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Abstract: The objective of this research was to find out the effectiveness of 

Roundtable tHFKQLTXH� LQ� LPSURYLQJ� VWXGHQWV¶�Hortatory Exposition Text writing 

DELOLW\� DQG� LWV� HIIHFWLYHQHVV� WR� LPSURYH� VWXGHQWV¶� ZULWLQJ� in terms of content, 

grammar, and organization. The research was conducted in SMAN 1Sungai Raya 

through quasi experimental research method. The subjects of the research were 

the eleventh grade students of XI IPA 1 and XI IPA 5. The data analysis showed 

WKDW� 5RXQGWDEOH� WHFKQLTXH� LV� HIIHFWLYH� LQ� LPSURYLQJ� VWXGHQWV¶� ability in writing 

Hortatory Exposition Text. It was also found that, Roundtable was also effective 

WR�LPSURYH�VWXGHQWV¶�DELOLW\�LQ�WHUPV�RI content and grammar; however it was not 

highly effective to improve the organization aspect.  
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Abstrak: Tujuan dari penelitian ini adalah untuk mengetahui efektivitas dari 

tehnik Roundtable dalam meningkatkan kemampuan siswa menulis teks Hortatori 

Eksposisi dan efektivitas dari tehnik Roundtable untuk meningkatkan kemampuan 

siswa dalam menulis, dilihat dari segi isi, grammar, dan organisasi. Penelitian  

dilakukan di SMAN 1 Sungai Raya melalui metode penelitian quasi experimental. 

Subyek dari penelitian ini adalah siswa kelas XI IPA 1 dan XI IPA 5. Analisis 

data menunjukkan bahwa tehnik Roundtable efektif untuk meningkatkan 

kemampuan siswa dalam menulis teks Hortatori Eksposisi. Ini juga ditemukan 

bahwa, tehnik Roundtable juga efektif untuk meningkatkan kemampuan siswa 

dilihat dari segi isi dan grammar; meskipun tehnik Roundtable tidak sepenuhnya 

efektif untuk meningkatkan aspek organisasi.  

 

Kata kunci: Tehnik Roundtable, menulis, Teks Eksposisi Hortatori 
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riting is one of four important language skills that should be mastered by 

foreign language learners especially in Senior High School level. This 

productive skill enables learners to communicate with teacher, friends and other 

community using written form of language as well as to use their higher order 

thinking in acquiring the language. 

Teaching writing in Senior High School level focuses on writing some 

types of text. Teaching writing is not merely about the product, but it also 

concerns about the process. In the second semester of the School Based 

Curriculum (KTSP), a type of texts that should be mastered by the students was 

Hortatory Exposition.  Hortatory Exposition is a text that aims to persuade the 

readers or listeners that something should or should not be the case. Hortatory 

means that the function of the text is to persuade the reader to do what the Thesis 

recommends. Moreover Martin (1989: 17) as cited in Coffin (2004, p. 231) 

explained that the term Hortatory, is used for texts which aim to persuade the 

reader to do what thesis recommends, for example, to participate in social action 

that will ensure the banning of logging. In this case of texts, the relationship 

EHWZHHQ�WKH�ZULWHU�DQG�WKH�UHDGHU�LV�PRUH�LQWHUSHUVRQDOO\�µFKDUJHG¶�(Coffin, 2004, 

p. 231).  

Exposition is a genre of arguing. It is a text type which clearly focuses 

students on the purpose of argument; that is, putting forward a viewpoint and 

providing evidence to support it (Knapp & Watkins, 2005, p. 191). Hortatory 

Exposition which should be taught in eleventh grade of Senior High School Level 

is a text that has the generic structures which consist of three components: (1) 

Thesis, it is the part of introduction of the issue or the topic and it also refers to 

WKH� ZULWHU¶V� EHlieve about a case or phenomena; (2) Argument, it includes the 

ZULWHU¶V�SRLQW�RI�YLHZ�DERXW�D�FHUWDLQ�LVVXH�DQG�LW�LV�VXSSRUWHG�E\�WKH�UHDVRQV�DQG�

details of information which lead to the recommendation; (3) Recommendation, it 

contains the statement of what should or should not happen related to the 

argument and appeal the readers to take an action. Moreover, the language 

features of this text such as: mental verbs, connectives, modality, and the use of 

present tense are the important things that should be taken into account. 

