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Abstract 

The process of language teaching and learning has undergone major changes due to the 

developments of technology. The use of technology in education field has paved the way for 

higher education institution to innovatively shape their modern media in a language teaching 

and learning. Subsequently, the implementation of blended-learning has aroused at the 

Universitas Teknokrat Indonesia for approximately one and a half year ago to maximize the 

use of technology. Most lecturers in all study programs have increasingly utilized the social 

network sites such as Instagram, Facebook, WhatsApp, etc. for the successfulness of 

blended-OHDUQLQJ�� 7KLV� SUHVHQW� VWXG\� DLPV� DW� H[SORULQJ� WKH� VWXGHQWV¶� UHVSRQVHV� RQ� KRZ�

blended-learning might be used to develop their language learning and discovering their 

attitudes towards the implementation of blended-learning as an interactional teaching and 

learning tool in English for Business course. Employing a qualitative in form of a case study, 

eighty-two undergraduate students from study program of Informatics Engineering were 

observed, interviewed, and distributed questionnaires. The data were performed to collect 

WKH� VWXGHQWV¶� UHVSRQVHV� DQG� VWXGHQWV¶� DWWLWXGHV� WRZDUG� WKH� LPSOHPHQWDWLRQ� RI� EOHQGHG-

learning in the process of their language learning. The findings were found out that most 

students from Informatics Engineering major showed their positive responses and positive 

attitudes using blended learning for the language teaching and learning. They also gained 

some educational benefits for their English language development. Thus, this blended 

learning brings us to the new trend for language teaching and learning media in order to 

motivate the students in enhancing their language acquisition. 

Keywords: blended-learning, language teachinJ��VWXGHQWV¶�attitudes, social network sites 

Introduction 

Foreign language learners, especially in Indonesia, have experienced the significant of 

teaching and learning process inside the classroom due to the development of technology in 

the education field. Nowadays, most of foreign language learners learn and acquire the target 

language primarily through online learning or blended learning. Subsequently, most of 

English language teachers have started to understand and explore how these blended-

learning can be integrated in their formal language classes (Thorne & Black, 2007; Kern, 

Ware, & Warschauer, 2008; Harrison & Thomas, 2009; Kessler, 2013; & Prichard, 2013). 

Moreover, blended learning environment allows English language teachers to adapt their 

roles along a continuum from a facilitator to the traditional formal instructor. Thus, L2 

teachers have to be clearly defined and comprehended their roles in the teaching and learning 

activities to support a fruitful learning environment using blended learning. 

The implementation of blended learning using social network sites (SNS) has 

predominantly provided a co-operative, formal, and informal education settings. 

Justification for relevant studies has derived from the common view and perception that the 

social network sites could be effectively employed in the L2 education. Current studies have 

explored the use and impacts of social network sites such as Facebook, Instagram, Blog, 
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<RXWXEH��DQG�RWKHUV�IRU�DXJPHQWLQJ�OHDUQHUV¶�ODQJXDJH�DFTXLVLWLRQ�LQ�WKH�SURFHVV�WHDFhing 

and learning, with the majority focused upon the higher education sector. The key features 

of these social network sites appear to encourage students to develop several English skills 

such as writing, reading, speaking, and listening (Prichard, 2013). They also serve language 

learners with the ability to engage in meaningful social and cultural exchanges with other 

learners. In addition, language learners in this technology era are afforded with the skills to 

act more autonomously using social media (Barton and Potts, 2013). They engage as active 

participant. Undoubtedly, it has a potential for language learning enhancement for English 

for Foreign Language (EFL) learners. The previous study revealed that social network site 

of Instagram might be considered as an effective pedagogical tool as the result of study 

gained positive attitudes from the students and gained good impact and interest towards their 

language learning (Kelly, 2015; Mansor & Rahim, 2015). Another point is that the use of 

social media resulted in more engaged students in their studies, improved attendance, and 

higher completion rates. Furthermore, there was evidence that the teachers input into social 

media possibly promoted more focused and specific discussions of course. 

