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Abstract 

Caring of students in teaching-learning process should be one of the most 

important attentions of teachers. They should be the central body by which 

the measurement of success or failure is underpinned. Teachers will be 

considered successful when their students get scores above the passing grade. 

However, they must fail when the students get unsatisfactory achievements. 

(YHQ� WKRXJK� VWXGHQWV¶� VXFFHVV� LV� WKH� HQG� RI� WKH� DLP� RI� WHDFKLQJ-learning 

process but their involvement is not taken into account accordingly. To 

achieve such a goal, their internal potentials should be revitalized. The inner 

potentials include attitude, motivation, aptitude, and intelligence. The 

successful study can be achieved when the four internal potential are well 

PDQDJHG��)RU�WKDW�UHDVRQ��WHDFKHUV¶�DWWHQWLRQ�VKRXOG�EH�DGGUHVVHG�WR�LQWHQVLI\�

the potentials to get the significant yield. 

Keywords:Care of, Internal Potentials, Attitude, Motivation, 

Aptitude,Intelligence 

 

Abstrak 
 

Kepedulian terhadap siswa dalam proses belajar-mengajar harus menjadi 

salah satu hal yang perlu diperhatikan oleh guru. Mereka harus menjadi pusat 

dimana pengukuran keberhasilan atau kegagalan dikaji. Guru akan dianggap 

berhasil bila siswanya mendapatkan nilai di atas batas rata-rata. Namun, 

mereka dianggap gagal ketika siswa mendapatkan prestasi yang tidak 

memuaskan. Meskipun keberhasilan siswa adalah akhir dari tujuan proses 

belajar-mengajar, tapi keterlibatan mereka tidak diperhitungkan secara layak. 

Untuk mencapai tujuan tersebut, potensi internal mereka harus direvitalisasi. 

Potensi internal meliputi sikap, motivasi, bakat, dan kecerdasan. Studi yang 

berhasil dapat tercapai ketika keempat potensi internal tersebut dikelola 

dengan baik. Oleh karena itu, perhatian guru harus ditujukan untuk 

mengintensifkan potensi tersebut guna mendapatkan hasil yang signifikan. 
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Introduction 

Within education world, students are included into raw input. That 

raw input should be cultivated and nurtured simultaneously to be ripe-input 

that is outstandingly called out-put. The cultivation of the input is formally 

conducted in teaching learning processes in classroom, although it may be 

outside, sometime. The quality of the output is certainly dependent upon the 

quality of the cultivation. Thus, the raw-input will be best out-put if the 

students are cultivated well in the processes. Therefore, since students are the 

raw input, they belong to one of the important determinants to achieve the 

successful teaching-learning processes. 

The existence of students in language classroom is influential. They 

are determinants that should be taken into account for the better achievement 

of teaching learning processes programmed. To so doing, they should be 

involved in a few designs of teaching learning processes in order that the 

processes can be accomplished effectively. They, for instance, can be 

involved to communicate the objectives they are going to achieve. Teachers 

may also invite them to create conducive situation for language learning, to 

make simple teaching aids, and to improve the quality of teaching. In 

addition, the teachers may communicate the methods used so they become 

well prepared since they go out of home teaching. 

Students should be invited in accelerating teaching-learning processes 

because they are living beings. They are not only still objects that should 

receive knowledge given by their teachers. Besides, they should not only 
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become information receiver but the information giver. The cooperation 

between teachers and students in one hand and among students on the other 

hand may make the warmer-academic interaction among the determinants in 

the class. Such a kind of consideration to students creates the humanistic 

situation in those processes. Thus, students become real living subjects who 

know something and not merely still objects knowing nothing. This is the fact 

that they have had invaluable experiences that can be used to intensify the 

quality of the processes. 