Teaching writing Hortatory Exposition text is an attempt to engage 

students in sharing their ideas about a certain issues. The students need to use 

their skills of arguing as well as to persuade others to take action through 

Hortatory Exposition text writing. In this case, the students should develop their 

ideas in order to strengthen their opinions. Moreover, Hortatory Exposition is a 

kind of text that commonly used in daily life, such as in the newspaper and public 

speech. Therefore, the students should be taught by using appropriate approach 

and technique in order to be successful in writing Hortatory Exposition text. 

However, based on the pre-research in SMAN 1 Sungai Raya, the eleventh 

grade students of SMAN 1 Sungai Raya in Academic Year 2014/2015 were not so 

familiar with Hortatory Exposition text. They were not used to writing a 

persuasive writing which needs the ability to argue and persuade the reader to take 

an action through their writing. The students were not able to develop their ideas 

smoothly. It was also difficult for them to arrange the text with logical and 

readable structure as well as to connect one idea to another to convince the reader. 

W 
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Moreover, the students made many mistakes in using present tense, passive voice, 

and also the way they use modality. Therefore, the researcher investigated a 

technique which could help the eleventh grade students of SMAN 1 Sungai Raya 

in Academic Year 2014/2015 to solve their problem in grammar, content, and 

organization aspect.  

In order to help the students in learning to write Hortatory Exposition text, 

the teacher needs to find a suitable approach and technique. A technique in 

Collaborative Learning had been used to facilitate the students to contribute 

towards the teaching-learning process as well as to engage them in the process of 

writing. Collaborative Learning (CL) (which is often called as Cooperative 

Language Learning (CLL)) is viewed as a learner-centered approach to teaching 

held to offer advantages over teacher-fronted classroom methods (Richards & 

Rodgers, 2001, p. 193) 

A technique in Collaborative Learning and also in Cooperative Language 

Learning which is called Roundtable technique could be used in the classroom. 

This technique is a form of academic discussion in which the learners have equal 

right to participate in discussing a particular issue. Roundtable technique worked 

well in teaching writing to the students. McCafferty, Jacobs, & Dasilva Iddings 

(2006, p. 42) stated that Roundtable technique promotes equal participation of the 

learners. This equal participation gave the learners an opportunity to learn 

together and solve their problems in uderstanding the subject matter. 

Roundtable technique promotes equal participation of the learners in 

teaching-learning process. Kagan & Kagan as cited in Jacobs (2006, p. 42) 

mentioned that in this activity, each group member has one piece of paper. Each 

ZULWHV� DQ� LGHD�� SDUDJUDSK�� HWF��� RQ� WKH� JURXS¶V� WRSLF� DQG� WKHQ� SDVVHV� KHU� RU� KLV 

paper to another group member who reads it and comments on the idea, 

continuing the story. Roundtable can be done with one piece of paper per group 

(Sequential Roundtable) or with one piece of paper per group member 

(Simultaneous Roundtable). In some cases of study, Roundtable has been proved 

that it increased class averages from approximately 75% to 83% and improved 

active engagement, excitement, teamwork, and positive relations among the 

students (Kagan & Kagan, 2009, p. 3.15). Kagan and Kagan (2009) also stated 

that by using Roundtable, there were two thinking skills fostered: categorization 

(selecting and identify the category or broader topic into specific) and evaluation. 

Roundtable can be done in several ways. Richard and Rodgers (2001, p. 

