
26 

 

International Journal of Educational Best Practices (IJEBP)    

Vol 2, No 2 October 2018                      ISSN: 2581-0847 
 

 

THE IMPLEMENTATION OF 5E LEARNING CYCLE MODEL ON THE TOPIC 

µSTRUCTURE AND FUNCTION OF PLANTS¶ TO IMPROVE THE 

SCIENTIFIC LITERACY OF THE SECOND YEAR STUDENTS OF A JUNIOR 

HIGH SCHOOL IN PEKANBARU  

 

Evi Suryawati1), Mariani Natalina2), Nadia 3), Deswati4)  

 

(evi.suryawati@lecturer.unri.ac.id) 

 
1,2,3) Department of Biology Education, Faculty of Teacher Training and Education 

University of Riau, Pekanbaru, Indonesia 
4) Junior High School 21 Pekanbaru, Indonesia 

 

Abstract: 7KLV�VWXG\�DLPV�WR�LPSURYH�VWXGHQW¶V�science literacy skills by using 5E 

Learning Cycle model. The treatment was conducted collaboratively for the topic 

µ6tructures and functions of plants¶ involving Biology lectures, pre-service 

teachers, and the science school teachers of SMPN 21 Pekanbaru in August 2018. 

The focus of the observation was on science literacy and learning activities of 

students, both individually and in groups. Science literacy including scientific, 

procedural and epistemic knowledge was measured through worksheets. While the 

aspects of explaining scientific phenomena, evaluating and design scientific 

investigations, interpreting data, and the evidence were measured using an 

assessment sheet performance. Curiosity, scientific argumentation and 

environmental awareness were measured using the observation sheet. Learning 

activities carried out inside and outside the classroom had a positive impact on 

literacy skill science. The data showed the students individually or in groups could 

answer questions in the worksheet, more actively engaged, more enthusiastic and 

more curious when observing, identifying and grouping plants using real objects 

around school environment. Some questions arose from students when identifying 

corn and carrot plants about vegetative and generative structures. Overall, the 

implementation of 5E Learning Cycle model can improve students' scientific 

literacy in learning science at SMPN 21 Pekanbaru. 
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INTRODUCTION 

 

The twentieth century has been an undoubtedly a challenging era where the mastery of 

science and technology was the key elements for the development of a nation. For this 

reason, the science literacy is a basic need and compulsory for every citizen. To date, a 

country development is greatly affected by the quality of their human resources as 

indicated by literacy to science and technology (OECD, 2013).  The OECD 2013 data 

and the PISA (Programme for International Student Assessment) data 2015 point out that 
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the science literacy score of Indonesian middle school students is 40, placing the 64th 

place of 72 countries. The low science literacy of Indonesian students indicates that the 

science teaching and learning in Indonesia has not been implemented as intended and 

therefore needs to be improved.  

 

The Ministry of Education and Culture have made some significant changes in the 

education sectors, such as Curriculum 2013 (K13) and Gerakan Literasi Sekolah [School 

literacy program] 2015. K13 has been implemented through the scientific approach of 

five learning experiences namely: observing, inquiry, information gathering, rationalizing 

and communicating. Through these experiences, science students are expected to gain 

first-hand learning experience thus they can discover the concepts of learning holistically, 

meaningfully, authentically and actively (Benazir et al, 2017). However, the fact 

indicated the otherwise. Science learning was more dominated by content and facts that 

should be memorized by the students (Alok Irma et al, 2017).  

 

Interviews with science teachers at SMPN 21 Pekanbaru provided some information that 

although K-13 and GLS have been implemented since 2016, there still have been some 

issues in the implementation. One of the biggest challenges was the learning design that 

could facilitate the students to be skillful in problem solving, evaluating and designing 

scientific research, drawing conclusion from the evident and applying the science into 

WKHLU� UHDO� OLIH��7KLV� IDFW�ZDV�HYLGHQW� IURP�WKH�VWXGHQWV¶� ORZ�SURILFLHQF\� LQ� VROYLQJ� WKH�

problems related to the scientific phenomena in their life. For this purpose, an innovation 

on the science teaching is much needed, particularly at SMPN 21 Pekanbaru. In the 

beginning of academic year 2018/2019, a collaboration program was made in a form of 

teacher candidate placement and the supervision of classroom action research, between 

the Faculty of Teacher Training and Education, University of Riau and SMPN 21 

Pekanbaru. This collaboration agreed upon an innovation to solve the challenge, one of 

which was the 5E Learning Cycle model.  

