
Indonesian Journal of English Language Teaching, 11(1), May 2016, pp. 81-99 

*Direct all correspondence to: sianaedu3@gmail.com 

³0D\EH�(QJOLVK�ILUVW�DQG�WKHQ�Balinese and Bahasa 

Indonesia´��A case of language shift, attrition, and preference 
 

Siana Linda Bonafix* 
LembagaPengembanganProfesi, UniversitasTaruma Negara, Jakarta 

 

Christine Manara 
Program PascaSarjana, LinguistikTerapanBahasaInggris,  

UniversitasKatolik Indonesia Atma Jaya, Jakarta 

 
Abstract 

This small-VFDOH�TXDOLWDWLYH�VWXG\�DLPV�WR�H[SORUH�WKH�SDUWLFLSDQWV¶�

view of languages acquired, learned, and used in their family in an 

Indonesian context. The two participants were Indonesians who 

came from multilingual and mixed-cultural family background. 

The study explores three research questions: 1) What are the 

languages acquired (E\� WKH� SDUWLFLSDQWV¶� IDPLO\� PHPEHUV), co-

existed, and/or shift in the family of the two speakers? 2) What 

factors affect the dynamicity of these languages? 3) How do the 

participants perceive their self-identity? The qualitative data were 

collected using semi-structured and in-depth interviews. The 

interviews were audio-taped and transcribed to be analyzed using 

thematic analysis. The study detects local language shift to 

IQGRQHVLDQ� IURP� RQH� JHQHUDWLRQ� WR� WKH� QH[W� LQ� WKH� SDUWLFLSDQWV¶�

family. The data also shows several factors for valorizing 

particular languages than the others. These factors include 

socioeconomic factor, education, frequency of contact, areas of 

upbringing (rural or urban) and attitude towards the language. The 

study also reveals that both participants identify their self-identity 

based on the place where they were born and grew up instead of 

their linguistic identity. 

Keywords: bilingualism, bilinguality, language dynamics, 

valorization, mix-cultural families 

Introduction 

Indonesia is a big multicultural and multilingual country. It is 

reported in 2016 that the population of the country is 257 million 

(BadanPusatStatistik, National StatisticsBureau). The country consists of 

over 13,000 islands with significant number of distinct ethnic groups and of 

about 706 local languages (Lewis, Simons, and Fenning, 2013 as cited in 

Cohn and Ravindrananth, 2014). This diversity has led challenges and 

urgency to unite the nation to choose and develop one national language 

(Paauw, 2009). The selection and the installation of Bahasa Indonesiaas the 
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national language since 1945 have brought effect on the increase use of the 

language in all facets of IndonHVLDQ� VRFLHW\¶V� OLIe. Bahasa Indonesia, as 

Wright (2004) explained, has had dual functions in Indonesian society:1) the 

language of national identity, and 2) the language of education, literacy, 

modernization and social mobility (in Paauw 2009, p.5). As a result, the 

censuses conducted in 1971, 1980 and 1990 showed an increase of people 

who speak Indonesian as their first language especially among the young 

generation(Musgrave, 2011). The essential factors contributing the rapid 

development of Indonesian as the national language are education and 

urbanization (Paauw 2009). This means that there is a change of the position 

of the local languages.  

The rapid development of Indonesian as the national language 

influences the position of local languages in Indonesia. Although the 

position of local languages in Indonesia society is guaranteed for its 

existence and development by the Indonesian constitution, their domains of 

use are limited (Nababan 1991 as cited in Paauw 2009, p.5). Moreover, in 

terms of official languages, Indonesia is monolingual since only Bahasa 

Indonesia gains the status of a national language (Cohn &Ravindrananth, 

2014). In most cases, local language becomes the home domain and 

socialization language among friends. The increase use of Indonesian in 

more domains of local languages shows serious threat of local languages. 

Moreover, the local languages are not always passed on to the next 

generation (Cohn &Ravindrananth, 2014). As revealed by Paauw (2009), 

the use of Indonesian as the medium of instruction from primary school 

through university throughout the nation brings a huge impact to the 

development of Bahasa Indonesia. The increase of urbanization also 

contributes to the rapid spread of Bahasa Indonesia. The urban communities 

coming from different ethnic backgrounds have the need of a language for 

wider communication, and this need is occupied by Bahasa Indonesia. 

Furthermore, urban societies contribute to the local languages shift to 

Indonesian as L1 (Nababan 1985 as cited in Paauw 2009, p.7).  

In addition to Bahasa Indonesia as the national language and the 

local languages, some foreign languages are used in Indonesia for many 

purposes. Among those foreign languages, it is widely known that English is 

important for Indonesia since English is a global or international language 

(Lauder 2008,p.10). The global status of English is gained partly because of 

the growing number of the speakers which was estimated 1.75 billion by the 

British Council in the year of 2013 (English Effect, 2013). English today is 

also used in a wide range of fields such as politics, diplomacy, international 

trade and industry, commerce, science and technology, education, the 

media, information technology, and popular culture (Crystal 2003, Huda, 

2000, Jenkins 2003 as cited in Lauder 2008, p. 10). Although English in 

Indonesia has no official status, its presence can strongly be felt with the 
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growing numbers of transnational companies in big cities in Indonesia. To 

complicate matters, globalization allows other foreign languages and 

cultures to flow across borders.This can be observed from the growing 

interests in learning Standard Chinese and Korean languages. The flow of 

foreign languages adds to the richness of local linguistic and cultural 

terrains in Indonesia. These languages may co-exist and/or compete with the 

local languages. In this situation, it is possible that people may acquire a 

new language or lose the languages he/she has acquired previously. 

