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Abstract

Cases of plagiarism exist universally. Although it is unacceptable, students
are doing it purposively. Prior studies about students’ perception on this ac-
ademic misconduct have been done extensively, while studies about lectur-
ers’ perception with the same concern are limited. This research was done
to fill this gap. The purpose of this study is to find out: (1) lecturer’s percep-
tion on students’ plagiarism and (2) solution to prevent students’ plagiarism.
Two instruments were used in order to collect the data, they are plagiarism
questionnaire and an interview guide. Both instruments are divided into two
dimensions, namely knowledge dimension and attitude dimension. The ques-
tionnaire has 12 statements with 4 possible responses in each dimension.
Meanwhile, there are 3 questions in the interview guide consisting of 1 ques-
tion about knowledge dimension and 2 questions about attitude dimension.
Thirty seven English as a Foreign Language (EFL) lecturer participants from
institutions in Indonesia joined the survey and 5 of which were selected for
the interview session. Both results of survey and interview are positive. The
results implied an indication of students doing academic dishonesty.
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INTRODUCTION

Due to easy access of information by using the internet, plagiarism, one of academic miscon-
duct, might happen. Plagiarism is major “threat and challenge” generally for educational integ-
rity and quality (Park, 2003). Plagiarism is an action or instance of plagiarizing which means
taking somebody else’s ideas or words and use them as if they were one’s owns. Saunders
(1993), stated that plagiarism came from Latin word plagiarus which means thief or stealer. Pla-
giarism happens when one’s work or idea is taken by someone else without giving credit to the
owner or even put a reference of it (Kramer et al., 1995). It can be summarized that plagiarism
is an action of retrieving someone’s work and admitting it as one’s work.
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Plagiarism has some classifications. Oakes and Kia (2004) classified plagiarism into 3 differ-
ent types, namely direct, patchwork, and paraphrase plagiarism. Later, this classification was
further developed by Shidarta (2011) into 5 types, those are: (1) verbatim plagiarism, (2) patch-
work plagiarism, (3) paraphrase plagiarism, (4) keyword plagiarism, and (5) idea plagiarism.
Every type has its own definition. Verbatim plagiarism, which is classified as the highest level
of violation, is taking one’s work exactly as it is. Second, patchwork plagiarism means taking
several ideas or work without giving credit to the owner and then remake it into one’s new idea
or work. Third, paraphrase plagiarism means paraphrasing one’s work without giving credit.
Keyword plagiarism is an action of stealing keywords from one’s work, then forming a new
work without giving reference. Last, and the most hideous, is idea plagiarism. It is stealing
one’s idea and making new, different work that is usually having different sentence or even
keyword in this new work.

There might be various reasons why people do plagiarism. A research done by Schneider (1999)
stated that students had less time to do their tasks and an instant “cut and paste” action started
to be a culture. Zalnur (2012) found two factors as the reasons why university students in an
Islamic college in Indonesia did plagiarism. Those factors were (1) the development of tech-
nology that facilitates students to access any kind of necessary information needed in order to
finish their work quicker and (2) high volume of tasks that burden the students and urge them
to finish as soon as possible.

Doing plagiarism is clearly unacceptable. Santosa et al. (2019) studied EFL students’ percep-
tion of plagiarism. They found out that these students were aware not to do plagiarism, but their
lack of knowledge in doing the tasks urged them to do so. Thus, making student understands
the concept of plagiarism, such as monitoring student’s understanding of plagiarism, should
be done (Ali et al., 2012). Mulyana (2010), in his research, found out some ways to prevent
plagiarism in thesis writing, they are (1) identifying any plagiarism indication in student’s task,
(2) discussing it with the lecturer, (3) discussing the issue with the writer, (4) showing the the
original source, and (5) asking the writer to change his/her thesis completely.

External factor provides higher opportunity to prevent this academic misconduct. Zulaekhah et
al. (2013) advised educational-related government to give a frequent anti-plagiarism campaign
and/or training in higher education institutions under its authority. In UK, University of Brad-
ford has implemented a new regulation to prevent plagiarism known as Plagiarism Awareness
Programme (PAP). The Vice Dean of Student Affairs in this university, in collaboration with the
library, has been working on this program since 2008 with a “very useful program” feedback
from the students (George et al., 2013).

