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ABSTRACT 

7KLV� VWXG\� GHDOV� ZLWK� LPSURYLQJ� VWXGHQWV¶� DFKLHYHPHQW� LQ� ZULWLQJ� UHSRUW� WH[W�

through semantic mapping technique. This study was conducted by using 

classroom action research. The subject of the research was class VIII-2 SMP 

Swasta UPMI which consisted of 30 students. The research was conducted in two 

cycles; first cycle consist of four meetings and seond cycle consists of two 

meetings. The data have been collecting by using quantitative and qualitative 

GDWD�� 7KH� DQDO\VLV� VKRZHG� WKDW� WKH� LPSURYHPHQW� RI� VWXGHQWV¶� DFKLHYHPHQW� LQ�

writing report text based on two cycles, namely the mean of cycle I is = 64,66, 

and the mean of cycle II is = 74, 3. It means that the implication teaching writing 

WKURXJK� VHPDQWLF� PDSSLQJ� WHFKQLTXH� FDQ� LPSURYH� VWXGHQWV¶� DFKLHYHPHQW� LQ�

writing report text. 
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INTRODUCTION 

 

           English is one of the international languages that are used by many people in the world and in 

many areas of daily life. Therefore, using English is the easiest way to communicate with people from 



the other countries about many aspects in human life such as technology, economy, social, and 

politics.  

Learning a foreign language is an integrated process that the learner should study the four 

basic skills: listening, speaking, reading, and writing. These four skills are the aim of the teaching and 

learning of the English as the foreign language. One of them is writing. Writing is one of the most 

powerful communication tools used today and for the rest of our life.  

Many genres in English, one of them are report text. Within writing report text, students have 

to write something decent to report by researching and analysis something. Based on writer 

expereince when she did the training teaching practice (PPL) in SMP N 1 P. Cermin, writer found 

some problems in the field when giving writing material to the students specially in the report text.  

7KH�ILUVW�SUREOHP�LV�WKDW�WKH�VWXGHQWV¶�ZULWLQJ�LV�QRW�FRPSUHKHQVLEOH��EHFDXVH�WKH�FRQWHQW�RI�WKH�

composition is not relevant to the topic, the ideas are not clearly stated, the ideas and sentences are not 

well organized. The second problem is that there are many errors in vocabulary, grammar, and 

spelling. 

Another problem is the students have low motivation and are not interested in doing task 

since the writing activities are not interesting. Besides that, the students have difficulty to write. This 

occurs because writing is difficult for them so they have to master enough voabulary, spelling, and 

grammar.  

In reference to the explanations above and the strong desire of finding the solution of these 

problems, the writer has motivation to do the research in improving the teaching of writing in real 

class through Semantic mapping. Semantic mapping is one of technique of cooperative learning in 

which the students are assigned. Semantic mapping are designed as a specific type of graphic 

organizer to support or assist student to become more strategic in writing. In conceptual terms, a 

VHPDQWLF�PDS�FRQWDLQV�³YHUEDO�LQIRUPDWLRQ�ZLWKLQ�DQG�EHWZHHQ�WKH�VKDSHV�ZKLFK�FUHDWH�D�SDWWHUQ�

DQG�RU�UHODWLRQVKLSV�RI�LGHDV´��6HPDQWLF�PDSSLQJ�FDQ�KHOS�Vtudents to overcome their anxiety in 



writing because the student can imagine and write all of the problems where are related to writing, so 

this technique can help students to develop their ideas in writing. 

Based on the background above, it is necessary to formulate the problem of this research as: 

,V�WKH�VWXGHQWV¶�DFKLHYHPHQW�LQ�ZULWLQJ�UHSRUW�WH[W�LPSURYHG�LI�WKH\�DUH�WDXJKW�WKURXJK�6HPDQWLF�

Mapping? 

Writing is the expression of language in the form of letters, symbols, or words. (Lamb and 

Johnson, 1999) Primary purpose of writing is communication. In other words, writing is how does 

someone more creative to develop their mind by written.  

Writing is the mental work of investing ideas, thinking about how to express and organizing 

them into paragraps that will be clear to reader. On thr other hand, writing is not merely process of 

thinking something to say and selecting words needed to express it. The ideas and thoughts are 

informed into paragraphs and have a meaning, so the readers can understand the meaning of the 

content. In conclusion, writing is a process to put some thoughts into words in a meaningful form that 

used to express the ideas.  