198) described that there is one piece of paper and one pen for each team, then 

one student makes a contribution and passes the paper and pen to the student of 

his or her left. Finally, each student makes contribution in turn. Through this 

activity, the learners will participate in doing the task within group. The benefit of 

using group work had been proved in which it strengthens the community of the 

class and offers writers authentic audiences (Reid, 2001, p. 32) Thus, in order to 

teach students writing Hortatory Exposition, it was advisable for teacher to use 

Roundtable technique. In the teaching-learning process, the students would be 

able to work together in doing the writing task and solving each other problem in 

ZULWLQJ�DV�ZHOO�DV�VKDULQJ�DQG�UHVSRQGLQJ�WR�HDFK�RWKHU¶V�ZULWLQJ��� 
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Through Classroom Action Research, Siregar (2013) had improved the 

second year students of SMAN 10 Pekanbaru in writing Hortatory Exposition 

text. In this study, Siregar found that Roundtable technique significantly improved 

VWXGHQWV¶� DELOLW\� LQ� ZULWLQJ� SDUWLFXODUO\� LQ� HDFK� FRPSRQHQW� RI� ZULWLng such as 

mechanic, grammar, vocabulary and fluency. Moreover, the findings showed that 

Roundtable technique had created more effective learning atmosphere since the 

students can create meaning together. Different from the previous study 

conducted by Siregar (2013), the writer had conducted a quasi experimental study 

to the eleventh grade students of SMAN 1 Sungai Raya in order to investigate the 

effectiveness of using Roundtable technique in teaching writing Hortatory 

Exposition text and to find out how significant the effect of Roundtable technique 

toward the ability of students in writing Hortatory Exposition text. 

 A quasi experimental study on Roundtable technique to the grade XI of 

SMAN 1 Sungai Raya in academic year 2014/2015 was conducted in order to 

investigate the effectiveness of using the technique in Collaborative Learning. By 

conducting the research in SMAN 1 Sungai Raya, the writer provided the data to 

investigate whether Roundtable technique is effective LQ� LPSURYLQJ� VWXGHQWV¶�

Hortatory Exposition Text writing ability and whether it is effective to improve 

VWXGHQWV¶�ZULWLQJ�LQ�WHUPV�RI�FRQWHQW��JUDPPDU��DQG�RUJDQL]DWLRQ� Furthermore, the 

finding of the research could be the reference for the English teachers in SMAN 1 

Sungai Raya as well as all English teachers in Kubu Raya to implement 

Collaborative Learning in the classroom using Roundtable technique and even to 

develop this technique in teaching writing Hortatory Exposition text to their 

students.  

METHOD 

The research on Roundtable technique is conducted to investigate its 

effectiveness in teaching writing Hortatory Exposition text. In order to fulfill the 

needs of providing accurate data and information about the variable being studied, 

the writer conducted a Quasi Experimental study with pre-test - post test design.  

According to Cresswell (2012, p. 297), a pre-test provides a measure on 

some attribute or characteristics that the researcher assesses for participants in an 

experiment before they receive a treatment. On the other hand, a posttest will 

measure some attributes or characteristics which are assessed for participants in an 

experiment after a treatment. In Quasi Experimental study, both experimental and 

control group will take pre-test and post-test, however the result of the test is 

expected to be different, since the treatment will be given to the experimental 

group only.      

The procedure of Quasi Experimental study with pre-test ± post-test design 

was described in the following steps: (1) Administering the pre-test (X1) for both 

