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ABSTRAK
Tujuan dari penelitian ini adalah untuk menemukan dan
mendeskripsikan analisa kesalahan dalam experiential meaning pada teks
tulisan recount mahasiswa. Penelitian ini menggunakan metode kualitatif
dengan analisis kesalahan dan analisis experiential meaning dalam ranah
systemic functional linguistics. Data penelitian diambil dari 20 teks tulisan
recount mahasiswa di kelas Writing 4 di Program Studi Pendidikan Bahasa
Inggris di Unissula. Unit analisa dalam penelitian ini adalah klausa. Hasil
penelitian menunjukan bahwa omission, addition, misinformation, dan
misordering ditemukan dalam analisa kesalahan dalam teks tulisan recount
mahasiswa. Tingkat kesalahan tertinggi adalah misinformation yang mencapai
64,9 % atau 417 kesalahan tata bahasa. Elemen process dari experiential
meaning merupakan elemen yang memiliki tingkat kesalahan tertinggi pada
aspek kesalahan misinformation yang mencapai 40,5 % atau 260 kesalahan
tata bahasa. Simpulan dari penelitian ini adalah kesalahan tata bahasa yang
dominan ditemukan adalah misinformation dalam elemen processes dari
experiential meaning. Berdasarkan hasil dari penelitian ini dapat disimpulkan
bahwa mahasiswa di program studi Pendidikan Bahasa Inggris masih memiliki
masalah dalam menulis recount, oleh karena itu mahasiswa harus menguasai
tata kebahasaan dalam menulis recount.
Keywords: error analysis, experiential meaning, writing, recount
1. INTRODUCTION
Writing is a complicated skill since the students need to share their ideas into the
words in which they have to write a certain topic by considering context of situation in.
Furthermore, writing becomes one of the difficult English skills to be learned in the
university level. IW LV SURYHG E\ WKH SUHOLPLQDU\ REVHUYDWLRQ WRZDUG VWXGHQWV¶ SUREOHPV RI
writing in English Department of Sultan Agung Islamic University. 7KH VWXGHQWV¶ SUREOHPV
cover the limited range of vocabulary, the use of past verb or past tense, and the use of
inappropriate grammatical structure. Moreover, students get barriers in writing since they
view that writing in English is a complex and difficult skill to be learned. They are afraid of
making grammatical errors which may make their writing QRW XQGHUVWDQGDEOH 7KH VWXGHQWV¶
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EDUULHUV FDQ EH VHHQ FOHDUO\ E\ WKHLU ZULWLQJ¶V SURGXFWV WKH XVH RI H[SHULHQWLDO PHDQLQJV LQ
WKH VWXGHQWV¶ ZULWLQJ DQG WKH VWXGHQWV¶ ZULWLQJ HUURUV
Writing has important roles in helping the students do their written assignments.
Regarding the essential roles to acquire writing skill, the students are asked to write in
English well, particularly in English Department. Besides, the students have to deal with
writing courses and writing assignments. However, the English Department students get
barriers in writing. Since writing is considered to be one of the compulsory subjects in the
program, the students need to improve their writing skills in different writing courses of the
program.
Moreover WKH VWXGHQWV¶ problems in writing do not only deal with grammatical rules,
but also the coherence and cohesion in writing. The term of coherence proposes the idea that
the texts make sense, while the term cohesion deals with the requirement that the texts hang
together. Realization of producing cohesive and coherent writing cannot be separated from
the notion of experiential meanings. The grammar of experiential meaning is expressed by
transitivity system.
Experiential meaning takes an important role to represent the field of the text in this
FDVH WKH VWXGHQWV¶ ZULWLQJ 7KHUHIRUH LW LV LPSRUWDQW WR JUDVS WKH concept of experiential
meaning LQ VWXGHQWV¶ ZULWLQJ ,QGHHG LW ZLOO KHOS WKH OHFWXUHU RI ZULWLQJ VROYH WKH VWXGHQWV¶
problems in relation to experiential meaning in their writing. Therefore, the students will
revise the errors in their writing.