Based on the pre-observation at Universitas Teknokrat Indonesia, the English teachers 

and students were favorably supportive of the utility of social network site or social media 

for their process of teaching and learning. Both of teachers and students were impressed by 

the quality of the online materials being used in their online teaching material and the 

integration of the various forms of social media used to regularly engage and communicate 

in the classroom. The English teachers also had no major issues in accessing social media 

while in the teaching process. In addition, the English teacher emphasized the educational 

benefits from the use of social media in the teaching and learning system; such as, the 

students are more active to interact with the teacher and other classmates because they enjoy 

learning through social media. Therefore, considering the variance findings amid the current 

VWXGLHV�DQG�OLWHUDWXUH��WKLV�VWXG\�LQYHVWLJDWHG�OHDUQHUV¶�DWWLWXGHV�WRZDUG�EOHQGHG�OHDUQLQJ�DQG�

how this platform might be used to develop their language learning acquisition. 

Method 

To explore the purposes of this study, a case study was adopted within the qualitative 

research paradigm. The subjects of this research were 82 non-English students, majoring 

Informatics Engineering, Faculty of Engineering and Computer Science, Universitas 

Teknokrat Indonesia. They took the general course of English for Business in the first 

semester in the academic year of 2017/2018. The language learning activities given to the 

students were that they were given the materials to be discussed and at last they created some 

video projects based on the topics given such as business telephoning, customer service, and 

advertisement. They were asked to do and accomplish their projects in pair. The lecturer 

only involved as an observer, facilitator, and instructor. 

The data collection employed were non-participant observation, open-ended interview, 

and questionnaire. The questionnaires were distributed to all respondents consisting of 15 

statements. To analyze the questionnaires, the writers decided to interpret the range of scores 

EDVHG�RQ�5LGXZDQ���������7KLV�LQWHUSUHWDWLRQV�ZHUH�XVHG�WR�ILQG�RXW�WKH�VWXGHQWV¶�DWWLWXGH�

toward the implementation of blended learning in their teaching and learning process. The 

scores interpretation are: (1) item percentage of 0 - 20% shows very insignificant result; (2) 

item percentage of 21 - 40% shows insignificant result; (3) item percentage of 41 - 60% 

shows neutral or moderate result; (4) item percentage of 61 - 80% shows significant result; 

and (5) item percentage of 81 - 100% shows very significant result. Meanwhile, the interview 

was conducted to reveal the students¶� UHVSRQVH� WRZDUG� WKH� LPSOHPHQWation of blended 

learning in their language learning activities. The interview questions were about their 
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responses toward the implementation of blended-learning in their learning process. They 

were interviewed for 10-15 minutes. After that, the interview data were transcribed. 

Findings and Discussion 

This section discusses the findings of VWXG\��7R�H[SORUH�WKH�VWXGHQWV¶�DWWLWXGHV�WRZDUG�

blended learning, the questionnaires consisting of fifteen questions were distributed to 

eighty-two students. The table 1 quantitatively describes the attitudes of the learners about 

blended learning as their learning method. The each statement from the questionnaire were 

measured based on the scale of 1 to 5 with different indicators; scale 5 referring to strongly 

agree or very significant result, scale 4 referring to agree or significant result, scale 3 

referring to neutral or moderate result, scale 2 referring to disagree or insignificant result, 

and scale 1 referring to strongly disagree or very insignificant result. The detail results can 

be seen in the following table, as follows: 

7DEOH����6WXGHQWV¶�$WWLWXGHV�WRZDUG�%OHQGHG�/HDUQLQJ 

 No Statements 5 4 3 2 1 

1 ³Blended learning LV�LQWHUHVWLQJ�´ 
7 

(8,54%) 

48 

(58,54%) 

24 

(29,27%) 

3 

(3,66%) 

0 

(0%) 

2 
³,�UHDOO\�OLNH�OHDUQLQJ�DFWLYLW\�XVLQJ�

WKLV�PHWKRG�´ 

7 

(8,54%) 

21 

(25,61%) 

42 

(51,22%) 

12 

(14,63%) 

0 

(0%) 

3 

³7KLV�OHDUQLQJ�PHWKRG�KHOSV�PH�WR�

improve my English skills at 

SUHVHQW�DQG�LQ�WKH�IXWXUH�´ 

11 

(13,41%) 

33 

(40,24%) 