H[SHULPHQWDO� DQG� FRQWURO� JURXS�� ,W� ZDV� D� WHVW� WR� PHDVXUH� VWXGHQWV¶� Pean score 

before the teaching ± learning process. (2) Giving the treatment to the 

experimental group. In this case, the treatment was in form of teaching ± learning 

process. The researcher used Roundtable technique in teaching writing Hortatory 

Exposition text to the experimental group. The treatment was given for three 

times. On the other hand, the control group did not get any intervention in 
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teaching learning process. (3) Administering the post test (X2) for both 

experimental and control group. It was the test to measure the mean score of both 

groups after the teaching ± OHDUQLQJ�SURFHVV������6WXGHQWV¶�PHDQ�VFRUH�;��DQG�;��

were compared and analyzed. (5) Applying statistical formula to see the 

effectiveness of Roundtable technique in teaching writing Hortatory Exposition 

text. (6) Applying statistical formula for each components of writing: content, 

grammar, and organization. The researcher used t-test formula in order to find out 

the significance of the technique and used Effect size formula to find the 

effectiveness of the technique in improving students Hortatory Exposition text 

writing.     

The researcher used cluster random sampling technique in which there 

were two classes being selected. The researcher selected two groups of eleventh 

grade students from five science classes. Those classes had equal possibility to be 

selected because they have similar problem in writing Hortatory Exposition text. 

Through cluster random sampling technique, the selection had been done among 

IPA 1 to IPA 5. Thus, IPA 1 with 36 total numbers of students and IPA 5 with 34 

total numbers of students were the sample of the study.  

The technique of collecting the data was measurement. In this case, the 

PHDVXUHPHQW� WHFKQLTXH� ZDV� XVHG� WR� PHDVXUH� VWXGHQWV¶� DFKLHYHPHQW� LQ� ZULWLQJ�

Hortatory Exposition text. The data were collected through pretest and posttest. 

Both results from pretest and posttest were measured to find the mean score.  

In order to collect the suitable data, the researcher used written test. The 

students were given a certain topic and they had to write a Hortatory Exposition 

text. The researcher also provided a scoring rubric in order to make the scoring 

more objective. The researcher administered the same test for both group. 

 

FINDINGS AND DISCUSSION 

Findings 

After conducting the pre-WHVW�� WKH� UHVXOWV� RI� VWXGHQWV¶� VFRUH� LQ� ZULWLQJ�

Hortatory was categorized as low. It could be seen from the mean score of both 

experimental and control group. For the experimental group, the mean score was 

49.06. The highest score of pretest result was 68 and the lowest score was 40. 

Meanwhile, the results of control group had shown that the mean score was 46.25. 

The highest score of pretest result was 66 and the lowest score was 26. According 

to the results, in both experimental and control group, there was no student who 

passed the passing grade or Kriteria Ketuntasan Minimal (KKM) in which KKM 

is 75.  

The pre-test results also showed that the students in experimental and 

control group had the problems in writing Hortatory Exposition text. The results 

had indicated some problems faced by the students: (1) Students were not familiar 

with Hortatory Exposition text and they found it was difficult to write each part of 

the text. (2) Students were not used to arguing, thus students were difficult to 

write an argument about a particular topic, as well as to elaborate the argument 

witK� VXLWDEOH� GDWD�� )RU� LQVWDQFH�� WKH� VWXGHQW�ZURWH� ³Facebook is very important 
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and used by many teenagers, however it also has negative side. It causes cyber 

crime�´�,Q�WKLV�FDVH��VWXGHQWV�MXVW�ZURWH�WKHLU�DUJXPHQWV�EXW�WKH\�GLG�QRW�SURYLGH�

the supporting details for it. (3) Most of the students were not able to use 

transition signal in order to connect one idea to another. (4) Most of the students 

made some mistakes in using present tense. Therefore, these problems had caused 

the low achievement in writing Hortatory Exposition text. 

On the other hand, the results of students writing after the treatment given 

were different. In the experimental group, the mean score was 77.41. In this case, 

the total number of students who passed the passing grade (KKM = 75) was 23 

students. It showed that 67.65% of classroom performance had been able to write 

successfully Hortatory Exposition text. The highest score of posttest result was 94 

and the lowest score was 46. Meanwhile, in the control group, the mean score was 

66.14. In this case, there were only 4 students who passed the passing grade 

(KKM = 75). The highest score of posttest result was 85 and the lowest score was 

54.  