2. LITERATURE REVIEW
a. Error Analysis
Regarding to the significances of errors, it is needed to do Error Analysis (EA). Error
analysis is one of the first methods used to investigate learner language (Ellis, 1994:68).
Vasquez (2007) in Heydari and Bagheri (2012:1583) proposes that error analysis is a
fundamental tool in language teaching to reorganize OHFWXUHU¶V viewpoint and apply their
PHWKRGRORJ\ WR IXOILOO WKH VWXGHQWV¶ GLIIHUHQFHV 7KH LQYHVWLJDWLRQ RI OHDUQHU ODQJXDJH GHULYHV
WR WKH OHDUQHU¶V FRPSHWHQFH LQ DFTXLULQJ WKH ODQJXDJH 7KHUH DUH ILYH VWHSV WKDW VKRXOG EH
considered to do Error Analysis (EA). Corder (1974) in Ellis (1994: 48) suggests five
procedures in EA research such as; collection of a sample of learner language, identification
of errors, description of errors, explanation of errors, and evaluation of errors
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In doing error analysis, surface strategy taxonomy of errors categories can be used.
The surface strategy taxonomy of error categories is proposed by Dulay et al. as cited in Ellis
(1994:6). The surface strategy taxonomy of errors is displayed in the following table.

Table 1

A Surface Strategy Taxonomy of Errors

(categories and examples taken from Dulay, Burt, and Khrashen 1982)
Category

Description

Example

The absence of an item that must She sleeping
Omissions

appear in a well-formed utterance.
The presence of an item that must :H GLGQ¶W ZHQW WKHUH

Additions

not

appear

in

well-formed

utterances.
The use of the wrong form of the The dog ated the
Misinformations

morpheme or structure

chicken.

The incorrect placement of a What
Misorderings

daddy

is

morpheme or group or morphemes doing?
in an utterance

2. Experiential Meaning
Experiential meaning is largely concerned with the contents and ideas. The contents
and ideas of the language are used in the context that is in the text. Text does not derive from
the reading passage. Halliday and Matthiessen (2004:14) propose that when people speak or
write, they produce text that refers to any instance of language, in any medium, that makes
sense to someone who knows the language. In Systemic Functional Linguistic, language has
been viewed in the metafunctions of language. One of the language metafuctions is ideational
meaning that consists of experiential meaning and logical meaning.
The pattern of experiential meaning is realized by the transitivity system.

Eggins

(2004:206) views that the forming elements of transitivity system are the participant, process
and circumstance configuration which represent the real life experiences who is doing what,
to whom, when, where, why and how.

Halliday and Matthiessen (2004:181), Eggins

(2004:214), Gerrot and Wignell (1994:52-54) have similar views toward the three functional
components of experiential meaning in transitivity system. The descriptions of each
component are displayed as follows.
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Participants
Participants are the people, ideas, or things that participate in the processes. The
SDUWLFLSDQWV FDUU\ RXW WKH SURFHVVHV XQGHU FLUFXPVWDQFHV 7KH SDUWLFLSDQWV¶ UROHV DUH
realized by the nominal groups. The example of partLFLSDQW¶V UROH is as the following.
The youngster wiggled in his seat.
,Q WKH H[DPSOH DERYH WKH ZRUG µ\RXQJVWHU¶ WDNHV D UROH DV SDUWLFLSDQW

2.

Processes
The physical activities, mental and verbal activities, state of being and having are
referred to as processes. Processes are realized by the verbal group of the clause. The
example of SURFHVV¶V UROH is as the following.
The students write their thesis.
,Q WKH H[DPSOH DERYH WKH ZRUG µZULWH¶ WDNHV D UROH DV SURFHVV

3.

