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Abstract 

This research focuses on classroom interaction during teaching and learning process that 

included investigation of types and functions of the speech acts produced by teacher. It was 

designed as a qualitative research. The subject of this research was an English teacher in 

SMAN 1 Kalirejo. The data were collected through recording. The data were analyzed 

through three cyclical steps: data reduction, data display, and conclusion drawing or 

verification. The results show that directives speech acts is mostly produced by the teacher 

than the other speech acts. This can be seen from the data that 33 utterances (21.2%) are 

representative speech acts, 6 utterances (3.8%) as expressive speech acts, 112 utterances 

(71.8%) as directives speech acts, and 5 utterances (3.2%) as commisive speech acts. The 

types and functions of directives speech acts proposed are need statement, bald imperative, 

embedded imperative, permission directive, and question directive. 

Keywords: THDFKHUV¶�VSHHFK�DFWV��WHDFKLQJ�DQG�OHDUQLQJ�process 

Introduction 

Communication between teacher and students in teaching and learning process is 

regarded as an important element to perform an effective learning. Teachers will produce 

some utterance in order to convey the materials through their speech, when they 

communicate with their students. According to Bach (1994:1), in this typical situation of 

speech that involves the teacher as the speaker and the students as the hearers, the acts of the 

WHDFKHU¶V utterances are varied. Bach (1994:1) also stated that this is not only the matter of 

ZRUGV�ZKLFK�DUH�XWWHUHG�E\�WHDFKHUV��EXW�LW�DOVR�UHODWHV�WR�WHDFKHUV¶�LQWHQWLRQV�WR�KHDUHUV��7KH�

acts of speech of the speaker in the relationship to the hearers in communication are further 

called speech acts.  

According to Searle (1969), speech act is the basic unit of language, the production of 

D� WRNHQ� LQ� WKH� FRQWH[W� RI� VSHHFK� DFW�� 7KHQ�&XUWLV� DQG�2¶+DJDQ� ���������� VWDWH� WKDW� WKH�

teaching which is carried out by language that is known as classroom speech act. The 

classroom speech acts affect the quality of verbal interaction in the classroom. Teachers will 

know the typical teaching behaviors when they use extensively in communicating with 

students. So, it will provide important information teachers. Besides, when teachers conduct 

the teaching process, they have some intentions in their speech directly or indirectly, and 

literal or non-OLWHUDOO\�VSRNHQ�LQ�WKHLU�ZRUGV��,I�VWXGHQWV�FDQ�FRPSUHKHQG�ZKDW�WKHLU�WHDFKHUV¶�

say, it means that the use of speech acts is affective, for example: has no speech acts failure, 

although the intentions conveyed indirectly or no-OLWHUDOO\��$V�VWDWHG�:DMGL���������WHDFKHUV¶�

speech acts are extremely important, not only for the organization of the classroom but also 

for the acquisition processes of students. 

In classroom communication, speech acts involves all verbal utterances used as a 

medium. According to Cazden (in Hickman, 2000), there are three general functions in 

language that make communication central in school, specifically in the classroom: teacher 

transmits curriculum, controls the communication, and reflects personal identify. It is 
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assumed that the relationship of learning and language is the core of approaches to education. 

Teachers and students act upon the meaning they construct, toward use of language in 

classroom. Johnson (1997: 274) state that there are three modes of instructional functions of 

speech acts which are basic to teacher function in the classroom: control, organization, and 

motivation. 

Moreover, according to Yule (1996: 53), one general classification system lists five 

types of general functions performed by speech acts. The first is declarations; they are those 

kinds of speech act that change the world via utterance. The acts of declaratives are 

approving, betting, blessing, christening, confirming, cursing, declaring, disapproving, 

dismissing, naming and resigning.  The second is representatives that are those kinds of 

speech act that state what the speakers believe. The type include arguing, asserting, boasting, 

claiming, complaining, criticizing, denying, describing, informing, insisting, reporting, 

suggesting and swearing. The third is expressives which are those kinds of speech acts that 

state what the speakers feel. The acts are apologizing complimenting, condoling, 

congratulating, deploring, praising, regretting, and thanking.  The fourth is directives which 

are those kinds of speech act that speakers use to get someone to do something. The type of 

directives speech acts are advising, asking, begging, challenging, daring, demanding, 

forbidding, insisting, inviting, ordering, permitting, recommending, requesting and 

suggesting.   The last is commissives that are those kinds of speech act that speakers commit 

themselves to some future actions. The type of commissives speech acts are committing, 

guaranteeing, offering, promising, refusing, threatening, volunteering and vowing. 

