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Abstract. 0HQLQJJDONDQ�PHWRGH�µJUDPPDU�WUDQVODWLRQ¶�EXNDQ�EHUDUWL�PHQJKLQGDUL�

terjemah dalam pempelajaran di kelas. Kenyataan bahwa penggunaan bahasa 

lokal dalam pergaulan sehari-hari  (Madura dan Jawa) di lingkungan sekolah 

mempengaruhi keberhasilan pembelajaran Bahasa Inggris, terjemah langsung 

berdasarkan  equivalensi menjadi sangat penting. Oleh karena itu, aspek  lexico-

cultural perlu dipertimbangkan dalam pembelajaran Bahasa Inggris. Penelitian ini 

akan merefleksi penggunaan equivalensi bahasa Inggris dengan bahasa lokal 

seperti penggunaan frase dan bentuk-EHQWXN� µFKXQNV¶� VHUWD� GDPSDN� GDUL�

penggunaan equivalensi Bahasa Inggris dengan bahasa lokal terhadap sikap siswa 

terhadap Bahasa Inggris. 120 siswa kelas VII berpartisipasi dalam penelitian ini. 

Hasil penelitian menunjukkan bahwa beberapa unit leksikal digunakan untuk 

PHQMHPEDWDQL�NHVHQMDQJDQ�¶�OH[LFR-FXOWXUDO¶��'DODP�SHQHOLWLDQ�LQL�MXJD��GLWHPXNDQ�

bahwa rasa percaya diri siswa meningkat sehingga mendorong siswa untuk 

menggunakan Bahasa Inggris di luar kelas meODOXL�µFRGH-PL[LQJ¶�GHQJDQ�Q\DPDQ�� 

.   

Key Words: Lexico-Cultural, Equivalence, translation,  attitude 

 

Introduction  

The negligence of grammar translation method does not mean that teacher 

should avoid translation in the classroom. The fact that daily used of local language 

(Madurese and Javanese) in the school environment influential to the success of EFL 

learning, direct equivalence-based translation is pivotal. Thus, lexico-cultural 

consideration should be taken into account as learning. This need may not be debateable 

as English for secondary students in Indonesia emphasis on the use of the language in 

lexical level, neglecting the importance of understanding the culture in context. Thus 

WKRXJK�³/DQJXDJH�OHDUQHUV�QHHG�WR�GHYHORS�QRW�RQO\�WKHLU�OLQJXLstic competence but also 

their intercultural communicative competence to overcome both linguistic and cultural 

EDUULHUV�WKH\�PD\�HQFRXQWHU�LQ�LQWHUDFWLRQ�ZLWK�SHRSOH�IURP�RWKHU�FXOWXUHV´��+R���������

lexical level in term of when and how a certain expressions may be used should be 

taken into account. 

 +R� ������� H[SODLQHG� WKDW� ³,QWHUFXOWXUDO� ODQJXDJH� OHDUQLQJ� LV� D� VWDQFH� RQ�

language teaching and learning that emphasizes the interdependence of language and 

culture and the importance of intercultural understanding as a goal of language 
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HGXFDWLRQ�� ,W� LV� LQFUHDVLQJO\� EHLQJ� SURPRWHG� DV� D� ZD\� WR� GHYHORS� OHDUQHUV¶� DELOLW\� WR�

negotiate meanings across languages and cultures and prepare them for living in a 

PXOWLFXOWXUDO�ZRUOG�´� 

The importance of developing intercultural communicative competence 

DORQJVLGH� OLQJXLVWLF� FRPSHWHQFH� KDV� UHVXOWHG� IURP� OHDUQHUV¶� QHHGV� IRU� DFTXLULQJ�

intercultural skills for cross-cultural communication in which they may encounter 

linguistic and cultural barriers. Teaching from an intercultural perspective involves 

developing in learners critical cultural awareness of their own culturally-shaped world 

view and behaviours as well as the skills and attitudes to understand and successfully 

interact with people from other cultures, that is, to become inter-culturally as well as 

linguistically competent. EFL teachers therefore need to shift from a traditional stance 

to an intercultural one to develop both linguistic and intercultural competences of 

learners.  