Since students are one of the determinants that influence the 

successful teaching-learning processes, they can also be invaluable capital to 

achieve their own success. Thus, the quality of the processes can be 

influenced by the students so as the quality of the output. Not so many 

students, however, realize that they have intentional position to consider their 

own success in their study. Most of them just turn the quality of teaching-

learning processes as well as the quality of the out-put into their teachers. The 

teachers are likely the only determinants who are able to create and 

manipulate everything. They look like the only goalkeepers. When their 

students are successful, all will admire them. Vice versa, if the students fail to 

get the satisfactory goal, the teachers should look being the only persons who 

should commit to the result of the processes. Supervisors will immediately 

investigate them about whether or not they are well prepared in considering 

teaching instruments to achieve the goals. In addition, parents usually 

complain about the qualifications of the teachers when their children not 

succeed to pass examination. Sarcastically, sometimes, the stakeholders 

accuse them incapable of teaching. Realizing that the students are one of the 

determinants invaluable in considering their success, teachers should try 

making them aware of their having inner potentials. 
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There are several internal potentials coming from students that should 

be made use. Among the potentials are for instance attitude, motivation, 

aptitude, and intelligence. The teaching-learning processes, in fact, will be 

ideal if the students have positive attitude to the subject studied, are well 

motivated, have positive assumption to their aptitude as well as their 

intelligence. If the processes are well conducted, this is unimaginable when 

they will obtain satisfactorily results of a program or study. 

Ramelan (1984) says the result of teaching may also be caused by the 

students because they have strong motivation to learn language. They may 

DOVR�KDYH�KLJK�,4�DQG�ODQJXDJH�DSWLWXGH��4XRWLQJ�/DPEHUW¶V�UHVHDUFK�UHVXOWV��

KH�DIILUPV�WKDW�VWXGHQWV¶�PRWLYDWLRQ�SOD\V�WKH�PRVW�YLWDO�UROH�LQ�WKH�WHDching-

learning processes. For that reasons, it is necessary to best regard such 

SUHYLRXV� VWXGHQWV¶� SRWHQWLDOV�� 7KH\� VKRXOG� EH� DZDUH� WKDW� WKH\� KDYH�

individual-LQQDWH� SRWHQWLDOV� KDYLQJ� WR� EH� PDGH� XVH�� $V� 5DPHODQ¶V� DQG�

/DPEHUW¶V�SRLQWV�RI�YLHZ��WKHLU�SRWHQWLDls must be used to improve the result 

RI� WKHLU� OHDUQLQJ� TXDOLWLHV�� 7KLV� LV� WHDFKHUV¶� UHVSRQVLELOLW\� WR� FRPPXQLFDWH�

those potentials. 

7HDFKHUV�DUH�QHFHVVDU\�WR�WDON�DERXW�VWXGHQWV¶�SRWHQWLDOV�IURP�WKH�YHU\�

beginning. This should be the essential starting point to create interactive 

teaching-learning processes. They are responsible for reminding the students 

concerning their inner potentials because their awareness is very contributive 

to achieve successful learning processes. They should make them believe in 

the pre and post teaching-learning activities. This is also possible to invite 

them to be adult learners in informal interactions. In short, many ways can be 

used by teachers to involve students in all academic activities. If the students 

have been involved to consider their success, the writer more believes that 

their learning result also will be better then. 
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In the following chapters, the writer is going to discuss such kinds of 

influential potentials that come from students in a brief. 

Discussion 

Attitude 

Recently I taught English to common-adult students in an 

Undergraduate Program of Non-English Department in State Institute for 

Islamic Studies (STAIN) of Salatiga. The students have not studied English 

since they graduated from Diploma years ago. Even, some of them have not 

learnt the language for several years. They studied English at the time 

because they should join the subject. They had no privilege target except 

achieving the least expectation namely to get the least or the minimal score of 

passing grade. This was the only expectation they were going to achieve, 

nothing else. These students should take a seat in my class because the 

Indonesian curriculum demands them to do. English is one of the compulsory 

subjects having to be taken in their study at the Department. In other words, 

they studied English since they were forced to study; unless they had better 

take the other subject. 