 

5E Learning Cycle was firstly introduced by Robert Karplus in the Science Curriculum 

Improvement Study/SCIS (Trowbridge & Bybee in Made Wena, 2016). Learning Cycle 

was one of the learning models that apply constructivist approach. In this model, teacher 

role is to provide an environment where students can design and direct their learning more 

greatly. Instead of teaching the students directly and make them understand the material, 

this model promotes student active learning where they solve the problems independently, 

discover the solutions for themselves and working with ideas (Yatim Rianto, 2009).  

 

5E Learning Cycle consists of five stages of Engagement, Exploration, Explanation, 

Elaboration, and Evaluation (Made Wena, 2016). Engagement stage aims to stimulate 

VWXGHQWV¶� LQWHUHVW� LQ� OHDUQLQJ��ZKLOH�H[SORUDWLRQ�DQG�H[SORUDWLRQ�VWDJHV�DUH� LQWHQGHG� WR�

H[HUFLVH�VWXGHQWV¶�Srocedural and epistemic knowledge. The elaboration and evaluation 

VWDJHV�� RQ� WKH� RWKHU� KDQG�� SURPRWH� VWXGHQWV¶� DELOLW\� WR� HYDOXDWH� DQG� GHVLJQ� VFLHQWLILF�
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research, inferring conclusion based on the evident and applying the science in the real 

life situation��$OO�SKDVHV� LQ� WKLV��(�/HDUQLQJ�&\FOH�DUH�H[SHFWHG� WR� LPSURYH� VWXGHQWV¶�

science literacy. This current research is attempting to implement the 5E Learning Cycle 

PRGHO�WR�WKH�OHDUQLQJ�RI�µ6WUXFWXUH�DQG�)XQFWLRQV�RI�3ODQWV¶�DW�&ODVV�9,,,���6031����

Pekanbaru. 

 

METHODOLOGY 

 

This study was collaboratively conducted among Biology lectures, pre-service teachers, 

and the science school teachers at class VIII.2 of SMPN 21 Pekanbaru with a total number 

students of 41 during the academic year 2018/2019. The focus of observation was on the 

science literacy and student learning activities both individually and in group on the topic 

RI�OHVVRQ�µ6WUXFWXUHV�DQG�IXQFWLRQV�RI�SODQWV¶��7KH�VFLHQFH�OLWHUDF\�FRYHUV�VRPH�DVSHFWV�

of scientific, procedural and epistemic knowledge. The mastery of science literacy was 

assessed through the worksheet. The skill aspects include: explaining scientific 

phenomena, evaluating and planning scientific research, interpreting scientific data and 

HYLGHQWV��7KH�DVSHFWV�ZHUH�UHFRUGHG�IURP�VWXGHQWV¶ ZRUNVKHHW��6WXGHQWV¶�DWWLWLWXGHV�VXFK�

as curiosity, scientific argumentation and environmental awareness were assessed 

through observation sheets.  

 

The implementation of 5E Learning Cycle was carried out in three main activities and 

five teaching steps. 7KH� LQLWLDO�VWDJH� LV�HQJDJHPHQW�ZKHUH� WHDFKHUV�VWLPXODWH�VWXGHQWV¶�

interest and curiosity on the topic of learning by giving apperception and motivation. The 

main activities include exploration, explanation and elaboration. At the exploration stage, 

students observed some plants in the school area and discussed with their peers. At the 

explanation stage, students presented their discovery and understandings with their 

friends. Followed by elaboration stage, teachers gave some problems to the students to 

evaluate their mastery of concepts. Finally, at the evaluation stage, teachers gave a post 

test and asked the students to make summary of the lesson.  

 

The data of learning outcomes that included science literacy, skills and scientific 

attititudes were then analyzed descriptively and categorized into: very good (85 < N < 

100), good (80 < N  < 85), poor (67 < N  < 75) and very poor (<67). 

