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Abstract 

 

The objective of this research was to improve the ability of the seventh 

grade students of SMP Negeri 1 Sindue Tobata in using simple present 

tense sentences through substitution drill. The subject of this research was 

Grade VIIA. The research was classroom action research conducted in two 

cycles in which each cycle consisted of planning, implementation, 

observation and reflection. In cycle one, the students got difficulty in 

understanding what the teacher meant when teaching because he gave them 

example without explanation into details. The students were trained 

individually to constuct free sentences by using substitution drill. That is 

why, the result of cycle one was low. In cycle two, the teacher explained the 

material into details and gave the students examples in details. The students 

constructed free sentences by using simple present tense by applying 

substitution drill. The data of this research were obtained from the results of 

the test and observation sheet during the implementation of the action. The 

data were analyzed based on students achievements in two cycles.  It can be 

VHHQ� WKURXJK� WKH� SURJUHVV� RI� WKH� VWXGHQWV¶� VXFFHVVIXO� SHUFHQWDJH� IURP�

17,86% in cycle I to 96,43% in cycle II. It means that the use of substitution 

drill is effective in improving the ability of the seventh grade students of 

SMP Negeri 1 Sindue Tobata in using Simple Present Tense Sentences.  
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INTRODUCTION 

            English is taught at junior high schools. The teaching of English covers four  

language skills. It is stated  LQ�WKH�1DWLRQDO�&XUULFXOXP�IRU�603�FDOOHG�.763��³.RPSHWHQVL�

mengacu pada kemampuan menerapkan dan memahami unsur-unsur tata bahasa, kosa kata, 

ODIDO� GDQ� HMDDQ� GL� GDODP� WHNV� \DQJ� EHQDU´�� � %DVHG� RQ� WKH� FXUULFXOXP�� WKH� VWXGHQWV are 

expected to explore the language components to support the mastery of listening, speaking, 

reading, and writing. Competence refers to the use of grammar, vocabulary, pronunciation, 

spelling in correct text. 
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            In relation to the statement above, the mastery of the language skill must be 

supported by language components: vocabulary, structure and pronunciation. Based on the 

tHDUFKHU¶V�H[SHULHQFH�GXULQJ�WKH�WHDFKLQJ�OHDrning process, he found a main problem faced 

by the students of Grade VIIA of SMP Negeri 1 Sindue Tobata. They had difficulty in 

making grammatical English sentences. The students were not able to make their own 

simple sentences, particularly in simple present tense. The students did not know when a 

sentence ended with µ-V¶�RU� µ-HV¶� because the teacher never taught them about the use of 

verb ended with µ-V¶�DQG�µ-HV¶�in simple present tense.      

             +DYLQJ�IRXQG�WKH�VWXGHQWV¶�SUREOHP�Dnd factors caused the problem; he intended to 

help them by improving their ability in making the sentences related to the Simple Present 

Tense. There were several techniques can be used to help them, but he believed that 

substitution drill was an effective technique to be applied. 

          The reasons for the teacher to conduct this research were; Firstly, simple present 

tense was difficult for SMP students to master because they were not familiar with the 

tenses, and they could not differentiate the use of affirmative, negative and interrogative. 

That is why he wanted to use substitution drill. Through substitution drill, the students were 

trained to substitute the part of the sentences; for example, the students were asked to 

change the verb, the subject and adverb of time (from simple present to simple past tense). 

Another example was: I eat now; It must be I eat everyday. The negative one was I not eat 

now. It must be I do not eat everyday. The interrogative was I am eat now? It must be Do 

you eat everyday? Therefore, based on the examples given to the students to do, they were 

able to know when the ending of µ-V¶�DQG�µ-HV¶�were used. Through the examples and the 

exercises, they could make their own simple sentences in simple present tense.                   

                                                  Among English tenses, the simple present tense is a tense that is frequently used. It 

is most commonly used to talk about events or situation in general time or universal 

statements. Azar (1989:2) states that in general, the simple present tense expresses event or 

situation that exists always, usually, habitually; they exist now, have existed in the past, and 

probably will exist in the future. This statement reveals that the simple present tense is used 

to state general truth, habitual actions, and other universal statement.  

