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Abstract: This study was intended to evaluate the reading materials on
³(QJOLVK LQ )RFXV´ WH[WERRN IRU VHYHQWK JUDGH VWXGHQWV SXEOLVKHG E\ WKH
National Department of Education in Indonesia in 2008 based on good
UHDGLQJ PDWHULDOV DQG WR LQYHVWLJDWH WKH WHDFKHUV¶ SHUFHSWLRQ DERXW WKH
textbook. The evaluation criteria is based on the good reading materials
criteria by Patel and Jain (2008). The study was employed descriptivequalitative method with checklist and interview as its instrument to collect
and identify the data. The results show that the reading materials in the
textbook fulfill the criteria of good reading materials. Furthermore, the
results frRP WKH LQWHUYLHZ VKRZ WKDW WKH WHDFKHUV¶ SHUFHSWLRQ DERXW WKH ERRN
is sufficiently good.
Keywords: textbook, reading materials, materials evaluation
Introduction
The teaching and learning materials play

description

of

the

techniques

and

some roles in language learning. The

exercises to be used in classroom teaching

teaching and learning materials is a key

(Brown, 1995). Thus, though the forms of

component in language program Richards

materials are various, their main function

and Renandya (2001). The teachers and

is to facilitate the learning of a language

the learners can use the materials to

(Sorohiti, 2005).

facilitate the teaching and learning

x

Reading Materials

process. In addition, the materials also act

Reading materials that can be found in

as an exposure of language for learners,

an English textbook usually provide with

which imply on that the materials need to

texts, dialogue or any piece of information

present real language, as it is used, and the

data and it becomes important materials

full range that learner requires (Evans and

input in reading session (Hutchinson and

John, 2009). Ball and Cohen (1996)

Waters, 1994, p.108). Nunan (1991)

mentioned that materials are the stuff of

stated that authentic texts should be

lesson and units, of what teachers and

introduced into the learning situation.

students do in the classroom. Materials

According to syllabus for Junior High

specifically defined as any systematic

School

39

students,

the

standard
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competences of reading mentioned that

experiences (Mikulecky and Jeffries,

students hoped to understand meaning of

1996, p.1). From the reading materials in

short and simple functional text and short

the textbook, the students can learn many

HVVD\ WKDW LV UHODWHG WR WKH VWXGHQWV¶ FORVHVW

kinds of text that can broaden their

real life context.

From this standard

knowledge. The reading materials in the

competence, the basic competence that the

textbook become important thing in

students have to develop that they are

reading session, so that it can help the

supposed to be able to respond the

students to develop their reading skill.

meaning and the rhetoric procedure of

x

Reading Materials Criteria

simple short functional texts and essays

There are several criteria of good

ZKLFK DUH EDVHG RQ VWXGHQWV¶ RZQ UHDO OLIH

reading materials set by Patel and Jain

context, in the form of instructions,

(2008). The researcher are used the

shopping

congratulatory,

criteria to specifically evaluate the reading

announcement, descriptive and procedure.

PDWHULDOV LQ ³(QJOLVK LQ )RFXV´ WH[WERRN

list,

The reading materials in textbook also

Those criteria are:

provide number of things, such as

1. The subject matter should be well

stimulus materials for activities and tasks.

graded;

An enjoyable activity that engage the

2. The words and structure are carefully

OHDUQHUV¶ WKLQNLQJ FDSDFLWy should be

graded; and

provided within the materials (Hutchinson

3. Clear and unambiguous instruction

and Waters, 1994, p.107). Besides, the

should be given alongside the practice

main purpose of language learning is

and exercise.

language

use.

designed

to

Materials

should

be

towards

a

Evaluation is a matter of judging the

communication task in which learners use

fitness of something for a particular

the content and language knowledge they

purpose (Hutchinson and Waters, 1994 p.

have built up through the unit. This

96).

provide opportunities for learners to use

&XQQLQJVZRUWK¶V SRLQW RI YLHZ WKDW

their existing knowledge and skills.

