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Abstract 
Professional identity of English teachers is an important process in which teachers view 

WKHPVHOYHV� DV� D� SURIHVVLRQDO� EDVHG� RQ� VRFLDO� YLHZV� DERXW� ³JRRG� WHDFKHU´�� VWXGHQW-
teacher relationship, and self-view as a professional teacher. Teacher preparation 

program such as Micro Teaching (MT) and Program Pengalaman Lapangan or Pre-

Service Teaching Practice (PTP) influences this process by providing support and 

opportunities in creating a strong professional identity since they are still in a pre-

service phase. The different nature between MT (situated) and PTP (concrete) can be 

challenging to the pre-service teachers (PSTs), especially during the PTP. These 

challenges are called professional identity tensions and they involve PSTs (as a person 

and professional) and undesirable situation. This study aimed to identify the 

professional identity tensions faced by EFL PSTs during their PTP and how they coped 

up with the tensions. The study employed a qualitative survey design. The results 

identified six professional identity tensions and two coping strategies from the story of 

seven EFL PSTs. Those PSTs was indicated either to feel tension or to have experiences 

that might lead them to tension. 
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INTRODUCTION 

Teacher preparation program has an impact on the on-going process of the development 

RI� WHDFKHU¶V� SURIHVVLRQDO� LGHQWLW\�� The tHDFKHUV¶� professional identity has been 

highlighted to begin even before they enter the teacher preparation programs and 

continue to evolve as they are undergoing the programs (Chong, Low, & Goh, 2011). 

Micro Teaching (MT) and Pre-Service Teaching Practice (PTP) are parts of the teacher 

preparation program where university students begin to be recognized as pre-service 

teachers (PSTs). They practice teaching under the supervision of lecturer and/or mentor 

(Mergler & Spooner-Lane, 2012). Therefore, those students have to begin to act/behave 

like a teacher. Moreover, those teacher preparation programs (MT & PTP) can provide 
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supports and opportunities for PSTs in creating a strong professional identity as a future 

teacher (Beltman et al., 2015) by posing challenges, demands, and practices. 

The different nature between the MT and PTP can cause struggles for PSTs, 

especially during the PTP. The MT is a situated teaching condition conducted in the 

campus by teaching classmates or juniors (Allen & Ryan, 1969), while the PTP is a 

concrete one conducted in schools by teaching the school students (FKIP, 2013). Since 

the PSTs are demanded to act as a teacher more in the PTP, they have to struggle in the 

process of roles transition from being a student into being a teacher (Pillen, Beijaard, & 

Brok, 2013). They also have to struggle in matching their beliefs of the teacher as a 

profession with the social conditions, characteristics, and demands of the school where 

they do their teaching practices. The struggles are defined as professional identity 

tensions (Pillen et al., 2013) that take place between the pre-service teachers (as a 

person and as a professional) and unsuitable situations. However, the tensions in 

professional identity do not always give negative traces. Facing the tensions are 

necessary for the PSTs in order to make them question about themselves (PSTs) and 

their beliefs (Smagorinsky et al, 2004). Should the PSTs cope with the tensions, they 

can gain new kinds of hope (Olsen, 2010) and can become professional teachers 

(Volkmann & Anderson, 1998). In relation to that, the purpose of this study was to 

investigate and describe the professional identity tensions felt by the PSTs of English 

Language Education Study Program (ELESP) students at Sanata Dharma University, 

during the PPL, and to explian how they coped with those tensions.  

 

LITERATURE REVIEW 

Professional Identity Tensions of Pre-Service Teachers 
Pre-VHUYLFH� WHDFKHU¶V� �367�� SURIHVVLRQDO� LGHQWLW\� WHQVLRQ� concerns with the process of 

professional identity development. In that process, the PSTs begin to interpret and 

reinterpret how they view themselves as a professional based on social and policy 

expectation about being a good teacher, teacher-VWXGHQWV¶�UHODWLRQVKLS��&KRQJ��/RZ��	�
Goh, 2011), implement self-views of teacher as a professional at school, and meet the 

demands from institute and school (Beijaard, Meijer, & Verloop, 2004). At the 

beginning of teaching, pre-service teachers are more likely to experience the conflicts 

between the reality of a teacher as a profession and their personal views, beliefs, or 

desires as teachers (Beijaard et al., 2004). They might find that their views as a teacher 

sometimes do not match the reality in their teaching practices and lead them to face 

struggles between themselves (as a person and professional) and the undesirable 

situations (Pillen, Beijaard, & Brok, 2013).  