Circumstances
Circumstances are the conditions in which processes are occurring. Circumstances also
answer such as when, where, why, how, how many and as what. Circumstantial elements
are represented prepositional phrases or adverbial groups. The example of
FLUFXPVWDQFH¶V role can be viewed as follows.
The team completed the document very quickly.
In the example DERYH WKH ZRUG µYHU\ TXLFNO\¶ WDNHV D UROH DV FLUFXPVWDQFHV

3. Recount
Recount is one of instructional genres that focus on retelling events or experiences in
the past. Gerrot and Wignell (1994:194) contend that the social functions of recount are to
retell events in order to inform or entertain. Literacy Secretariat of Department for Education
DQG &KLOG 'HYHORSPHQW RI 6RXWK $XVWUDOLD

GHILQHV ³UHFRXQW is used to relate

experiences or retell events for the purpose of informing, entertaining or reflecting. Recount
FDQ EH SHUVRQDO IDFWXDO RU LPDJLQDWLYH´
The schematic structure of recount is orientation, sequences of events, and reorientation. Gerrot and Wignell (1994:194) assert that the orientation focus on the
introduction of participants and the setting, the events emphasize on telling what happened in
sequences, and re-orientation is closure of events. It can also be stated that the orientation
part introduces the participants, place, and time; the events part describes the sequences of
events that happened in the past; and the re-orientation part states a writer personal comment
of the story.
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There are five linguistic features in recount. According to Gerrot and Wignell
(1994:194), the significant lexicogrammatical features of recount are it focuses on specific
participants, it uses of material processes, it uses circumstances of time and place, it uses past
tense form, and it focuses on temporal sequence.

3. RESEARCH METHOD
a. Research Design
This study uses qualitative approach in the form of Error Analysis and Systemic
Functional Approach in order to find out the types of errors of experiential meaning in
VWXGHQWV¶ ZULWLQJ RI UHFRXQW
b. Instrument of Data Collection
The documents are used to obtain the data about transitivity analysis and error
analysis. The documents used in this study are WKH VWXGHQWV¶ ZULWLQJ RI UHFRXQWV *DOO HW DO
(2003:278) contends WKDW WH[WERRN VWXGHQWV¶ FRPSOHWHG DVVLJQPHQWV DQG RWKHU written
materials are usually called documents by researchers. In analyzing the documents, content
analysis is applied.
c. Unit of Analysis
The unit analysis of this study is FODXVHV LQ VWXGHQWV¶ ZUiting of recounts. The clauses
are analyzed by applying transitivity analysis and error analysis. Halliday (1989:67) views
WKDW ³WKH FODXVH LV D IXQFWLRQDO XQLW ZLWK D WULSOH FRQVWUXFWLRQ RI PHDQLQJ LW IXQFWLRQ
simultaneously (1) as the representation of the phenomena of experience.... (2) as the
H[SUHVVLRQ RI VSHHFK IXQFWLRQ

DV WKH EHDUHU RI WKH PHVVDJH´

4. DISCUSSION
a. (UURU $QDO\VLV LQ 6WXGHQWV¶ 5HFRXQW
In this section, the researcher analyzes the errors in relation to experiential meaning
which are made by the students in writing the recount text. This section is attempted to find
out WKH QXPEHU RI IUHTXHQF\ LQ VWXGHQWV¶ HUURUV 7KH UHVXOW RI HUURU DQDO\VLV is based on four
elements: omissions, additions, misinformations, and misorderings. The result of analysis is
tabulated in the table 2 below.
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Table 2 ErroU $QDO\VLV LQ 6WXGHQWV¶ 5HFRXQW
Linguistic Features Errors
Texts
Omissions
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
Total
(643)
Percentage
(100%)