Gerrot and Wignell (1994 :196-197) state that report is a text which functions to describe the 

way things are, with reference to a range of natural, man made and social phenomena in pur 

environment. A report presents information about a subject. It is a result of an observation and 

analysis. Within writing report text, students have to write something decent to report by researching 

and analyzing something. 

The generic structure of report text are General Classification: tell what the phenomenon 

under discussion, Description: tells what the phenomenon under discussion is like in terms of parts 

and their functions, qualities, and behaviour. The language features of report text focus on Generic 

Participants, Use of relational processes, Use of simple present tense, No temporal sequence. 

Semantic mapping 

Speidel (1982:35) states that map is an arrangement of vocabulary (concepts) about a topic.  



These concepts are categorized in some ways. The making of semantic map is a procedure for 

building a bridge between the known and new. The map informs the teacher what students know 

DERXW�D�WRSLF�DQG�JLYH�WKH�VWXGHQWV¶�DQFKRU�SRLQWV to which they can attach new information and 

concepts they will encounter. Semantic mapping is consistently associated with higher scores on test 

items measuring specific comprehension, such as recall of text ideas and recall of key concepts. Dale 

Johnson and others have introduced refocused semantic maps for helping students become familiar 

with-text specific meanings associated with a central concepts (Johnson, Tom-Bronowski, and 

Pittleman 1981). 

Semantic mapping is a method to visualize the structure of knowledge. Since the knowledge 

expressed in the maps is mostly semantic, concept maps are sometimes called semantic networks. 

Often is claimed that concept mapping bears a similarity to the structure of long-term memory. 

Instead of describing all concepts and their relations in text, one way choose to draw a map indicating 

concepts and relations in a graph or network. 

Semantic mapping technique is also a way to help students to think more creative to associate 

ideas more easily. Fisher (1995,p.68) states that semantic map is an arrangement of shapes such as 

boxes, rectangles, triangles, circles, and so on, connected by lines and/or arrows drawn between and 

among figures. It means that semantic mapping can be used to explain certain objects (diagrams, 

lines, boxes, arrows, and circles) to show their relationship. He also states that it will be easier for 

students to write report text by referring to related words as many as possible, identifying 

characteristic of the word given. Therefore, semantic mapping are designed as a specific type of 

graphic organizer to support or assist student to become more strategic in writing. In conceptual 

WHUPV��D�VHPDQWLF�PDSV�FRQWDLQV�³YHUEDO�LQIRUPDWLRQ�ZLWKLQ�DQG�EHWZHHQ�WKH�VKDSHV�ZKLFK�FUHDWH�D�

pattern and/or relationships RI�LGHDV´� 

$V�³.QRZOHGJH�UHSUHVHQWDWLRQ�WRROV´�1RYDN��������S����VWDWHV�WKDW�VHPDQWLF�PDSV�VKRXOG�EH�

red from top to bottom, starting with the higher order (more general) concept at the top and 

proceeding to the lower (more specific) concepts at the  bottom. They may be characterized by cross 



links that show relationships between ideas in different parts of the map. As Lowman (1984:9) states 

that thinking skills is important component of class discussion. From quotaion, it can be concluded 

that semantic mapping is a type of prewriting that allows the students to explore many ideas as soon 

as they occur to them. Like brainstorming of free associating, semantic mapping allows the students to 

begin without clear ideas. 

Semantic mapping techinque developed to improve writing skills and previously used to 

facilitate thinking in classroom setting as a stimulus for class discussion. Fisher (1995) states that 

semantic mapping are allows the learner to create an understanding of the world by making 

connections, by creating links, by exploring and testing links (a basic process of all creative thinking). 

Thus, creating a semantic mapping is one way  of representing and communicating one understanding 

of concepts. 

 

2.5.3 The Procedure of Using Semantic Mapping 

The procedure of using semantic mapping is very important. It gives a brief explanation how to apply 

semantic mapping technique in  teaching writing. The procedure consists of several tests in using 

semantic mapping in the classroom. It also gives a brief elaboration about the form of semantic 

mapping as well as its usage. The teacher should notice them before teaching writing. It seems very 

helpful in order to use semantic mapping in good order. 

To create a concept map, students need to do five things: 

1. Read the passage 

2. Writing down the main topic 

3. Noting and writing down what is being said about the topic and subtopics. It means that 

students are asked to look for the related word with the word given. 