In relation to classroom speech acts, Searle (1969) claims that directives are speech 

acts that are frequently used in a classroom interaction. The teachers use it when they want 

students for doing something. Another theory of directives also proposed by Evin Trip 

(1976), states that there are some functions of directives speech acts: needed statement, bald 

imperative, embedded imperative, permission directives, question directives, and hint 

directives.  

Considering the explanation above, the present study focuses on classroom interaction 

during teaching and learning process including investigation of types of the speech acts 

produced by teacher and functions of the speech acts produced by teacher. 

Method 

This research was designed as a qualitative research since the source of the data was 

the teaching and learning activity in naturalistic environment of the classroom. The 

researcher observed linguistic behaviors of teachers in a classroom context. The subject of 

this research was an English teacher who teaches English in senior high schools of SMAN 

1 Kalirejo, Lampung Tengah.  

In this study, the researcher only observed the speeches, especially the speech acts 

produced by the teacher. So, there were no speeches from the students observed. The data 

were collected through recording. Then, they are analyzed using Miles DQG�+XEHUPDQ¶V�

(1994) interactive model of data analysis. The data would analysis through three cyclical 

steps, namely: data reduction, data display, and conclusion drawing/verification. The 

researcher transcribed the utterances occurring in the conversation or interaction of teacher 

to students in the classroom, before selecting and reducing the utterances. Each of the 

selected utterances was entered into a profile in which all of its relevant characteristics are 

specified. Then, the data were classified and categorized based on specified characteristics. 
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Discussion 

This study was conducted in SMAN 1 Kalirejo. As non-participant, the researcher 

observed the teacher in the classroom. The researcher followed the teacher for the beginning 

until the end of the classroom. The researcher observed and recorded all of what the teacher 

and students said in the classroom. In this study, the researcher only transcribed the teachers 

utterances when the teacher and students discussion in the class. So, the audio recorded was 

not fully transcribed. After having the data and transcribed the, the researcher analyze speech 

acts produced by the teacher in the classroom. The speech acts identified was classified into 

five categories, namely: declarations, representatives, expressives, directives, and 

commissives. In terms of frequency of occurrence, the type of speech acts that occurred 

frequently in the classroom can be seen on the Table 1 below: 

7DEOH����7HDFKHU¶V�6SHHFK�$FWV�3URGXFWLRQ 

 

  

%DVHG�RQ�WKH�WDEOH��WKH�WRWDO�SURGXFWLRQ�RI�WHDFKHU¶V�VSHHFK�DFWV�LQ�WKH�FODVVURRP�DUH�

156 utterances. In the classroom, teacher did not production declarations speech act, she only 

produced representatives, expressives, directives, and commissives speech acts. There are 

33 utterances (21.2%) representatives speech act, 6 utterances (3.8%) expressive speech act, 

112 utterances (71.8%) directives speech act, and 5 utterances (3.2%) commisives speech 

act of the teacher.  

7\SH�RI�WKH�7HDFKHU¶V�6SHHFK�$FWV 

Table 1 above shows that the teacher produced directives speech acts mostly. 

According to Searle (1969), the directives speech acts produce an effect through some 

actions that is done by the hearer. From the collected, the teachers created the type of 

directives speech acts such as asking, requirement (command and order), and advisory 

(advice and suggest). 