It has been reported that some factors such as migration, education 

and mixed marriageslead to language shift.  Many studies conducted still 

focused on the language shifts among the immigrant minorities.  Among 

them are studies conducted on the language shift in the three generations in 

immigrant families (Ortman& Stevens, 2008; Tan & Ng, 2010; Zhang, 

2004, 2010) since Fishman (1991) revealed that the language shift is usually 

completed in three generations. However, there are not many studies 

investigating language shift in a multilingual country like Indonesia. This 

study looks at the mXOWLOLQJXDO�DQG�PXOWLFXOWXUDO� ,QGRQHVLDQV¶�YLHZV of the 

languages used in their families. This small-scale study was guided with the 

following research questions:  

1) What are the languages acquired, co-existed, and/or shift in the 

family of the participants?  

2) What factors affects the dynamicity of these languages?  

3) How do the participants perceive their self-identity? 

Language Shift and Maintenance 

In a bilingual or multilingual context, language shift, language 

maintenance and language loss are a common phenomenon. Mesthrie, 

Deumer, and Leap (2009) describes language shift as ³WKH� UHSODFHPHQW� RI�

one language by another as the primary means of communication and 

VRFLDOL]DWLRQ�ZLWKLQ�D�FRPPXQLW\´��S��������Language shift, as explains by 

Hornberger (2010), is marked by the loss of number of speakers, level of 

proficiency, or functional use of the language. Language shifttakes place 

when the speakers choose to abandon their language, either voluntarily or 

under pressure, and adoptanother language that takes over as their means of 

communication and socialization (Batibo, 2005, p. 87).  

Fishman (1991, p.1) explains that language shift occurswhen the 

intergeneration continuation of native languages are threatened with fewer 

XVHUV� LQ� HDFK� JHQHUDWLRQ�)LVKPDQ¶V� ³WKUHH-JHQHUDWLRQ� PRGHO´� VXPPDUL]HV�

the stages of language shift within the three generations: the first or the 

immigrant generation keeps speaking their native language; the second 

JHQHUDWLRQ� EHFRPHV� ELOLQJXDO� E\� OHDUQLQJ� WKHLU� SDUHQWV¶� PRWKHU� WRQJXH� DW�

home while learning English outside home; the third generation learns only 
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English (in Ortman& Stevens, 2008).The events can happen within the 

individual or within the society.  

Sociolinguists discuss some main factors that contribute to language 

shift. Batibo (1992) reveals these factors are economic change, size of 

speech community, urbanization and relative degree of language prestige.In 

a similar vein, Holmes (2008) categorizes threemain factors:1) economic, 

social and political factors, 2) demographic reasons; and 3) attitudes and 

values. Michieka (2012) expands the discussion to include language policy, 

FRQWH[W� RI� RQH¶V� XSEULQJLQJ� �ZKHWKHU� UXUDO� RU� XUEDQ��� SDUHQWV¶� HGXFDWLRQ�

OHYHOV��QDWXUH�RI�SDUHQWV¶�PDUULDJHV��LQWHU-ethnic or intra-HWKQLF��DQG�XVHUV¶�

attitudes towards the languages in question as factors influencing language 

shift.  

In terms of demographic factors, Holmes (2008) describes that 

demographic factors are connected to rural and urban areas, the size of 

group and intermarriage. Areas where people live may contribute to 

language shift. People in rural area use their native language to fulfill all of 

their daily needs in their context. Urban society, on the other hand, tends to 

use dominant language to function in their urban context. For example, in 

Tabanan, a village in Bali, people can communicate by just using 

Balinesefor all daily purposes in the area.In Denpasar, however,Bahasa 

Indonesia is more widely and commonly used than Balinese. The size of 

group is also important. It is also assumed that the bigger the size of the 

group, the more likely the language maintenance is to occur. Another factor 

is intermarriage.It is assumed that intermarriage can also cause language 

shift in the family, especially intermarriage with a person who speak the 

dominant language. For example, an Indonesian who is married to an 

American in Texas moves to Texas in which English is the dominant 

language and in which there is very limited Indonesian-speaking 

community. Then, it is most likely for a language shift to take place. 

Majidi (2013) asserts that urbanization can be another 

factorinfluencing language shift in multilingual communities. People moves 

from one area to another, bringing their language and culture across border. 

The mobility creates chances for people from different language and culture 

or different varieties of the same language and culture to interact with one 

another. However, the vernacular that the migrants bring with them to the 

new linguistic context may not have enough support for the vernacular to 

survive due to lack of function and domain of use. 

Another factor that influences language shift and maintenanceto 

occur is attitude.Michieka (2012) states that tKH� ODQJXDJH� XVHUV¶� YLHZ and 

value system as part of social value and system is the main determinant of 

ODQJXDJH�FKRLFH�DQG�LQIOXHQFHV�SHRSOH¶V�FKRLFH�RI�ZKLFK�ODQJXDJH�WR�VSHDN�

and which one to abandon. He further emphasizes that personal attitudes and 

values are such strong forces that can influence language maintenance or 
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language shift. In this sense, bilinguals or multilinguals are free to choose 

which language they want to keep and which language they want to give up. 