 

RESULTS AND DISCUSSION 

 

The learning activities carried out in this study consist of plan, do and see. The plan phase 

was conducted collaboratively on August 30, 2018 among Science teachers at SMPN 21 

Pekanbaru, Biology lecturers from University of Riau, and university students on 

teaching placement at SMPN 21 Pekanbaru. The planning was accumulated as lesson 

design. 7HDFKLQJ�LQVWUXPHQWV�ZHUH�UHFRQVWUXFWHG�RQ�WKH�WRSLF�RI�µ6WUXFWXUH�DQG�IXFWLRQV�
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RI�SODQWV´�E\�GHYHORSLQJ�D�OHVVRQ�GHVLJQ�FRQVLVWLQJ�WKH�WHDFKLQJ�DQG�OHDUQLQJ�VFHQDULR��

the step-by-step procedures and the timeline. This topic was divided into four cycles 

namely (1) body parts of dicotyl and monocotyl plants, (2) photosynthesis test (Sachs 

test), (3) plant tissue, (4) technologies inspired by plants. The lesson design for the first 

cycle was illustrated by Figure 1 below.  

 

 
Figure 1. Lesson design on the topic ³Body parts of dicotyl and mRQRFRW\O�SODQWV´ 

 

5E Learning Cycle model emphasizes on student active learning where teacher acts as the 

facilitator. There are five stages of 5E Learning Cycle namely Engagement, Exploration, 

Explanation, Elaboration, and Evaluation.  

 

The engagement phase was initiated by teacher giving apperception and motivation to the 

students. In the context of this research, the teacher had a carrot to the class and asked the 

students to identify the parts of carrot (e.g. root, stem and leaves). Many students raised 

their hands to answer the teacher question, and the teacher picked one student while also 

DVNLQJ�RWKHU�VWXGHQWV�WR�DGG�RU�FODULI\�WKHLU�IULHQG¶V�UHVSRQVH��This activity was intended 

WR� VWLPXODWH� VWXGHQWV¶� FXULRVLW\� LQ� VFLHQFH� DV� VKRZQ� E\� )LJXUH� ��� ,W� FDQ� EH� VHHQ� WKDW�

students seemed so enthusiastic in the topic of dicotyl and monocotyl plants.  

 

 
Figure 2. Engagement phase 
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At the exploration phase, students were directed to learn outside the class to observe the 

parts of orange trees (Kasturi oranges) growing on school area. Teachers also provide 

other types of plants that were observed inside the classroom. The focus of this activity 

is classifying the plants into dicotyl and monocotyl groups, thus the exploration aims at 

GHYHORSLQJ�VWXGHQWV¶� UHVHDUFK�VNLOOV�DV�SDUWV�RI�VFLHQFH� OLWHUDF\�� ,Q� WKLV� VWDJH��VWXGHQWV�

explore their understanding and discuss with their peer groups. As students discuss and 

exchange ideas with others on the lesson, they were developing their procedural 

knowledge, scientific knowledge and also epistemic knowledge. Students were actively 

engaged in the learning activities shown by their participation in observation and 

cooperation with their group members. Students also posed some questions to their 

WHDFKHU�RQ�WKH�GLVFXVVHG�OHVVRQ��7HDFKHU¶V�UROH�LQ�WKLV�VWDJH�ZDV�WR�OHDG�WKH�GLVFXVVLRQ�DV�

shown by Figure 3 below.  

 

 
Figure 3. Exploration activity in and out of classroom 

 

Some questions students asked to the teacher: 

Student 1 : Mam, why does corn have hair like soft thread? 

Teacher : Who can answer the question of why do corns have soft thread hair?  

Student 2 : Me, Mam! Hair on corns is actually a female reproduction organ 

Teacher  : Correct! Corn hair indicated female reproductive organ which plays significant 

role during reproduction 

 

The teaching and learning situation as shown by the picture portrayed that the teacher did 

QRW�GLUHFWO\�DQVZHU�VWXGHQW¶V question. Instead, she gave an opportunity for other students 

to provide the answers. The mechanism where a teacher provides guidance or probing is 

called scaffolding. Jumaidin Budaeng et al (2017) illustrated scaffolding strategy through 

a lesson section FDOOHG�³&RED�3LNLUNDQ�>/HW¶V�7KLQN@´�RQ�WKH�WRSLF�RI�0RELOLW\�6\VWHP�

where students did independent exercises while teachers reduced the amount of helps in 

solving problems and questions. %XGDHQJ¶V� VWXG\�FODLPV� WKDW�VWXGHQWV�ZHUH�PRWLYDWHG�

and able to solve the problems with a better understanding. Similarly, Ni Made Ratnasari 

