providing feedback. 

Based on this study, the researcher 

made several recommendations for the 

lecturers or future researchers. As a 

learning assistant, the instructor should 

know what students like most in EFL 

teaching-learning. Instructors should note 

that different students should have 

different learning styles, either auditory or 

visual. Therefore, providing two forms of 

feedback, oral and written, can be an 

effective way. During this time, in order to 

monitor the progress of the student, the 

teacher should always give constant 

feedback as this helps students a lot to 

improve their skills.  In addition, the 

feedback given must be accompanied by 

an explanation so that the student does not 

have any difficulty interpreting the clues. 

The researcher hopes that this study 

can be an appropriate reference for other 

researchers to conduct further study 

related to feedback in EFL teaching-

learning. Additionally, since the theory 

used in the present study is social 

constructivism, future researchers might 

find similar themes from another learning 

theory like behaviorism or cognitivism 

theory. Future researchers can find similar 

topics and broaden the scope of the 

research by performing different contexts 

so that the results can be better and valid. 

REFERENCES 

Adisca, F. A., & Mardijono, J. J. (2014). 
Written corrective feedback and its 
effects on english department 
students’ writing drafts. Kata Kita, 

2(2), 33-40. retrieved on April 
11th2020 from 
http://katakita.petra.ac.id/index.php/s
astra-inggris/article/view/3956/3615 

 
 

https://creativecommons.org/licenses/by-sa/4.0


 
Lecturer’s Feedback and Students’ Writing Performance: Social Constructivism Perspective 

Heriani Dhia Ayu Safitri, & Hamamah Hamamah   

 
 

| 214 
 

 

Asatiza: Jurnal Pendidikan Vol. 2 No. 3 (2021) 
This is an open access article under CC by SA License (https://creativecommons.org/licenses/by-sa/4.0) 

 

Aljohani, M. (2017). Principles of 
“constructivism” in foreign language 
teaching. Journal of Literature and 

Art Studies, 7(1), 97-107. 
http://doi.org/10.17265/2159-
5836/2017.01.013 

Ampa, A. T., & Quraisy, H. (2018). Needs 
analysis of the English writing skill as 
the base to design the learning 
materials. SHS Web of Conferences, 

42, 00050. 
https://doi.org/10.1051/shsconf/2018
4200050 

Aridah, A. (2003). The role of feedback in 
the teacidng and learning of writing. 
Celt: A Journal of Culture, English 

Language Teaching & Literature, 

3(2), 105-114. 
https://doi.org/10.24167/celt.v3i2.10
89 

Ariyanti, A., & Fitriana, R. (2017). EFL 
students’ difficulties and needs in 
essay writing. Advances in Social 
Science, Education and Humanities 

Research (ASSEHR), 158, 111-121. 
https://dx.doi.org/10.2991/ictte-
17.2017.4  

Assessment Writing Test – Evaluation 
Criteria and Sample Topics. (2015). 
California Institute of Advanced 

Management. Retrieved on October, 
21th 2019 from www.ciam.edu  

Bijami, M., Pandian, A., & Singh, M. K. 
M. (2016). The Relationship between 
teacher's written feedback and 
student's' writing performance: 
Sociocultural perspective. 
International Journal of Education 

and Literacy Studies, 4(1), 59-66. 
https://www.journals.aiac.org.au/ind
ex.php/IJELS/article/view/2266   

Brown, H. D. (2000). Principles of 

Language Learning and Teaching: 

Fourth Edition. New York: Addison 
Wesley Longman, Inc. 

Colasante, M. (2011). Using video 
annotation to reflect on and evaluate 

physical education pre-service 
teaching practice. Australasian 

Journal of Educational Technology, 

27(1). 66-88. 
https://doi.org/10.14742/ajet.983  

Corbalan, G., Kester, L., & van 
Merriënboer, J. J. G. (2009). 
Dynamic task selection: Effects of 
feedback and learner control on 
efficiency and motivation. Learning 

and Instruction, 19(6), 455–465. 
https://doi.org/10.1016/j.learninstruc
.2008.07.002  

Cresswell, J. (2012). Educational 

Research: Planning, Conducting, 

and Evaluating Quantitative and 

Qualitative Research 4th Edition. 
Boston: Pearson Education, Inc. 