course materials are not intrinsically good

lead

x

Materials Evaluation

McGrath

(2002)

uses

Reading can help students learn to

or bad, rather they are more or less

think in a target language, broaden their

effective in helping learners to reach

vocabulary, improve their writing, and

particular goals in specific contexts.

find out about new ideas, facts, and
40
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Dickins and Germaine (1994) states

This research will use the checklist

³HYDOXDWLRQ LV DQ LQWULQVLF SDUW RI WHDFKLQJ

method

DQG OHDUQLQJ´ (YDOXDWLRQ SOD\V D NH\ UROH

evaluating the reading materials on the

in education and it is important for the

(QJOLVK WH[WERRN HQWLWOHG ³(QJOLVK LQ

teacher since it can provide valuable

Focus´ $Q HYDOuation checklist is an

information for the future going of

instrument that helps practitioners in

classroom practice, the planning of

English

courses and management of learning tasks

evaluate language teaching materials. It

by

is

allows a more sophisticated evaluation of

essential for the use of instructional

the materials in reference to a set of

materials such as textbooks.

generalizable evaluation criteria. McGrath

students.

Finally,

evaluation

suggested

Language

by

McGrath

Teaching

in

(ELT)

There are some methods of evaluation

(2002) mentions that there are at least four

that can be used to evaluate teaching and

advantages in using checklist for materials

learning

evaluation:

materials.

McGrath

(2002),

differentiate three methods, which are

1. It is systematic, ensuring that all

impressionistic method, in-depth method

elements that are deemed to be important

and checklist method. Impressionistic

are considered.

method is an analysis method that

2. It is cost effective, permitting a good

concerned to obtain a general impression

deal of information to be recorded in a

of the materials with just by looking

relatively short space of time.

through it and getting an overview of

3. The information is recorded in a

strengths

In-depth

convenient format, allowing for easy

method can give detailed information

comparison between competing sets of

about language description, grounded

material.

learning value used by the materials and

4. It is explicit, and, provided the

whether the materials fulfill the claims

categories are well understood by all

that are being made for them. Checklist

involved in the evaluation, offers a

method used checklist as a tool for

common framework for decision-making.

evaluating the materials. The evaluation

The advantages in using materials

checklist consists of a list of items with the

evaluation checklist should be considered,

purpose to compare, identify and verify

it would make the research easier to be

the information within the materials.

conducted.

and

weaknesses.

41
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The book has published by the National

Based on the explanations above, this
study is conducted to investigate:

Department of Education in Indonesia in

1) To what extent do the reading

2008. The reading materials analyzed

PDWHULDOV LQ ³(QJOLVK LQ )RFXV´

according to the criteria of good materials

textbook for seventh grade students

by Patel and Jain (2008). The evaluation

fulfill the criteria of good reading

conducted in every reading section of the

materials?

textbook. There are eight reading sections

2) What are the perceptions of the

within the textbook, were evaluated

teachers about the reading materials in

including

³(QJOLVK LQ )RFXV´ WH[WERRN"

exercises to gather the data to answer the

reading

texts,

tasks,

and

first research question. Two English
Methodology

teachers were also involved as the

The purpose of this research was to
evaluate

whether

reading

respondents of the research in order to

teaching

answer the second research questions

PDWHULDOV LQ (QJOLVK WH[WERRN ³(QJOLVK LQ

DERXW WHDFKHUV¶ SHUFHSWLRQ DERXW WKH

)RFXV´ IRU VHYHQWK JUDGH VWXGHQWV IXOILOO

reading materials.

the criteria good reading material or not.
This study was designed in a descriptive-

Data Presentation and Discussion

qualitative research method. Qualitative

The findings and discussions are

research is a kind of non-experiment

presented the three general criteria and its

research that is difficult to quantify and it

specific criteria on reading materials,

is used interpretive analysis rather than

which were analyzed by using evaluative

statistical analysis (Mackey and Guss,

checklist, developed from Patel and -DLQ¶V

2001). Furthermore, Ary et al. in Kirana

good materials criteria

(2010) states that descriptive research

1. The subject matter should be well

designed to obtain information concerning

graded

the current status of phenomena.