HW�DO��������DOVR�FRQFOXGHG�WKDW�VFDIIROGLQJ�WHFKQLTXH�FRXOG�LPSURYH�VWXGHQWV¶�OHDUQLQJ�

motivation and concept mastery in a Chemistry lesson.  
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At the explanation phase, each group presented their discussion results on the 

classification of dicotyl and monocotyl plants while the other groups respond and pose 

VRPH� TXHVWLRQV�� 7KLV� SKDVH� DLPV� DW� H[HUFLVLQJ� DQG� GHYHORSLQJ� VWXGHQWV¶� DELOLW\� LQ�

interpreting scientific data, evidents and phenomena. Overall, most groups have presented 

the results correctly, except one group that misclassified turmeric as dicotyl instead of 

monocotyl plant. This inaccuracy, however, has been annulled by another group who 

clarified that turmeric belongs to monocotyl group. As suggested by Nugraheni (2017), 

explanation phase enables the students to construct and elaborate their understanding and 

comprehension as well as receiving feedbacks from their peers and teachers.  

 

The following stage was elaboration, where students were discovering new problems and 

connecting some learnt concepts to provide solutions for the problems. Students who 

went through this elaboration stage very well did not have any difficulty in identifying 

the determining factors of problems and could easily solve the problems. In this study, 

elaboration stage was demonstrated by activities of plant modification where students 

were asked to explain about the modification of roots and trunks along with their 

functions. This stage encouraged studentV¶�GHYHORSPHQW�RI�VFLHQWLILF�NQRZOHGJH�� 

 

At the last stage of learning activities, teachers conducted an evaluation and follow up to 

WKH�VWXGHQWV�LQGLYLGXDOO\�WR�ORRN�LQWR�WKH�DFKLHYHPHQW�RI�OHDUQLQJ�RXWFRPHV�DQG�VWXGHQWV¶�

comprehension of the materials oI� µGLFRW\O� DQG�PRQRFRW\O� SODQW� RUJDQV¶�� $� VWXG\� E\�

Safwatun Nida et al (2017) indicated that the average score of students whose teachers 

combined both 5E Learning Cycle and Mind Mapping (71.64) was higher than those with 

5E Learning Cycle only (65.09). It implies that the 5E Learning Cycle would be more 

effective when it is combined with other innovative teaching models or strategies.  

 

Some observations on teaching and learning activities suggested that the implementation 

of 5E Learning Cycle on the sub tKHPH�µ2UJDQV�RI�GLFRW\O�DQG�PRQRFRW\O�SODQWV¶�KDV�

LPSURYHG� WKH� VWXGHQWV¶� VFLHQFH� OLWHUDF\�� 6RPH� DVSHFWV� RI� VFLHQFH� OLWHUDF\� VXFK� DV�

curiosity, scientific knowledge, procedural knowledge, epistemic knowledge, planning 

scientific research, interpreting scientific data and results, and explaining scientific 

phenomena have been developed from each stage of 5E Learning Cycle. These findings 

are in line with the study results by Desi Nugraheni, et al (2017) which asserted that 5E 

Learning Cycle consisting of engagement, exploration, explanation, elaboration, and 

HYDOXDWLRQ�SKDVHV�KDV�SRVLWLYHO\�FRUUHODWHG�WR�WKH�VWXGHQWV¶�VFLHQFH�OLWHUDF\�DQG�OHDUQLQJ�

RXWFRPH�RQ�WKH�WKHPH�RI�µ+XPDQ�1HUYRXV�6\VWHP¶��Nugraheni also posits that each phase 

of 5E Learning Cycle encouraJHV�VWXGHQWV¶�DELOLW\�RQ�FULWLFDO�WKLQNLQJ��SUREOHP�VROYLQJ��

communicating in written, knowledgable and interpersonal ways in science learning. It 

FDQ�DOVR�LPSURYLQJ�VWXGHQWV¶�DELOLW\�WR�PHPRUL]H��XQGHUVWDQG��DSSO\��DQG�DQDO\]H�LQ�WKH�

cognitive learning outcomes.  
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A study by Alok Irma et al (2017) mentioned that the 5E Learning model could improve 

WKH� SHUFHQWDJH� RI� VWXGHQWV¶� VFLHQFH� OLWHUDF\� as much as 11.5% on multidimensional 

category and by 53.8% on the conceptual/procedural category.  