The term µOLQJXLVWLF� VXLFLGH¶� is used by Crystal (2002) to explain how 

SHRSOHV¶�DWWLWXGHV�DQG�YDOXHV�of an older generation of a minority language 

deliberately stops passing the native language and adopting the dominant 

language as the language in upbringing (in Majidi, 2012).  

In this globalized era, people are more mobile,crossing territorial 

borders. There has been surmounting discourses positioning English as the 

language of globalization and/or the Lingua Franca for intercultural 

communication. To become an active member of the globalized world, it is 

essential tomaster English. On top of that, English is given a currency in the 

job market to those who acquire it. It is often advertised that English is the 

language of commerce, economy, and finance. As Paulston (1988) 

explains,language shift can take place if the language being shifted to has 

³VRFLDO�SUHVWLJH�DQG�HFRQRPLF�DGYDQWDJH��SULPDULO\�LQ�WKH�IRUP�RI�VRXUFH�RI�

LQFRPH´� (p. 5). Holmes (2008) adds that job is the most influential 

economic reason for someone to learn another language. She further 

explains that business and industry require employees who can use English 

or other languages used widely in the industry fluently; therefore, job 

seekers see the need to equip themselves with the language(s). Moreover, 

being competent in English means better jobs and higher salary.  

When languages being assigned to different currency, linguistic 

competitionis most likely be the normal modein a linguistic market place. 

Therefore, language maintenance of the less dominant and/or valued 

language can be a very challenging task. Batibo (2005) explains that 

ODQJXDJH� PDLQWHQDQFH� LV� ³D� VLWXDWLRQ� LQ� ZKLFK� D� ODQJXDJH� PDLQWDLQV� LWV�

YLWDOLW\� HYHQ�XQGHU� SUHVVXUH´� �S������+ROPHV� ������� UHYHDOV� that there are 

some factors supporting language maintenance: regarding the ethnic 

language as important, frequency of contact, degree of frequency of contact 

with homeland, social factors such as using the language at home, banning 

intermarriages, associating the use of language with a particular setting like 

place of worship may also reduce language shift caused by economic 

pressures, and institutional support since governmental offices, media, press, 

education, law, or religion are domains of the predominant language. This 

study would like to explore how bilinguals in a specific linguistic 

environment view, understand, and interact with various factors that co-exist 

in their specific context. 

Research Methodology 

This study works within the qualitative paradigm.Qualitative 

UHVHDUFK�� DV� 'HQ]LQ� DQG� /LQFROQ� ������H[SODLQV�� ³VWXG\� WKLQJV� LQ� WKHLU�
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natural settings, attempting to make sense of, or interpret, phenomena in 

WHUPV� RI� WKH�PHDQLQJV� SHRSOH� EULQJ� WR� WKHP´� �FLWHG� LQ� 5LFKDUGV�� ������ S��

11). Adopting qualitative paradigm, the two participants were involved in a 

reflexive narrative activity in which they were asked to reflect back and 

narrate their own understanding of their inter-linguistic and intercultural 

experiences through narrative interviewing. Josselson (2013) asserts goal of 

interviewing is ³WR� GRFXPHQW� SHRSOH¶V� H[SHULHQFH�� VHOI-understanding, and 

ZRUNLQJ�PRGHOV�RI�WKH�ZRUOG�WKH\�OLYH�LQ«´��S������7KH�GDWD�RI�WKLV�NLQG�RI�

interviewing reflect narrative truth. Josselson also emphasizes that the 

essHQWLDO�SXUSRVH�RI�VWXG\LQJ�VRPHRQH¶V�QDUUDWLYH�LV�QRW�WR�PHDVXUH��SUHGLFW��

or classify them but to understand them more extensively or deeply. The 

focus RI�VWXG\LQJ�VRPHRQH¶V�QDUUDWLYH�is on subjectivity.This is in line with 

the purpose of this study that seeks to understand and explore what the 

participants experienced and perceived in relation to their interlinguistic and 

intercultural lives and how they make meaning of these experiences. 

7KLV� VWXG\� OD\V� LWV� JURXQG� RQ� -RVVHOVRQ¶V perspective of narrative 

(in-depth) interviewing. The interviews were conducted individually and in 

person. For the purpose of constructing and getting personal meaning 

across, the interviews were conducted in the language that the participants 

feel comfortable of using. During the interviews, both participants chose to 

use English with some occasional mixes of English with some Indonesian 

expressions. Each interview lasted for approximately45 ± 60minutes with 

several follow-ups conversations with the participants in gathering further 

details of the narrative they shared earlier. Data were transcribed and 

analyzed qualitatively to answer the research questions of this study under 

the interpretive paradigm. In order to obtain the personal backgrounds of the 

participants, a questionnaire consisting some questions about the 

SDUWLFLSDQWV¶�SHUVRQDO�background was distributed and filled out before the 

interview began. 

There are two participants who are involved in this narrative 

interviewing. Ayu (pseudonym), 30 years old, was an educator in an English 

department of a private university.  She was born and raised in Jakarta. Her 

father is a Balinese and her mother is a Javanese.The family lives in Jakarta. 

Her grandparents are Balinese and Javanese. When Ayu was a month old, 

she moved to Palembang with her family for several years and went back to 

live in Jakarta. When she finished her high school, she continued her study 

in a university in Denpasar, Bali for four years.  