Studies of plagiarism have been done by many researchers from time to time in many countries,
such as in Indonesia (Absari, 2018; Mulyana, 2010; Santosa et al., 2019), New Zealand (Walk-
er, 2010), Australia (Gullifer & Tyson, 2010), USA (Scanlon, 2010), Saudi Arabia (El, Menai,
& Bagais, 2011), Turkey (Eret & Ok, 2014), China (Hu & Lei, 2014), UK (Ashworth, Bannis-
ter, & Thorne, 1997; Larkham & Manns, 2002), and in both China and UK (Zhang et al., 2014).
Most of these studies focused on students’ perception on plagiarism and very few on lecturers’
perception. Therefore, conducting a study about lecturers’ perception on students’ plagiarism
would fill this gap of literature. This study has 2 purposes (1) gaining information about lectur-
er’s perception on their student’s plagiarism, (2) finding solutions to prevent students’ wrong-
doing. Lecturers from some universities all around Indonesia took part in the survey to provide
information about their perception on student’s plagiarism and the solution.
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METHODS

Research design

This study employed mixed-method research design. Mixed-method research design is the com-
bination of elements in both qualitative and quantitative forms (Creswell, 2008). Specifically,
this study employed explanatory sequential mixed-method. Explanatory Sequential (Creswell,
2012) is a sub-part of mixed-method design that begins with quantitative data collection, and
then followed by qualitative data collection; it is known also as two-phased model (Creswell et
al., 2011). In this design, qualitative data collection is needed to collect more detail, explain, or
extend the descriptive statistical data in the first phase of data collection.

Participants

This study involved 37 participants consisted of EFL lecturers from some universities in Indo-
nesia. Participants were selected by using purposive sampling, specifically homogenous sam-
pling. In the second phase of data collection (the interview), the number of participants was
narrowed down into 5 participants. Those 5 participants were lecturers in Ganesha University
of Education. The selection of these 5 participants was based on accessibility, time limitation,
schedule, and supporting facility.

Data collection

Two instruments were used in order to collect the data, they are plagiarism questionnaire and
an interview guide. Both instruments were divided into two dimensions, namely knowledge
dimension and attitude dimension. The questionnaire was adapted from some prior studies (Eh-
rich & Howard, 2014; Ehrich et al., 2014; Shirazi et al., 2010; Sutton et al., 2012). The ques-
tionnaire was distributed online to the participants by sending the link to participants’ e-mail.
The participants were not given specific time and deadline to fill in questionnaire. The interview
guide was developed right after the researchers analyzed the quantitative data.

Data analysis

The responses from the questionnaire were analyzed by using categorization mean score. Strik-
ing findings resulted from the questionnaire responses were further analyzed and participants
were selected and asked to be interviewed. Five lecturers who contributed to the striking find-
ings in the questionnaire responses were interviewed. Interactive model of analysis was used to
analyze interview results and support the quantitative data.

FINDINGS AND DISCUSSION
Indonesian lecturers’ perception on student’s plagiarism
The results of the questionnaire were analyzed on this first phase. The score reached 40.86 out

of 54 possible scores. The categorization of the score is shown in Table 1 below.

Table 1. The Categorization of Mean Score of Plagiarism

No Criteria Score  Qualification
1 X >54 3 Very Positive
2 54 >X>36 2 Positive
3 36> X>18 1 Negative
4 X <18 0 Very Negative
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The mean score for lecturer’s perception on student’s plagiarism is 40.86. The score is placed in
the interval of 54 > X > 36. Therefore, it can be categorized as a positive qualification. It means
lecturers agreed that their students were indicated of doing plagiarism.
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Figure 1. Frequency of Response in Each Item

From 24 statements showed in Figure 1, most lecturers gave positive response. Among those
statements, there were 3 statements that most lecturers responded negatively. Those statements
are statement number 9 (40.54%), 14 (48.65%), and 15 (48.65%). The positive response on
those 3 questions did not reached 50%, which means more than half of the respondent did not
agree with the given statement. Statement number 9 belongs to knowledge dimension while
statement number 14 and 15 belong to attitude dimension.

Table 2. The Categorization of Mean Score in Knowledge Dimension of Plagiarism

No Criteria Score  Qualification
1 X>21 3 Very Positive
2 21 >X>18 2 Positive
3 18>X>15 1 Negative
4 X <15 0 Very Negative

The mean score for lecturer’s perception on student’s plagiarism on knowledge dimension is
21.19. It is placed in the interval of X > 21. Therefore, it can be categorized as a very positive
qualification. It means that the lecturers highly agreed that their students were indicated of hav-
ing less knowledge on plagiarism.