Additions

Misinformations

Misorderings

4
3
1
1
9
4
7
3
13
25
5
14
7
9
3
13
14
10
13
14

0
0
0
0
0
0
0
0
1
0
1
0
0
1
0
1
1
4
1
2

6
14
14
3
13
17
6
6
16
23
36
47
25
20
28
29
27
25
28
34

2
1
2
0
2
0
0
0
0
0
1
7
1
1
1
1
0
11
11
1

172

12

417

42

26.8 %

1.8 %

64.9 %

6.5 %

Based on the table 2, the total number of errors is 643 in which it covers four
linguistic features of errors. The omissions are 172 or 26.8 %, the additions are 12 or 1,8 %,
the misinformations are 417 or 64.9 %, and the misorderings are 42 or 6.5 %. It can be
viewed that the dominant type RI HUURUV LQ VWXGHQWV¶ UHFRXQW is misinformation.
b. Omissions
The first element of error analysis in relation to experiential meaning is omission of
words. The number of omission category from all the text is 172 or 26.8 % of the total
number of linguistic features errors. Omissions are IRXQG LQ DOO RI WKH VWXGHQWV¶ UHFRXQWV ,Q
this case, text 10 shows the highest number of omission. Its omission reaches 25 times.
However, the lowest number of omission is found in text 3 and text 4, its omission reaches 1
WLPH

7KH VWXGHQWV¶ HUURU LQ WHUP RI RPLVVLRQ LQ Uelation to experiential meaning can be

viewed in the following example.
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Data 1: Omission ± Text 10
Her name Sunia Ayu Lestrai.
Her name

Sunia Ayu Lestari

Participant: Token

Process

Participant: Value

Error: Omission

Data 1 shows WKDW WKH VHQWHQFH ³+HU QDPH 6XQLD $\X /HVWDUL´ is not appropriate
because the student leaves out an item that has to appear in a correct grammatical form. The
student actually wants to introduce soPHRQH¶V QDPH EXW VKH RU KH RPLts the important item.
The sentence is VXSSRVHG WR EH ³+HU QDPH ZDV 6XQLD $\X /HVWDUL´ 7KH H[DPSOH GLVSOD\s
that the omission exists in the experiential meaning of process aspect.

Data 2: Omission ± Text 14
My brother live in South Jakarta with his wife and son.
My brother

live

in South Jakarta

with his wife and son.

Participant:

Process:

Circumstance:

Circumstance:

Carrier

Relational-

Place

Accompaniment

Attributive
Error: Omission

Data 2 displays that the omission exists in the process of experiential meaning. The
VHQWHQFH ³0\ EURWKHU OLYH LQ 6RXWK -DNDUWD ZLWK KLV ZLIH DQG VRQ´ is incorrect because the
student should use the process of past form because it is about writing recount. The sentence
is VXSSRVHG WR EH ³0\ EURWKHU OLYHG LQ 6RXWK -DNDUWD ZLWK KLV ZLIH DQG VRQ ´
Regarding to the general findings of omission found in studenWV¶ UHFRXQWV LQ Uelation
to experiential meaning that reach 172 times or 26.8 %, it is essential to discover the number
of omissions found in each element of experiential meaning. The tabulation below is the
finding of omission found in participant, process, and circumstance elements.
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Table 3 Omission in Experiential Meaning
Omissions
Experiential Meaning Elements
Total

Percentage

(172 times)

(26.8 %)

Participant

63

10.5 %

Process

103

17.1 %

Circumstance

6

1%

Based on table 3, it can be viewed that the highest omission is found in the process
aspects that reach 103 omission or 17.1 %. In this case, the omissions in process aspects
cover WKH DEVHQFH RI YHUEDO JURXS VXFK DV µEH¶ YHUE DQG ³SDVW WHQVH LQIOHFWLRQ´ YHUE ,W Fan
be inferred that the students mainly make omission in the process because they do not master
or forget about the correct form of past tense inflection and the existence of verb groups. It
can be reflected that the students need to learn and to review the rules or the pattern of
processes aspect in writing recount.
c. Additions
The second element of error analysis is additions. The additions are found in 8 out of
20 texts. The total number of additions is 12 or 1,8 %. Besides, text 18 produces the highest
number of addition that is