The second participant is Jesse (pseudonym) who is still 19 years 

old. She was born and raised in Bogor. She is a university student. -HVVH¶V 

mother was an Australian but she was raised by Javanese foster parents 

since she was three years old. -HVVH¶V father was a Javanese. Her 

grandparents from both sides were Javanese. The family lived in Bogor. 
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The data were analyzed by using content analysis method. Content 

analysis, according to Franekel and Wallen (2008) LV� ³D� WHFKQLTXH� WKDW�

enables researchers to study human behavior in an indirect way, through an 

DQDO\VLV� RI� WKHLU� FRPPXQLFDWLRQ´� �p. 472). They also explains that the 

analysis are usually in the form of written contents such as textbooks, 

essays, newspapers, novels, and others; however, the content of any type of 

communication can be analyzed, since it contains beliefs, attitudes, values 

and ideas of a person or group both consciously or unconsciously.  

The data were analyzed in several stages. First, identifying the key 

events of each family related to languages they speak. Then, the languages 

used in the three generations were highlighted. Next, the data were analyzed 

for any indications of language shifts, language maintenance, and language 

loss and factors causing them. Lastly, the findings of the two families were 

compared and contrasted with relevant previous studies and theories.  

Findings and discussion 

7KH�SDUWLFLSDQWV¶�linguistic history 

$\X¶V� IDPLO\ OLYHG� LQ�-DNDUWD��+HU�JUDQGSDUHQWV� IURP�KHU�PRWKHU¶V�

side came from Yogyakarta, so both of them spoke Javanese. $\X¶V�PRWKHU�

was raised in Javanese culture and she spoke Javanese fluently, while her 

father came from Bali and spoke Balinese fluently. Her grandparents from 

KHU� IDWKHU¶V� VLGH� OLYH in Tabanan, Bali where people still use Balinese in 

daily conversation.Ayu was born and raised in Jakarta. When she was a few 

month old, her parents moved to Palembang, and the family lived there for 

IRXU� \HDUV��$OWKRXJK�$\X¶V� SDUHQWV� VSRNH� -DYDQHVH� DQG�%DOLQHVH� IOXHQWO\��

they did not pass on those two languages to their children, Ayu and her 

sister. Ayu claims that her parents only passed on Javanese and Balinese 

cultures (i.e. cultural products, values, and way of thinking) but not the 

languages. The parents communicated with each other and with their 

children in Indonesian. The parents only spoke Javanese and Balinese when 

they talked to their parents($\X¶V�JUDQGSDUHQWV). Ayu pointed out that there 

were some similarities between Balinese and Javanese in vocabulary, so 

their parents could communicate in local languages with their in-laws. Ayu 

herself used Indonesian to communicate with her grandparents from her 

PRWKHU¶V� VLGH�� 2Q� WKH� RWKHU� KDQG�� VKH� KDG� WR� DVN� KHU� OLWWOH� FRXVLQV to 

translate for her when she wanted to communicate with her Balinese 

grandparents since the grandparents did not speak Indonesian.  

Ayu spent her university years in Bali. Although she studied and 

stayedin Bali for four years to complete her study, she was still unable to 

speak Balinese.She confessed that she only knew some fixed expressions for 

informal chit-chat. When asked about her Balinese, she explained that 
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although her Balinese peers used Balinese among themselves, they would 

switch to Bahasa Indonesia when conversing with her.  

However, Indonesian was not the only language she spoke, she also 

learned and used English.She took English literature as her major in her 

undergraduate program. In her department, she was required to learn another 

foreign language as an elective program, and chose Japanese. However, she 

confessed that she completely forgot her Japanese although she had learnt 

the language for four semesters. In short the language dynamics LQ�$\X¶Vlife 

can be represented in diagram 1. 

Diagram 1 
$\X¶Vfamily language dynamics 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

From diagram 1 above, it can be seen that there is a case of language 

shift in the third generation The second generation in$\X¶V� IDPLO\� IURP�

both sides maintained their local languages(Balinese and Javanese)which 

were passed on by the first generation. However, the second generation did 

not pass the local languagHV�WR�WKH�WKLUG�JHQHUDWLRQ��$\X¶V�SDUHQWV�FKRVH�WR�

use Indonesian as the means of communication at home. However, there is 

DQ� LQFLGHQW� RI� ODQJXDJH� DGGLWLRQ� LQ� $\X¶V� FDVH��Ayu learned two foreign 

languages which were English and Japanese. Of the two foreign languages 

learnt, she maintained English but lost Japanese due to lack of use and 

domains of use. English actually became the language of her profession as 

an English lecturer. 

-HVVH¶V� IDPLO\ is a rather unique family. -HVVH¶V� JUDQGIDWKHU� FDPH�

from Australia. He went to Bogor, Indonesia, as an activist, and he took his 

little daughter, i.e. -HVVH¶V� PRther. Unfortunately, the father passed away 

and the little daughter had to stay in an orphanage for several years before 

she was adopted by a Javanese family who moved in Bogor from Solo due 
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to job placement��-HVVH¶V�PRWKHU�FRXOG�QRW�XQGHUVWDQG�,QGRQHVLDQ�XQWLO�VKH�

was in the 3
rd

 year of elementary school. Being exposed with Javanese at 

KRPH� DQG� ,QGRQHVLDQ� DW� VFKRRO�� -HVVH¶V�PRWKHU� lost her English language. 