4. Then,connecting the ideas to the subtopics with arrow to show relationship. In this case, 

students list new words in the arrow given. 

5. After students get some important ideas, students can focus an idea and describe their writing 

in their paper. 

In addition, Smalley (2001 : 56)states that the using of this technique is started with the circle in the 

middle of a sheet the linier paper, then drawing a line radiating out from the center it the name of a 

major division of the subject. 

Then the procedure is continued with circling it and from the circle, moving out further to 

subdivision, keeping associating to further ideas and details related to them. After that, it is needed to 

study the semantic mapping to find new associations about the topic and to see the relationship of 

ideas. When finishing with one major division of the subject, go back to the center and start again 

with another subdivision as going along, add anything that occurs for section of semantic mapping. 

Continue to the process until running out of the ideas. 

2.5.4 The Advantages of Semantic Mapping 

According to fisher (1995, p.68)states that there are some advantages of  semantic mapping technique. 

They are : 

1. It clearly defines the central idea, by positioning it in the center of the page. 

2. It allows students to indicate clearly the relative importance of each idea. 

3. It allows students to figure out the links the key ideas more easily. This is particularly 

important for creative work such as easy writing. 

4. It allows students to see all their basic information on one page. 

5. It allows students to add in new information without mewssy scratching out or sequencing it. 



6. It makes it easier for students to see information in different way because it does not lock it 

into specific position. 

2.6 Conceptual Frame Work 

Writing is the most difficult process in language; students have to study harder to be able to write 

effectively. There are some reasons which make writing difficult. Firstly, writing requires good 

grammar. Secondly, people are often known to spend less time to write than to listen, to speak and 

even to read. Thirdly, when students of English as a foreign language to write something, they have a 

big question in mind whether what they write is correct or incorrect. In conclusion, writing is the most 

difficult skill that learners got. Writing report text  is an important skill to be acquired by the students 

since it needs observtion and analysis before starting to write. 

7R�LPSURYH�VWXGHQW¶V�DFKLHYHPHQW�LQ�UHSRUW�ZULWLQJ��VHPDQWLF�PDSSLQJ�WHFKQLTXH�FDQ�EH�XVHG�WR�KHOS�

the students to associate ideas while describing physical, moral, and intellectual. There are two ways 

to go about writing a description of a person. Start from the overall impression and break it down into 

the details or start from the details and build up toward an overall impression. 

Semantic mapping is a way of teaching writing where students make their own word diagram that use 

lines, boxesm arrow, and circles to show relationship among the ideas and details. Through semantic 

mapping technique, the student also find out related words, ideas, concept or question as many as 

possible to the topic given, so the students can apply semantic in their writing. 

 

CHAPTER III 

RESEARCH METHOD 

 

3.1 Research Design 

This study would be conducted in classroom action research. Action research purposed to 

improve the teaching for instance the success of certain activities or procedures used by teacher in 

teaching and learning process. According to Anderson, Herr and Nihlen in 



http://www.bamaedua/listaples/actionres.htm/2011/05/26 stated that action research was directed 

toward an action or cycle of actions that a reseacher want to take address of situation. This was a 

UHDVRQ�ZK\�WKH�WHUP�³DFWLRQ´�ZDV�XVHG�IRU�WKLV�UHVHDUFK�PHWKRG� 

 

Wallace in Benson (2001: 32) states that Action research is the systematic collection and 

analysis of data relating to the improvement of some area in professional practice. It would be often 

considered as the most accessible form of research for teacher because its goal would be solution of 

problems encountered in every practise. Action research also particularly suited to the field of 

autonomy because it was an effect which can help the teacher to develop her/ his autonomy as a 

teacher. 

 

3.2 Subject of Research 

The subject of this research was third grade students of SMP SWASTA UPMI. The total numbers of 

students in this class were 30 students. This subject was chosen because the writer finds some 

problems in writing, so that the students need the improvement of their report writing. 

 

3.3 The Instrument for Collecting Data 

The data of this study consists of two types: quantitative and qualitative data. Quantitative data will be 

collected to find out the improvement of students writing report ability by asking them to write. For 

gathering qualitative data, the writer would use observation sheet, interview sheet and diary notes. 

Observation sheet would use to identify all the condition that happened during the teaching learning 

process including teachers, studentsm and the context of situation that would be done by the 

collaborator and diary notes would use to record result of observation during the action and diary 

notes as the personal record which usually taken by the writer that would be written up daily. 