              The important thing to note that the simple present tense is about the verb 

agreement was; in this tense, the verbs end s/es for the third person singular. Swan 

(1984:�����VWDWHV�³«. Verbs ending with s, -z, -x, ch and ±sh have ±es in the third person 

VLQJXODU´� Other verbs have ±s, exception: goes, GRHV��³7KH�H[DPSOHV�RI�YHUE�HQGLQJ�LQ�±es 
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DUH� EX]]HV�� IL[HV�� FDWFKHV�� SXVKHV´�� 7KH� DGYHUE� IUHTXHQF\� RI� WKLV� WHQVH� WDNHV� always, 

sometimes, never, frequently, seldom, everyday, rarely, usually.  

              In the teaching and learning processes, the teacher needs a suitable technique used 

to learn English so that after learning the students could understand and master it. We apply 

substitution drill technique to improve the ability of students in using simple present tense. 

Drill technique is useful part in a language course in helping learners to be formally 

accurate in their speech and in helping them to quickly learn a useful collection of words, 

phrases, and sentences that allow them to start using the language appropriately. Harmer 

(1987:52) states the substitution drill as a favorite technique for practicing and testing 

certain grammatical items. Generally these activities are the designed so that the students 

practice the language while at the sometime being involve in an enjoyable activity.  

              By using the substitution drill, the students learn structure of Simple Present Tense 

effectively and it is useful to practice quickly. It makes the students enjoy and motivated in 

learning English and their structure could increase. In addition, Paulston and Bruder 

(1976:21) argue the drill are excellent for testing students ability to encode grammatical 

relationship such as subject-verb, agreement, in definitive article, choice, count mass nouns, 

pronouns forms- in short, any structure which contrast minimally in its various patterns.  

              One of the types of the drill was substitution. It is a drill that trains the students to     

replace the single or more of the subject, verb and object with the same   meaning. Through 

this technique they found it easy to learn. Harmer (1987:62) points out ³6XEVWLWXWLRQ�GULOO�LV�

good technique for students¶ comprehension as well as of their knowledge of individual 

grammatical VXFK�DV�SHUVRQDO�SURQRXQ��SUHSRVLWLRQ�DQG�WKH�YHUE�WR�EH�HWF´��%\�JLYLQJ�LW��WKH�

learning of simple present tense could be efficient and useful to quickly practice. It provided 

the students with practicing the rules of grammar. They do exercises quickly without 

wasting time, so they could master it both in oral and written form. 

               Substitution is an effective way or technique of teaching simple present tense. It 

makes the students think fast and precisely. By using this technique the students can enjoy 

and feel fun in learning English. Substitution drill is a good technique because it could 

educate the students by substituting words and it could facilitate them in learning simple 

present tense. 

   When they present the materials, the teacher firstly motivates the students and 

makes their attention get focused on the material. To motivate them, the teacher can ask 

some questions related to the previous materials. Then, the teacher introduces the topics to 
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be discussed. In this presentation, the teacher should facilitate the students by giving some 

explanation or examples. It is called pre-activity.  

              The second step was while-activity. Teacher may give explanation about the 

material that would be taught at the time. In connection with the technique,  the teacher 

provides examples about the use of substitution drill. After the teacher give the exercise for 

a few time, so that the students get the idea about what they would do. The first time would 

be very difficult because no one know what is expected. Once the students get a pattern, 

they can do more. However, the teacher would know when to stop it. This is not repetition 

exercise. It is a substitution drill. By doing substitution, the students could make new 

sentences so that the teacher should provide the students with some sentences pattern and 

ask them to substitute or replace the word to another word according to the cues that 

provided by the teacher. For example, the sentence ³7KH\�VSHDN�(QJOLVK´ can be replaced 

its verb with study forming the sentence ³7KH\� VWXG\�(QJOLVK´� The other examples, the 

sentences in interrogative form is ³'RHV�VKH�UHDG�WKH�OHWWHU"´ can be replaced its verb with 

write forming the sentence ³'RHV�VKH�ZULWH�WKH�OHWWHU"´ The sentence in negative form, ³,�

GR�QRW�VHH�WKH�FDNH´ can be replaced its verb with take forming the sentence, ³,�GR�QRW�WDNH�

WKH�FDNH´ and so on. Five to ten words have been changed in the sentence pattern in simple 

substitution. The teacher also give pictures as a cue. They note and could do the drill orally 

and in writing. During the practice stage, the teacher should facilitate and assist the students 

if they get some difficulties. 