:KHQ�-HVVH¶V�PRWKHU�ZHQW� WR�D�XQLYHUVLW\�LQ�%RJRU��VKH�PHW�-HVVH¶V�IDWKHU�

DQG� WKH\� JRW� PDUULHG�� -HVVH¶V� IDWKHU� FDPH� IURP� 0DGLXQ�� (DVW� -DYD�� +H�

moved to Bogor with his family. They both spoke Javanese fluently as well 

as Bahasa Indonesia��6LQFH�-HVVH¶V father worked in the field of marketing 

and had to make sales with local people, he acquired Sundanese. Although 

-HVVH¶V�SDUHQWV�FRXOG�VSHDN�ORFDO�ODQJXDJHV��WKH\�SUHIHUUHG�WR�FRPPXQLFDWH�

in Indonesian with the family members. The children therefore only acquire 

and use Bahasa Indonesia at home. At school, the children use Bahasa 

Indonesia and learnt foreign languages. English was learnt since 

kindergarten and Jesse had Mandarin lesson since she was on the 3
rd

 grade 

until high school. Jesse revealed that she completely forgot her Chinese but 

maintained English by joining an English course and watching American 

PRYLHV��,Q�VKRUW�WKH�ODQJXDJHV�LQ�-HVVH¶V�IDPLO\�DUH�VKRZQ�LQ�diagram 2. 

Diagram 2 
-HVVH¶V�IDPLO\�ODQJuage dynamics 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

From diagram 2, it can be seen that there is a case of language 

attrition and language addition in the third generation. The second 

generation still maintained local languages, Javanese, that was passed from 

the first generation. The second generation acquired Sundanese since they 

lived in that culture. However, the parents did not pass on Javanese and 

Sundanese to Jesse, the third generation. Jesse describes that she used to 

know and able to use Javanese when she interacted with her grandparents in 

the past. However, today, she rarely used Javanese anymore and beginning 
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to lose confidence in that language. She claims that she could understand 

her parents when they were using Javanese (passive knowledge of the 

language), but could not reply to them in Javanese. She also claims that she 

could speak basic Sundanese since she learned it as a subject at school, i.e. 

Bahasa Daerah (local language). Besides Bahasa Indonesia, Jesse also 

learnt and acquired English in the university where she is currently studying. 

From the three generations of the two families, the language shift 

happens to the local languages. Although the three generations model 

(Fishman 1991) applied in immigrant minority case, similar situation seems 

to apply in WKHVH� WZR� SDUWLFLSDQWV¶� context in Indonesia as well. The 

following sections will discuss some factors contributing to language shift, 

attrition, and preference as found in the interview data. 

Factors contributing to language shift, attrition, and preference 

Urbanization for economic reasoncombined with limited language 

use domains seems to beinfluencing factors to the family¶Vlanguage shift 

and attrition phenomena and use of dominant language in practice. In the 

case of Ayu¶V� IDPLO\, urbanization and intercultural family background 

influence her SDUHQWV¶� GHFLVLRQ� WR� XVH� Bahasa Indonesiainstead of using 

Javanese to converse with each other.$\X¶V� SDUHQWV� PRYHG� WR� DQG� UDLVHG�

Ayu in Jakarta in which the dominant language is not Javanese and 

%DOLQHVH��7KH�GRPLQDQW�ODQJXDJH�LQ�XVH�LQ�$\X¶V�IDPLO\�HQYLURQPHQW��VXFK�

DV�SDUHQW¶V�ZRUN�SODFH��QHLJKERUKRRG��VFKRRO�� LV�PRVWO\�Bahasa Indonesia 

(sometimes with a mixture of Jakartan dialect). 6LPLODUO\�� -HVVH¶V� SDUHQWV�

moved from Java to Bogor in which the dominant language is not Javanese 

but Sundanese and Bahasa Indonesia. Since their move to Bogor was for her 

SDUHQWV¶� FDUHHU�� %DKDVD� ,QGRQHVLD� �DV� WKH� OLQJXD� IUDQFD� DQG� ODQJXDJH� RI�

education) is considered as the more immediate language that needs to be 

acquired by the children. The parents, therefore, chose to use Bahasa 

Indonesia with their children. Jesse only experienced her early childhood 

using Javanese with her grandparents but when she moved to Bogor, she 

had little opportunity to communicate with her grandparents in Javanese. 

Jesse admits that she had very little knowledge of Javanese language.  

The second overlapping factor is the amount of contact with people 

sharing the same language. Holmes (2008) stated that the frequency of 

contact helps language maintenance. However, as it can be seen from 

-HVVH¶V� FDVH�� she gradually lost Javanese due to less contact with her 

grandparents. Jesse revealed that her grandparents used Javanese to her 

when she was spending time with them at their house. 

«because my foster grandparents are from Solo, most of the 

time, they speak in Javanese.And, WKDW¶V�ZK\�ZKHQ� ,�ZDV� D�
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child, I can speak Javanese more fluently than when I am 

right now because when I was D�FKLOG«P\�SDUHQWV�DVNHG�P\�

grandparents to babysit and they only speak Javanese. So, I 

understand what they spoke and when I have something to 

say, I just use Javanese of course. But, now I lost it. 

7KLV�FRQILUPV�0LFKLHND¶V��������VWXG\�WKDW�reveals limited contact with the 

family who spoke the local languages can cause shift. Similarly, Ayu spent 

most of her life in Jakarta where the dominant language is Bahasa Indonesia 

(with a mixture of Jakartan dialect). Although her parents speak Javanese 

and Balinese fluently, they chose not to pass down the language to her. 

