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Abstract     
An action research has always been interesting thing for teacher because 

the root of it is taken from their own problems. This study is a self 

reflection of a problem that is faced by the researcher. It focuses on a 

certain activity in a certain class and at a certain period of time. 

Questionnaires, interview sheet, observation VKHHW��VWXGHQWV¶�ZRUNVKHHWV��

DQG� WHDFKHU¶V� OHVVRQ� SODQV� VHUYH� DV� GDWD� UHVRXUFHV�� 7KH� UHVXOW� VKRZV� D�

significant increase in the students score. However, there is variation on 

the general result. 

 

Keywords: collaborative learning, drama, motivation 

 

Abstrak 

Penelitian tindakan selalu mengundang ketertarikan bagi guru karena 

akarnya diambil dari masalah mereka sendiri. Meskipun tidak selalu 

mudah untuk mengakui dan mendefinisikan hal seperti itu. Penelitian ini 

merupakan refleksi dari masalah yang dihadapi peneliti. Ini berfokus 

pada aktivitas tertentu di kelas tertentu dan pada waktu periode tertentu. 

Kuesioner, lembar wawancara, lembar observasi, lembar kerja siswa, dan 

RPP guru berfungsi sebagai sumber data. Hasilnya menunjukkan 

peningkatan yang signifikan pada nilai siswa. Namun, ada variasi pada 

hasil secara general. 

 

Kata Kunci: Pembelajaran Kolaboratif, Drama, Motivasi 
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Introduction  

Speaking activity is practically abandoned in junior high school 

level. Teachers are concerned with national examination. That is the 

reason the research is taken the interest for choosing this topic also lies in 

the development of teaching and OHDUQLQJ� LQ� WKH� UHVHDUFKHU¶V�

environment, such as tKH� VFKRROV¶� DWPRVSKHUH�� VWXGHQWV¶� LQWHUHVWs and 

WHDFKHUV¶�DWWUDFWLRQ�� 

The researcher prefers to choose this topic because she finds that 

a classroom consists of a number of students at least 25 percent of it is 

still having trouble speaking in English. Their reason is mostly shy but 

some of them admitted to have very little understanding about English 

lesson.  

The speaking activity chosen for this research is drama because it 

can promote interaction. Richard and Lockhart (2000: 138) point out that 

a common theme underlying different methods of language teaching is 

that second language learning is a highly interactive process. The 

Interaction Hypothesis argues that it is in the interaction process that 

acquisition occurs, that learning is acquired through talking with others 

(Johnson, 2002: 95). Furthermore, Ellis (1986: 127) states classroom 

teaching should be treated as interaction. It can be assumed that the 

language used in the classroom affects the nature of the interaction, 

which in turn affects the opportunities available for learning. Therefore, 

the study of interaction is critical to the study of language classroom 

learning. 
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Drama 

The use of drama DV�D�PHWKRG�WR�LPSURYH�VWXGHQWV¶�VSHDNLQJ�UHODWHV�

with the genre used for the VIII grade as it is stated in the curriculum that 

is narrative, and it concerns with the need of the problem. 

Zalta (2006) describes using drama in the young learner classroom 

gives children who are shy when speaking a foreign language a character 

WR�³KLGH�EHKLQG´��,W�DOVR�KHOSV�FKLOGUHQ�WR�DFWLYDWH�ODQJXDJH�DQG�KDYH�IXQ��

Using drama activities has clear advantages for language learning. It 

encourages them to speak and gives them the chance to communicate, 

even only through learned dialogues. Drama in education was first 

brought by Winifred Ward, a teacher of Northwestern University's 

School of Oratory, who introduced Creative Drama for language learner 

for the first time. Although it has rather different objectives, when it is 

used for second language learner, the main point lies in the using of the 

method.  

Liu (2002: 6) believes that in second or foreign-language 

classrooms, there are generally two options in teaching. One option is 

Focus on Forms, and the other is Focus on Meaning. Liu also states 

Process Drama requires language to be used in meaningful, authentic 

situations, where the focus is on posing questions and seeking answers to 

those questions. In drama, learners study with other learners through 

asking and answering and then if they really can understand the meaning 

of it, expressing them in their own way. It is stated that when a lesson 

focuses on meaning, they are often interesting, because it is relevant to 

their social life. 
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According to Lewis and Rainer (2005: 10) in order to be 

practitioner in drama, here are several things their students should have, 

they are: 

1. Personal and social abilities 

2. Performance skills 

3. Knowledge and understanding of theatrical ideas and concepts 

They also emphasize that every element is so important for a drama to 

succeed.  