              In while-activity the students are asked to do task in group that have already 

shaped. After doing the task, the teacher needs WR�FRUUHFW�WKH�VWXGHQWV¶�ZRUNVKHHWV��%HIRUH�

giving the correct items, the teacher invited the other students to read and check together. 

7KH� VWXGHQWV¶� PLVWDNHV� DUH� EHVW� FRUUHFWHG� DIWHr they try to correct the mistakes by 

themselves. 

             The last step is post-activity. Students do the task individually. Sometimes if the 

time is not enough to complete the task, it become an assignment to be done at home.  

METHODOLOGY  

            This study applied Classroom Action Research (CAR). It focused on describing the 

use of substitution drill in teaching simple present tense. The data gathered qualitatively and 

quantitatively. The qualitative data refers to both teaching preparDWLRQ�� WHDFKHU¶V 

performance, while the quantitative data UHIHUV�WR�WKH�VWXGHQWV¶ achievement in testing them. 
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This study used model of CAR proposed by Kemmis and Mc Taggart (1988) which covers 

planning, implementing of action, observing and reflecting the action. This study was 

conducted at SMP Negeri 1 Sindue Tobata. The number of students was 28 students of 

Grade VIIA. 

                        This CAR was conducted according to the research schedule. The teacher and 

collaborator worked collaboratively to prepare lesson plan, instructional materials and 

media, construct the criteria of success, and design test. The steps of planning were done 

based on the use of substitution drill technique. 

             Implementation was the real activity that has been designed by the teacher in the 

lesson plan. He conducted the treatment in the classroom based on the lesson plan. To 

conducted it well, he taught simple present tense and focused on the use substitution drill 

technique during the teaching learning activities. 

             In this research, the teacher conducted the teaching activities. He was responsible 

for conducting the teaching activities based on the use of substitution drill technique. While 

the collaborator observed the teacher during the teaching learning activities. 

              Observation was a process of recording and collecting data about the teachers¶�

SHUIRUPDQFH� DQG� WKH� VWXGHQWV¶� DWWLWXGH� DQG� WKHLU� SHUIRUPDQFH� GXULQg the instructional 

activities. In this level, the collaborator observed the teaFKHU¶V�ZD\�LQ�XVLQJ the substitution 

drill before the students were asked in turn to do the classroom task or exercise given to 

them. The teacher analyzed WKH�VWXGHQWV¶�DFKLHYHment in answering the test items on simple 

present tense. During the teaching learning activities, the teacher controlled, guided and 

identified WKH� VWXGHQWV¶� SUREOHPV�� ,Q� RUGHU� WR� REWDLQ� DSSURSULDWH� GDWD� LQ� HYHU\� VWHS�� WKH�

teacher and the collaborator specified the kind and the source of the data that they gathered. 

Also, they prepared the instrument and technique of collecting data. 

              In classroom action research, data were analyzed through reflection. The reflection 

phase was the phase in which the teacher analyzed the data from different instruments. To 

validate the data, the teacher used triangulation. It consisted of three main steps. They were 

data collection, data reduction and data display. Besides, temporary conclusion done and 

final conclusion after the data were reduced and displayed. The triangulation focused on the 

crosscheck between the data obtained from different instruments in the research. 

              The teacher conducted four steps in this research: planning, implementation, 

observation, and reflection. He prepared some instruments to gather data. The instruments 
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were simple present test items, observation checklist, field notes, and formula to compute 

WKH�VWXGHQWV¶�DFKLHYHPHQW��7KH� WHVW�ZDV�DGPLQLVWHUHG�DW� WKH� ODVW�PHHWLQg of each cycle in 

order to find out the effectiveness of the technique.  

              This first test was conducted by the teacher and his collaborator within April 2013. 

It was planned at least two cycles, each cycle had two meetings. In this step, the teacher and 

collaborator worked collaboratively to prepare lesson plans, instructional material and 

media. The steps of planning done were based on the substitution drill technique. The 

teacher focused on teaching simple present as designed in the preparation mentioned 

previously. It was expected that the students could improve their mastery in using simple 

present tense appropriately.  