Therefore, Ayu adopted Bahasa Indonesia as the dominant language to be 

able to function in the immediate community. 

The third influencing factor is education. The 1945 Indonesia 

Constitution states that the national language of the country is Bahasa 

Indonesia. In education sector, Bahasa Indonesia is the official language to 

be used for academic activities (the language of instruction, national 

examination, classroom activities, academic textbooks, etc.) in all education 

levels from primary to tertiary level. This is stated clearly in the national 

language policy, the National Law No. 4/1950 Chap. IV Art. 5 on language 

(UURI No.4/1950 jo UU No. 12 / 1954 Bab IV tentangBahasaPasal 5). 

Although the Law allows the use of local language to be used as the medium 

of instruction (MOI) from kindergarten up to the third grade level of 

elementary school, in practice, Bahasa Indonesia is widely used in most 

schools across Indonesia. One of the reasons of the adoption of Bahasa 

Indonesia as MOI is the mobility of people from one area to another. To 

accommodate students coming from different linguistic and cultural 

backgrounds, Bahasa Indonesia is adopted as the lingua franca at 

school.Both participants stated that Indonesian is their language at school. 

They use Indonesian in daily communication in and outside classroom.Jesse 

explains that at her school in Bogor, the local language Sundaneseis taught 

as a lesson within the local curriculum (2 ± 3 hours / week).Ayu, on the 

other hand, experienced her education (in the capital city of Jakarta) in 

Bahasa Indonesia. There was no local language subject offered at her 

school. Apparently, not all schools include local language subject within 

their local curriculum.It can be seen that Bahasa Indonesia serves the 

function as the language of education nationwide whereas the local language 

has less institutional support that is given an allocated time of 2-3 hours / 

week.  

On another related matter to education factor that may overlap with 

the attitude towards language factor, there seems to be a high interest in 

acquiring other Foreign Languages as some private schools in Jakarta use 

English in their school environment as the language of language of 
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instructions (spoken and written) and social communication (among peers 

outside classroom). In this type of school, globalization has often been 

assigned as the reason for creating an English-speaking domain at school to 

implement new linguistic behavior for the students. English is positioned as 

the language of globalization that attracts parents (usually from high socio-

economic background) to put their children in this type of school. Since 

English has been given a status and a currency of economic value, the local 

languages may not seem to be on the list of priorities to parents and their 

children. This can be seen on how Ayu and Jesse highly value English as a 

capital (Bourdieu, 1977) for the betterment of their future economic and 

social status. Ayu and Jesse, therefore, made a decision to prioritize the 

acquisition of English that lead to language addition into their linguistic 

repertoire.7KLV�PLQG�VHW�FDQ�EH�VHHQ�IURP�$\X¶V�DQG�-HVVH¶V�QDUUDWLYHV�ZKHQ�

they were asked to share their opinion of the value of each language to them 

and their intention to pass on certain languages to their next generation. 

Ayu: Maybe English first and then Balinese and then Bahasa 

Indonesia 

Interviewer: Why is English the most important? 

Ayu: In globalization era, English is important, right? 

6XUHO\�� ,� GRQ¶W� ZDQW� P\� FKLOGUHQ� WR� EH� OHIW� EHKLQG��

Even preschool students learn English today. If you 

go to the mall, you would hear many Elementary 

students speak English with their Moms and Dads. If 

I could speak Mandarin too, it would be nice, but too 

EDG�,�FDQ¶W� 

Ayu in this excerpt emphasizes the importance of learning Foreign 

Languages (such as English and Mandarin) as her imagination of the world 

of globalization. The possibility of having to cross borders, interact with 

people from various linguistic and cultural background, participate in 

international events are clearly projected by Jesse in the excerpt below: 

-HVVH��,�WKLQN�(QJOLVK�LV�D�PXVW��«EHFDXVH�«IURP�WKHQ, up to 

now, English is an international language. The 

language that people use everywhere so when 

VRPHRQH� JR� WR� DQRWKHU� FRXQWU\«� DQG� WKH\� FDQQRW�

speak the local language, they just use English to 

FRPPXQLFDWH��«6R��,�WKLQN�(QJOLVK�LV�D�PXVW� 

Interviewer: So, English is a must. How about Bahasa 

Indonesia? 

Jesse:  Well, becDXVH� LW� LV�«%DKDVD� ,QGRQHVLD� LV� WKH�QDWLYH�

language, I will introduce it to them. But, if later, I 
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OLYH� LQ� DQRWKHU� FRXQWU\�� DQG«� WKH\� FDQQRW� VSHDN�

%DKDVD� ,QGRQHVLD�� WKDW¶V� RND\� ZLWK� PH�� ,W� LV� QRW� D�

must for them to speak Bahasa Indonesia. I mean they 

must NQRZ�%DKDVD� ,QGRQHVLD� EXW� WKH\� GRQ¶W� KDYH� WR�

be able to speak it fluently. 

Interviewer: What about Sundanese and Javanese? 