Meanwhile, the professional identity tensions in the context of EFL PSTs also 

relate to the use of English, since language can also bring the tensions (Pillen et al., 

2013), EFL PSTs might face language anxiety and the possibility of being led in having 

tensions. This foreign language anxiety emerges when the teachers have stress in using 

the target (foreign) language, whereas the use of the target language is essential in 

foreign language classroom as it can help students acquire the language (Klanrit & 

Sroinam, 2012).  

Various previous studies (Pillen et al., 2013; Klanrit & 6URLQDP�� ������ øSHN��
2016), have identified six types of professional identity tensions that can be derived. 

The first three are categorized as professional identity tensions felt by PSTs in general, 

and the rests are categorized as language anxiety-related factors that can lead EFL PSTs 

to tensions.  
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The Tension in Role Changing from Student to Teacher 

This tension emerges when the PSTs have to change their role from a student to a 

teacher when he is in school. It is characterized by three factors that influence RQH¶V�
general roles as a teacher, namely students, content knowledge, and experience (Pillen, 

Beijaard & Brok, 2013). First, a PST might face tension when he is confused about 

whether to behave strictly as far as needed or to behave as always friendly in order to 

gain respect and get close to students. Then, he could also face tension if he did not feel 

knowledgeable enough to teach a certain part of the subject. Last, he might also face 

tension because he is less confident as the result of being inexperienced in doing 

teaching or administrating tasks. 

 

The Conflict between Desired and Actual Support Given to Students 
The tension is indicated by PSTs' experience who find that the students have problem(s) 

that might be related to their learning process or problems outside learning. The tension 

could emerge when PSTs face a conflict between the willingness to help the student and 

the self-limitation and less capacity to do so (Pillen, Beijaard, &Brok, 2013). The 

possible results after overcoming this tension are the PSTs could only offer help that 

might be limited, or they even could not help at all. 

 

Conflicting Conceptions in Teaching 
During their teaching practice at schools, the PSTs integrate their knowledge, concepts, 

beliefs, and perceptions of teaching with the concrete practice in schools (Pillen et al., 

2013). PSTs might find that his concept iQ� WHDFKLQJ� LV� GLIIHUHQW� IURP� KLV� PHQWRU¶V�
concept (Pillen et al., 2013). These differences could lead the PSTs to tension because 

they have to fulfill the demand although it does not always match their views. This 

tension could lead to two possible outcomes. First, the PSTs might succeed in dealing 

with the tension by being adaptive toward the difference. Second, they might not be 

successful thus made them quit and look for another practice school that might accept 

their views.  

 

Language Anxiety of Teachers 

English teachers who do not have confidence in their English proficiency might use 

their first language in teaching more often (Klanrit & Sroinam, 2012). They could 

possibly feel anxious because they are worried about mispronouncing, misspelling, 

making grammatical errors, or even not knowing the meaning and/or translation of 

FHUWDLQ�ZRUGV��øSHN���������7KLV�NLQG�RI�VLWXDWLRQ�FRXOG�OHDG�WKHP to tension and affect 

their teaching performances.  