              Implementation was the real activity designed by the teacher in the lesson plan. He 

conducted the treatment in the classroom based on the lesson plan. To conduct it well, he 

taught simple present and focused on the use of substitution drill technique during the 

teaching learning activities. 

              In this research, the teacher conducted the teaching activities. He was responsible 

for conducting the teaching activities based on the use of substitution drill technique. On the 

other hand, the collaborator observed the teacher during the teaching learning activities. 

              Observation checklist was used to identify and obtain data aERXW� WKH� VWXGHQWV¶�

performance covering their response toward the teaching-learning activities, the way they 

understood the words and constructed in simple sentences, or problems the students faced in 

finishing the classroom task. Observation checklist consisted of two; RQH�IRU� WKH�WHDFKHU¶V�

performance, and the other was for the students¶ classroom performance. 

              Field notes were used to get data from the classroom. They contained information 

about the actual events. Bogdan at al (1998:107-108) state that field notes are written 

account what the teacher hears, sees, experiences, and thinks in the course of collecting data 

and reflecting on the data in qualitative research. 

RESULTS 

             At this part, the teacher presents and analyzes data gathered through observation 

FKHHNOLVW� DQG� WKH� VWXGHQWV¶� ZRUNVKHHW� GXULQJ� DQG� DIWHU� FRQGXFWLQJ� WKLV� UHVHDUFK� IRU� WZR�

cycles with two meetings of each cycle. The data collected through observation checklist 

show that the studHQWV¶�DFWLYH� LQYROYHPHQW� LQ�JHWWLQJ� WKH� UHVXOWV� WKURXJK�VXEVWLWXWLRQ�GULOO�
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had significant progress from Cycle I to Cycle II. The presentation of test result in cycle I 

can be seen in the following table: 

Table 1: The studHQWV¶�VFRUH�LQ�F\FOH�,�PHHWLQJ�2 

 

 

No 

 

 

Initials 

 

Scores of each item of the test 

 

Scores 

 

Substitution 

Verb (0-20) 

Substitution 

Object (0-10) 

Obtained 

score (0-30) 

Maximum 

score (0-30) 

Standard score 

(0-100) 

1 ANT 2 4 6 30 20 

2 AND 3 6 9 30 30 

3 APR 17 8 25 30 83.33 

4 LST 4 4 8 30 26.66 

5 FDL 4 5 9 30 30 

6 DW 2 3 5 30 16.66 

7 DST 3 4 7 30 23.33 

8 JMR 1 3 4 30 13.33 

9 MM 2 4 6 30 20 

10 NUR 15 7 22 30 73.33 

11 JN 4 5 9 30 30 

12 NN 2 3 5 30 16.66 

13 AIN 2 5 7 30 23.33 

14 NNG 1 3 4 30 13.33 

15 SEL 14 8 22 30 73.33 

16 NND 3 4 7 30 23.33 

 17 AR 2 3 5 30 16.66 

18 ZNL 3 3 6 30 20 

19 AFD 3 4 7 30 23.33 

20 PRA 4 5 9 30 30 

21 ARD 3 4 7 30 23.33 

22 AYU 2 4 6 30 20 

23 EHS 2 3 5 30 16.66 

24 FKR 3 6 9 30 30 

25 FZL 4 5 9 30 30 

26 ALM 15 7 22 30 73.33 

27 RSL 3 6 9 30 30 

28 HJB 17 8 25 30 83.33 

          To know the stXGHQWV¶� VXFFHVVIXOQHVV� LQ� FRPSOHWLQJ� WKH� WHVW�� WKH� WHDcher used the 

formula proposed by Harahap (1992:187) 
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                                                          Total number of successful students 

 Mastery Percentage  =  ----------------------------------------------------------- x 100% 

                                                 Total number of the students completing the test 

                                                     

                                                     5 

                                            =   -------- x 100 

                                                    28 

                                            =  17.86% 

           Based on the computation above, the result showed that most of the students got 

failed. They did not get the minimum score namely 65. It means that the successful students 

was 17.86%. 