Using the rubric for analyzing the students in writing the content, using 

grammar, and organization, the results of mean score also showed the difference. 

After the pre-test, the results of experimental group were 22.58 for content, 13.24 

for grammar, and 13.24 for organization. On the other hand, the results of control 

group were 20.75 for content, 13.83 for grammar, and 11.67 for organization. This 

FRQGLWLRQ�ZDV�LQ�FRQWUDVW�ZLWK�WKH�VWXGHQWV¶�VFRUH�DIWHU�LPSOHPHQWLQJ�5RXQGWDEOH�

technique and teaching ± learning process. The results of content for experimental 

group was 35.29, meanwhile, the control group obtained 29.42 for content. 

Moreover, the result of grammar for experimental group was 21.53 and for the 

control group, it was 19.50 for grammar aspect. The difference also could be seen 

from organization aspect in which the experimental group obtained 20.59; 

meanwhile, the result of control group was 17.22 for organization aspect. 

Although both experimental and control group had improved the ability in each 

aspect, the result of control group was not too significant.  

In order to find out the effectiveness of Roundtable technique, the 

researcher used the analysis of Effect size and t-test. The result of computation 

VKRZHG� WKDW� 5RXQGWDEOH� WHFKQLTXH� KDG� PRGHUDWH� HIIHFW� WRZDUG� WKH� VWXGHQWV¶�

ability in writing Hortatory Exposition text. It had been proven by the result of 

(IIHFW�6L]H¶V�FRPSXWDWLRQ�LQ�ZKLFK�WKH�UHVXOW�ZDV�������$FFRUGLQJ�WR�&RKHQ¶V�G�

LQWHUSUHWDWLRQ�� WKH� UHVXOW� RI� FRPSXWDWLRQ� ZDV� FDWHJRUL]HG� DV� µPRGHUDWH¶� HIIHFW��

Moreover, the result of T-test had inferred that Roundtable technique significantly 

LPSURYHG� VWXGHQWV¶� DELOLW\� LQ� ZULWLQJ� +RUWDWRU\� ([SRVLWLRQ� WH[W�� ,W� KDG� EHHQ�

proven by the result of T-test computation in which the t test = 3.110 was higher 

than the t value  ��������DW��.�� ������DQG��GI�� ���� 

On the other hand, the analysis of three components of writing which 

consisted of Content, Grammar, and Organization had been determined and it had 

showed that not all of these three components were significantly improved. 

According to the T-test computation, only the Content and Grammar aspects had 

significant result. Both content and grammar aspect obtain 0.68 and 0.72 for their 

HIIHFW� VL]H�� 7KXV�� DFFRUGLQJ� WR� &RKHQ¶V� G� LQWHUSUHWDWLRQ�� WKH� WUHDWPHQW� KDG�

³PRGHUDWH�HIIHFW´�RQ�FRQWHQW�DQG�JUDPPDU�DVSHFW�� 
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In addition, the T-test result of content was 2.825 which higher than the t-

YDOXH� �������DW�VLJQLILFDQW�OHYHO��.�� ������DQG��GI�� �����7KH�UHVXOW�RI�7-test of 

content had shown that the null hypothesis (Ho) was rejected, while the 

alternative hypothesis (Ha) was accepted. It was similar to the T-test result of 

grammar aspect, in which t test = 2.977 was higher than the t-value = 2.000 at 

VLJQLILFDQW� OHYHO� �.��  � ����� DQG� �GI��  � ���� ,W� VKRZHG� WKDW�� LQ� FDVH� RI� JUDPPDU�

aspect, the null hypothesis (Ho) was rejected, while the alternative hypothesis 

(Ha) was accepted. 

 On the other hand, for organization aspect, the effect size result was 0.41. 