There was one question in this dimension related to statement number 9 in the questionnaire.
The question in this dimension is, “Do you feel that you have student who think that non-print-
ed media (sound clip, movie clip, pictures, etc.) is not necessary to be put in a reference list?”
There are five answers given from five interviewees for this question.

“Yes. Sound clip should be transcripted, then put it in student’s assignment
and referencing it.”

“Yes ... A lot of students think that way, actually.”

“I'do.”

“Yes. Maybe an amount of students think that way, right? Because they only
know reference for printed media only, so they thought it was nothing much.”
“It is not just ‘I feel’. It exists hahahaha.”
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Plagiarism knowledge, the first dimension in this study, is one’s mindset related to educational
policy considering one’s knowledge on college’s integrity (Jordan, 2001). It can be said as a
way of a person think of educational policy based on his/her knowledge on honesty in universi-
ty level. Based on the result of the questionnaire in this dimension, lecturers highly agreed that
their students had less knowledge on plagiarism. It means that lecturers believe that their stu-
dents did not have any ideas of what plagiarism is. This result is in line with previous research
conducted by Ehrich et al. (2014) indicating that university level students had less knowledge
of academic dishonesty regardless of their ethnicity.

An interview session about lecturers’ perception on student’s plagiarism was done with the
5 selected participants. They were asked to give their opinion about students who think that
non-printed media (sound clip, movie clip, pictures, etc.) does not have to be included in a
reference list. This question was adopted from a study conducted by Lukashenko et al. (2008).
Their study found out that plagiarism may also exist in another media like image, video, or
translated text. The EFL lecturers stated that students tend to think it is not necessary to put the
source of the non-printed media in the reference list. One of the lecturers said:

“Because usually, in reference list, students put in researches like book or
journal.... So when the students take, for example, learning media from You-
Tube, they usually did not put it in the reference list but they will just put the
screenshot of it.”

He highlighted the point that students did not usually put proper reference for non-printed me-
dia. From this result, it can be concluded that students were practically doing plagiarism as they

did not acknowledge the source of the non-printed media that they took.

Table 3. The Categorization of Mean Score in Attitude Dimension of Plagiarism

No Criteria Score  Qualification
1 X>21 3 Very Positive
2 21 >X>18 2 Positive
3 18>X>15 1 Negative
4 X <15 0 Very Negative

The mean score for lecturers’ perception on student’s plagiarism on attitude dimension is 19.67.
It is placed in the interval of 21 > X > 18. Therefore, it can be categorized as a positive quali-
fication. It means that the lecturers agreed that their students were indicated of performing ac-
ademic misconduct, such as borrowing other’s work and reusing one’s work for the upcoming
homework.

There were two questions in this dimension related to statement number 14 and 15 in the ques-
tionnaire. There were five slightly similar answers given from all five interviewees for each
questions. The question related to statement number 14 is, “What would you say if your stu-
dents think that, ‘borrowing task/homework is not a plagiarism’?”

“We categorized it as a plagiarism act. The point of it is plagiarizing because
academic honesty should let the writer mention who originally has the idea.
So if he borrows an assignment, it means that he borrows someone else’s
idea.”

“I think that is cheating. That is a part of plagiarism. .... Paraphrasing is fine
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as long as he quote his friend’s name because it is not the problem of the as-
signment, but the idea in it.”

“Actually, there are many students do that. ... If there is any student who bor-
row other student’s assignment, [ have prepared the consequences.”

“We actually expect and respect originality and creativity in university level
of students, ... If any of them borrowed an assignment, it means that the idea
does not come from himself.”

“If they borrow it to see, ‘Oh this is how it is done,’ that is fine. ...if he just
borrow it in order to find out, ‘How to make this assignment?’ ‘Okay so this
is how.” That is no big deal.”

The second question, related to statement number 15 in the questionnaire, is, “What is your
opinion to the students who use their old task/homework to finish their upcoming task/home-
work?” Various answers were obtained.

“That is autoplagiarising.”

“That is a plagiarism act, in my opinion.”

“In my opinion, those assignments will match their instructions. ... It does
not matter for me. I think that is just fine, but there will be consequence.”
“Well, that is actually not allowed because that is considered as autoplagia-
rism, especially in academic field.”