 

7HDFKHU¶V�([SHFWDWLRQV�7RZDUG�(QJOLVK�3URILFLHQF\�RI�6WXGHQWV 

Teachers' expectations of the students' English proficiency can influence whether the 

teachers will use English in the teaching process. They might perceive that the students 

with poor English proficiency will be disorganized if English is used as a classroom 

language because those students have difficulties in understanding the teacher (Klanrit  

& Sroinam, 2012). Besides, the teachers might feel unhappy and guilty if they ended up 

XVLQJ�QDWLYH�ODQJXDJH��øSHN���������7KLV�NLQG�RI�H[SHFWDWLRQ�FDQ�FDXVH�FRQIOLFW�EHWZHHQ�
³LGHDOO\�XVLQJ�(QJOLVK´�DQG� ³UHDOLVWLFDOO\� QRW�KDOI�XVLQJ�(QJOLVK´��ZKLFK� OHDG� WKH�()/�
PSTs to tension. The possible outcomes are whether the teacher stops using English or 

keep using English with the help of the native language.   
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The tension in Teaching Particular Language Skill 

()/�WHDFKHU�FDQ�IHHO�DQ[LRXV�ZKHQ�WKH\�KDYH�WR�WHDFK�D�SDUWLFXODU�ODQJXDJH�VNLOO��øSHN��
2016) such as listening, speaking, reading, writing, and grammar. It is caused by several 

factors such as; teachers have not previously taught the certain skill, teachers do not 

have confidence in their language skill, or teachers perceive that one skill might be 

more difficult to teach than other skills. The teacher, who has to teach the language skill 

that he is anxious to, could face tension because he might not want to teach that skill, as 

he feels less knowledgeable and less experienced. 

 

Coping Strategies 
PSTs can overcome the tensions during the professional identity development by using 

some coping strategies (Pillen et.al, 2013). Coping is an effort that teachers make to 

examine and manage their tension (Admiraal, Korthagen, &Wubbles, 2000). There are 

two types of coping strategies, namely emotion-focused coping behavior and problem-

focused coping behavior (Lazarus & Folkman, 1984). 

Emotion-focused coping behavior is influenced by personality factors and is likely 

to occur when the users assume that environmental conditions cannot be modified 

(Lazarus & Folkman, 1984). This coping behavior helps the user feel better but does not 

solve the source of problems or tensions (Galor, 2013), for example; a less confident 

English teacher avoids to use English in teaching. The examples of emotion-focused 

coping behavior are avoidance tactics, minimization, distancing, or selective attention 

(pay attention to things that do not harm toward self).   

Problem-focused coping behavior is more dependent on the context and related to 

problem-solving strategies (Lazarus & Folkman, 1984). The user of this coping 

behavior usually takes actions to solve the problems. For example, the teacher who has 

difficulty to teach grammar will give more time to prepare for his teaching. The 

examples of coping behavior are planning or preventive actions, active coping (actions 

to solve the problem), and sharing tensions (do a sharing through discussion to relieve 

the tension and/or find solution).  

 

METHOD 

This study employed the qualitative inquiry and qualitative survey research method. 

The qualitative inquiry was used to seek understanding and interpretation of human and 

social behavior in a particular situation (Ary et al., 2010), while the qualitative survey 

was administered to determine diversity or meaningful variation within a certain 

population (Jansen, 2010). Additionally, the survey was also employed to ask about 

people's beliefs, opinions, characteristics, and behaviors (Ary et al., 2010). In this study, 

social behavior and diversity refer to the professional identity tensions and coping 

strategies.  

The population of this study was the EFL pre-service teachers of English 

Language Education Study Program, Sanata Dharma University, who conducted the 

PTP during July ± December 2016. There were about 58 PSTs who conducted the PTP 

during the mentioned period of time, and 9 of them were purposively selected as the 

participants. The selection criteria were that these 9 PSTs conducted their PTP after 

their Micro Teaching in February - May 2016 and they were also considered 

cooperative in sharing the stories about their PTP. 

The data were collected through a deep interview by asking the participants to tell 

their stories about their experiences during their PTP. There were 15 guided questions 
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prepared for the interview. The questions were addressed to begin the interview or when 

the participants needed a question to guide them in giving the information. If the 

participant was considered to have answered the question(s) before being given, the 

question(s) would be skipped. The questions were developed by deriving the theories of 

professional identity tensions and coping strategies reviewed in the introduction section 

(Table 1) 
 

Table 1: 
Guided Questions for Interview 

Theories Questions 

The Tension in Role 
Changing from 

Student to Teacher 

(Pillen, Beijaard, & 

Brok, 2013) 

How did you view yourself as a teacher during the pre-service 

teaching program in school (PTP)? 