28 

(34,15%) 

10 

(12,2%) 

0 

(0%) 

4 
³7KLV�OHDUQLQJ�PHWKRG�KHOSV�PH�WR�

develop teamwork VNLOOV�´ 

6 

(7,32%) 

47 

(57,32%) 

19 

(23,17%) 

10 

(12,2%) 

0 

(0%) 

5 

³7KLV�OHDUQLQJ�PHWKRG�SURYLGHV�DQ�

opportunity to improve democrarcy 

thinking skills by listening to my 

FROOHDJXHV¶�RSLQLRQV�DQG�DFFHSWLQJ�

WKH�GLIIHUHQW�SRLQWV�´ 

11 

(13,41%) 

51 

(62,2%) 

15 

(18,29%) 

5 

(6,1%) 

0 

(0%) 

6 

³7KLV�OHDUQLQJ�PHWKRG�KHOSV�WR�

improve my creative thinking 

VNLOOV�´ 

13 

(15,85%) 

46 

(56,1%) 

18 

(21,95%) 

5 

(6,1%) 

0 

(0%) 

7 

³/HDUQLQJ�(QJOLVK�IRU�%XVLQHVV�

with the blended learning makes me 

KDSS\�DQG�IXQ�´ 

7 

(8,54%) 

32 

(39,02%) 

29 

(35,37%) 

14 

(17,07%) 

0 

(0%) 

8 

³7KLV�OHDUQLQJ�PHWKRG�PDNHV�PH�

feel bored and I do not want to 

VWXG\�ZLWK�WKLV�PHWKRG�´ 

0 

(0%) 

15 

(18,29%) 

33 

(40,24%) 

31 

(37,8%) 

3 

(3,66%) 

9 

³,�GR�QRW�OLNH�ZRUNLQJ�JURXS�

because our group have different 

ability and LGHDV�´ 

0 

(0%) 

4 

(4,88%) 

32 

(39,02%) 

36 

(43,9%) 

10 

(12,2%) 

10 

³7KHUH�LV�QR�(QJOLVK�VNLOOV�

improvement after using this 

DFWLYLW\�´ 

0 

(0%) 

5 

(6,15) 

21 

(25,61%) 

46 

(56,1%) 

10 

(12,2%) 

11 

³,I�,�KDYH�D�FKDQFH�WR�VWXG\�(QJOLVK�

course deeper, I really want to have 

a blended learning�´ 

6 

(7,32%) 

29 

(35,37%) 

31 

(37,8%) 

16 

(19,51%) 

0 

(0%) 

12 
³7KLV�OHDUQLQJ�PHWKRG�LV�WLPH-

wasting and time-FRQVXPLQJ�´ 

4 

(4,88%) 

12 

(14,63%) 

44 

(53,66%) 

22 

(26,83%) 

0 

(0%) 

13 

³7KLV�OHDUQLQJ�PHWKRG�KHOSV�WR�

create opportunity for 

communication. Whenever I make 

mistakes, I will revise them to be a 

SHUIHFW�DVVLJQPHQW�SUDFWLFH�´ 

4 

(4,88%) 

48 

(58,54%) 

19 

(23,17%) 

11 

(13,41%) 

0 

(0%) 
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14 
³7KLV�OHDUQLQJ�PHWKRG�PDNHV�PH�

feel FRQILGHQW�DQG�UHOD[LQJ�´ 

11 

(13,41%) 

38 

(46,34%) 

33 

(40,24%) 

0 

(0%) 

0 

(0%) 

15 

³7KLV�OHDUQLQJ�PHWKRG�PDNHV�PH�

stress and not exciting. I am 

somewhat shy when I am being part 

RI�WKH�DFWLYLW\�´ 

8 

(9,76%) 

17 

(20,73%) 

17 

(20,73%) 

38 

(46,34%) 

2 

(2,44%) 

 