“... Here is the thing. It depends, alright? It will depend on the subject be-
cause each has different learning purposes. ... I will allow them to do so, but
not 100% the same.”

The second dimension in this study is plagiarism attitude. Plagiarism attitude is one’s manner
and quality control of doing assessment (Gururajan & Roberts, 2003). In other word, it means
that plagiarism attitude is one’s way of behaving toward his/her given assessment. Based on the
result of the questionnaire in this dimension, most of the EFL lecturers agreed that their students
were indicated of having low manner in doing their assignment, which resulted in plagiarism. It
means that, in general, lecturers believed that their students were indicated of doing plagiarism.
A study conducted by Goémez et al. (2013) showed that students were behaving negatively.
They found out that students were aware of plagiarism, thus students reduced the amount of
text that they copied necessarily. In other words, students knew about plagiarism but they were
doing it purposively. Students also tended to think that academic dishonesty was not against
their ethical value (Gururajan & Roberts, 2003), but loyalty to their friends was more important
that the ethical value (Ashworth et al., 1997).

Positive result was showed in the survey results, specifically in plagiarism attitude dimension.
This survey results were supported by the interview results about borrowing other’s work. One
of the EFL lecturers said:

“We categorized it as a plagiarism act. The point of it is plagiarizing because
academic honesty should let the writer mention who originally has the idea.
So if he borrows an assignment, it means that he borrows someone else’s
idea..”
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The results from one of the questions during the interview session supported the survey results
about students’ plagiarism. The interview results showed that students tended to reuse his/her
previous work or assignments. Shidarta (2011) defined this act as “auto plagiarism”, which
means an act of reproducing one’s prior work that has been published without properly refer-
encing it. One of the EFL lecturer participants gave his thought of this matter. He said:

“Well, that is actually not allowed because that is considered as autoplagia-
rism, especially in academic field. When we have produced a work, and we
want to take a part of it, we should refer it to ourself at that time. It is common
for researcher to cite his own past work because, ethically speaking, it should
be cited whatsoever.”

Indonesian lecturer’s solution on student’s plagiarism

The practice of students’ plagiarism has been going on for years. This encouraged the research-
ers to find the solution on how to minimize students’ plagiarism. The researchers found out 2
main solutions based on the interview session with the 5 EFL lecturers (during the second phase
of data collection). The first solution given is stated as follow.

“.... Some students asked me, even actually I am not their thesis supervisor,
for supervision like, ‘Sir, I want to ask. Is this one correct?’ I take it as an
obligation as a lecturer, as a teacher. I do know how to quote, so why don’t I
share it?”

“When lecturers teach, they should give an understanding or knowledge about
plagiarism to their students.”

This result is in line with a prior study conducted by George et al. (2013). The results of their
study suggested that university should initiate an intensive course for students who had done
academic dishonesty and an introduction to plagiarism for new students in order to prevent
them from doing plagiarism. It is necessary to give an enormous possible amount of activities,
such as seminars, campaign, and lecturing, to ensure the students understand the academic mis-
conduct and its consequences (Ali et al., 2012).

The second solution from the EFL lecturers is making contract. A contract should be made at
the beginning of the semester for each subject. This contract should consist of consequences or
penalty resulted from plagiarism. One of the lecturers said:

“....What I will do is making a contract beforehand, give them instruction
that they should make their assignment without any copy-paste from other’s
work. If there is, if they quote something, they should put it in their reference
list. If there is any student who borrow other student’s assignment, I have
prepared the consequences. In case I found two or more assignments are sim-
ilar one to another, I will only score the first one. The rest of them will be 0
whatsoever and I assume that those assignments copied the first one I read.”

“That is one strategy to change their mindset that it is not allowed to do that.
I teach them not to borrow other student’s work.”
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The result of research conducted by Santosa et al. (2019) suggested that lecturers should make
a contract that contains consequences properly in order to prevent students from doing plagia-
rism.

CONCLUSION

This research involved 37 participants of EFL lecturers in Indonesia. Survey and interview
were done in order to collect the data. The result was positive, which implied that lecturers per-
ceived there was an indication of students’ academic dishonesty. The findings of the research
discussed two parts, namely lecturers’ perception on students’ plagiarism and lecturers’ solu-
tions on students’ plagiarism.

To investigate lecturers’ perception on students’ plagiarism, an online survey was done and
followed up by an interview. In general, positive result was gained. This result could be seen as
how lecturers agreed that there was an indication of their students doing academic misconduct.
The result of the interview supports the data gained from the survey. All participants agreed that
their students were indicated of doing plagiarism.