The findings show that the gradation

The subject of this research was an

of

EnglLVK WH[WERRN HQWLWOHG ³(QJOLVK Ln

reading

texts

in

the

textbook

categorized into good. The readability

)RFXV´ IRU VHYHQWK JUDGH VWXGHQWV XVHG LQ

level of the reading materials had been

a Junior High School in Bandung. The

served vary enough by the textbook.

textbook is mostly used in most of

However, most

national Junior High School in Indonesia.

of the texts

were

categorized into easy texts and were
42
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LQGLFDWHG EHORZ WKH VWXGHQW¶V FXUUHQW

Flesch Reading Ease and Flesch-Kincaid

grade. Next about the new knowledge of

Grade Level. The Flesch Reading Ease

the text was categorized into good. The

test rates text on a 100-point scale. So, the

new knowledge presented in the reading

smaller the score, the more difficult the

materials are quite vary. Most of the text

text. Sixteen texts were evaluated by using

give new knowledge such as cultural

the readability test. Based on the findings

information,

and

from Reading Ease test of readability,

structure of texts. The last indicator for

most of the reading texts on the textbook

this criterion that is suitability with

graded as easy texts. From the chart

syllabus categorized into fair. The reading

DERYH WKH WH[WV¶ DYHUDJH VFRUH IRU )OHVFK

materials in the textbook almost presented

Reading Ease test is 66. It means, the

all the materials mentioned in the syllabus.

reading text in the textbook were fulfill the

There are some materials and/or text form

score for most standard text. Based on the

that were not presented in the textbook.

Flesch Readability theory, the score

language

features,

between 60 and 56 is the score for most
Table 1. The subject matter should be
well graded

standard text. The Flesch-Kincaid Grade

No

Level test rates the text based on the

1.

2.

3.

The Checklist
Items
Gradation of
texts vary from
easy to difficult
The text give
new knowledge
for students
Suitable with
the syllabus

E

G

F

P

school grade level. For example, a score

9

7.0 means, that an seventh grader can
understand the text. However, the Flesch-

9

Kincaid Grade Level test score indicated
that the reading texts in the textbook were
9

EHORZ WKH VWXGHQWV¶ JUDGH OHYHO 7KH
average score for Flesch-Kincaid Grade

a. Gradation of texts vary from easy to

/HYHO WHVW LV

difficult

PHDQZKLOH WKH VWXGHQWV¶

current grade are 7. There are only four

A readability test tool was used to

texts that scored almost appropriate with

gather the data about the difficulty level of

WKH VWXGHQWV¶ FXUUHQW OHYHO WH[W QXPEHU

the text. This research used Microsoft

4, 13, and 16). There are also texts that

word 2013 to find the readability score of

VFRUHG DERYH WKH VWXGHQWV¶ FXUUHQW OHYHO

the reading text on the reading materials

those are text number 8 and 10. The study

RI ³(QJOLVK LQ )RFXV´ WH[WERRN 7KHUe are

found that both easy and difficult text

two kind of readability tests, which are

were provided in the textbook. Regarding
43
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the difficulty level of the text, Nunan

UHDGLQJ PDWHULDOV RQ ³(QJOLVK LQ )RFXV´

(1992) points out difficulty of the text has

textbook, with different kinds of text

traditionally been seen in language

forms, such as introduction, description

learning. The text by which input to

text, advertisement, and procedural text.