As learning a language requires cultural understanding, in lexical level the 

translation of a certain feature of the language cannot be neglected. However, 

³ODQJXDJHV� DUH� QRW� LVRPRUSKLF� DQG� VR� WUDQVODWLRQ� FDQQRW� EH� H[SHFWHG� WR� RSHUDWH� RQ� D�

one-to-one basis across languages. This means that what goes in (the source language 

text) cannot be completely matched by what comes out (the target language text). 

Indeed, a mechanistic notion of input and output is itself misleading. Moreover, 

WUDQVODWLRQ� LV� QRW� VROHO\� FRQFHUQHG� ZLWK� WUDQVODWLQJ� µPHDQLQJ¶�� $V� Pentioned, some 

translations are aimed at conveying sound effects or emotional effects, while others 

focus on conveying factual information or (distinct from this) communicative intention. 

(Harknessand Schocua-glusberg,  1998) 

This paper will investigate the impact of culturally equivalence of English on the 

VWXGHQWV¶� DWWLWXGH� WRZDUG� (QJOLVK� LQ� WKH� FODVVURRP�� RQH� GHDOLQJ�ZLWK� WKH� XVH� RI� ORFDO�

culture lexical equivalences. The cultural lexical strategy then will be described in term 

RI�WKH�VWXGHQWV¶�UHVSRQVHV. 

Literature Review 

9DQ�'LMN������������H[SODLQHG�WKDW�³7KH�VLPLODULWLHV�DQG�GLIIHUHQFHV�LQ�WKH�ZD\�

people in different societies understand communicative situations and the way these are 

consequential for text and talk have just been described as cultural�´�7KLV�FOHDUO\�VWDWHG�

the strategic position of culture in communication. In another word, Language and 
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culture have an inextricable and interdependent relationship. Mitchell and Myles (2004) 

DUJXH�WKDW�³ODQJXDJH�DQG�FXOWXUH�DUH�QRW�VHSDUDWH��EXW�DUH�DFTXired together, with each 

SURYLGLQJ�VXSSRUW� IRU� WKH�GHYHORSPHQW�RI�WKH�RWKHU´��S��������7KLV� UHODWLRQVKLS�FDQ�EH�

reflected in terms such as linguaculture (Friedrich, 1989), languaculture (Risager, 2005) 

language-and-culture (Liddicoat et al., 2003) or culture language (Papademetre & 

Scarino, 2006). It is also shown in cultural denotations and connotations in semantics 

(Byram, 1989), cultural norms in communication (Kramsch, 1993) and the mediatory 

role of language in the social construction of culture (Kramsch, 1996). Liddicoat et al. 

(2003) also claim that language and culture interact with each other in a way that culture 

connects to all levels of language use and structures; i.e. there is no level of language 

which is independent of culture (Figure 1). Moreover, the fact that language expresses, 

embodies and symbolizes cultural reality clearly shows that language and culture are 

bounded together (Kramsch, 1998). The relationship between language and culture is 

PDGH� PHDQLQJIXO� LQ� ODQJXDJH� OHDUQLQJ� DV� ³WKH� SHrson who learns language without 

OHDUQLQJ�FXOWXUH�ULVNV�EHFRPLQJ�D�IOXHQW�IRRO´��%HQQHWW��%HQQHWW�	�$OOHQ��������S������� 

Intercultural communicative competence  

Succesful language teaching is dependent on clear understanding of the languge 

nature, that is the integration of verbal utterance and culture. Thus,language education 

should be regarded as a wholeness of cultural communication. The concept of 

³LQWHUFXOWXUDO� FRPPXQLFDWLYH� FRPSHWHQFH´� �%\UDP�� ������ KDV� UHIRFXVHG� WKH� JRDO� RI�

language education with culture integrated into language study. The use of the term 

³LQWHUFXOWXUDO´� UHIOHFWV� WKH�YLHZ� WKDW�()/� OHDUQHUV�KDYH� WR� JDLQ� LQVLJKW� LQWR�ERWK� WKHLU�

own and the foreign culture (Kramsch, 1993). Intercultural communicative competence 

UHIHUV� WR� WKH� ³DELOLW\� Wo ensure a shared understanding by people of different social 

identities, and [the] ability to interact with people as complex human beings with 

PXOWLSOH�LGHQWLWLHV�DQG�WKHLU�RZQ�LQGLYLGXDOLW\´��%\- ram, Gribkova & Starkey, 2002, p. 