According to Searle (1979), in advisory type the teacher used certain expression. The 

H[SUHVVLRQ�XVHG�ZDV�³MDQJDQ´� �LW�PHDQV� ³'RQ¶W´���³-DQJDQ´�ZDV� HPSOR\HG�as a negative 

imperative, that was used to advice the students not to do certain unexpected action. For 

LQVWDQFH��WKH�WHDFKHU�XWWHUHG�³MDQJDQ�QJHUXPSL�´��'RQ¶W�JRVVLSLQJ����7KHQ��WKH�DVNLQJ�W\SH�

RI� WKH� WHDFKHU¶V� VSHHFK� DFWV� ZHUH� XVHG� WR� DVN� WKH� VWXGHQWV� DEout something that were 

constructed in question form. It applied wh-question, and also yes-no question types. On one 

hand, the teachers constructed the question by applying the question words, namely: what, 

who, where, and how many. Those words put at the beginning or at the end of the questions. 

)RU�H[DPSOHV��³ZKDW�DUH�PDLQ�LGHDV�RI�HDFK�SDUDJUDSK"´�DQG�³Kow many paragraph did you 

JHW"´ On the other hand, the teachers also employed yes/no questions type, namely: do and 

KDYH��)RU�H[DPSOHV��³GR�\RX�XQGHUVWDQG�P\�VWXGHQWV"´�DQG ³KDYH�\RX�ILQLVK�P\�VWXGHQWV"´ 

The last type of directives speech acts is requirement. The teacher commanded and 

ordered students for doing something. The utterance of teacher in command and order, such 

DV��³UDLVH�\RXU�KDQG� LI�\RX�ZDQW� WR�DQVZHU�SDUDJUDSK���¶��³UHDG� WKH�ELRGDWD�RQ�SDJH���´��

³OLVWHQ�WR�PH��,�ZDQW�\RX�WR�ILQG�DQ�LQVSLUDWLRQDO�PDQ�´�DQG�³SDUDJUDSK����SOHDVH�´ Based on 

the types of directives speech acts, the existence of question, command, order, and advice in 

Speech Acts Utterances  Total Percentage 

Declarations 0 0% 

Representatives 33 21.2% 

Expressives 6 3.8% 

Directives 112 71.8% 

Commissives 5 3.2% 

Total 156 100% 
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teaching and learning develops the role of the teacher as initiator and sustainer of the 

interaction in the classroom (Brown, 2001). Appropriate questioning in an interactive 

classroom can fulfill several different functions. According to Searle (1969:22), directives 

are frequent speech acts in classroom interaction. It happens because in the classroom, 

teacher often asks students to do something.  

Another types of speech act which produced by teacher is representatives. According 

to Searle (1979), the one who produces the representative speech acts is seen to commit the 

truth of the expressed proposition. From the finding, there are many acts of representatives 

speech acts that teacher uses. For examples, in reporting something, the teachers restated the 

VWXGHQWV¶�UHVSRQGV�DQVZHUV��7KHQ��LQ�LQIRUPLQJ��WKH�WHDFKHU�XVHG�FHUWDLQ�PDUNHUV��VXFK�DV��

³DOUHDG\´�DQG�³IRU�H[DPSOH´��7KH�RWKHU�W\SH�RI�UHSUHVHQWDWLYHV�LV�FODLPLQJ��7KH�WHDFKHU¶V�

XWWHUDQFH�LQ�FODLPLQJ��IRU�H[DPSOH��³WKLV�LV�P\�UROH´��)URP�WHDFKHU¶V�XWWHUDQFH��VKH�JDYH�D�

claim for students that students had to follow her role. 

The types of expressive speech acts produced by the teacher were apologizing 

complimenting, praising, congratulating, and thanking. In apologizing complimenting, the 

WHDFKHU�XVHG�WKH�H[SUHVVLRQ�³VRUU\´��)RU�H[DPSOH��³ODVW�ZHHN��,�GLG�QRW�FRPH�WR�WKLV�FODVV��

,¶P�VR�VRUU\´��,W�VKRZV�WKDW�WHDFKHU�DSRORJL]H�IRU�WKH�VWXGHQWV�EHFDXVH�she could not come 