7KH�UHVXOW�VKRZHG�WKDW�WKH�WUHDWPHQW�KDG�³PRGHVW�HIIHFW´�DFFRUGLQJ�WR�&RKHQ¶V�G�

interpretation. Moreover, the result of T-test for the component of organization 

was not significant which the t test = 1.7211 was lower than the t-value = 2.000 at 

VLJQLILFDQW� OHYHO� �.�� ������DQG� �GI�� ����� ,Q� WKLV�FDVH�� WKH�QXOO�K\SRWKHVLV� �+R��

was accepted, while the alternative hypothesis (Ha) was rejected. 

This finding showed that among the three components of writing, the 

HIIHFWLYHQHVV� RI� 5RXQGWDEOH� WHFKQLTXH� LQ� LPSURYLQJ� VWXGHQWV¶ ability in 

organization aspect is the lowest. In addition, it was also supported by the fact that 

the result of t-test for organization aspect was not significant. 

Discussion 

Based on the gathered data and analysis, it was found that the students 

were not familiar with Hortatory Exposition text at the beginning of the study. 

The pre-test result had shown that students faced many problems in writing 

Hortatory Exposition text. The writer found that the students had only known the 

generic structures of Hortatory Exposition text which consists of Thesis, 

Argument, and Recommendation. However, the students were not able to develop 

their own Hortatory Exposition text since the previous teaching learning process 

with their teacher, the teacher only asked them to read and summarize the text 

with no data being provided and elaborated. 

Students were not used to arguing in writing, thus students were difficult 

to write an argument about a particular topic, as well as to elaborate the argument 

ZLWK� VXLWDEOH� GDWD�� )RU� LQVWDQFH�� WKH� VWXGHQW�ZURWH� ³Facebook is very important 

and used by many teenagers, however it also has negative side. It causes cyber 

crime�´�,Q�WKLV�FDVH��VWXGHQWV�MXVW�ZURWH�WKHLU�DUJXPHQWV�EXW�WKH\�GLG�QRW�SURYLGH�

the supporting details for it. 

Most of the students were lack in connecting one idea to the others and 

organizing the text properly. In this case, the students were not able to use the 

transition signal and conjunction to connect one idea to the others or one 

paragraph to the other paragraph. Moreover, the student could write the Hortatory 

Exposition text, however the text was not organized properly in which they wrote 

a paragraph with only one sentence. Besides that, some of the writing could just 

have one paragraph which included the thesis, argument, and recommendation.  

The students were lack in using correct grammatical structures in writing 

the sentence. For instance, the student wrote ³6WXGHQW�use social media every day. 

They spends PDQ\�KRXUV�WR�XSGDWH�VRFLDO�PHGLD�´ Most of students problem are in 



8 

 

using simple present tense and modal verb. For instance, in using modal verb, the 

VWXGHQW�ZURWH�³We can WR�XVH�)DFHERRN�IRU�OHDUQLQJ´. 

The treatment was given to the experimental group. During the teaching-

learning process, the experimental group students were divided into several 

groups of 4-5. The students were learning in a group to do the task and discuss. 

The writer had prepared both group and individual task for the students. The main 

learning activity was students learning with the group to learn how to write a 

+RUWDWRU\� ([SRVLWLRQ� WH[W�� 7KH� ZULWHU� SURYLGHG� D� SDUWLFXODU� LVVXH� DERXW� ³FHOO�

phones and socLDO� PHGLD´� ZKLFK� HQDEOHG� WKH� VWXGHQWV� WR� GLVFXVV� WKH� WRSLF� DQG�

brainstorm any important data to support their arguments. In this process of 

learning, the students were given a blank paper to write their ideas and take turn to 

participate. After that, the rHVXOWV� RI� VWXGHQWV¶� GLVFXVVLRQ� LQ� WKH� JURXS� ZHUH�

displayed in front of the classroom and the writer started the whole class 

discussion to create deep understanding about the writing skill. 