How did you behave toward your students? 

Did you ever feel that you are not knowledgeable enough to teach 

your subject in? Explain! 

If you ever felt not knowledgeable enough, what did you do in 

order to overcome that difficulty? 

Conflict between 

Desired and Actual 
Support Given to 

Students(Pillen, 

Beijaard, & Brok, 

2013) 

Did you have experience of getting involved with troubled 

student(s)?  

�,I�QXPEHU���DQVZHU�LV�³\HV´��'LG�\RX�KHOS�KLP�KHU"� 

�,I�QXPEHU���DQVZHU�LV�³\HV´��+RZ�GLG�\RX�KHOS�KLP�KHU" 

Conflicting 

Conceptions in 
Teaching(Pillen, 

Beijaard, & Brok, 

2013) 

How did you behave toward your mentor (guru pamong) during the 

PPL? 

Did you and your mentor ever have an argument of different views 

related to the teaching concepts? 

(If number 9 is a "yes") What did you do in responding this 

situation (having different views of teaching? 

(If number 9 is a "no") In your opinion, how did your mentor 

perceive your teaching concepts and what are the effect on your 

teaching practices? 

EFL Related 

Tensions(Klanrit & 

Sroinam, 2012), �øSHN��
2016) 

How often did you use English as classroom language during the 

PTP? 

What made you often or rarely use English as the classroom 

language? 

Coping 

Strategies(Lazarus & 

Folkman, 1984) 

How often did you talk to your colleagues in PTP to discuss about 

your problems? 

What were the effects that you felt after discussing your problem in 

PTP with your colleagues? 

 

The interview was conducted in a face-to-face setting with each participant at one 

time. The use of recording and note were also involved during the interview. Then, the 

data analysis was conducted to the interview transcripts of 9 participants. The 

identification of professional identity tensions and coping strategies were conducted by 

using the main theories that were derived from Pillen et al. (2013), Klanrit & Sroinam 
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�������� øSHN�� ������ DQG� /D]DUXV� 	� )RONPDQ� �������� SUHVHQWHG� LQ� WKH� WKHRUHWLFDO�
description.  

 

FINDINGS AND DISCUSSIONS 

Professional Identity Tension 

The interview transcriptsanalysis results showed that PSTs were indicatedeither to feel 

tensions or having experiences which might lead them to tensions, related to the 

professional identity. It was also found that each PSTs had the possibility to be 

indicated to feel more than one tension, or have more than one experience which might 

lead them to tension. Table 2 recapitulates the six types of indicated tensions identified 

from their indirect mentioning. 
 
Table 2: 

Types of Tension 
Types of Tension How Many 

Times 

Mentioned 

Tensions felt by PSTs in General 

x The Tension in Role Changing from Student to Teacher 

x Conflict between Desired and Actual Support Given to Students 

x Conflicting Conceptions in Teaching 

Tensions related to EFL Teaching 

x Language Anxiety of Teachers 

x 7HDFKHU¶V�([SHFWDWLRQV�7RZDUG�(QJOLVK�3URILFLHQF\�RI�6WXGents 

x Tension in Teaching Particular Language Skill 

 

7 
9 

5 

 
2 

6 

4 

 

Table 2 VKRZHG� WKDW� ³FRQIOLFW� EHWZHHQ� GHVLUHG� DQG� DFWXDO� VXSSRUW� JLYHQ� WR�
VWXGHQWV´�ZDV�WKH�PRVW�LGHQWLILHG�WHQVLRQ�RI�WKH�WKUHH�SURIHVVLRQDO�LGHQWLW\�WHQVLRQV�WKDW�
ZHUH� XVXDOO\� IHOW� E\� 367V� LQ� JHQHUDO�� 0HDQZKLOH�� ³WHDFKHU¶V� H[SHFWDWLRQV� WRZDUG�
English proficienc\� RI� VWXGHQWV´� ZDV� WKH� PRVW� LGHQWLILHG� WHQVLRQ� DPRQJ� WKH� WHQVLRQV�
related to EFL Teaching. 