 

The 5E Learning Cycle learning model has encouraged the students to be more active 

during the lesson because the learning activities were student-centered. The 5E Learning 

Cycle learning model also enabled the students to better comprehend the materials being 

learnt. This was evident when students were asked to summarize what they had learnt 

during the day; students were able to provide conclusions about the learning materials. 

This ability to provide summary indicated that students comprehended and internalized 

the lesson well, supported by the fact that they themselves did the learning inquiry and 

active learning, without waiting for the teachers to explain.  

 

CONCLUSION 

 

The study concludes that the implementation of 5E Learning Cycle could improve 

VWXGHQWV¶�VFLHQFH�OLWHUDF\��SDUWLFXODUO\�RQ�WKH�GLVFXVVLRQ�RI�3ODQW�6WUXFWXUH�at the 8.2 Class 

of SMPN 21 Pekanbaru. The aspects of science literacy that were significantly improving 

are curiosity, scientific knowledge, procedural knowledge, epistemic knowledge, 

planning scientific research, interpreting scientific data and results, and explaining 

scientific phenomena.  

 

REFERENCES  

 

Alok Irma,  Jufri A.W, Dadi Setiadi. (2017). Pengaruh Model Pembelajaran 5E 

Terintegrasi Pendekatan Saintifik Terhadap Kemampuan Literasi Sains Siswa 

SMPN 1 Kuripan Tahun Ajaran 2016/2017. J.Pijar MIPA 12(1), 39-43. FKIP 

Universitas Mataram. Mataram. 

Benazir Amalia Firdausy, Beni Setiawan. (2017). Keefektifan Interactive E-Book IPA 

Untuk Meningkatkan Literasi Sains Siswa SMP. Universitas Negeri Surabaya: 370-

374. FMIPA Universitas Negeri Surabaya. Surabaya. 

Desi Nugraheni. (2017). Pengaruh Siklus Belajar 5E Terhadap Kemampuan Literasi 

Sains Pada Materi Sistem Saraf Manusia. Jurnal Prodi Pendidikan Biologi 6(4), 

178-188. Universitas Negeri Yogyakarta. Yogyakarta. 

Jumaidin Budaeng, Hena Dian Ayu, Hestiningtyas Yuli Pratiwi. (2017). Pengembangan 

Modul IPA Terpadu Berbasis Scaffolding Pada Tema Gerak Untuk Siswa Kelas 

VIII SMP/MTs. Physisc Education Journal 1(1), 31-44.  

Made Wena. (2016). Strategi Pembelajaran Inovatif Kontemporer: Suatu Tinjauan 

Konseptual Operasional. Bumi Aksara. Jakarta.  

 



33 

 

International Journal of Educational Best Practices (IJEBP)    

Vol 2, No 2 October 2018                      ISSN: 2581-0847 
 

 

Ni Made Ratna Sari, Sunyono, Ila Rosilawati. (2018). Pengaruh Scaffolding dalam 

Pembelajaran SiMaYang untuk Meningkatkan Motivasi Belajar dan Penguasaan 

Konsep. Jurnal Pendidikan dan Pembelajaran Kimia 7(1), 26-37. 

OECD. (2013). PISA 2015 Draft Science Framework. http://www.oecd.org/pisa/pisa-

2015-results-in-focus.pdf. accessed on 15 February 2018. 

Safwatun Nida, Susriyati Mahanal, Diego Pradana. (2017). Keefektifan Model Learning 

Cycle 5E Dipadu Dengan Teknik Mind Mapping Untuk Meningkatkan 

Keterampilan Proses Sains Siswa SMP. Pancasakti Science Education Journal 

2(1), 1-10. FMIPA Universitas Malang. Malang. 

Yatim Riyanto. (2009). Paradigma Baru Pembelajaran: Seebagai Referensi Bagi 

Guru/Pendidik Dalam Implementasi Pembelajaran yang Efektif dan Berkualitas. 

Kencana. Jakarta. 

 

 

 

 

 

 

 