Both individual and group task were provided for the students in 

experimental group. The purpose of those tasks was to engage the students 

actively since Roundtable technique can be done in two ways. According to 

McCafferty, Jacobs, & Dasilva Iddings (2006, p. 191), Roundtable can be done 

with one piece of paper per group (Sequential Roundtable) or with one piece of 

paper per group member (Simultaneous Roundtable). As the implementation of 

Simultaneous, the individual task given still could be completed in a group but the 

students were working individually and the result of their writing could be shared 

among the group members to gain any comments about the work.  

After the implementation of Roundtable technique in the Experimental 

group and the process of teaching ± learning process in the control group, the 

VWXGHQWV¶� DELOity in writing Hortatory Exposition showed the difference in the 

post-test. However, the experimental group had outperformed the control group. 

In this case, the Roundtable technique had successfully influenced and improved 

VWXGHQWV¶�DELOLW\�LQ�ZULWLQJ�+RUtatory Exposition text. 

The factor which could support this finding was the Roundtable technique 

engaged learners to participate in learning activities more than the traditional 

approach. Through Roundtable technique, the students were able to foster their 

thinking skill as well as to have a better understanding of learning like what had 

been mentioned by Kagan & Kagan, (2009) that by using Roundtable, there were 

two thinking skills fostered: categorization (selecting and identify the category or 

broader topic into specific) and evaluation. 

IQ�VFRULQJ�WKH�VWXGHQWV¶�+RUWDWRU\�([SRVLWLRQ�WH[W�ZULWLQJ��WKH�ZULWHU�PDGH�

D�IXUWKHU�DQDO\VLV�RQ�WKH�LPSURYHPHQW�RI�VWXGHQWV¶�ZULWLQJ�DELOLW\�LQ�VRPH�DVSHFWV��

such as: content, grammar, and organization. However, Roundtable technique 

could not significantly affect each component of writing which had been 

analyzed. The content and grammar aspect had been significantly improved by 

Roundtable technique. This condition was influenced by some factors: (1) 

Roundtable technique had facilitated students to learn in the small group of 

academic discussion, even though it was in written form. In the case of learning to 

write Hortatory Exposition text, the students are able to gathering the ideas from 

many perspectives of individuals. This process can help students to have a better 
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understanding about writing and develop their critical thinking. (2) In Roundtable 

technique, students were not only doing the task in group but also individually. 

The students also engaged in the whole class discussion in which supported them 

in arguing and evaluating their works together. (3) Hortatory exposition text is a 

text to persuade the readers to take an action. Using Roundtable technique in 

teaching students to write this type of text facilitated the students to be more 

enthusiastic in learning since the students can relate the task to their daily life. 

The improvement which could be seen from content aspect was the ability 

of students to elaborate their argument as well as to convince the reader with 

appropriate supporting data and to state their strong position and believe about the 

LVVXH��7KH\�GLG�QRW�RQO\�ZULWH�³Facebook is useful´�EXW�WKH\�DOVR�DGG�VRPH�LGHDV��

for instance, ³)DFHERRN is useful. There we can connect with our friends at school 

and we can also create a fun discussion about many topics in Facebook by using 

its features, such as FKDW�DQG�YLGHR�FDOO´� Furthermore, the students were able to 

state their position in thesis by saying ³,� EHOLHYH� )DFHERRN� VKRXOG� EH� XVHG� E\�

WHHQDJHUV�EHFDXVH�LW�KDV�PDQ\�DGYDQWDJHV´� It was not like in their first writing of 

Hortatory Exposition in which they just state their ideas without any further 

explanation and strong argument. 

The improvement also could be seen from the grammar aspect. Unlike 

their first writing of Hortatory Exposition text, the ability of students in writing 

with correct grammatical structures was better. Focusing on the use of present 

tense and modal verbs, the students were able to write in correct structures. For 

instance, before the treatment was given to the experimental group, the students 

wrote ³6RFLDO� PHGLD� KDYH� PDQ\� DGYDQWDJHV� IRU� OHDUQLQJ´� After the treatment 

was given to the experimental group, the students could write use correct pattern 

of present tense, for example ³6RFLDO�PHGLD�LV�XVHG�E\�PDQ\�WHHQDJHUV�and it has 

PDQ\�DGYDQWDJHV´� The students in experimental group were also able to use the 

modal verbs correctly, especially in writing recommendation.  