 

Coping Strategy 
Data analysis also revealed thatthe participants tended to cope with their indicated 

tensions or tension-leading experiences. Two coping strategieswere identified to have 

been employed by EFL PSTs in order to cope with the indicated tensions or tension-

leading experiences. 

As shown in Table 3, problem-focused coping behavior was the most frequently 

identified coping strategy. Thisindicaed that most of EFL PSTs tended to cope by 

looking for the solution or solving the problems caused by the tensions. The following 

are the ways EFL PSTs coped with the indicated tensions or tension-leading 

experiences 
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Table 3: 

Types of Coping Strategy 

Types of Coping Strategy How Many Times Identified 

Problem-Focused Coping 

x Active coping 

x Preventive actions 

x Sharing tension 

 

16 

5 
3 

Emotion-Focused Coping 

x Minimization 

x Selective attention 

x Avoidance tactics 

x Distancing 

 

3 

3 
2 

1 

 

The conflict between desired and actual support given to students 

Several PSTs were indicated to feel this tension or had experience leading to this 

tension. This tension could emerge when there is a conflict between the desire to 

support students and the limitation as a PST (Pillen et al., 2013). After coping with this 

tension, the PST could either stop giving his limited support or not giving any support. 

 

The Story of Pre-Service Teacher 3: 
PST 3, for example, had an experience which could lead her to this tension when she 

did her teaching practice in school. She encountered some students who admitted that 

they did not like the English subject because they did not like their teacher. 

«WKHUH� ZHUH� VWXGHQWV� ZKR� GR� QRW� OLNH� (QJOLVK�� DOVR� VWXGHQWV� ZKR� GLG� QRW� OLNH�

English because did not like the teacher. However, it turned out that it was not 
me. It was my mentor whom they did not like. After I knew that, I asked them 
about my mentor and they began to reveal their stories. (PST 3) 
 
She was surprised because she thought that the teacher might refer to her. 

However, she found out that the teacher mentioned by her students referred to her 

mentor instead. She saw this thing as a problem that could affect the English teaching 

and learning process. Therefore, she decided to solve this problem as far as she could 

while she was conducting her teaching practice in that school.  

In order to solve this problem, she took advantages of the openness of her 

students. She gave them advice, opened their perspectives about being a teacher, gave 

tips to keep liking the subject while disliking the teacher.  

I gave my advice to students during that ice-EUHDNLQJ«�,�WROG�WKHP�WKDW�EHFRPLQJ�
D�WHDFKHU�LV�QRW�HDV\«�,�DOVR�JDYH�WKHP�VHYHUDO�WLSV��VXFK�DV��LI�WKH\�GLG�QRW�OLNH�

WKH�WHDFKHU��WKH\�PXVW�NHHS�VWXG\LQJ�WKH�VXEMHFW�ZKLFK�WKH�WHDFKHU�WDXJKW«�,�DOVR�

tried to motivate and change their mindset so that they will not dislike their 
teacher. (PST 3) 
 
Based on her story on coping the tension, it could be identified that she might 

have worriedness about their behavior-changes after she finished her PTP. She might 

guarantee that the students at least did not hate the English lesson because they did not 

hate their momentary teacher (PST 3) at that time. However, she might also be afraid 

that the students might dislike English again after she finished her PTP. As a result, she 

decided to solve the problem as a way to cope with that. Moreover, her strategy could 
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be identified as an example of active coping (problem-focused coping), which resulted 

LQ�JLYLQJ�OLPLWHG�VXSSRUW�WRZDUG�KHU�VWXGHQWV¶�SUREOHP��� 
 

The Tension in Role Changing from Student to Teacher 
This tension emerged while the PSTs were in the process of changing their role from 

being a student to being a teacher during the teaching practice in school. This tension is 

characterized by three factors which influence general roles as a teacher. The factors are 

the student, content knowledge, and self-experience as a teacher (Pillen et al., 2013).  

 

The Story of Pre-Service Teacher 6: 
An example of PSTs indicated to feel this tension was PST 6. He could be seen as a 

teacher who was not really confident. This caused him to be nervous and confused in 

teaching and dealing with students. He considered himself not really good at dealing 

with misbehaved students.  