 

 

 

 



3.4 The procedure of Collecting Data 

Before doing the research procedure, the writer administrated orientation test to identify the baasic 

knowledge of students about report  writing. The procedures of data collection of the study will be 

conducted into two cycles, cycle I and cycle II. Cycle II  would be done if there was no significance 

progress in the cycle I. First cycle consists of four meetings, second cycle had two meetings so there 

would be six meetings in this research included the meeting in the orientation test. Each meeting 

includsed four stages namely planned, action, observation, and reflection. 

CHAPTER IV 

DATA AND DATA ANALYSIS 

4.1 The Data 

In this research, there were two cycles, namely Cycle I and Cycle II. Cycle I consisted 

of four meetings and Cycle II consested of two meetings. Thus, there were six meetings 

during the research done. 

The data in this research was taken from quantitative and qualitative data. The 

TXDQWLWDWLYH� ZHUH� JRW� IURP� VWXGHQWV¶� ZULWLQJ� WHVWV� LQ� ILUVW�� IRXUW�� DQG� VL[WK� PHHWLQJ�� 7K\H�

qualitaive data were got from questionaire sheet, observation sheet,and diary note. 

The research was conducted in second year class of SMP SWASTA UPMI. The 

subject of this research was taken only from one class which consisted of 30 students. All the 

students always came in every meeting. 

4.1.1 The Quantitative Data 

7KH� TXDQWLWDWLYH� GDWD�ZDV� WDNHQ� IURP� VWXGHQWV¶� ZULWLQJ� WHVWV� WR� NQRZ� WKH� VWXGHQWV¶�

achievement in writng report through Semantic Mapping Technique. The quantitative data 

was carried out in two cycles. Cycle I consisted of four meetings and cycle 2 cosisted of two 



PHHWLQJV��7KH�VWXGHQWV¶�WHVW�VFRUHV�ZHUH�WDNHQ�IRXUW�PHHWLQJ�LQ�ILUVW�F\FOH��7KH�VWXGHQWV¶�WHVW�

scores were also taken from sixth meeting in second cycle. 

7KH� LPSURYHPHQW� RI� VWXGHQWV¶� DFKLHYHment in writing report through Semantic 

Mapping Technique could be seen as follow: 

 

 

7DEOH�����6WXGHQWV¶�6FRUH�GXULQJ�6L[�0HHWLQJV 

Num. 6WXGHQWV¶�1DPH Meeting I Meeting IV Meeting VI 

Orientation 

Test 

Assessment 

(Test in cycle I) 

Assessment 

(Test in cycle 

II) 

1. IR 70 80 87 

2. RI 50 75 82 

3. AB 30 50 70 

4. TA 45 55 72 

5. AN 50 60 75 

6. MRN 30 65 70 

7. HNS 50 65 70 

8. JRMY 25 50 65 

9. MNC 35 55 70 

10. YLI 40 60 73 

11. YSPN 50 65 75 

12. MYA 55 70 80 

13. RY 45 60 75 

14. WDY 60 65 72 



15. RTH 45 60 70 

16. SMT 50 60 75 

17. EK 60 60 70 

18. SRY 60 70 77 

19. PTR 55 65 70 

20. LNA 60 65 75 

21. DW 70 75 77 

22. CNTY 65 60 73 

23. NVA 50 70 75 

24. IV 60 70 78 

25. AGG 50 65 70 

26. DMS 60 65 72 

27. SNTS 60 70 80 

28. AMN 65 70 76 

29. JLI 70 75 80 

30. DNA 55 65 75 

 Total 1570 1940 2229 

 Mean 52.33 64.66 74.3 

 

7KH�UHVXOW�RI�VWXGHQWV¶�VFRUH�LQ�DVVHVVPHQW�EHIRUH�DSSO\LQJ�VHPDQWLF�PDSSLQJ�IURP����

VWXGHQWV��WRWDO� VFRUH�ZDV������DQG�WKH�PHDQ�ZDV��������7KH�UHVXOW�RI� WKH� VWXGHQWV¶�VFRUH� LQ�

assessment GXULQJ�F\FOH�,��WRWDO�VFRUH�ZDV������DQG�WKH�PHDQ��������7KH�UHVXOW�RI�VWXGHQWV¶�

score in assessment during cycle II, total score was 2229 and the mean was 74.3 showed the 

LPSURYHPHQW� RI� VWXGHQWV¶� VFRUH� LQ� HYHU\� F\FOH� E\� FDOFXODWLQJ� WKH�PHDQ�RI� VWXGHQWV¶� score. 