Lewis and Rainer (2005:13) summarize the concept of drama into 

seven broad categories. They are role, form, structure, stage, text, 

audience, and content. Those categories are not the main concern here 

but the actual performance and how the students conduct it using 

narrative stories. The writer would like to LQYHVWLJDWH�WKH�VWXGHQWV¶�DELOLW\�

to relate the language into their performance. The use of narrative as the 

story represents part of the curriculum that is used today. The drama will 

be performed in a group, so the researcher will also use a collaborative 

method. 

 

Natural-Conversation Speech 

Conversation according to Zaida (2008) can be defined as the 

informal interchange of thoughts and information. A natural±

conversation flows on itself. If we look closer, we can infer that it covers 

(1) question ±and answer± play, a major role in general conversation 

dynamics; (2) the building of one comment on another.; (3) it has specific 

feature of the English XVHG� VXFK� DV�� WKH� XVH� RI� FRQWUDFWLRQ� �,¶OO�� ,¶P��

you¶UH��HWF���WKH�RFFDVLRQDO�XVH�RI�FROORTXLDOLVP��WKH�XVH�RI�H[FODPDWLRQ��
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and the use of transition expression, such as by the way, incidentally, that 

reminds me, as a matter of fact, in other words, in any case, any way, etc.  

Creating a natural-conversation based on narrative story is 

autonomy. To make it as natural as possible, we need to include the 

above elements into the script of the drama.  

The preceding activity before drama for students can be, for 

example,miming activity. Children use gesture or actions to indicate a 

thing or situation. Here teacher can establish the activity by doing other 

variation. Watching video can be a language learning also. There are 

many variations to use the video. Here are a few: (1) Students watch a 

fragment, a video sequence with no sound, and guess what happens. 

Students then create a dramatic scene based on what they have watched. 

By the end of the activity, the video is replayed again this time with 

sound so students can compare their version with the video. (2) Students 

do not watch, but only listen and try to guess what happens and where the 

events take place. Students then create dramatic sequence based on what 

they have heard. Students then watch the video again and compare their 

version with the video. (3) Students watch only a very short fragment and 

then predict its continuation. Students then act it out. When they watch 

the continuation from the video, they can compare their version.  

Transforming stories into mini plays requires several things, such 

as: (1) choose simple stories for students; (2) create scripts for the stories, 

adjust them to the situation in your class; (3) if necessary, have students 

prepare costumes and supporting aids; (4) put on play for other classes 

and/or parents.  

Brown (2001: 184) explains that drama is a pre-planned form of 

role-play or simulation. The use of story line or script is essential. 
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Writing the story line or script and rehearsing was part of the activity. 

With large classes, the activity can be done in groups. Furthermore, each 

group can create their own interpretation to the story. 

 

Collaborative Learning 

Gunawan (2003: 198) stresses that Collaborative Learning  is not 

just a learning process collaboratively but also it involves a fair 

communication process in the class. He believes there are five important 

elements in a collaborative learning, they are: 

a. Positive Interdependent 

b. Supportive face to face interaction  

c. Personal and group responsibility  

d. Personnel communication ability and communication in a small 

group (developing trust, leadership, decision making, good 

management and conflict resolution) 

e. Learning process in groups (reflecting a function, forming 

ability to cooperate in a group,  and developing better 

achievement together) 

It is believed that a group work would not succeed if members of 

the group do not realize the important of those elements. In order to 

achieve that, teachers need to supervise and facilitate. Grouping should 

be arranged carefully and it needs good planning, consistent and 

systemic.  

 The negative side of collaborative learning needs to be considered. 

There are possibilities that might arise, such as: 

a. Smart students might feel at disadvantage, if they do not fully 

comprehend the real goals 
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b. Those students would also object because the assessment would 

EH�EDVHG�RQ�JURXS¶�ZRUN�DFKLHYHPHQW��� 

c. There is a possibility that the group would not work well, only 

some students are busy while others only play around and later 

rely on them. 

On the other hand, socially it is good to have collaborative learning. 

Gunawan (2003: 203) states the positive sides of collaborative learning 

are: 

a. extend interpersonal ability, 

b. extend social communication among students, 

c. increase empathy for others, 

d. learn leadership and management, 

e. learn organization, working as a team 

 

Motivation 

Learning a second language needs motivation. For children in 

junior high school age, it is needed and teachers should provide it. Brown 

(2001: 72-73) offers definition of motivation; that is the extent to which 

you make choices about (a) goals to pursue and (b) the effort you will 

devote to that pursuit. In view of that, teachers need to mention their 

learning goals to students.  