On the other hand, the organization was not significantly improved 

through the learning process using Roundtable technique, although the interval 

score had shown that the experimental group outperformed the control group. The 

teaching-learning process did not cover this problem since the students had more 

attention to giving argument and writing with correct grammatical structure. 

Roundtable technique was good to be implemented but it also caused time 

consuming. During the implementation of Sequential Roundtable technique, 

students might get bored and their attention to the learning process would be 

wasted. It was caused by the process of taking turn which could spend a long time 

since one student had to wait another student who wrote on the paper. To solve 

the problem, it will be better for a teacher to set the time for each student in 

writing their ideas. So, the time can be used more effectively.  

Finally, Roundtable technique was effective for teaching writing Hortatory 

Exposition. It has been proven by the result of Effect Size computation which it 

ZDV� FRQVLGHUHG� DV� µPRGHUDWH� HIIHFW¶�� ,W� ZDV� DOVR� VXSSRUWHG� E\� WKH� IDFW� WKDW� WKH�

learning prRFHVV� KDG� LPSURYHG� WKH� VWXGHQWV¶� ability in writing Hortatory 

Exposition text. Although, it did not significantly affect all three components of 

writing (Content, Grammar, and Organization), Roundtable technique could be 
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used in teaching learning process to the eleventh grade students of SMAN 1 

Sungai Raya in Academic Year 2014 / 2015. 

CONCLUSION AND SUGGESTION 

Conclusion  

According to the discussion of the research, it can be concluded that 

5RXQGWDEOH� WHFKQLTXH� ZDV� HIIHFWLYH� WR� WHDFK� VWXGHQWV¶� ZULWLQJ� +RUWDWRU\�

Exposition text. Implementing the technique in the teaching ± learning process 

could help the students to engage and being active in the learning process. In 

Roundtable technique, students were able to practice their writing as well as to 

foster another critical thinking skill through group discussion. Students also could 

engage more in sharing their ideas and to respRQG�WR�HDFK�RWKHU¶V�SRLQW�RI�YLHZ��,W�

is the advantages of learning to write Hortatory Exposition text through 

Roundtable technique since the students would be able to practice writing their 

arguments and opinions. Roundtable technique had improved the aspects of 

writing which consist of content, grammar, and organization, although the 

improvement in organization aspect was not highly significant. Roundtable 

technique was a suitable technique to facilitate students in learning. It could 

facilitate students in the process of writing and discussion. Written discussion in 

Roundtable technique could help the students to assess their ability in writing, 

UHVSRQG� WR� RWKHUV¶� ZULWLQJ� DV� ZHOO� DV� WR� VROYH� WKH� SUREOHP� E\� VKDULQJ� DQG�

gathering the ideas. Therefore, it could be stated that Roundtable technique was 

effective to be implemented in teaching writing to the eleventh grade students. 

 

Suggestion 

 

There are some suggestions related to the findings of the research: (1) 

Roundtable technique can be applied by the English teacher in Senior High 

School level to create collaborative learning atmosphere as well as to facilitate 

VWXGHQWV¶�OHDUQLQJ� (2) It is suggested to modify the technique in order to meet the 

OHDUQHUV¶� QHHGV�� 6LQFH�� LW� KDG� EHHQ� IRXQG� WKDW� QRW� DOO� OHDUQLQg problems can be 

solved by this technique; the development of the technique should be done in the 

future. (3) Teaching writing Hortatory Exposition text needs a suitable technique, 

and Roundtable should be used in the classroom to facilitate students in gathering 

ideas and practicing their writing. 
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