WR� WKHLU� FODVV�� 7KHQ�� LQ� SUDLVLQJ� H[SUHVVLRQ�� WKH� WHDFKHU� XVHG� WKH� H[SUHVVLRQ� ³OLNH´�� 7KH�

WHDFKHU�OLNHV�WKH�VWXGHQWV¶�DWWLWXGHV�KRZ�WKH\�DQVZHU�KHU�TXHVWLRQ��)RU�H[DPSOH��³,�OLNH�\RX��

%DJDV´��,W�PHDQV�WKDW�WHDFKHU�OLNH�%DJDV�EHFDXVH�WKH�WHDFKHU�IHHO�VDWLVILHG�IRU�%DJDV¶�DQVZHU��

,Q�FRQJUDWXODWLQJ�WKH�VWXGHQWV¶�DWWLWXGHV��WKH�WHDFKHU�XVHG�WKH�H[SUHVVLRQ�³JRRG´��7KH�WHDFKHU�

DJUHHG�DQG�IHOW�VDWLVI\�RQ�WKH�VWXGHQWV¶�DQVZHU��EHKDYLRU��DSSHDUHG�RQ�XVLQJ�³JRRG´��7RZDUG�

thanking expression, the teDFKHU�XVHG�H[SUHVVLRQ�³WKDQN�\RX´��)RU�H[DPSOH��µWKDQN�\RX�IRU�

\RXU�DWWHQWLRQ�´�%DVHG�RQ�WKH�WHDFKHU¶V�XWWHUDQFH��LW�PHDQV�WKDW�VKH�VDLG�WKDQN�\RX�EHFDXVH�

RI�VWXGHQWV¶�DWWHQWLRQ�LQ�OHDUQLQJ�(QJOLVK� 

Commissives speech acts are in term of offer and promise. Commissives speech acts 

commit the speaker himself/herself to do future actions (Searle, 1979). Toward this, the 

WHDFKHU�XVHG�RIIHULQJ�DQG�SURPLVLQJ�XWWHUDQFHV�VLJQDOHG�E\�H[LVWHQFH�RI�³ZH�ZLOO´�DQG�³QH[W�

ZHHN´��)RU�H[DPSOHV��³ZH�ZLOO�FRQWLQXH�VSHDNLQJ��QRW�IRU�WRGD\´�DQG�³QH[W�ZHHN��,�ZRXOG�

OLNH�\RX�WR�KDYH�D�SUHVHQWDWLRQ´�� 

Based on explanation above, there are four types of speech act that produced by the 

teacher in this research namely, directives, representative, expressives, and commissives. 

Directives are mostly used by teacher, because she wants students for doing something. 

)XQFWLRQ�RI�WKH�7HDFKHU¶V�6SHHFK�$FWV 

Directives is mostly speech acts in classroom interaction that are used as a command, 

order, advice, request, warning, etc. (Searle, 1969:22). When teacher used directives speech 

DFWV� LQ�FODVVURRP�� WKH� IXQFWLRQV�RI� WKRVH� LV� DOVR�XVHG��)XUWKHUPRUH��(UYLQ�7ULS¶V�FRQFHSW�

(1976) on directives function was used. There are types and functions of directives speech 

acts which proposed. First, need statement type was used in classroom transactional setting 

which made the students do a request. Second, bald imperative were formed in imperative 

mode that was used by person who has higher statues or superior to a person who has lower 

status. Third, embedded imperative was indicated by interrogative form, the use of modals, 

and also mostly used in this research.  

Fourth, permission directives occurred in interrogative sentence. Fifth, a question 

directive was in interrogative mode. Based on the result, it was the highest frequency of 

directives speech acts, and hint directives. The teacher mostly controlled and managed the 

classroom by giving a series of questions. Moreover, a question directive also has other 

functions, such as: to check the VWXGHQWV¶�NQRZOHGJH�DERXW�FHUWDLQ�LQIRUPDWLRQ��DQG�WR�WDVN�
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WKH� VWXGHQWV¶� DELOLW\� WR� GR� VRPHWKLQJ�� 7KH� ODVW� LV� KLQW� GLUHFWLYHV�� ZKLFK� ZDV� IRUPHG� LQ�

declarative that seem to be the same as need statement. In hint directives, speaker makes the 

request implicitly. 