It is important for students to understand what is expected of 

them. It becomes their intrinsic motivation. If a student has understood, 

the teaching and learning process would succeed by itself.  

Brown (2001: 81) also reminds teachers to think not so much as a 

WHDFKHU� ZKR� PXVW� FRQVWDQWO\� ³GHOLYHU´� LQIRUPDWLRQ� EXW� PRUH� DV� D�

³IDFLOLWDWRU´��7HDFKHUV�VKRXOG�VHW� WKH�VWDJH�IRU�OHDUQLQJ��VWDUW� WKH�ZKHHOV�
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turning inside the heads of their students, turn them on to their own 

abilities, and help to develop their ability. 

Number of students in a class is also an important factor. As Long 

(2000: 76) states that each child is an individual with a unique ability and 

chaUDFWHULVWLF� VW\OH�� &KLOGUHQ¶V� SHUVRQDOLW\� FDQ� DOVR� DIIHFW� WKH� OHDUQLQJ�

process since this shapes the way in which they relate with others. Based 

on this assumption, the writer will take some consideration throughout 

the research. 

 

Action research 

In investigating the effectiveness of a teaching and learning 

process, using an Action Research is the most appropriate methods to 

work with. As stated by Glanz (1982: xii) that action research is devoted 

to specific strategies and techniques. 

Teaching English in junior high school should integrate four skills 

of competence, speaking, listening, reading and writing. In simple way, 

English teacher says written cycle and spoken cycle. The focus of this 

research will be on the spoken cycle.  

Furthermore, +DUPHU¶V����������VD\V�WKDW�VWXGHQWV�DUH�WKH�SHRSOH�

who need the practice, in other words not the teacher. In general terms, 

therefore, a good teacher maximizes STT (Student Talking Time) and 

minimizes TTT (Teacher Talking Time). Thornbury (1998: iv) states that 

speaking is interactive and requires the ability to co-operate with others.  

Therefore it is necessary to have speaking class conducted for 

students. Not only it will give them the opportunity to practice how much 

English knowledge they have but also learn from other. It is also quite 

important for English teacher to speak English in the class. 
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,Q� RUGHU� WR�PD[LPL]H� VSHDNLQJ� RSSRUWXQLW\� DQG� LQFUHDVH� VWXGHQWV¶�

experiences in language used in a speaking classes, teachers should also 

provide feedback. It is best given when the activity has ended. 

Thornbury (1998: 89) also states that drama is one of speaking 

class activities. Therefore in this research, drama is the main activity 

being investigated. 

Drama activity chosen for this speaking class has gone through 

many considerations. Time allotment, school environment, teaching 

VLWXDWLRQ��DQG�PDLQO\�VWXGHQWV¶�LQWHUHVW�FRPH�WR�PLQG��7KH�9,,,�$�RI�3LXV�

Junior high School students as the subjects of the research are chosen 

because of their lowest average score among other classes. The class 

consists of 15 female and 16 male students. For the drama activity in the 

first cycle, the class is divided into 5/6 group members mix gender. Later 

based on reflection from the first cycle, there is regrouping for drama in 

the second cycle. 

In the third cycle, the researcher is getting more confident. The 

drama is great. Finally, it can be inferred that drama is good for speaking 

class. 

 

Research Method 

 Here is the scheme of the research; it showed how the action 

research ran. There were 3 cycles involved. 
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Figure 1 Research Scheme 

 

 

Plan 3: The teacher 

planned another 

cycle. Students 

would perform 

drama with friends 

they chose 

themselves 

Act 3: teacher divided 

students in 3 

categories. Good 

score students, fair 

and poor. The good 

groups chose friends 

from the poor group, 

then from the fair 

group until there was 

no student left. 

When the groups 

were arranged, they 

performed drama 

with the new group.  

Observe 3: 97% 

passed the Passing 

Grade score and 3% 

did not pass the PG 

score 

Reflect 3: 

- Drama¶V�

performances were 

better 

- VIII A Students 

practiced speaking 

English in English 

class. 

- There was one 

student who did not 

passed the Passing 

grade. He would get 

further assistant. 