10). This competency emphasizes the mediation between different cultures, the ability 

WR� ORRN� DW� RQHVHOI� IURP� DQ� µH[WHUQDO¶� SHUVSHFWLYH�� DQDO\]H� DQG� DGDSW� RQH¶V� RZQ�

behaviours, values and beliefs (Byram& Zarate, 1997). An inter-culturally competent 

learner therefore displays a range of affective, behavioural and cognitive capacities 

(Byram, 2006, pp. 22±26): 

x Attitudes/Affective capacities  
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- Acknowledgement of the identities of others 

- Respect for otherness  

- Tolerance for ambiguity  

- Empathy  

x Behaviour  

- Flexibility  

- Communicative awareness  

x Cognitive capacities  

- Knowledge  

- Knowledge discovery  

- Interpreting and relating  

- Critical cultural awareness 

Intercultural language learning  

Definition of culture learning  

Intercultural language learning has become an important focus of language 

HGXFDWLRQ�� ,W� KDV� UHVXOWHG� IURP� ³DQ� DFNQRZOHGJHPHQW� DQG� XQGHUVWDQGLQJ� RI� WKH� OLQNV�

between language and culture as well as an understanding of how communication works 

across cultures´� �&UR]HW�	�/LGGLFRDW�� ������S�� ����/DQJXDJH�� FXOWXUH� DQG� OHDUQLQJ�DUH�

fundamentally interrelated into a single educative approach (Liddicoat et al., 2003). 

)URP�WKLV�FRQFHSW��FXOWXUH�OHDUQLQJ�LV�GHILQHG�DV�³WKH�SURFHVV�RI�DFTXLULQJ�WKH�FXOWXUH-

specific and culture-general knowledge, skills, attitudes required for effective 

communication and interaction with individuals from other cultures.  

Verbal Language and Culture as practice  

Language reflects the culture of the users. It is a dynamic, developmental, and 

RQJRLQJ�SURFHVV�ZKLFK�HQJDJHV�WKH�OHDUQHU�FRJQLWLYHO\��EHKDYLRXUDOO\��DQG�DIIHFWLYHO\�´�

(Paige, Jorstad, Siaya, Klein, & Colby, 2003, p. 177). Thus, understanding a language 

should include understanding a culture. Simplification of language learning through 

cultural equivalence translation can be the most effective and easiest way to transform 

ODQJXDJH� XVH� XQGHUVWDQGLQJ�� )RU� H[DPSOH�� (QJOLVK� QDWLYH� VSHDNHUV� VD\� ³VHH� \RX�

WRPRUURZ´� LQ� SDUWLQJ� GLVFRXUVH� ZKLFK� LV� HTXLYDOHQW� ZLWK� ³VDPSDL� MXPSD´� LQ� %DKDVD�

IndRQHVLD�RU�µNHWHPX�PDQHK�NLVX¶´�LQ�-DYD�ODQJXDJH� 
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Culture can be seen as sets of practices or the lived experience of individuals 

(Geertz, 1983). Crozet and Liddicoat (2000) and Liddicoat (2002) propose a core set of 

SULQFLSOHV�IRU�OHDUQHUV¶�ODQJXDJH�DQG�FXlture acquisition which involve acquisition about 

FXOWXUHV�FRPSDULQJ�FXOWXUHV�H[SORULQJ�FXOWXUHV��ILQGLQJ�RQH¶V�RZQ�µWKLUG�SODFH¶�EHWZHHQ�

cultures and exploring self. It means that culture should be integrated into language 

learning.   