learners should be graded in terms of

From the 16 texts included in the reading

language items, and careful selection or

materials,

µFRQWURO¶ RI WKHVH LWHPV .LDWo (1997)

different topic presented. For example

mentioned that it would be useful to have

there were seven texts in the form of

a variety text forms so that the students

descriptive, each text has different topic

can learn to deal with different forms. It

presented. The topic were about the

would be useful to have a variety text

GHVFULSWLRQ DERXW D KRXVH RQH¶V GDLly

forms, so that the students can learn to

activities,

deal with different forms. He explains that

UHVWDXUDQW IDPLO\¶V UHJXODU KDELWV RQH¶V

the materials presented should be slightly

profession as a farmer and a clown. The

higher in their level of difficulty than the

topic in five advertisement texts also

VWXGHQWV¶

provided different topic, such as ad about

FXUUHQW

OHYHO

RI

(QJOLVh

there

a

almost

Indonesian

new

advertisement about discount promotion

and

Western

Japanese

a

structure

and

-

have

proficiency. It could allow them to learn
grammatical

Chinese

were

restaurant,

vocabulary.

in a bookstore, furniture store and in a

b. The text give new knowledge for

department store. Therefore, from the

students

various topic given by the reading

From the study it was found that the

materials the students, of course, get some

UHDGLQJ PDWHULDOV LQ ³(QJOLVK LQ )RFXV´

new knowledges. In general, this topic

textbook give students kind of new

gave new knowledge to the students

infromations and knowledges, such as on

because the students can learn about the

the topic of text, culture, language feature

information in the text. The topic given in

and structure of the text.

the reading materials also presented in a
sequence

The study found that the reading

and

systematically

order.

PDWHULDOV RQ ³(QJOLVK LQ )RFXV´ WH[WERRN

Regarding to the topic of the materials,

were give new knowledge for the students.

Sheldon (1987) stated that the variation of

First, the reading materials provided

topics in the textbook should be organized

various kinds of interesting topic on every

in a systematic sequence, chapter by

reading sections. There are 16 texts in the

chapter
44

in

order
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support

the
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GHYHORSPHQW RI VWXGHQW¶V FUHDWLYLW\ DQG

meaning and the rhetoric procedure of

critical thinking. Second, the reading

simple short functional texts and essays

materials also presents some cultural

ZKLFK DUH EDVHG RQ VWXGHQWV¶ RZQ UHDO OLIH

informations, such as Indonesian, Chinese

context, in the form of instructions,

and Western culture. Regarding on the

shopping

text that gives new knowledge for the

announcement, descriptive and procedure.

students, McGrath, (2002) stated that

There are two kinds of reading

reading is an important way to gain

materials to be learnt listed in the syllabus,

knowledge. Learners can learn more than

which are short functional text and short

language from the materials used in

monolog. The short functional are in the

language learning. Besides, the textbook

form of instructions, shopping list,

should be acceptable for any culture. In

congratulatory, and announcement. While

line with that, Al-Ghazo and M.Samdi

the short monolog text are in the form of

(2013) the textbook should have the

descriptive text. However, there are only

FXOWXUDO VLGH ZKLFK EXLOGV VWXGHQWV¶

four kinds of text presented on the

knowledge of national and international

³(QJOLVK LQ )RFXV´ WH[WERRN 7KRVH DUH

culture.

descriptive, procedure, introduction and

c. The materials should be suitable

advertisement text. There are four kinds of

list,

congratulatory,

functional texts that are not presented in

with the syllabus
The research found some suitability and

the textbook. Those are in the form of

unsuitability between the syllabus and the

instruction, shopping list, congratulatory

UHDGLQJ PDWHULDOV LQ WKH ³(QJOLVK LQ

and announcement. The unpresented text

)RFXV´ WH[WERRN

IRUPV EHFDPH WKH WHDFKHUV¶ UHVSRQVLELOLW\

$FFRUGLQJ WR WKH

syllabus for Junior High School students,

to

the standard competencies

of reading

$FFRUGLQJ WR WHDFKHUV¶ RSLQion from the

mentioned

hoped

to

interview, it is more important to teach the

of short and

materials stated in the syllabus. It was

simple functional text and short essay that

because the materials stated in the

LV UHODWHG WR WKH VWXGHQWV¶ FORVHVW UHDO OLIH

syllabus become the indicators that would

context. From this standard competence,

be assessed by the teacher. In addition,

the basic competence that the students

the textbook also presented some reading

have to develop that they are supposed to

materials that are not listed in the syllabus,

be able to read aloud and respond the

such as introduction and advertisement.

that

students

understand the meaning

45

arrange

the

reading

materials.