Table 2: 7KH�VWXGHQWV¶�SDUWLFLSDWLRQ�GXULQJ�WHDFKLQJ-learning activity 

 in cycle I meeting 2  

 

Number 

 

Aspects  

 

Descriptions 

Levels 

Low Moderate High 

 

1 

 

Enthusiasm 

 

The students are enthusiastic to 

attend the class. They are joyful to 

be in English class     

 

20 or 

71.43 

 

8 or 28.57 

 

0 

 

2 

 

Motivation 

 

The students are motivated to be 

involved in classroom interaction. 

 

15 or 

53.57 

 

12 or 42.86 

 

1 or 

03.57 

 

3 

 

Interest 

 

The students tend to ask teacher 

to repeat her utterances and 

instruction 

 

10 or 

35.71 

 

16 or 57.14 

 

2 or 

07.14 

 

4 

 

Response 

 

The students respond WHDFKHU¶V�

command promptly 

 

20 or 

71.43 

 

7 or 25 

 

1 or 

03.57 

 

5 

 

Progress 

 

7KH� VWXGHQWV� FDQ� JUDVS� WHDFKHU¶V�

instruction 

 

19 or 

67.86 

 

8 or 28.57 

 

1 or 

03.57 

 

             7KH�WKUHH�FDWHJRULHV�XVHG�E\�WKH�WHDFKHU�WR�GHFLGH�WKH�VWXGHQWV¶�SURJUHVV�GXULQJ�WKH�

classroom participation in teaching learning process were based on the achievement level 

that the teacher and collaborator wanted the students to achieve during the instructional 

DFWLYLWLHV�� ,Q� IDFW�� WKH� VWXGHQWV¶� FRQILGHQFH� ZDV� YHU\� ORZ�� 7KH\� VWLOO� GLG� QRW� KDYH� VHOI-

confidence to follow the teaching learning activities during the instructional process. 
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Table 3: 7KH�VWXGHQWV¶�VFRUH�LQ�F\FOH�,, meeting 2 

 

 

No 

 

 

Initials 

 

Scores of each item of the test 

 

Scores 

 

Substitution 

Verb (0-20) 

Substitution 

Object (0-10) 

Obtained 

score (0-30) 

Maximum 

score (0-30) 

Standard score 

(0-100) 

1 ANT 18 8 26 30 86.66 

2 AND 15 7 22 30 73.33 

3 APR 18 8 26 30 86.66 

4 LST 17 6 23 30 76.66 

5 FDL 14 6 20 30 66.66 

6 DW 17 7 24 30 80 

7 DST 18 7 25 30 83.33 

8 JMR 14 6 20 30 66.66 

9 MM 14 7 21 30 70 

10 NUR 16 8 24 30 80 

11 JN 15 8 23 30 76.66 

12 NN 14 6 20 30 66.66 

13 AIN 13 6 19 30 63.33 

14 NNG 15 8 23 30 76.66 

15 SEL 15 8 23 30 76.66 

16 NND 16 8 24 30 80 

 17 AR 14 6 20 30 66.66 

18 ZNL 14 7 21 30 70 

19 AFD 17 7 24 30 80 

20 PRA 15 8 23 30 76.66 

21 ARD 16 9 25 30 83.33 

22 AYU 16 8 24 30 80 

23 EHS 17 7 24 30 80 

24 FKR 16 7 23 30 76.66 

25 FZL 14 7 21 30 70 

26 ALM 14 7 21 30 70 

27 RSL 18 6 24 30 80 

28 HJB 14 6 20 30 66.66 

              

7R� NQRZ� WKH� VWXGHQWV¶� VXFFHVVIXOQHVV� LQ� ILQLVKLQJ� WKH� WHVW�� WKH� teacher used the formula 

proposed by Harahap (1992:187).  
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                                                              Total Number of successful students 

    Mastery Percentage =   ------------------------------------------------------------ x 100% 

                                                    Total Number of the students completing the test 

 

                                                       27  

                                              =    ------- x 100% 

                                                       28 

                                              =    96.43% 

 

Table 4: 7KH�VWXGHQWV¶�SDUWLFLSDWLRQ�GXULQJ�WHDFKLQJ-learning activity  

in cycle II meeting 2 

 

Number 

 

Aspects  

 

Descriptions 

Levels 

Low Moderate High 

 

1 

 

Enthusiasm 

 

The students are enthusiastic to 

attend the class. They are joyful to 

be in English class     

 

1 or 03.57 

 

7 or 25 

 

20 or 71.43 

 

2 

 

Motivation 

 

The students are motivated to be 

involved in classroom interaction. 