WLPHV

7KH VWXGHQWV¶ HUURU LQ WHUP RI DGGLWLRQV LQ Uelation to

experiential meaning can be viewed in the following example.
Data 11: Additions- Text 18
...the toilet it was very dirty and smelt.
the toilet it
Participant: Carrier
Error: Addition

was
Process: RelationalAttributive

very dirty and smelt
Participant: Attribute
Error: Misinformation

Data 11 shows that the addition exists in the participant of carrier part in which it is
VWDWHG ³WKH WRLOHW LW´ 7KH HUURU RI FDUULHU SDUW ³WKH WRLOHW LW´ is DGGLWLRQ EHFDXVH WKH XVH RI ³LW´
should not appear in the participant part, so that there will be no redundant element. It is
incorrect participant because the previous sentence do not H[SRVH DERXW ³WKH WRLOHW´
Furthermore, there is WKH PLVLQIRUPDWLRQ IRXQG LQ WKH SDUWLFLSDQW RI DWWULEXWLYH SDUW ³YHU\
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GLUW\ DQG VPHOW´ ,W VKRXOG EH ³YHU\ GLUW\ DQG VPHOO\´ 7KHUHIRUH WKH FRUUHFW IRUP RI ³WKH
WRLOHW LW ZDV YHU\ GLUW\ DQG VPHOW´ is ³WKH WRLOHW ZDV YHU\ GLUW\ DQG VPHOO\ ´

Data 12: Additions ± Text 14
It is the most best of the best trip in my life.
It

is

Participant:
Carrier

Process: Relational-Attributive

the most best of the best trip
in my life.
Participant: Attribute

Error: Misinformation

Error: Addition

Data 12 shows that the addition is LQ SDUWLFLSDQW SDUW RI DWWULEXWH ³WKH PRVW EHVW RI WKH
EHVW WULS LQ P\ OLIH ´ ,W EHORQJs to addition because the student has the wrong form of
VXSHUODWLYH RI ³JRRG´ VKH RU KH ZUites ³WKH PRVW EHVW ´ LQ ZKLFK LW is false form of
VXSHUODWLYH ³JRRG´ 7KHUHIRUH, WKH ZRUG ³PRVW´ Goes not need to appear in the attributive
part. It is also found misinformation in the process of relational-attributive part, the student
writes ³LV´ WKDW is incorrect. The correct form of the sentence is ³LW ZDV WKH EHVW WULS LQ P\
life´.
To give more complete finding toward the number of additions found in participant,
process, and circumstance elements, it can be viewed in the following table.
Table 4 Additions in Experiential Meaning
Additions
Experiential Meaning Elements
Total

Percentage

(12 times)

(1,8 %)

Participant

4

0.6 %

Process

5

0.8 %

Circumstance

3

0.4 %

Table 4 shows that process elements have the dominant number of addition that
reaches 5 times or 0.8 %. The students make additions in the processes by writing an item
that should not appear in well-formed sentences. It can be stated that the students added
redundant item in their writing.
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d. Misinformations
The third element of error analysis is misinformations. The misinformation is the
GRPLQDQW HUURU IHDWXUH IRXQG LQ WKH VWXGHQWV¶ UHFRXQWV 7KH WRWDO QXPEHU RI PLVLQIRUPDWLRQ
was 417 or 64.9 %. Moreover, text 12 produces the highest number of misinformations, and
text 4 has the lowest number of misinformation. The examples of misinformations that show
the use of the wrong form RI WKH PRUSKHPH RU VWUXFWXUH LQ WKH VWXGHQWV¶ UHcounts is displayed
as follows.
Data 13 : Misinformation ± Text 16
I have graduated from my boarding school ...
I

have graduated

from my boarding school,

Participant: Actor

Process: Material

Circumstance: Place

Error: Misinformation
Data 13 displays that there is misinformation in process of material part. Since the text
is recount text, the student is required to use past tense as the linguistic feature of recount.
However, she or he uses present perfect tense in the process part. Therefore, his or her
writing of ³, KDYH JUDGXDWHG IURP P\ ERDUGLQJ VFKRRO´ is incorrect. It is VXSSRVHG WR EH ³,
JUDGXDWHG IURP P\ ERDUGLQJ VFKRRO ´
Data 14: Misinformation ± Text 4
I had friend who could accompani me to go around Banjarmasin.
I
had
friend
who could accompani
me
Participant: Process:
Participant:
Process: Material
Participant:Goal
Carrier
Relational- Attribute
Attributive
Error:
Error:Misinformation
Omission
to go

around Banjarmasin.