Based on the results of the questionnaire, there were various responses from the 

students. Each statement has different percentage. For the first statement, there were 48 

students (58,54%) who agreed that blended learning is interesting. Besides, there were 24 

students (29,27%) who were neutral or moderate. Seven students (8,54%) strongly agreed 

that it is interesting. Three students (3,66%) disagreed toward these statement. On the other 

hand, the highest percentage for the second statement was 51,22%. There were 42 students 

who were in neutral or moderate thinking that they really liked learning activity using 

blended learning. Beside that, twenty-one students (25,61%) showed significant result and 

seven students (8,54%) strongly agreed that they liked learning English using blended 

learning. The rest of students (14,63%) had insignificant result in which they disagreed 

WRZDUG� WKLV� VWDWHPHQW�� 7KLV� UHVXOWV� ZHUH� VWUHQJWKHQHG� E\� WKH� VWXGHQWV¶� UHVSRQVHV� LQ� WKH�

interview. It could be seen in the following extracts: 

Ma : ³,�UHDOO\�OLNH�EOHQGHG�OHDUQLQJ�EHFDXVH�LW�LV�LQWHUHVWLQJ��:H�FDQ�OHDUQ�DQ\�

where and can browse another materials relevant with our course from 

*RRJOH�´ 

Ji : ³<XS��,�ORYH�LW��,W�PDNH�PH�HDV\�WR�VWXG\�RXWVLGH�WKH�FODVV�DQG�,�FDQ�VWXG\�

together with my fULHQGV�LQ�WKH�FRPIRUWDEOH�SODFH�OLNH�FDIH�´ 

Ch : ³5HDOO\�LQWHUHVWLQJ�EHFDXVH�,�FDQ�VWXG\�XVLQJ�DQRWKHU�PHGLD�OLNH�PRELOH�

SKRQH�RU�ODSWRS�WR�DFFHVV�WKLV�NLQG�RI�OHDUQLQJ�´ 

Od : ³%OHQGHG�OHDUQLQJ�PDNHV�XV�HDV\�WR�GR�DVVLJQPHQW�RU�YLGHR�SURMHFWV��:H�

only upORDG�LW�DQG�JLYH�FRPPHQWV�WR�HDFK�SRVWLQJ�IURP�RWKHU�IULHQGV��,W¶V�

IXQ�´ 

Ag : ³,W�LV�LQWHUHVWLQJ�DQG�DOVR�VLPSOH�WR�MRLQ�WKH�PHHWLQJ�EHFDXVH�ZH�RQO\�QHHG�

WR�SURYLGH�DQ�LQWHUQHW�TXRWDV�´ 

Ko : ³2I�FRXUVH�,�UHDOO\�OLNH�LW��%HFDXVH�LW�PDNHV�WKH�VWXGHQWV�PRUH independent 

LQ�GRLQJ�SURMHFW�DQG�DVVLJQPHQW�DQG�PRUH�FUHDWLYH�´ 

In third statement, more than 50% students showed significant result that blended 

learning helped them to improve their English skills at present and in the future. Only ten 

students (12,2%) who disagreed about its statement. On the other hand, there were twenty 

eight students in the percentage of 34,15% who were in neutral section. In reverse, most 

students insignificantly or disagreed that there was no English skills improvement after using 

blended learning in their learning and teaching process (56,1%). Ten students (12,2%) also 

strongly disagreed with its statement. Then, there were only twenty-one students (25,61%) 

who chose neutral. This results were also clearly reflected from the studeQWV¶�LQWHUYLHZ��DV�

follows: 

Asr : ³,Q�P\�RSLQLRQ�� OHDUQLQJ�(QJOLVK� LQ� IDFH-to-face or blended learning is 

VLPLODU�ZD\V�WR�LPSURYH�RXU�(QJOLVK�GHHSHU�´ 

Yo

g 

: ³7KHUH�LV�LPSURYHPHQW��,�JHW�PRUH�FRQILGHQW�´ 

Wa : ³,¶P�QHXWUDO�´ 

Ra : ³<HV��LPSURYHG��%XW��QRW�VLJQLILFDQW�´ 

Ek : ³2I�FRXUVH��\HV��%HFDXVH�ZLWK�WKLV�ZD\��,�FDQ�PDQDJH�WLPH�DQG�NHHS�ILQGLQJ�

LQIRUPDWLRQ�IURP�IUHH�VLWHV�DERXW�(QJOLVK�IRU�%XVLQHVV�´ 
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Ab : ³%OHQGHG�OHDUQLQJ�KHOS�PH�WR�LQFUHDVH�P\�VFRUHV�DQG�VSHDNLQJ�E\�GRLQJ�

project for telephoning and RWKHUV�YLGHR�´ 

Ve : ³7KH�LPSURYHPHQW�LV�HQRXJK�EXW�QRW�WRR�PXFK�´ 

Gi : ³7KLV�EOHQGHG�OHDUQLQJ�EULQJV�SRVLWLYH�UHVXOW�EHFDXVH�LW�PRWLYDWHV�PH�WR�GR�

RU�DFW�LQ�SXEOLF�´ 

Most students agreed that blended learning helped them to develop teamwork skills 

and pURYLGHG�DQ�RSSRUWXQLW\�WR�LPSURYH�GHPRFUDF\�WKLQNLQJ�DELOLW\�WRZDUG�WKHLU�FROOHDJXHV¶�

opinions resulting on accpeting the different points. The percentage reached above 55%. 

Unfortunately, there were 34 students (41,46%) showed moderate result and seventeen 

students (18,3%) showed insignificant result or disagreed on these statement. In addition, 

the learning activities given to the students during blended learning was that they 

accomplished some projects in pair such as practicing business telephoning and customer 

service. There were 56,1% (46 students), referring to significant result or agree, and 15,85% 

(13 students), referring to very significant result, who gave positive choices that blended 

learning helped them to improve their creative thinking skills since they had to arrange their 

own conversation and setting for the video-take. 

On the other hand, most students believed that learning English using blended learning 

helped them to create opportunity for communication. When they made mistakes in taking 

video, they could revise it to be perfect assignment or project. There were forty-eight 

students (58,54%) showing the significant result and four students (4,88%) showing very 

significant result toward this statement. Besides, nineteen students (23,17%) became neutral 

or moderate in this section and eleven students (13,41%) disagreed with it.  

Most students said that learning English fo Business using blended learning made them 

feel happy and fun. There were thirty-nine students (47,56%) who felt the positive results. 

The other twenty-nine students (35,27%) were in neutral group. Unfortunately, fourteen 

students (17,07%) disagreed about it. Moreover, a half of total from the respondents felt 

neutral (53,66%) if blended learning was time-wasting and time-consuming. The other 22 

students (26,83%) also disagreed about this statement. Besides that, there were thirty-eight 

students (46,34%) who showed insignificant results about their opinion that blended learning 

made them stress and shy when they were being part of the project or classroom activities.  

Furthermore, the results of questionnaires showed different interpretation in each 

statement. The interpretations revealed that the students gave positive responses and 

attitudes to the implementation of blended learning in their language teaching and learning 

process. The results give positive insight to implement this blended learning in the language 

learning process as the educational benefits are achieved by the students. The majority of 

observed students agreed that their use of blended learning using social media had 

encouraged them to be more engaged and interested in their language learning. Most students 

revealed that their language learning becomes more interesting, fun, confident, and relaxing. 

Also, they were stated that they were also learning more from other students. In addition, it 

is clearly seen that blended learning is a rich learning environment in which learner-centered 

approach results the significant opportunities for language learning and also provides new 

ways of language teaching and learning. 

Conclusion 

In the light of the results, it can be concluded that most students showed their positive 

responses and attitudes toward the implementation of blended learning in their language 

teaching and learning process. There is no doubt that blended learning is as a new and 

effective learninJ�PHWKRG�IRU�WKH�VWXGHQWV¶�LQWHUDFWLRQV�DQG�FRPPXQLFDWLRQ��HVSHFLDOO\�LQ�WKH�

discussion of their projects. Most students revealed that blended learning is interesting, fun, 
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and  more relaxing. They also admitted that there were improvements for their creative 

thinking, teamwork skill, and democracy thinking. Through this successful way of teaching, 

the students are fueled their interest towards language learning. Both teachers and learners 

have a significant role on the effectiveness of using blended learning in the teaching and 

learning activities. Language teachers in online learning is an important key when integrating 

blended learning into foreign language classroom. Therefore, this study is desired to serve 

educational insight for the future research. It is hoped that further research will be more focus 

on blended learning using some essentials tools of social network sites. 
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