Honestly, I was still not really confident in facing students. I am still confused and 
QHUYRXV��HVSHFLDOO\�UHODWHG�WR�WKH�ZD\�RQ�KRZ�,�WHDFK«�,�VWLOO�KDYH�OHVV�FRQILGHQFH�

in teaching and dealing with students, when they misbehaved. (PST 6) 
 

However, PST 6 was trying to overcome his indicated tension by employing 

strategy identified as sharing tension (a problem-focused coping). He had a discussion 

and sharing with his PTP colleagues who also taught English.  

I often talked to my colleagues, especially with colleagues from the same major. 
:H�XVXDOO\�WDONHG�DERXW�OHVVRQ�SODQ�DQG�WHDFKLQJ�PHWKRG«�7KH�GLVFXVVLRQ�JDYH�

HIIHFW� WR�PH�� )URP� WKDW�� ,� FRXOG� EXLOG� FRQILGHQFH� DQG� EHFRPH�PRUH� SUHSDUHG«�

(PST 6) 
 

It could be seen that the coping strategy employed by PST 6 gave a positive 

impact. It helped him in overcoming his conflict on how to behave towards student as a 

teacher. At the same time, the strategy he employed gave impact in developing his 

competence as a teacher. It was because he did not only discuss the problem in behaving 

toward students but also about the lesson planning and teaching method.  

 

Conflicting Conceptions in Teaching 

This tension could emerge when PSTs have different views in teaching conceptions 

(methods or beliefs) with their mentor (Pillen et al., 2013). PST has to struggle in order 

WR�PHHW�KLV�PHQWRU¶V�GHPDQG�DV�ZHOO�DV�KROGV�KLV�EHOLHI�LQ�WHDFKLQJ�� 
 

The Story of Pre-Service Teacher 2: 
PST 2 was an example of a PST with an experience that could lead her to the tension. In 

her story, she tried to make the learning process a fun activity for her students. 

Meanwhile, her mentor wanted her to focus on worksheet and explanation. It could be 

seen that she and her mentor have different beliefs about English language learning.  

I ever tried to bring a new style in the learning process such as using games and 
YLGHR«�LW�ZDV�QRW�HDV\�WR�FKDQJH�WKH�KDELW«�P\�PHQWRU�DVNHG�PH�WR�H[SODLQ��JLYH�

WHVW�LWHPV��DQG�HWF�«�:KDW�,�ZDQWHG�ZDV�D�OHDUQLQJ�SURFHVV�WKDW�QRW�RQO\�IRFXVHG�

on a worksheet because I wanted it to be fun. However, my mentor was not really 
SOHDVHG«��367��� 
 



Journal of English Teaching, Volume 5 (1), February 2019 34 

However, it was obvious that she had been able to cope with this tension-leading 

experience. Her coping strategy could be identified as an active coping (a problem-

focused VWUDWHJ\���6KH�WRRN�DFWLRQ� LQ�RUGHU�WR�PHHW�KHU�PHQWRU¶V�GHPDQG�DQG�NHHS�KHU�
teaching and learning belief.  

In response to this (unaccepted teaching style), I tried to merge my style and my 
mentor's. When my mentor saw that students gave positive response toward my 
teaching, he accepted it after I applied it several times. (PST 2) 
 

She provedthat her teaching-learning style was accepted and gave a positive 

LPSDFW� RQ� VWXGHQWV�� $W� WKH� VDPH� WLPH�� VKH� DOVR� KDG� VXFFHVVIXOO\� PHW� KHU� PHQWRU¶V�
demand by also integrating his teaching style with hers. As a result, the problem posed 

by her tension-leading experience was solved as her belief gained acknowledgment 

from her mentor and her teaching style was accepted by students.  