Inge Rakhma Kanina
An Evaluation of Reading 0DWHULDOV LQ ³(QJOLVK LQ )RFXV´ 7H[WERRN IRU 6HYHQWK *UDGH 6WXGHQWV LQ 2QH RI -XQLRU +LJK 6FKRROV LQ
Bandung

and

This indicator categorized into good. The

advertisement form of text was not stated

words and structures were almost repeated

in the syllabus, the teachers would still

on each text and chapter.

Even

though

introduction

taught the materials briefly.
Table 2. The words and structure are
carefully graded

Although there are some unsuitability
between the syllabus and the reading

No

The Checklist
Items
1. The words and
structure
already learn
and repeated in
the coming
pages so that
the students
could revise
them making
them stable in
their memory

materials, there are also some suitability
that cannot be neglected. There are some
similarities

between

the

syllabus

indicators and the reading material
objectives. The indicators in the syllabus
and objectives of the reading materials
both mentioned that the students should
identify the kind of information from the

E

G

F

P

9

text, such as identified the rhetoric
structure, communicative function and

The research found that the repeated

stated the language features on descriptive

words and structure were related to the

and procedure text. Both of the indicators

learning materials. The repeated words

and objectives similar in demanding the

and structure found were in the form of

students to be able to read aloud the text

adjective,

with

is/there are, to be, and simple present

the

right

pronunciation

and

adverb,

preposition,

there

tense.

punctuation. McGrath (2002) said that
teachers and materials writers require an

Simple present tense is the most

organizational framework for their work,

UHSHDWHG VWUXFWXUH RQ ³(QJOLVK LQ )RFXV´

and this function fulfilled by a syllabus.

textbook. The simple presents tense

When there is an official syllabus which

always repeated in every reading text. It

teachers are expected to follow, this will

was because the simple present structure

be an important factor in using materials.

is used by the four kind s of text form on

2. The words and structure are

the textbook, which are introduction,

carefully graded

descriptive, advertisement, and procedure.

The indicator for this general criterion

simple present tense structure on the

is that the words and structure already

UHDGLQJ WH[W RI ³(QJOLVK LQ )RFXV´

learned and repeated in the coming pages.

textbook were presented almost in every
46
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reading materials on every chapter. The

Jain (2008) stated that it is important to

simple present structure was presented

repeat

continuously because this structure related

accordance, the students could revise

to every text form included on the reading

them making them stable in their memory.

materials of the textbook. The repetition

Therefore,

on the simple present tense gave the

learners

students more example on the use of it.

language skill beyond the classroom.

The student knew that when they want to

3. Clear and unambiguous instruction

the word and

materials
to

apply

structure.

In

can

encourage

their

developing

make an introduction, a descriptive, an

should be given alongside the

advertisement, and a procedure text, they

practice and exercise

have to use simple present tense. On the

The table shows that the instruction of

textbook, also mentioned the use of simple

practice and exercise in the textbook

present tense, such as to describe about

categorized into good. Most of the

habitual activities and general truth.

instruction of the practice and exercise
were understandable and uses simple

In addition, there were always be some
same vocabularies repeated, that related to

language.