Conclusion 

To conclude, in teaching and learning process, directives speech acts is mostly 

produced by the teacher than the others speech acts. This can be seen from the high 

percentage of 33 utterances (21.2%) representatives speech act, 6 utterances (3.8%) 

expressive speech act, 112 utterances (71.8%) directives speech act, and 5 utterances (3.2%) 

commisive speech act. So, it can be argued that the teacher is frequently asking the students 

for doing something. Asking the students to say a sentence, answering the questions, and 

IROORZLQJ�WKH�WHDFKHU¶V�LQVWUXFWLRQ�LV�FRPPRQ�RUGHUV�IURP�WKH�WHDFKHU��,Q�WKH�FODVVURRP��WKH�

H[SHFWDWLRQ�RI�WKH�WHDFKHU�ZKHQ�XVLQJ�GLUHFWLYHV�VSHHFK�DFWV�LV�WKH�VWXGHQWV¶�FRPSOLDQFH��7KH�

teacher tends to believe that the whole instructional process in the classroom with regards to 

direct and indirect speech act is to benefit the students. 

7KH� IXQFWLRQV� RI� WKH� WHDFKHU¶V� GLUHFWLYHV� VSHHFK� DFWV� LQ� WKLV� UHVHDUFK� DUH� FRQWURO��

organizational, and motivational or evaluative functions, such as: to ask the students about 

FHUWDLQ� LQIRUPDWLRQ�� WR� FKHFN� WKH� VWXGHQWV¶� NQRZOHGJH� DERXW� FHUWDLQ� LQIRUPDWLRQ�� WR�

FRPPDQG�WKH�VWXGHQWV��WR�UHTXHVW�WKH�VWXGHQWV�WR�GR�FHUWDLQ�DFWLRQ��WR�FKHFN�WKH�VWXGHQWV¶�

understanding about certain information, to foFXV�WKH�VWXGHQWV¶�DWWHQWLRQ��WR�DVN�WKH�VWXGHQWV�

ability to do something, to warn the students, to suggest the students in positive way, to ask 

permission, and to suggest the students in negative way.  

Directives speech acts in the classroom is very useful for the teacher because it is used 

WR�PDQDJH�DQG�FRQWURO�WKH�VWXGHQWV¶�EHKDYLRU�GXULQJ�WHDFKLQJ�OHDUQLQJ�SURFHVV��7HDFKHU¶V�

GLUHFWLYHV�GHPDQG�WKH�VWXGHQWV¶�FRPSOLDQFH��0RUHRYHU��WKH�WHDFKHU¶V�GLUHFWLYHV�DUH�DOVR�JRRG�

model for the students to learn pragmatics in the classroom.  

This study also has some implications. For the teachers, it is better for them to reduce 

the use of need statement and direct imperative, because it does not contain the polite maker.  

It is suggested that the teachers should use indirect speech act in daily teaching as it will be 

a good model for the students in learning. By using indirect form of speech act, the teacher 

ZLOO�EH�VKRZLQJ�DZDUHQHVV�DQG�FRQVLGHUDWLRQ�WR�WKH�VWXGHQWV¶�YDOXH��%HLQJ�FOHDU�LQ�GHOLYHULQJ�

a message is good for the students as the message can be recognized easily without an 

inference among the students. For students, it is necessary to make an inference about 

WHDFKHUV¶�LQWHQWLRQ�WR�JDLQ�D�VHQVH�RI�ZKDW�WHDFKHUV�LQWHQGHG�WR�PDNH��7KHQ��VWXGHQWV�DOVR�

have to make D�FRPSUHKHQVLRQ�RI�WKH�WHDFKHUV¶�XWWHUDQFHV�QRW�RQO\�IURP�WKH�V\QWDFWLF�IRUP�

but from the intentions of the sentences as well. So that they could comprehend and respond 

the utterance directly and appropriately to avoid speech acts failures. 
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