Highest score was achieved by the students in assessment during cycle II. The score 

increased from the first assessment until the last assessment (from 64.66 then become74.3). 



 

4.1.2 The Qualitative Data 

4.1.2.1 Questionnaire Sheet 

Questionnaire sheet was used to know the knowledge, opinions, ideas, and 

experiences of the students about Semantic Mapping Technique in teaching learning 

process, especially in writing report. Questionnaire Sheet consisted of 15 statements. 

There were three scales in the questionnaire, namely A= Strongly Agree (score 3), B= 

Agree (score 2), and C= disagree (score 1). Thus, the maximum score was 45. The 

complete questionnaire could be seen in Appendix D. 

4.1.2.2 Observation Sheet 

Observation sheet was used to measure the leYHO�RI� VWXGHQWV¶� DFWLYLWLHV�GXULQJ�

teaching learning process. The observation was focused on the situation of teaching 

OHDUQLQJ� SURFHVV� LQ� ZKLFK� 6HPDQWLF� 0DSSLQJ� 7HFKQLTXH� ZDV� DSSOLHG�� VWXGHQWV¶�

DFWLYLWLHV�DQG�EHKDYLRU��DQG�VWXGHQWV¶�DELOLW\�E\�XVLQJ�WKH�Wechnique which was applied. 

The result of the observation showed that the students were very active and enthusiastic 

in learning. They are able to improve their writing through Semantic Mapping 

Technique, although at the beginning some of students were hard to write a report text, 

but finnaly almost of the students are motivated to write a report text. 

 

4.1.2.3 Diary Note 

Diary Note was written up by the writer in every meeting during the research. 

'LDU\� QRWH� ZDV� XVHG� WR� GHVFULEH� WKH� ZULWHU¶V� SHUVRQDO� HYDOXation about the class in 



every meeting during the research in Semantic Mapping Technique. The complete data 

could be seen in Appendix E. 

 

4.2 Data Analysis 

4.2.1 Quantitative Data 

The research was conducted by six meetings. The students were given written tests 

WKUHH� WLPHV�� QDPHO\� ILUVW�� IRXUWK�� DQG� VL[WK� PHHWLQJ�� 6WXGHQWV¶� VFRUH� DOZD\V� LQFUHDVHG�

LQHYHU\� WHVW� �VHH� $SSHQGL[� %��� ,W� PHDQW� WKDW� WKH� WHDFKLQJ� SURFHVV� VKRZHG� VWXGHQWV¶�

achievement in writing report improved from meeting to meeting. 

6WXGHQWV¶� ZULWLQg was scored by calculating two main criteria, namely Generic 

Structure and Linguistic Features. Generic Structure consisted of three parts, namely 

Orientation, Events, and Reorientation. Linguistic Features cosisted of three parts, 

namely Grammar; Punctuation, Spelling, and Mechanic; and Style and Quality of 

Expression. 

7KH�VWXGHQWV¶�VFRUHV�LQ�HYHU\�WHVW�ZHUH�GLIIHUHQW��,Q�WKH�RULHQWDWLRQ�WHVW��WKH�ORZHVW�

score was 25 and the higest score was 70. In writing test I (cycle I), the lowest score was 

50 and the higest was 80. In writing test II (cycle II), the lowest was 65 and the higest 

was 87. 

 

7KH�FRPSDULVRQ�RI�VWXGHQWV¶�ZULWLQJ�VFRUH�FDQ�EH�VHHQ�LQ�WDEOH�����EHORZ� 

7DEOH�����7KH�&RPSDULVRQ�RI�6WXGHQWV¶�:ULWLQJ�6FRUH 



Types of Score Orientation Test Test I Test II 

The Lowest Score 25 50 65 

The Higest Score 70 80 87 

Mean 52.33 64.66 74.3 

The Number of Students 30 30 30 

 

%\�FRQVLGHULQJ�WKH�LPSURYHPHQW�RI�VWXGHQWV¶�DFKLHYHPHQW�LQ�ZULWLQJ�UHSRUW�WH[W��LW�

FDQ�EH�SURYHQ�E\�WKH�OLVW�RI�VWXGHQWV¶�VFRUH�IURP�WKH�Wable of assessment before aplying 

semantic mapping technique, assessment during cycle I and II. It can be seen that the 

mean score of the students kept growing from cycle to cycle. In writing test II was higher 

than writing test I. 