VWXGHQWV¶

categorized

UHDO

OLIH

7KH

UHSHDWHG

The

level

of

question

into fair. The reading

vocabularies are house, parents, kitchen,

materials in the textbook presented all of

school,

lunch,

the three levels of questions. However the

restaurant, and activities. The repeated

number of the literal questions was quite

words and structures not only presented in

huge than the other level of questions.

the reading text but also on the exercises

Table 3. Clear and unambiguous
instruction should be given alongside
the practice and exercise
No The Checklist E G F P
Items
1. The instruction
9
of practice and
exercise should
be clear and
unambiguous
2. The level of
9
question in
exercise
consists of three
level; literal,
inferential, and
critical question

students,

breakfast,

with a variety of activities. The repetition
of the vocabularies can help the learners
remember those new vocabularies.
Regarding the words and structure on
the reading materials, Syafitri, Sada,
Sumarni (2013) stated that the proper and
appropriate words and structure of the text
would help the students to develop
understanding the reading materials. It can
help the learner to remember those words
and structure. In line with that, Patel and
47
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understandable because it was clear and
a. The instruction of practice and
exercise

should

be

clear

VLPSOH )RU H[DPSOH ³'LVFXVV DQG DQVZHU

and

WKH IROORZLQJ TXHVWLRQV´ ³/RRN DW WKH

unambiguous

SLFWXUH DQG DQVZHU WKH TXHVWLRQV´ ³:RUN

A clear and an ambiguous instruction

in pairs. Find the characteristics of text in

should be given along the exercise and

3UDFWLFH

practice of the textbook. The reading

DQVZHU WKH TXHVWLRQV WKDW IROORZ´ HWF 7KH

materials on ³(QJOLVK LQ )RFXV´ WH[WERRN

simple language that was used by the

mostly presented clear and unambiguous

instructions make the students easy to

instructions on its practice and exercise.

understand what they should do.

The result of the analysis showed that

The number of unclear and ambiguous

there are 48 of instruction of practice and

instructions

exercise, 35 of them included as clear and

Since
unambiguous

the

unclear

and

ambiguous

A clear and unambiguous instruction

sentence. The most instructions that can

would be clearer and easier to be

be found in the reading PDWHULDOV LV ³5HDG

understood by students. Moreover, the

WKH IROORZLQJ WH[W´ 7KHUH LV QR RWKHU

materials and the practice/exercise should

meaning on that instruction, rather than to

be connected to the objectives, so that the

read the text given.
clear

reading

instructions may mislead the students.

instruction was presented in a short

The

the

be taken into consideration for the teacher.

instructions.
and

on

and ambiguous one. However, this should

included as unclear and ambiguous

clear

found

materials were much less than the clear

unambiguous instruction and 15 of them

The

´ ³2EVHUYH WKH SLFWXUH DQG

learners know how it will develop the
and

unambiguous

knowledge/skills required to master the

instructions of practice and exercise that

objective. Regarding to the instruction of

are found on the reading materials tend to

the exercise and practice, Syafitri, Sada,

XVH RQO\ RQH YHUE )RU H[DPSOH ³ILOO LQ WKH

Sumarni (2013) mentioned that good

IROORZLQJ IRUP´ ³&KRRVH D E F Rr d for

instructions use simple language. They

WKH ULJKW DQVZHU´ ³$QVZHU WKH TXHVWLRQV

also should have a clear purpose on what

EDVHG RQ WKH WH[W´ ³)LQG WKH PDLQ LGHD RI

they are supposed to do.

WKH SDUDJUDSK IURP WKH WH[W LQ SUDFWLFH ´

b. The exercise and practice consists of

etc. There are also instructions with two

three levels of questions

verbs, but those instructions was still
48
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2Q WKH UHDGLQJ PDWHULDOV RI ³(QJOLVK

students in conducting the teaching-

LQ )RFXV´ WH[WERRN WKHUH DUH Dbout 100

learning process. The textbook also could

questions given along the exercise and

be a guide for both teacher and students.

practice. There are 44 questions indicated

In general, both of the teacher judge the

as a literal level of question. As for the

textbook as sufficiently good for the

inferential level of question, there are 42

classroom activities.

questions of it. The last, there are 20

%DVHG RQ WKH WHDFKHUV¶ SHUFHSWLRQ WKH

questions indicated as critical level of

UHDGLQJ PDWHULDOV LQ ³(QJOLVK LQ )RFXV´

questions. The literal question related to

textbook was good, including its cultural

the question that the answer explicitly

context, difficulty level of texts, and

found in the text. The answer of inferential

exercises. However, both of the teachers

question usually can be found implicitly in

said some of the reading texts was too

the reading text. Meanwhile, the critical

easy for a seventh grade student.