Process: Material

Circumstance: Place

Data 14 shows that there is misinformation in the material process, it seems that the
student commits HUURU GXH WR WKH VHOHFWLRQ RI ZURQJ YRFDEXODU\ LWHP 7KH ZRUG ³FRXOG
DFFRPSDQL´ is WKH ZURQJ IRUP ,W VKRXOG EH ³FRXOG DFFRPSDQ\´ 7KHUH is also omission
element in the data 14, the student omits WKH DUWLFOH ³D´ EHIRUH WKH ZRUG ³IULHQG´ DV
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DWWULEXWLYH 7KHUHIRUH WKH LQFRUUHFW IRUP RI WKH VHQWHQFH ³, KDG IULHQG ZKR FRXOG DFFRPSDQL
PH WR JR DURXQG %DQMDUPDVLQ ´ iV VXSSRVHG WR EH ³, KDG D IULHQG ZKR FRXOG DFFRPSDQ\ PH WR
go around BanMDUPDVLQ ´
In addition, the dominant number of misinformation is found in processes aspect. The
following table displays about the number of misinformation found in participant, process,
and circumstanc elemeQWV LQ VWXGHQWV¶ UHFRXQWV.

Table 5 Misinformation in Experiential Meaning
Misinformation
Experiential Meaning Elements
Total

Percentage

(417 times)

(64.9 %)

Participant

70

10.9 %

Process

260

40.5 %

Circumstance

87

13.5 %

Table 5, it shows that process elements reaches the highest number of
misinformations in 260 times or 40.5 %. Based on the data obtained, the students make errors
in misinformations by using the wrong form of the morpheme or structure or by applying the
selection of phoneme and vocabulary items.
e. Misorderings
The fourth element of error analysis is misorderings. The misorderings found in the
VWXGHQWV¶ UHFRXQWV LQ UHODWLRQ WR H[SHULHQWLDO PHDQLQJV are 42 or 6.5 %. Misorderings are
IRXQG LQ

RXW RI

VWXGHQWV¶ UHFRXQWV 7KH KLJKHVW QXPEHU RI PLVRrdering is produced in

text 18 and text 19. The following samples are displayed the misordering found in the
VWXGHQWV¶ UHFRXQWV.
Data 15: Misordering ± Text 19
First, we visited the tourist attractions of the Island Samalana.
First

we

visited

Participant:Actor

Process: Material

the tourist attractions of the Island
Samalana.
Participant: Goal
Error: Misordering
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Data 15 shows that the misordering exists in the participant of goal. In this case, there
is the incorrect placement of the JRDO ³WKH WRXULVW DWWUDFWLRQV RI WKH ,VODQG 6DPDODQD ´ ,W
supposes WR EH ³

WKH 6DPDODQD ,VODQG´ ,W VHHPs that the student is still influenced by his or

KHU ILUVW ODQJXDJH LQ VD\LQJ ³ 3XODX 6DPDODQD´ DQG VKH RU KH WUDQVODWHs GLUHFWO\ LQWR ³ ,VODQG
SDPDODQD´
Data 16: Misordering ± Text 12
At present I was studying in the university one of the city in Semarang.
At present

I

was studying

Circumstance:
Time

Participant:Actor

Process:
Material

in the university one of the
city in Semarang.
Circumstance: Place
Error: Misordering

Data 16 displays that the misordering is in the circumstance of place. The
FLUFXPVWDQFH RI SODFH ³LQ WKH XQLYHUVLW\ RQH RI WKH FLW\ LQ 6HPDUDQJ´ is incorrect. It means
that the student makes incorrect placement of the circumstance. The correct circumstance is
VXSSRVHG WR EH ³LQ RQH RI WKH XQLYHUVLWLHV LQ 6HPDUDQJ FLW\´ 7KHUHIRUH WKH VHQWHQFH Zill be
³$W SUHVHQW , ZDV VWXG\LQJ LQ LQ RQH RI WKH XQLYHUVLWLHV LQ 6HPDUDQJ FLW\ ´
Regarding to the general findings of misorderLQJV IRXQG LQ VWXGHQWV¶ UHFRXQW, it shows
that participant elements have the dominant number of misordering in which it reaches 21
times or 3.2 % of the total misorderings IRXQG LQ WKH VWXGHQWV¶ UHFRXQW. Below is the table of
misorderings found in each element of experiential meaning.