VIII A students tended to speak 

Indonesian in English class. The reasons 

were: 

- Shy 

- Not confidence 

- Unsupportive  environment 

- no reward (no score for 

speaking) 

Plan 1: The teacher asked the students to retell 

a story by the end of narrative  

Act 1: teacher conducted retelling story 

activity 

Observe 1: 55% got above Passing Grade 

(PG) score and 45% got below PG score 

 

Reflect 1:  

- Teacher should think of other 

speaking activity 

- Teacher should motivate students 

better 

- Low student felt more frightened 

- Even fast students felt not confidence 

Plan 2:  

- Teacher used drama in the speaking 

class 

- Students would do drama 

collaboratively 

 

Act 2: Teacher conducted drama in 

speaking class. Students worked in 

groups. The groups were arranged by 

teacher based on students score in 

previous cycle. 

 

Observe 2: 68% got above PG score and 

32% got below PG score.  

 

 
Reflect 2: 

- A certain group had 

communication problem among 

members. 

- Students performance did not 

maximal. 
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 The research subject was chosen based on pre-cycle activity. The 

result was VIII A class of PIUS Junior High School in the 2009/2010 

school year. 

 The data analysis was based on questionnaires, interview sheet, 

REVHUYDWLRQ�VKHHW��VWXGHQWV¶�ZRUNVKHHWV��DQG�WHDFKHU¶V�OHVVRQ�SODQV� 

 

Result 

Based on observation, in spoken cycle students of Junior high 

school faced such problems:  

 

Table 1 List of Weaknesses 

Weakness 

1. Slow learners had problem with technical term. 

2. Slow learners had trouble in determining the technical term. 

1. Slow learners had problem with understanding the story. 

2. Slow learners were confused in determining the concept. 

1.   They did not have enough vocabulary. 

2. They were too confused even to start their own story. 

3. They did not know how the concept of sentence worked. 

1. Slow learners were shy with their works. 

2. In a group, slow learner depended a lot on the fast learner. 

3. Because students were not confidence with their works as a results, 

they were shy their performance. 

4. Only fast learners excelled both in writing and speaking. 

5. Sharing could be hard for those who had never done it. 

6. The atmosphere of the English class was not conducive because the 

gap and the competition reflected. 

 

Then later after the action research was taken the result could be 

seen from the figure below: 
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)LJXUH���6WXGHQW¶V�5HFDSLWXODWLRQ 

 

 

After conducting the classroom action research, I as the English 

teacher of PIUS Pekalongan Junior High School got better understanding 

of my teaching. From the result of my research, I found the weakness of 

my teaching. They can be elaborated as follows: 

(1) I did not approach my student in person. I only told them things 

and expected them to follow. I should have listened and paid 

attention better to all students.  

(2) I was lacking in instructional approach in conducting speaking 

class. I should have consulted teaching method text book more. 

(3) I did not talked English in class. I think that was one of the 

reasons that my students were lacking in pronunciation. I found 

WKDW� LW� ZDV� WKH� PRVW� TXHVWLRQ� DVNHG� WR� PH�� ³+RZ� WR� VD\� WKLV�

ZRUG"´�HWF� 

I found that students who thought English was difficult, they 

tended to ignore the lesson. They tried to do the assignment without 

understanding what it was. They just copied from others. By doing 

creative drama, they became involve in the teaching and learning 

process. The most important thing was they had an English environment. 

97% 

3% 

68% 

32% 

55% 

45% 

0% 20% 40% 60% 80% 100% 120%

Passed

Failed

Cycle 1 Cycle 2 Cycle 3
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Conclusions and Suggestions 

The conclusions that can be taken from the research are: 

(1) In order to absorb the lesson in a classroom students need to build 

up their motivation. The role of a teacher is very important in 

creating such motivation. 

(2) Learning second language needs a supportive environment. A 

teacher needs to be able to create a good atmosphere in a 

classroom. 

(3) With an appropriate activity students can explore their 

competence actively.  

Based on the result of the research, the following are some 

suggestions for readers, including students and teachers: 

(1) Students 

Speaking class is done in order to provide students with English 

setting; all students should not feel terrified because of it. A lot of 

practice would make perfect. Students of junior high school are 

capable of having conversation in English in daily life. That is 

why they should not feel shy. 

(2) Teachers 

7HDFKHUV�VKRXOG�XQGHUVWDQG�WKHLU�VWXGHQWV¶�QHHG�DQG�SUREOHPV�VR�

they can give the best treatment to overcome the problem. 

Teachers should be able to motivate their students in various 

ways.  

(3) Schools 

The English teaching and learning process in SMP PIUS 

Pekalongan get better quality and to motivate other teachers to do 

their analysis on their teaching and learning process. 
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