Jesse: «,� PHDQ� ,� ZLOO� VWLOO� XQGHUVWDQG� -DYDQHVH� DQG�

6XQGDQHVH��EXW� ,¶P�QRW�JRRG�DW� LW��6R�� ,¶P�QRW�JRLQJ�

to teach it to my children because what will I teach 

WKHP�LI�,¶P�EDG�DW�LW�WRR� 

)URP� $\X¶V DQG� -HVVH¶V� QDUUDWLYHV�� WKHUH� LV� D� VHQVH� RI� LPPHGLDWH�

SUHVVXUH�WR�DFTXLUH�(QJOLVK�UDWKHU�WKDQ�WKHLU�SDUHQWV¶�YHUQDFXODUV��7KLV�PD\�

H[SODLQ� WKHLU� OHVV� LQWHUHVW� LQ� LQYHVWLQJ� IRU� WKHLU� SDUHQWV¶� YHUQDFXODUV��Their 

shifting to Bahasa Indonesia can be influenced by their intercultural 

background, urbanization, language use domain, language status, as well as 

language function to their specific linguistic conditions and immediate 

needs. The complexities of the inter-relations among these factors are 

further explored in the following section. 

³7KH\�GLGQ¶W�LQWURGXFH�PH�WR�P\�URRW´��The struggle of identifying oneself 

Although there are several indications of language shift, attrition, 

and preference, the two participants display their distress in registering to 

the traditional view of identity. When asked about whether they identify 

themselves with particular linguistic and cultural backgrounds, both 

participants struggle very much. Ayu, in particular, reveals her in-between-

ness self-perception. She describes her perception as follows: 

My friends LQ�%DOL�VDLG�WKDW�,¶P�PRUH�OLNHO\�WR�EH�D�-DNDUWDQ�

>ODXJKLQJ@��«�6LQFH�,�«,�DP�D�PL[�RI�-DYDQHVH�DQG�%DOLQHVH�

EXW«� ,�ZDV� ERUQ� LQ� -DNDUWD� DQG� UDLVHG� LQ� -DNDUWD�� VR� WKH\�

VDLG�WKDW�,¶P aJakartan. But, when I go back to Jakarta, most 

SHRSOH� VD\� ,¶P a %DOLQHVH��«<D�� ,� WHQG� WR� >LGHQWLI\� P\VHOI�

with] Jakarta people, because basically I was born here so 

yD«�-DNDUWDQ� 

Coming from an intercultural family background and being a non-

speaker of Balinese nor Javanese, it seems comfortable for her to identify 

herself with the place where she was born and spent most of her life in, 

Jakarta. Although she was not totally being acknowledged by her 

surroundings as a Balinese or a Jakartan, she felt that she is more attached to 

Jakartan culture and identity.At home, as Ayu explains, her parents imparted 

Javanese and Balinese values and cultures despite the fact that they did not 
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pass on Balinese or Javanese language to her. Outside of home, she is more 

exposed to the metropolitanJakarta culture and dialect. This sense of 

attachment to Jakartan identity was reinforced during her four year 

experience of studying in Bali. She explains that she felt that her root was in 

Bali but her surroundings did not seem to agree with her sense of self during 

her stay there. She elaborates that her Balinese friends, instead of teaching 

her Balinese, were more interested to adopt her Jakartanese dialect. She 

realizes that perhaps her friends were trying to be more accommodating to 

her. Ayu admits that her peers interest in Jakartanese dialects as interesting 

and puzzling at the same time. Her peers interest in her Jakartanese dialect is 

most likely due to their perception towards Ayu as a Jakartan rather than a 

Balinese. Therefore, her peers did not feel that Ayu needs to speak Balinese 

with them. This multi layers and interactions in diverse situations is most 

likely the reason for her reluctance of registering herself WR� KHU� SDUHQWV¶ 

linguistic and ethnic backgrounds. 

Unable to speak Javanese and Balinese, Ayu felt a sense of guilt and 

of being root-less. She later explains that when she had children in the 

future, she would introduce them to Javanese and Balinese language. She 

describes this strong intention as follows: 

$\X�� ,� GRQ¶W�ZDQW� WR�PDNH� WKH� VDPH�PLVWDNH� DV�P\ parents 

[laughing]. 

Interviewer:You think your parents make a mistake? 

Ayu:<D��7KH\� GLGQ¶W� LQWURGXFH�PH� WR�P\� URRW� VR� WKDW¶V�ZK\�

,¶P�OLNH�WKLV�>ODXJKLQJ@��6R��WKDW¶V�ZK\�,�ZDQW�WKHP�>KHU�

future childUHQ@�WR�OHDUQ�DERXW�WKHLU�URRW« 

Ayu, in this conversation, displays her guilt for not being able to 

speak Balinese and Javanese that seems to affect her self-perception. Ayu¶V�

narrativereflects her understanding of a direct linguistic ± culture association 

as part of an identity that she found it difficult to register herself into. She 

may interpret this as the reason for her sense of rootless-ness. 

Similarly, Jesse also prefers to associate herself with her birth place. 

When asked how she would DQVZHU� WR� D� TXHVWLRQ� ³ZKHUH� GR� \RX� FRPH�

IURP"´��-HVVH�H[SODLQHG�KHUself as follows: 

,¶OO� VD\� ,¶P� IURP�%RJRU«�%XW�� ULJKW�� [If someone ask me,] 

³Are you Sundanese?´ 1R�� ,¶P� QRW� 6XQGDQHVH�� ,¶P�

«DSD\DQDPDQ\D�>KRZ�VKRXOG�,�VD\�WKLV@��«3HRSOH�FDOO�PH�D�

blasteran [mixed-cultural] child who is being raised by 

Javanese parents and that my parents understand Sundanese 

and Javanese. 
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9LHZLQJ� KHUVHOI� IURP� WKH� SHUVSHFWLYH� RI� KHU� PRWKHU¶V� EDFNJURXQG�

(an Australian being adopted by a Javanese family at a very young age), she 

felt an uncomfortable feeling of having to register herself as a local member 

of the immediate society [a pure blood of Sundanese and Indonesian, not a 

mixed-blood]. Her mother was adopted by a Central Javanese [Solo] family 

at the age of three and was raised with Javanese language and cultural 

values. Her physical appearance did not quite suite what the locals imagine 

DV�D�W\SLFDO�-DYDQHVH��-HVVH¶V�PRWKHU�JRW�PDUULHG�WR�-HVVH¶V�IDWKHU�ZKR�LV�DQ�

Eastern Javanese [Madiun] which later settled in Bogor, a Sundanese-

speaking territory. Jesse further elaborates how she felt liberated by viewing 

herself as an Indonesian rather than a Sundanese or a Javanese. 