Table 6 Misorderings in Experiential Meaning
Misorderings
Experiential Meaning Elements
Total

Percentage

(42 times)

(6.5 %)

Participant

21

3.2 %

Process

9

1.4 %

Circumstance

12

1.9 %

Comparing with process elements that become the dominant error elements in
omission, addition, and misinformation, the process elements are regarded to have the lowest
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number in misordering errors. In this case, the highest number in misordering is participant
elements that reach 21 times or 3,2 % of the total misordeULQJ IRXQG LQ VWXGHQWV¶ UHFRXQW. It is
YLHZHG E\ VWXGHQWV¶ ZULWLQJ WKDW WKH VWXGHQWV PDke incorrect placement of a morpheme or
JURXS RI PRUSKHPHV LQ SDUWLFLSDQWV¶ HOHPHQW
Regarding to the error analysis in relation to experiential meaning LQ VWXGHQWV¶
recounts, it can be stated that linguistic features errors of omissions, additions,
misinformations, and misorderings are IRXQG LQ

VWXGHQWV¶ UHFRXQWs with the total errors are

643 errors. It can be viewed that the misinformations are the mainly error feature made by the
students, then it is followed by omissions, misorderings, and additions.
The findings show that the omissions reach 172 times or 28.6 % with the process
elements have the highest result of omission in 103 times or 17.1 %. The additions reach 12
times or 1.8 % with the process elements have the highest result of additions in 5 times or 0.8
%. The misinformations reach 417 times or 64.9 % with the process elements have the
highest result of misinformation in 260 times or 40.5 %. The misorderings reach 42 times or
6.5 % with the participant elements have the highest result of misorderings in 21 times or 3.2
%.
It can be inferred that the students have problems in writing of their recount in relation
to experiential meaning that cover participant, process, and circumstance. The problems
cover the use of singular or plural morpheme, the selection of vocabulary, the use of correct
linguistic features in recount, and the incorrect placement of morpheme or group morphemes.
Therefore, they produce omissions, additions, misinformations, and misorderings in their
recounts.

5. CONCLUSION
This paper sets out to discover the frequencies of errors WKDW RFFXU LQ VWXGHQWV¶ UHFRXQW
in relation to experiential meaning. %DVHG RQ WKH HUURU DQDO\VLV LQ VWXGHQWV¶ UHFRXQW LW LV
found that omissions, additions, misinformations, and misorderings are found in the twenty
VWXGHQWV¶ UHFRXQW ZLWK WKH WRWDO HUURUV of 643 errors. It can be viewed that the misinformations
type is the mainly error feature made by the students, then it is followed by omissions,
misorderings, and additions. The misinformation type reaches 417 times or 64.9 % with the
process elements have the highest frequency of misinformation in 260 times or 40.5 %. The
omissions type reaches 172 times or 28.6 % with the process elements have the highest
frequency of omission in 103 times or 17.1 %. The misordering type reaches 42 times or 6.5
% with the participant elements have the highest result of misorderings in 21 times or 3.2 %.
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The addition type reaches 12 times or 1.8 % with the process elements has the highest result
of additions in 5 times or 0.8 %.
It can be concluded that the students produce errors in writing of their recount in
relation to experiential meaning that consist of participant, process, and circumstance. The
errors are the use of singular or plural morpheme, the selection of vocabulary, the use of
correct linguistic features in recount, and the incorrect placement of morpheme or group
morphemes. Therefore, the students produce omissions, additions, misinformations, and
misorderings in their recounts. Talking about the students¶ problems in making the errors in
relation to experiential meaning in their recount, it is important for the lecturer to give the
VROXWLRQV WR RYHUFRPH WKH VWXGHQWV¶ SUREOHPV
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