 

2 or 07.14 

 

6 or 21.43 

 

20 or 71.43 

 

3 

 

Interest 

 

The students tend to ask teacher 

to repeat her utterances and 

instruction 

 

2 or 07.14 

 

4 or 14.86 

 

22 or 78.57 

 

4 

 

Response 

 

7KH� VWXGHQWV� UHVSRQG� WHDFKHU¶V�

command promptly 

 

0 

 

3 or 10.71 

 

25 or 89.28 

 

5 

 

Progress 

 

The students can JUDVS� WHDFKHU¶V�

instruction 

 

1 or 03.57 

 

3 or 10.71 

 

25 or 89.28 

 

            The data presented above indicate that the affect of substitution drill through 

VWXGHQWV¶�DFKLHYHPHQW�FRQVLVWLQJ�RI�WZR�PHHWLQJ��The result of the computation of cycle II 

ZDV�D�SURJUHVV�ZKLFK�PDGH�GLIIHUHQFH�EHWZHHQ�WKH�VWXGHQWV¶�VFRUH�LQ�F\FOH�,��7KH�VWXGHQWV¶�

VFRUH�LQ�F\FOH�,�ZDV�������ORZHU�WKDQ�WKH�VWXGHQWV¶�VFRUH�LQ�F\FOH�,,������  

            Based on the result of implementation of reflection in cycle II, the teacher 

recognized that the research was not necessary to be carried on because the result of the 

cycle II was already reached sufficiently. The data really supported well the teaching 

objective. In other words, the process of implementing substitution drill is effective in 

LPSURYLQJ�WR�WKH�VWXGHQWV¶�DELOLW\�LQ�XVLQJ�VLPSOH�SUHVHQW�WHQVH� 
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DISCUSSION 

            Based RQ�WKH�UHVXOW�RI�VWXGHQWV¶�VFRUH�LQ�F\FOH�,��LW�FDQ�EH�VHHQ�WKDW�PRVW�RI�VWXGHQWV�

got score lower than 65. It happened because the students got difficulty in understanding 

what the teacher meant when teaching. He gave them example without explanation into 

details. The students were trained individually to construct free sentences in simple present 

tense by using substitution drill. That is why, the result of cycle one was low. 

           The teacher found that most of students Grade VIIA were still confused to use  verb 

HQGHG�ZLWK� µ-V¶� DQG� µ-HV¶� LQ� VLPSOH�SUHVHQW� WHQVH�DQG� WKH\�KDG�GLIILFXOW\� WR�FRQVWUXFW� IUHH�

sentences in simple present tense by using substitution drill. The students also confused to 

learn because they had still poor vocabulary.  

           After conducting the treatment, the teacher gave post-test in cycle II. He found that 

by giving explanation into details, the students could know how to use subject, verb and 

REMHFW� LQ� VLPSOH� SUHVHQW� WHQVH�� %\� ORRNLQJ� DW� WKH� VWXGHQWV¶� VFRUH� LQ� F\FOH� ,,�� WKH� WHDFKHU�

IRXQG�D�JRRG�SURJUHVV�RI�VWXGHQWV¶�VXFFHVVIXO�SHUFHQWDJH�IURP��������LQ�F\FOH�,�WR��������

in cycle II.  

           By comparing the result of cycle I and cycle II, the teacher concluded that the use 

substitution drill is effective in improving the ability of the seventh grade students of SMP 

Negeri 1 Sindue Tobata.  

CONCLUSION AND SUGGESTIONS 

            Referring to the findings of this study, it can be concluded that the use of 

substitution drill is effective improving the ability of the seventh grade students of SMP 

1HJHUL� �� 6LQGXH� 7REDWD�� ,Q� DGGLWLRQ�� WKH� LQFUHDVH� RI� WKH� VWXGHQWV¶� DFWLYH� LQYROYHPHQW�

contributed to enhancing their ability in using simple present tense through substitution 

drill. 

            Referring to the conclusion, the teacher would like to suggest that before teaching, 

the teacher have to prepare and think first what the suitable method or technique could be 

applied in classroom. The teacher should give many opportunities to students in practicing 

their own ideas in oral or written activities. 
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