Well, LW� ORRNV� OLNH� ,¶P� EHLQJ� VXUURXQGHG� E\�PRUH� WKDQ� RQH�

culture. But to be honest, I feel more like a pure Indonesian 

without being attached to one culture or another. 

%HFDXVH«VLQFH� ,� ZDV� little, my parents use 

Bahasa[Indonesia] as our mother tongue. And, as for 

-DYDQHVH� ODQJXDJH�� LW¶V� QHYHU� EHHQ� P\� PRWKHU tongue. My 

parents just used it to talk to P\� PRP¶s parents. For 

6XQGDQHVH� ODQJXDJH«DFWXDOO\� ,¶YH� OHDUQ� WKDW� IURP� VFKRRO�

and it will be used when my dad and I talked to other 

6XQGDQHVH� SHRSOH«� IRU� QHJRWLDWLQJ� RU� MXVW� KDYLQJ� D� VPDOO�

FRQYHUVDWLRQV�ZLWK� WKHP�� ,¶P�QRW�JRRG�XVLQJ�ERWK� -DYDQHVH�

and Sundanese laQJXDJH�� ,W¶V� PRUH� OLNH� ,� XQGHUVWDQG� ZKDt 

RWKHU� SHRSOH� VD\� WR� PH�� EXW� ,¶P� QRW� really comfortable 

replying back to them in those languages. And for Javanese 

culture, well, I think my parents introduced us to its values 

and culture, for traditional ceremonies, like Sepasaran and 

Puputan. And lastly, for Australia culture, well, as I said, my 

mother being adopted since she was a kid, so I never once 

knew what Australian culture feels like. 

Seeing herself as an Indonesian relieves Jesse from having to restrict 

herself to one cultural background of one of her parents. Much of her 

linguistic and cultural experiences are mediated by Bahasa Indonesia. She, 

therefore, feels more comfortable to associate herself with the idea of an 

Indonesian with multicultural background. Although she does not feel 

confident in her spoken use of Sundanese and Javanese, she chose to see her 

multilingual and multicultural family background as elements that enrich 

her sense of self.  
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Conclusion 

/RRNLQJ�DW� WKH� WZR�SDUWLFLSDQWV¶� IDPLO\� OLQguistic history, there are 

indications of language shift, attrition, and addition. The first generations of 

the two participants came from a monolingual and monocultural 

background. Therefore, the second generation of the families still used their 

vernaculars as the dominant language in the family and their immediate 

community. As the second generation family expanded to be a diverse 

family and moved to a new linguistic environment, a new linguistic 

behavior was adopted. Bahasa Indonesia was adopted as the language of 

communication at home to accommodate the diversity of the family 

members. Bahasa Indonesia is most likely chosen by the second generation 

for practical reasons: Bahasa Indonesia as language of education and wider 

communication. Therefore, the second generation would prefer to adopt 

Bahasa Indonesia rather than to pass on their vernaculars to the third 

generation. Lack of domain of language use in the new linguistic context 

FDQ� DOVR� LQIOXHQFH� WKH� VHFRQG� JHQHUDWLRQ¶V� decision of shifting to Bahasa 

Indonesia for communication with their children.  

Instances of valorizing Foreign Languages can also be captured from 

WKH� WKLUG� JHQHUDWLRQV¶� QDUUDWLYH��7KH� SUHVVXUH� RI� WKH� IDVW� FKDQJLQJ� IORZ�RI�

globalization motivates the third generations to acquire Foreign Languages, 

such as English and Mandarin. English, especially, was assigned to high 

currency of socio-economic status. Participants reveal an immediate priority 

RI�OHDUQLQJ�DQG�DFTXLULQJ�(QJOLVK�UDWKHU�WKDQ�WKHLU�SDUHQWV¶�YHUQDFXODUV� 

7KH�SDUWLFLSDQWV¶�GLYHUVH�EDFNJURXQG�DQG�VLWXDWHG�ODQJXDJH�SUDFWLFH�

in several contexts influence the way they perceive themselves. Both 

SDUWLFLSDQWV� VWUXJJOH� WR� UHJLVWHU� WR� RQH� RI� WKHLU� SDUHQWV¶� OLQJXLVWLF� DQG�

cultural background. Rather, both participants construct their own 

understanding of who they are that goes beyond the traditional view of 

identity. Both participants prefer to see themselves as a Jakartan (Ayu) and 

an Indonesian (Jesse) with a multicultural and multilingual family 

EDFNJURXQG� DQG� KLVWRU\�� UHOLHYLQJ� WKHPVHOYHV� IURP� WKH� LGHD� RI� ³SXULVW´�

perspective of identity. 
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