Eslami, E. (2014). The effects of direct and 
indirect corrective feedback 
techniques on EFL students’ writing. 
Procedia-Social and Behavioral 

Sciences, 98, 445-452. 
https://doi.org/10.1016/j.sbspro.2014
.03.438  

Essays, UK. (2018). What Is An Essay. 
Retrieved from 
https://www.ukessays.com/resources
/undergraduate/essay/what-is-an-
essay.php?Vref=1 

Fraenkel, J. R. (2012). How to Design And 

Evaluate Research In Education. 
New York: The McGraw-Hill 
Companies, Inc. 

Fund, Z. (2010). Effects of communities of 
reflecting peers on student‐teacher 
development–including in‐depth case 
studies. Teachers and Teaching: 

theory and practice, 16(6), 679-701. 
https://doi.org/10.1080/13540602.20
10.517686   

Gibbs, G., & Simpson, C. (2005). 
Conditions under which assessment 
supports students’ learning. Learning 

and teaching in higher education, 1, 
3-31. 
http://eprints.glos.ac.uk/id/eprint/360

https://creativecommons.org/licenses/by-sa/4.0
http://doi.org/10.17265/2159-5836/2017.01.013
http://doi.org/10.17265/2159-5836/2017.01.013
https://doi.org/10.1051/shsconf/20184200050
https://doi.org/10.1051/shsconf/20184200050
https://doi.org/10.24167/celt.v3i2.1089
https://doi.org/10.24167/celt.v3i2.1089
https://dx.doi.org/10.2991/ictte-17.2017.4
https://dx.doi.org/10.2991/ictte-17.2017.4
https://www.journals.aiac.org.au/index.php/IJELS/article/view/2266
https://www.journals.aiac.org.au/index.php/IJELS/article/view/2266
https://doi.org/10.14742/ajet.983
https://doi.org/10.1016/j.learninstruc.2008.07.002
https://doi.org/10.1016/j.learninstruc.2008.07.002
https://doi.org/10.1016/j.sbspro.2014.03.438
https://doi.org/10.1016/j.sbspro.2014.03.438
https://doi.org/10.1080/13540602.2010.517686
https://doi.org/10.1080/13540602.2010.517686
http://eprints.glos.ac.uk/id/eprint/3609


 
Lecturer’s Feedback and Students’ Writing Performance: Social Constructivism Perspective  

Heriani Dhia Ayu Safitri, & Hamamah Hamamah   

 
 

| 215 
 

   

Asatiza: Jurnal Pendidikan Vol. 2 No. 3 (2021) 
This is an open access article under CC by SA License (https://creativecommons.org/licenses/by-sa/4.0) 

 

9  
Hamamah, H. (2016). Exploring current 

online resource suitable for 
developing academic writing skills in 
English for EFL learners. 
Proceedings of International 

Conference on Language, Literary 

and Cultural Studies (ICON 

LATERALS), 792-803. 
https://doi.org/10.217716/ub.icon_la
terals.2016.001.1.54  

Harmer, J. (1998). How to Teach English. 
England: Addison Wesley Longman 
Limited 

Ismail, N., Maulan, S., & Hasan, N. H. 
(2008). The impact of teacher 
feedback on ESL students’ writing 
performance. Academic Journal of 
Social Studies, 8(1), 45-54.   

Klimova, Blanka. 2011. Evaluating 
writing in English as a second 
language. Procedia: Social and 

Behavioral Sciences, 28, 390-394. 
https://doi.org/10.1016/j.sbspro.2011
.11.074   

Narciss, S., & Huth, K. (2006). Fostering 
achievement and motivation with 
bug-related tutoring feedback in a 
computer-based training for written 
subtraction. Learning and 

Instruction, 16(4), 310-322. 
https://doi.org/10.1016/j.learninstruc
.2006.07.003  

Nicol, D. (2014). Guiding principles for 
peer review: Unlocking learners’ 
evaluative skills. Advances and 

innovations in university assessment 

and feedback, 197-224. 
O'Mahony, T. (2017). The impact of a 

constructivist approach to assessment 
and feedback on student satisfaction 
and learning: a case-study. All 

Ireland Journal of Higher Education, 

9(2). 2871-28719. 
https://ojs.aishe.org/index.php/aishe-
j/article/view/287/519  

 

Pourmandnia, D., & Behfrouz, B. (2014). 
Constructive-feedback: an 
educational district forma theory to 
practice in ELF teacher education. 
International Letters of Social and 

Humanistic Sciences, 41, 123-137.  
Pratiwi, W. D. 2013. Students’ perception 

towards teacher’s written feedback 
among 11th grade students at SMAN 
1 Wedi Klaten. Unpublished 

Undergraduate Thesis. Yogyakarta: 
Universitas Negeri Yogyakarta. 