TXHVWLRQ QHHGV WKH VWXGHQWV¶ EDFNJURXQG

Furthermore, there are some unsuitability

of knowledge to answer the question. The

EHWZHHQ WKH UHDGLQJ PDWHULDOV LQ ³(QJOLVh

question given usually related to the

LQ )RFXV´ WH[WERRN ZLWK WKH V\OODEXV XVHG

VWXGHQWV¶ RSLQLRQ DERXW VRPHWKLQJ RU WKHLU

Finally, both of the teachers judge the
textbook as good enough as a guide for the

experiences.
The three level s of question is

teaching²learning process. In term of the

important to make a better understand of

less appropriate reading materials in the

the materials being presented. It is

textbook, the teacher said that it was not

essential for students to learn and to think

influence the teaching and learning

critically and to ask higher levels of

activities significantly in the context. This

questions. By asking higher level of

matter was covered by searching other

questions

supplementary resources, such as others

students

deepen

their

English textbook and/or internet.

knowledge and create connections to the
materials being presented.

Conclusions

4. 7HDFKHUV¶ 3HUFHSWLRQ

The

There were some reasons why the

Evaluation

towards

reading

materials in EnglisK WH[WERRN ³(QJOLVK LQ

teachers choose the textbook to be used as

)RFXV´ IRU MXQLRU KLJK VFKRRO RI VHYHQWK

their main source for the classroom

grade students is using checklist which is

activities. The teachers said that the

adapted from Patel and Jain (2008). It

textbooks was available for all of the
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Publisher.
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Edinburg: Edinburgh University Press
Ltd
Dickins, P. and Germaine, K.P. (1994).
Evaluation. Oxford: Oxford University
Press
Kirana, A. M. (2010). Questioning
Strategies Employed By Biology
Teacher in RSBI Program at SMPN 5
Malang. Unpublished Thesis. Malang:
State University of Malang.
Kiato, S.K. (1997). Selecting and
Developing
Teaching
Learning
Materials. The Internet TESL Journal
Vol IV, No.4. Available at:
www.aitech.ac.jp/-iteslk/article/kiatomaterials.htm.
Sheldon, L. E. (1987). Introduction in
ELT textbooks and materials:
Problems
in
Evolution
and
Development.
London:
Modern
English Publication in Association
with the British Council
Al-Ghazo, A. & and M.Samdi, O. (2013).
A Content Analysis of the English
Reading Text's Authenticity in
6WXGHQW¶V %RRN RI $FWLRQ 3DFN (OHYHQ
in Jordan. European Scientific Journal
October 2013 edition vol.9, No.29
ISSN: 1857 ± 7881 (Print) e - ISSN
1857- 7431342
Syafitri N., Sada C., & Sumarni. (2013)
$QDO\VLV 5HDGLQJ 0DWHULDO RQ ³/RRN
$KHDG´ 7H[WERRN RI 7HQWK *UDGH
Students by PT. Erlangga. Online
Journal. Teacher Training and
Education
Faculty,
Tanjungpura
University.

shows that reading materials in English
WH[WERRN ³(QJOLVK LQ )RFXV´ KDYH EHHQ
fulfilled the criteria of

good reading

materials in terms of the subject matter
that should be well graded, the words and
the structure are carefully graded, clear
and unambiguous instructions should be
given alongside the practice and exercise.
Although there are some aspects that are
less appropriate in the textbook, the
aspects do not influence the teaching and
learning activities significantly in the
context.
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