Method 

Three classes of the first semester students grade VII in Jember (120 students) 

participated in this research. The Speaking unit is designed for the students for three 

meetings action. Data was collected through reflective-observation during the process of 

teaching and learning and group interview with the students. Through reflection, the 

VWXGHQWV¶�EHKDYLRXU�DQG�WKH�XVH�RI�ORFDO�ODQJXDJH�WR�WUDQVIRUP�WKH�FXOWXUDO�IXQFWLRQ�RI�

certain expressions was recorded. Besides, the teacher field-noted the situation when the 

cultural-equivalent-based translation should take place. Then, the students were 

LQWHUYLHZHG�DURXQG�WKHLU�UHVSRQVHV�WR�WKH�VWUDWHJ\��)LQDOO\��VWXGHQWV¶�DWWLWXGH�RXWVLGH�WKH�

class was recorded through taped natural or out-door observation.  

Findings 

Number of expressions including phrases and chunks were used by the teacher 

and directly translated into the local language using informal equivalence. There were 

three languages used by the teachers when addressing the suitable equivalent from 

English. Madurese and Javanese were used more frequent than Bahasa Indonesia. 

Indonesian equivalent was only used when there was not suitable equivalent in both 

local languages (Madurese and Javanese). Cultural-equivalent-based translation took 

place at the beginning of the semester to equip the students with classroom language in 

order to familiarize the students with the expressions thereby students can use them in 

the classroom.  

Out-door observation informed that the students attempted to mix between 

English and their local lDQJXDJH�� $Q� LQWHUVHWLQJ� ILQGLQJ� ZDV� WKDW� WKH� VWXGHQWV¶� ORFDO�

ODQJXDJH�RIWHQ�LQWHUIHUHG�WKHLU�(QJOLVK�RU�UHFLSURFDOO\���)RU�H[DPSOH��WKH\�DGGHG�µNHK¶�

LQ�VRPH�H[SUHVVLRQV�VXFK�DV�LQ�³ZKHUH�DUH�\RX�JRLQJ��NHK"´��7KH�VDPH�FUHDWLRQ�IRXQG�

when they speak their local language can be seen in the following expressions: 

- �PDGXUHVH�VWXGHQW��(QJNR¶�WDN�QJHEHK�EXNX��how then? �,�GRQ¶W�EULQJ�ERRN� 



488 ____________©Pengembangan Pendidikan, Vol. 10, No. 1, hal 483-490, Juni 2013 

- (javanese student) ,�GRQ¶W�NQRZ SRNR¶H� 

 The use of local language such as Madurese and Javanese in the classroom was 

GHSHQGHQW� RQ� WKH� VWXGHQWV¶� QHHG�� 7KH� PRVW� IUHTXHQW� SKUDVHV� XVHG� GXULQJ� WKH� FODVV�

interaction can be seen in table 1. 

Table 1. The most frequent classroom expressions 

English Madurese javanese 

How then 'H¶UHPPDK <R¶RSR 

,�GRQ¶W�NQRZ (QNR¶�WDN�WDR Aku ora iso 

What is ... in English? Apa Bahasa Inggrissah ...? Opo inggrisse ....? 

Understood? La ngerteh? Wis ngerti 

'RQ¶W�EH�QRLV\ -H¶�UDPPL Ojo rame 

Can I wash my hand? Ijin Entarra ka W.C ,MLQ�.DWH�GKH¶�:�& 

Where are you going? (QWDUUDK�GKH¶HPPD" Kate neng endi? 

Sit down Tojuk Lungguh 

What is the meaning of 

.... 

Apa artenna ....? Opo artine ...? 

Interview with the students informed that understanding lexis through the 

equivalence of their local language give clearer understanding of the language use 

thereby raise their confidence. This also encourages them to use the language outside 

the class through code-mixing in a convenient way.  