Rowe, A. D., & Wood, L. N. (2008). 
Student perceptions and preferences 
for feedback. Asian Social Science, 

4(3), 78-88. 
Sarwono, J. (2012). Metode Riset Skripsi 

Pendekatan Kuantitatif 

Menggunakan Prosedur SPSS (Edisi 

Pertama). Jakarta: PT Elex Media 
Komputindo. 

Setyowati, L., & Sukmawan, S. (2016). 
EFL Indonesian Students' Attitude 
toward Writing in English. Arab 

World English Journal (AWEJ), 7(4). 
365-378. 
https://dx.doi.org/10.2139/ssrn.2898
636   

Thurlings, M., Vermeulen, M., Bastiaens, 
T., & Stijnen, S. (2013). 
Understanding feedback: A learning 
theory perspective. Educational 
Research Review, 9, 1-15. 
https://doi.org/10.1016/j.edurev.201
2.11.004  

Van der Kleij, F. M., Eggen, T. J., 
Timmers, C. F., & Veldkamp, B. P. 
(2012). Effects of feedback in a 
computer-based assessment for 
learning. Computers & Education, 
58(1), 263-272. 
https://doi.org/10.1016/j.compedu.20
11.07.020  

Wahyuni, S. (2017). The Effect of 
different feedback on writing quality 
of college students with different 
cognitive styles. Dinamika Ilmu, 

https://creativecommons.org/licenses/by-sa/4.0
http://eprints.glos.ac.uk/id/eprint/3609
https://doi.org/10.217716/ub.icon_laterals.2016.001.1.54
https://doi.org/10.217716/ub.icon_laterals.2016.001.1.54
https://doi.org/10.1016/j.sbspro.2011.11.074
https://doi.org/10.1016/j.sbspro.2011.11.074
https://doi.org/10.1016/j.learninstruc.2006.07.003
https://doi.org/10.1016/j.learninstruc.2006.07.003
https://ojs.aishe.org/index.php/aishe-j/article/view/287/519
https://ojs.aishe.org/index.php/aishe-j/article/view/287/519
https://dx.doi.org/10.2139/ssrn.2898636
https://dx.doi.org/10.2139/ssrn.2898636
https://doi.org/10.1016/j.edurev.2012.11.004
https://doi.org/10.1016/j.edurev.2012.11.004
https://doi.org/10.1016/j.compedu.2011.07.020
https://doi.org/10.1016/j.compedu.2011.07.020


 
Lecturer’s Feedback and Students’ Writing Performance: Social Constructivism Perspective 

Heriani Dhia Ayu Safitri, & Hamamah Hamamah   

 
 

| 216 
 

 

Asatiza: Jurnal Pendidikan Vol. 2 No. 3 (2021) 
This is an open access article under CC by SA License (https://creativecommons.org/licenses/by-sa/4.0) 

 

17(1), 39-58. 
http://dx.doi.org/10.21093/di.v17i1.6
49  

Weaver, M. R. (2006). Do students value 
feedback? Student perceptions of 
tutors’ written responses. Assessment 

and Evaluation in Higher Education, 
31(3), 379–394. 
http://dx.doi.org/10.1080/026029305
00353061.  

Winstone, N. E., Nash, R. A., Parker, M., 
& Rowntree, J. (2017). Supporting 
learners' agentic engagement with 
feedback: A systematic review and a 
taxonomy of recipience processes. 
Educational Psychologist, 52(1), 17-
37. 
https://doi.org/10.1080/00461520.20
16.1207538  

https://creativecommons.org/licenses/by-sa/4.0
http://dx.doi.org/10.21093/di.v17i1.649
http://dx.doi.org/10.21093/di.v17i1.649
http://dx.doi.org/10.1080/02602930500353061
http://dx.doi.org/10.1080/02602930500353061
https://doi.org/10.1080/00461520.2016.1207538
https://doi.org/10.1080/00461520.2016.1207538