An interview session was done in order to investigate lecturers’ opinion of the solution on stu-
dents’ plagiarism. There are two solutions to minimize students’ plagiarism resulted from the
interview, namely 1) giving guidance and 2) making contract. The first one, giving guidance or
supervision, this means lecturers should meet and talk to their student when they found out the
students doing plagiarism. Lecturers should address their student about his/her misconduct and
give advice and guidance. This is done in order to prevent the students from doing plagiarism.
The second solution is more likely applied in the beginning of the semester, on the first meeting
of the class. The second solution requires students to the consequences when they do plagia-
rism. By doing so, students are expected not to do academic dishonesty as they are already told
about the penalty and consequences of doing such misconduct.
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APPENDICES

Appendix 1. The Questionnaire of Lecturer’s Perception on Students’ Plagiarism Act
Questionnaire of Plagiarism Perception

We would like to invite you to participate in this questionnaire about lecturer’s percep-
tion of student’s plagiarism act. The purpose of this questionnaire is to gain information related
with lecturer’s perception toward student’s misbehavior.

This survey will be classified as secret. Your identity will not be exposed in data display.
Your participation is voluntary.

Thank you.

INSTRUCTION:

Please read each statement carefully.

Choose one of four given options with a checkmark (V).
Choose 0 if you Very Disagree with the statement
Choose 1 if you Disagree with the statement

Choose 2 if you Agree with the statement

Choose 3 if you Very Agree with the statement.

Sk =

NUMBER STATEMENT OPTIONS
0 1 2 3

1. It seems that my students often copy sentences and
making small changes such as replacing or changing
the order of the words without referencing the source.

2. There is an indication that some students are making
assignments by taking short phrases of 10—15 words
from different sources and adding original wording
— referencing the sources correctly.

3. I feel that some students are taking a whole paragraph,
put it in quotation marks and citing the source in the
text, and then listing the article in reference list.

4. It seems that some students retrieve ideas from
published works, and then use their own words to
complete their task while referencing properly.

5. When I give my students a task, they tend to propose
an idea or view without knowing this has been
proposed by others previously and so not listing relevant
articles in the reference list

6. I think my students often read and use one’s idea from
an article without checking the original source.
7. While accessing information from internet-based

source, | believe some of my student thinks it is
acceptable to copy and paste the relevant portions
within quotations (without referencing original source).
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8. It seems that my students think of well-known facts
(i.e. Jakarta is capital of Indonesia) as something that
needs no reference.

9. My students think that printed media is the only
material that requires reference.

10. As no copyright mentioned, my students feel free to
use media from certain websites.

11. There is an indication that students are taking and

modifying media from certain websites (pictures,
clips, videos, etc.) without referencing as no copyright

mentioned.

12. Some of my students think that buying paperwork
considered as plagiarism act.

13. My students seem to feel aroused to plagiarize because
other students are doing so.

14. My students think there is nothing wrong with using
one’s paper with his/her permission.

15. “It is okay to use something I have written in the
past to fulfill a new assignment,” is often thought by
my students.

16. When my student borrowed his friend’s work and I

caught him red-handed, he thinks his friend should be
punished as well.

17. There is an indication that students justified short
deadlines and heavy workload as a right to plagiarize.

18. There are many ways to tell things, so my students
tend to think they cannot avoid using other’s words.

19. My students opine that using previous descriptions of
a theory or concept is acceptable because they remain
the same.

20. My student likely thinks that self-plagiarism is not

exists because it is not a “stealing act” if one does it
to one’s self.

21. Some of my students think it is fine to use their
previous work to complete current task without
referencing.

22. My students think that self-plagiarism should not have
the same punishment as the other plagiarism acts.

23. I believe there are students who use some parts of

published works to represent certain topic for their task
when they are not familiar with the topic.

24, My students tend to think that as the paper owner
gives permission, the idea of borrowing paperwork is
acceptable.
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Appendix 2. The Interview Guide of Lecturer’s Perception on Students’ Plagiarism

1. Do you feel that you have student who think that non-printed media (sound clip, movie
clip, pictures, etc.) is not necessary to be put in a reference list?
2. What do you say if your students think that, “borrowing task/homework is not a plagia-

rism act”?
3. What is your opinion to the students who use their old task/homework to finish their

upcoming task/homework?
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