From the table conducted ZH� FDQ� DQDO\]H� WKDW� WKH� VWXGHQWV¶� VFRUH� KDV� EHHQ�

improved from the first assessment for most students by considering and determining the 

scores. 

7KH� PHDQ� RI� WKH� VWXGHQWV¶� VFRUH� LQ� ZULWLQJ� WHVW� ,,� ZDV� WKH� KLJKHVW�� LW� FRXOG� EH�

concluded that the mean of stuGHQWV¶�ZULWLQJ�LQFUHDVHG�IURP�������WR������ 

7KH�SHUFHQWDJH�RI�VWXGHQWV�ZKR�JRW�SRLQW�XS����DV�WKH�VWDQGDUG�VFRUH�RI�VWXGHQWV¶�

UHSRUW� ZULWLQJ� FRPSHWHQFH� VKRZHG� WKH� LPSURYHPHQW� RI� VWXGHQWV¶� DELOLW\� IURP� ILUVW�

meeting to six meeting. 

The percentage could be seen as follow: 

 

 

7DEOH�����7KH�3HUFHQWDJH�RI�6WXGHQWV¶�5HSRUW�:ULWLQJ�&RPSHWHQFH 



Test Meeting Students Who Got Score Up to 65 Percentage 

Orientation Test I 5 16.6 % 

Test I IV 19 63.3 % 

Test II VI 30 100 % 

 

In orientation test, there were 5 students who got points up 65 as the standard score 

IRU�VWXGHQWV¶�UHSRUW�ZULWLQJ�FRPSHWHQFH��,Q�ZULWLQJ�WHVW�,��WKHUH�ZHUH����VWXGHQWV�ZKR�JRW�

points up 65. In writing test II, all students got points up 65. It had proved that 100% 

students got the good score in writing report. It could be concluded that Semantic 

Mapping Technique worked effectively and effeciently in helping students in improving 

their report writing. 

Besides, we also could know the improvement of scores from each student. We 

could see the table below: 

Table 4.4 The Range of Score Improvement 

Range of score 

Improvement 

6WXGHQWV¶�,QLWLDO�1DPH Total Percentage 

31-40 AB, MRN, JRM, MNC, YLI, RI 6 20 % 

21-30 TA, AN, YSPN, MY, RY, RTH, 

SMTI, NVA 

8 27 % 

11-20 IR, HNS, WDY, SRY, PTR, LNA, IV, 

AGG, DMS, SNTS, DNA, AMN 

12 40 % 

1-10 EK, DW, CYNT, JLI 4 13 % 

Number of Students 30 100 % 

 



From the table 4.4, it could be seen that there were 20% of the students (6 students) 

who improved from 31-40 points. Their scores increased in every test. From 

questionnarire sheet, observation sheet, and diary note, it could be known that they paid 

their attention to the explanation of the teacher seriously. They enjoy the teaching 

OHDUQLQJ�SURFHVV��7KH\�JDYH�JRRG�UHVSRQVH�WR�WKH�WHDFKHU¶V�H[SODQDWLRQ�DQG�LQVWUXFWLRQ��

They gave good answer when the teacher gave some questions. They also asked to the 

WHDFKHU�ZKHQ�WKH\�GLGQ¶W�NQRZ�DERXW�VRPHWKLQJ� 

They were 8 students who got the omprovement of score about 21-30 points. The 

improvement of scores was 27%. Questionnaire sheet, observation sheet, and diary note 

showed taht all students listened to the teacher seriously. Thus, in every test they got the 

improvement score. The overall of students gave good response to the teacher and the 

material so they knew how to produce good report writing. 

They were 40% of students (12 students) who improve from 11-20 points. From 

questionnaire sheet, observation sheet, and diary note, it could be known that they had 

WULHG� WR� SURGXFH� JRRG� UHSRUW� ZULWLQJ� EXW� IRU� WKH� ILUVW� PHHWLQJ� WKH\� GLGQ¶W� JLYH� good 

response so to connect the material in every meeting sometimes made them confused. 

Finnaly, in the last test they could produce good report writing. 