 

7HDFKHU¶V�([SHFWDWLRQV�7RZDUG�(QJOLVK�3URILFLHQF\�RI�6WXGHQWV 

7KLV�LQGLFDWHG�WHQVLRQ�KDG�UHODWLRQ�ZLWK�WKH�WHQVLRQ�RI�³JLYLQJ�VXSSRUW�WR�VWXGHQWV´�DQG�
³UROH�FKDQJLQJ´��7KLV�WHQVLRQ�HPHUJHG�ZKHQ�()/�367V�HQFRXQWHUHG�VWXGHQWV�ZLWK�SRRU�
English proficiency. This encounter could make them hesitate in using English as a 

classroom language (Klanrit & Sroinam, 2012). They would be confused about whether 

to be tough toward students by always using English, which was actually part of the 

support that they should give. However, it might also create distance between him and 

less proficient students. 

 

The Story of Pre-Service Teacher 7: 
PST 7 was an example of the ones who had an experience which might lead him to this 

tension. He conducted his teaching practice in a school that has many students with poor 

English proficiency.   

Their level of English was as same as elementary school students. Therefore, if I 
had to teach them using full-English, they might sleep. They even slept when I 
taught them using Indonesia. I ever tried using full-English at the first two weeks 
of teaching in PTP. However, I found that the result was not appropriate after I 
gave them a quiz. The students who understood got 70-80, while those who did not 
understand got 10-����,W�PDGH�PH�VDG��«,�GHFLGHG�WR�GHFUHDVH�WKH�XVH�RI�(QJOLVK��
(PST 7) 
 
PST 7 was seen having the willingness to maintain the good learning environment 

in English subject by using English as the main language. However, the result of his 

method seemed to disappoint him. The students did not seem to behave and understand 

KLP�WKH�ZD\�KH�H[SHFWHG�WR�EH��,W�PLJKW�EH�DOVR�SRVVLEOH�WKDW�WKH�SHUFHSWLRQ�DERXW�³WKH�
students with poor English proficiency will be disorganized if English is used as 

FODVVURRP� ODQJXDJH´� DOVR� LQIOXHQFHG� KLV� FRQVLGHUDWLRQ� DIWHU� ILQGLQJ� RXW� KLV� VWXGHQWV¶�
behavior during the learning process. As a result, he only had two options. First, he had 

to decide whether to behave strictly and keep maintaining the way he used English as 

part of his desired support. Otherwise, he behaved friendly by decreasing the use of 

English so that he could maintain communication with the students.  

In the end, PST 7 seemed to choose to maintain communication with the students 

by decreasing the use of the English language. His action toward the indicated tension 

could be categorized as an act of minimization which belonged to emotion focus 
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coping. The minimization could help him in teaching process although it might not fully 

VROYH�VWXGHQWV¶�SUREOHP�UHODWHG�WR�WKH�XVH�RI�(QJOLVK� 
 

The Story of Pre-Service Teacher 2: 
PST 2 also had a similar experience with PST 7. She encountered students that could be 

categorized of having not high English proficiency (50-60%). However, it seemed that 

she chose to not consider her students' English proficiency because she seemed to have 

a belief that learning English needs a habit. 

I quite often used English because I wanted to show that the subject is English. As 
a result, I had to forcibly give them English whether they wanted or did not want 
so that they will be accustomed. Each day, I increased the intensity of using 
English. Although my student's proficiency is only 50-60%, I kept using English 
because I believed that accustoming will help. (PST 2) 
 
This belief might be the factor that influenced her way of teaching English 

towards the students. As a result, she kept behaving strictly by maintaining the use of 

English and even increasing it. Her action towards the students could be categorized as 

active coping (a problem-IRFXVHG�FRSLQJ���6KH�ZDV�DFWLYHO\�VROYLQJ�VWXGHQWV¶�SUREOHP�
in using English as well as maintaining her belief in teaching English.  

 

The tension in Teaching Particular Language Skill  

The indicated tension could emerge when EFL PSTs have to teach a particular language 

skill that they might not want to teach. EFL teacher can feel anxious when they have to 

WHDFK� D� SDUWLFXODU� ODQJXDJH� VNLOO� �øSHN�� ������ EHFDXVH� RI� ODFN of experience, being 

XQFRQILGHQW� WRZDUG�WKHLU� ODQJXDJH�VNLOO�� DQG� WHDFKHU¶V�SHUFHSWLRQ� WRZDUG�WKH�GLIILFXOW\�
in teaching a certain language skill. 