Conclusion and Suggestion 

Understanding cultural gap between L1 and L2 affect the success of language 

WHDFKLQJ�DQG�OHDUQLQJ��/LYLQJ�LQ�WRGD\¶V�PXOWLFXOWXUDO�ZRUOG��ODQJXDJH�OHDUQHUV�QHHG�WR�

develop not only their linguistic competence but also their intercultural communicative 

competence to overcome both linguistic and cultural barriers they may encounter in 

interaction with people from other cultures. The developed cultural components engage 

learners in cognitive, behavioural and affective aspects of culture learning through a 

variety of interactive tasks and activities in which they develop their cultural 

knowledge, skills and attitudes required for effective communication and interaction 

with people. The proposed cultural components are expected to provide much benefit to 

learners as they can help them become both linguistically and inter-culturally competent 

learners. 
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In fact, the result of this study has not informed large language data of local 

language as the corpus was obtained from a very small scale. First, further study on the 

OHDUQHUV¶� ORFDO� ODQJXDJH� FRUSXV� PD\� EH� VXIILFLHQW� DQG� EHQHILFLDO� IRU� EHWWHU� PDWHULDO�

development. Second, observation on the use of code-mixing of target language and 

local language in the classroom practice may need more attention, mainly in a large 

scale study. 

References  

Byram, M. (1989). Cultural studies in foreign language education. Philadelphia: 

Multilingual Matters.  

 

Byram, M. (1997). Teaching and assessing intercultural communicative competence. 

Clevedon: Multilingual Matters.  

 

Byram, M. (2006). Language teaching for intercultural citizenship: the European 

situation. Paper presented at the NZALT conference, University of Auckland.  

 

Byram, M., Gribkova, B., & Starkey, H. (2002). Developing the intercultural dimension 

in language teaching: a practical introduction for teachers  [Electronic Version]. 

Retrieved July 15, 2008 from 

http://www.lrc.cornell.edu/director/intercultural.pdf  

 

Crozet, C. (2007). Culture knowledge and intercultural learning. In Intercultural 

Language Teaching and Learning in Practice: Professional Learning 

ProgrammeResource for Participants (ILTLP). Research Centre for Languages 

and Cultures Education (RCLCE), University of South Australia: 

Commonwealth of Australia.  

 

Crozet, C., & Liddicoat, A.J. (2000). Teaching culture as an integrated part of language: 

implications for the aims, approaches and pedagogies of language teaching. In 

A.J. Liddicoat & C. Crozet (Eds.), Teaching languages, teaching cultures (pp. 1-

18). Melbourne: Applied Linguistics Association of Australia.  

 

Friedrich, P. (1989). Language, ideology and political economy. American 

Anthropologist, 91, 295±305.  

 

Harkness, J.A and Schocua-glusberg, A. 1998. Questionnaires in Translation. ZUMA-

Nachrichten Spezial, January 1998. 

 

Ho, S.T.K. (2009). Addressing Culture in EFL Classrooms: The Challenge of Shifting 

from a Traditional to an Intercultural Stance. Electronic Journal of Foreign 

Language Teaching, 6 (1), 63±76 

 

Kramsch, C. (1993). Context and culture in language teaching. Oxford: Oxford 

University Press.  



490 ____________©Pengembangan Pendidikan, Vol. 10, No. 1, hal 483-490, Juni 2013 

Kramsch, C. (1996). The cultural component of language teaching [Electronic Version]. 

Language, Culture and Curriculum, 8(12), 83±92. Retrieved May 15, 2008, from 

http://www.spz.tu-darmstadt.de/projekt_ejournal/jg_01_2/beitrag/kramsch2.htm  

 

Kramsch, C. (1998). Language and culture. Oxford: Oxford University Press.  

 

Liddicoat, A.J. (2002). Static and dynamic views ofculture and intercultural language 

acquisition. Babel, 36(3), 4±11, 37.  

 

Liddicoat, A.J., Papademetre, L., Scarino, A., & Kohler, M. (2003). Report on 

intercultural language learning. Canberra ACT: Commonwealth of Australia. 

 

Mitchell, R., & Myles, F. (2004). Second language learning theories(2nd ed.). London: 

Arnold.  

 

Risager, K. (2005). Languaculture as a key concept in language and culture teaching.In 

H.H.A.F. Bent Preisler, S. Kjaerbeck & K. Risager (Eds.), The consequences of 

mobility(pp. 185±196). Roskilde: Roskilde University.  

 

Van Dijk, T.A. (2009). Society and Discourse: How Social Contexts Influence Text and 

Talk. Cambridge. Cambridge University Press. 

 

 