Besides, there were 13% of students (4 students) who improved from 1-10 points. 

From questionnaire sheet, observation sheet, and diary note, it could be seen that the 

students had tried to follow all intructions from the teacher, but the achievement in 

writing from the student had low improvement. 

Based on the data analysis, it could be drawn that all the students got improvement 

on their score. Some of the students got high improvement and the others got medium 

and low improvements. 



 

 

 

4.2.2. Qualitative Data 

The qualitative data were taken from questionnaire sheet, observation sheet, and diary 

note. 

4.2.2.1 Questionnaire Sheet 

The writer gave questionnaire sheet to each student. Based on the result of 

questionnaire scores, it was gained that the number of students who disagree was 0 

students (0%), the number of students who agree was 9 students (30%), and the number 

of students who strongly agree was 21 students (70%). Based on the data, it could be 

concluded that all students strongly agreed that Semantic Mapping Technique was 

applicable in writing process, especially in writing report. Students agreed that 

Semantic Mapping Technique could improve their writing. 

Based all questionnaire scores that were from questionnaire sheet, all students 

agreed that Semantic Mapping Technique was appropriate to be applied in imrpoving 

VWXGHQWV¶�DFKLHYHPHQW�LQ�ZULWLQJ�UHSort. 

4.2.2.2 Observation Sheet 

Observation sheet were filled by the English teacher as a collaborator of this 

research. The collaborator observed the writer as the teacher, the students, and context 

during the teaching learning process. Observation sheet was given in fourt (Cycle I) and 

sixth (Cycle II). Therefore, in fourth (cycle I) and sixth (Cycle II) meeting the 



collaborator was in the classroom and observed the wroter as the teacher by filling the 

available observation sheet. Based on the observation sheet in fourth meeting (Cycle I) 

for the writer as the teacher, there was 1 point which fair category. Then, there were 4 

points which had good category and 2 points which had very good category. For 

students, there were 4 points which had fair category and 2 points which had good 

category. For context, there were 3 points which had good category. Based on the 

observation sheet in sixth meeting (Cycle II), all points had very good category. The 

complete data could be seen in Appendix E. 

It could be concluded that the application of Semantic Mapping Technique 

created good result. From first meeting until sixth meeting showed good improvement. 

4.2.2.3 Diary Note 

Based on the diary note of writer, cycle I was conducted by four meetings and 

cycle II was conducted two meetings. 

First Meeting 

In the first meeting, the researcher started the class by greeting the students and 

checking the attendance list. Then researcher introduced herself and explained to the 

students the purpose of her coming. Then, the writer emphasized the importance of 

English. The teacher gave the orientation test to the students. During the test, the 

students paid attention to their writing test. No sound was heard in the first minutes. 

When the time went by, they started to make some movements. Only two students did it 

by themsleves but most of them did cheating while finishing it. So, it could be 

concluded that the students syill had difficultis in writing. 

Second Meeting 



,Q� WKH� VHFRQJ� PHHWLQJ�� WKH� UHVHDUFKHU� EUDLQVWRUPHG� WKH� VWXGHQW¶V� SULRU 

knowledge about report. She explained about report as one genres in writing. Then the 

students were thought about the characteristics of report text included the social 

function, generic structures and linguistic features. After that the researcher introduced 

6HPDQWLF� 0DSSLQJ� 7HFKQLTXH�� 6WXGHQWV� OLVWHQHG� DQG� SDUWLFLSDWHG� WR� WKH� WHDFKHU¶V�

expalnation. 

Third Meeting 

This meeting was enjoyable. Students felt interested during the teaching 

learning process. When the writer asked the students to write report based on semantic 

mapping  that had been formed in group work, the students tried to write their writing 

with their own words. They tried to do the best, but when the writer checked them to 

their desks, there were still some mistakes and there were some students who cheated 

other, but the writer always remembered them to believe with their own writing. This 

meeting was better than the second meeting. 

Fourth Meeting 

In fourth meeting, the students asked to sit in their groups. Students were given 

some texts and aske them to determine what texts where they, because reseacher 

wanted to knoe, did the students able to recognize and compare the text well. If they 

had able to recognize that, it meant that the students can compare and analyze some 

texts in writing. After that, they were asked to do written test 1 in a piece of paper 

individually. 