 

The Story of Pre-Service Teacher 7: 
One example came from PST 7. He saw himself not having enough knowledge in 

teaching grammar. He perceived teaching grammar needed many preparation and 

anticipations. 

I ever felt not knowledgeable, especially related to grammar, because there are 
many anticipations which need to be prepared in dealing with grammar. (PST 7) 
 

His perception might get influenced by the fact that grammar is related to a set of 

rules which sometimes can be complicated to be learned by EFL learners. It was 

possible that his perception could trigger tension before and during the teaching process 

of grammar.  

The anticipation way is studying before teaching. For example, I would teach the 
present tense. I had to know what the rules are, the examples, and the problems or 
cases in the present tense. (PST 7) 
 
Even so, it could be seen that PST 7 responded this indicated tension by 

employing a coping strategy which was a preventive action. His preventive action was 

by studying and reviewing the material that he would teach. By employing the strategy, 

he prevented the indicated tension from emerging. The preparation he made could help 

him more in teaching grammar.  
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Language Anxiety of Teachers 

This indicated tension could occur if the PST is not confident with his English because 

of having low proficiency or being less confident to use. The tension emerged when 

PSTs had worriedness of making mistakes in using English.   

 
The Story of Pre-Service Teacher 6: 
PST 6, as an example, could be indicated as having the tension. He mentioned that he 

rarely used English as a classroom language during his PTP: 

,� XVHG� (QJOLVK� UDUHO\«´� �«�� LW� ZDV� SRVVLEO\� EHFDXVH� ,� GLG� QRW� IHHO� SURILFLHQW�

enough if I spoke English. So, I preferred using the mother language instead of 
having difficulty. (PST 6)  
 

Based on the interview result, PST 6 was indicated experiencing the tension 

because he had not been proficient enough to speak English. This affected his 

performance in teaching as he preferred to use mother language to avoid difficulty in 

teaching. However, it could be seen that PST 6 tried to cope with this tension. 

,�RIWHQ�WDONHG�WR�P\�FROOHDJXHV��HVSHFLDOO\�ZLWK�FROOHDJXHV�IURP�WKH�VDPH�PDMRU«�

The discussion gave effect to me. From that, I could build confidence and become 
more prepared, especially we often did grammar correction. (PST 6) 
 

PST 6 could be seen as doing a sharing tension in order to cope with his indicated 

tension. He tried to be more confident and improve his English proficiency in terms of 

grammar by doing a discussion with his PTP colleague from the same major. His coping 

strategy could be categorized as problem-focus coping since PST 6 focused on solving 

his less-proficient that triggered tension. 

 

CONCLUSION 

The findings of the research are able to identify 6 types of professional identity tensions 

faced by the EFL Pre-Service Teachers. Three of them were categorized as professional 

identity tensions felt by PSTs in general, while the others three were categorized as 

professional identity tensions felt only by PSTs in EFL setting. However, the findings 

only claimed that those PSTs were only indicated to feel or have experiences which 

might lead them to professional identity tensions. 

Another finding of the research was that the PSTs tended to employ problem-

focused coping behavior. In other words, most PSTs had a tendency to solve the 

problems and tensions they faced. Thus, itwas concluded that tensions emerged during 

the teaching preparation program, especially PTP, were essentially beneficial for the 

development of their professional identity as a future English teacher.  

The claim wanted to open a room for suggestion and recommendation for 

UHVHDUFKLQJ� ()/� 367V¶� SURIHVVLRQDO� LGHQWLW\� WHQVLRQV�� 7KH� UHVHDUFKHUV� UHFRPPHQGHG�
future researchers to conduct a deeper investigation by using not only deep interview 

EXW� DOVR� 367V¶� MRXrnal or diary, or school teaching experience reflection. The 

UHVHDUFKHUV� VXJJHVWHG� WKDW� WKH� FODLP� FRXOG� EH� VWURQJHU� ZKHQ� WKH� 367¶V� WHQVLRQV� are 

identified from several sources from the investigated PST. 
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