Fifth meeting 



In this meeting, the researcher asked the students to analyze report text based on 

the generic structure and language feature analysis. After finished to do it, researcher 

asked students work in groups, researcher asked them to write report text about 

Earthquake based on generic structure and language feature analysis. Then, the writer 

asked them to construct semantic mapping to connect the topic that had given. In this 

meeting, students were happy because they had known the technique. There were no 

students who cheated because they have understood about report text. 

Sixth Meeting 

The last meeting was a fantastic meeting. The writer was very happy. All 

students had been able to apply Semantic Mapping technique and to produce good 

report writing. When the writer asked the students to make report writing based on their 

own mapping, all students did individually and seriously. There were no students who 

cheated each other. 

Semantic Mapping Technique significantly helped students in writing report. 

Based on the reflection of this cycle, it was not needed to conduct three cycle. The 

F\FOH�RI�WKLV�UHVHDUFKHU�FRXOG�EH�VWRSSHG�EHFDXVH�WKH�VWXGHQWV¶�DFKLHYHPHQW�LQ�ZULWLQJ�

report had improved. 

 

4.3 Research Finding and Discussion 

After data was analyzed, there were some research findings. It could be proven from 

PHDQ�RI�VWXGHQWV¶�VFRUHV��7KH�VFRUH�PHDQ�RI�WKH�WHVW�,�LQ�F\FOH�,�ZDV��������WKH�PHDQ�RI�WKH�

test II in cycle II was 64.66, and the test III in cycle II was 74.3. There was a significant 

LPSURYHPHQW�RI�VWXGHQWV¶�VFRUHV�IURP�F\FOH�,�XQWLO�F\FOH�,,� 



7KH� LPSURYHPHQW� FRXOG� EH� VHHQ� IURP� WKH� SHUFHQWDJH� RI� VWXGHQWV¶� PDVWHU\�� 7KH�

SHUFHQWDJH�RI�VWXGHQWV¶�PDVWHU\�LQ�WHVW�,�ZDV����6%, test II was 63.3%, and test III was 100%. 

Therefore, it could be concluded that the procedure of cycle II was successfully done because 

the result was very good. 

The research findings were also obtained from the qualitave data. From the 

observation sheet, it was found out that the students were confused in the first meeting. 

However, after next meeting the students could increase their understanding. 

Furtheremore, from the observation sheet and diary note, it was found out that teaching-

learning process ran effectivley and the students seemed more active and enjoybale. Even 

though the students got problems in the early meeting, but by and by they could overcome the 

problems and enjoyed the lesson. Therefore, it could be concluded that Semantic Mapping 

TeFKQLTXH�VLJQLILFDQWO\�LPSURYHG�VWXGHQWV¶�DFKLHYHPHQW�LQ�ZULWLQJ�UHSRUW 

CHAPTER V 

CONCLUSION AND SUGGESTION 

5.1 Conclusion 

$IWHU�DQDO\]LQJ�WKH�TXDQWLWDWLYH�GDWD��WKH�ZULWHU�IRXQG�RXW�WKDW�WKH�VWXGHQW¶V�VFRUHV�LQFUHDVHG�

during the cycles. In orientation test, total score was 1570 and the mean was 52.33. In writing test I 

(cycle I), total score was 1940 and the mean 64.66. In writing test II (cycle II), total score was 2229 

and the mean was 74.3. Moreover, the qualitative data showed that the students were more interested 

and enjoyable in writing report by applying Semantic Mapping Technique. Therefore, it can be 

FRQFOXGHG�WKDW�6HPDQWLF�0DSSLQJ�7HFKQLTXH�FDQ�LPSURYH�VWXGHQW¶V�DFKLHYHPHQW�LQ�ZULWLQJ�UHSRUW� 

5.3 Suggestion 

5HODWHG�WR�WKH�ZULWHU¶V�UHVHDUFK��VRPH�Vuggestions are pointed out as follows: 



a. The English teachers are suggested to apply Semantic Mapping Technique in writing report text 

EHFDXVH� WKLV� WHFKQLTXH� FDQ� LPSURYH� WKH� VWXGHQWV¶� DFKLHYHPHQW� LQ� ZULWLQJ� UHSRUW� HDVLO\� DQG�

creatively. 

b. The readers are suggested to explore and enlarge the further knowledge so that the readers can 

apply semantic mapping in writing report text. 

c. The students are suggested to improve their writing by applying semantic mapping not only in 

writing report text but also in writing another text. 
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