From a little interview I conducted in my class, I knew that the adult 

students were forced to study English. At the first meeting, I proposed several 

questions to the students. When I asked them why they studied English; most 

of them argued that they did so because they should do. If English could be 

substituted by the other subject; or if there were still alternatives, they would 

be better to replace English with the subject. However, since there were no 

alternatives, liked or disliked they should adjust with the curriculum 

requirement. Unfortunately, if they refused to take the subject into account, 

automatically they could not join the class as well as finish their study. 
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Precisely, my adult students believed that English was very 

complicated to study. Their negative attitudetowards English did not come 

into being in a short period. Even this had established from the very 

beginning when they studied English at the first-secondary school. The 

impression has accumulated and strongly established within their innermost 

mind so far. Unfortunately, that negative attitude to it became more and more 

psychologically powerful when they got terrible experiences when they 

studied English. Brutal punishments given by teachers when they made 

mistakes, for instance, were very traumatic. The side effect of the 

punishments usually made negative mind-set and was not easy to change. 

Finally, they keep having negative impressions or attitudes in the following 

English course. This attitude is very hard to change because it has been a 

conviction they believe a lot. 

I did not still stand when I knew that my adult students have had a 

negative attitude to English. I tried very hard to convince them that English is 

easy. English is the same as the other languages as Indonesia, Arabic, Russia, 

and the like. All of them can be studied so can English. You, students, should 

study English because this is the only international language that is widely 

used around the world. Two-third of the world population use it as a means of 

communication in any fields. You should realize that the use of it will be 

more and more significant when Indonesia has joined the world-free market. 

+RZHYHU�� WKLV� LV�QRW�DQ�HDV\� MRE� WR�FKDQJH�P\�VWXGHQWV¶�EHOLHI�� ,W� LV�QRW�DQ�

overnight business. Therefore, even though I have tried to change their 

perception to English, they keep standing still. They keep having negative 

attitude to the language. 

Negative attitudes to English bring about negative affects to the study 

of it. Some of the facts I found in my class were for instance: students were 

not well motivated to study the language. They were also not serious to 



REGISTER, VOL. 1, N0. 1, 2008  

63 

 

overcome problems concerning the English study. They were likely sitting at 

the class, but their thoughts were moving around outside the classroom. 

Therefore, they did not concentrate to accept the explanations from their 

lecturer. And the most fatal effect of such a kind of attitudes is their mind-set 

by which they must pass through though they have no absolute efforts and 

only get the least passing grade. It seems that there has a certain warranty that 

they must pass through because their lecturer should do so. 

Brown (1980) says that attitudes affect human beings. They develop 

HDUO\� LQ� FKLOGKRRG� FDXVHG� E\� SDUHQWV¶� DQG� SHHUV¶� DWWLWXGHV�� FRQWDFW� ZLWK�

SHRSOH�ZKR�DUH�µ¶GLIIHUHQW¶¶�LQ�DQ\�QXPEHU�RI�ZD\V��DQG�LQWHUDFWLQJ�DIIHFWLYH�

factors in the human experience��7KH�DWWLWXGHV�IRUP�D�SDUW�RI�RQH¶V�SHUFHSWLRQ�

of self, of others, and of the culture in which one is living. 

In fact the research of personal attitude to language learning is not 

something new. Several researchers have conducted researches concerning 

the attitude. Most of the research results show that positive attitude to 

language will elicit positive impression to the study of it. Conversely, 

negative attitude to a certain language will bring about negative transfer to 

the study of it. Finally, they come into conclusion that personal attitude has 

significant relation to the successful study of language. 

Brown (1980) says that in 1972, Gardner and Lambert conducted a 

research concerning language study in Canada. They examined the effect of 

attitudes on language learning. After studying the interrelationship of a 

number of different types of attitudes, they defined motivation as a construct 

made up of certain attitudes. The most important of these is group-specific, 

the attitude the learner has toward the members of the cultural group whose 

language he is learning. At the final of their research they concluded that 

students who have a positive attitudes to French-Canadians and who have 

desire to understand them and to empathize with them will have high 
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integrative motivation to learn French. That attitude is a factor of the 

OHDUQHU¶V�DWWLWXGHV�WRZDUG�KLV�RZQ�QDWLYH�FXOWXUH��KLV�GHJUHH�RI�HWKQRFHQWULVP��

and the extent to which he prefers his own language over the one language he 

is learning as a second language. 

Brown (1980) also exemplifies the research result from John Oller 

and his colleagues. They conducted several large-scale researches of the 

relationship between attitudes and language success. They looked at the 

relationship of Chinese, Japanese, and MexLFDQ� VWXGHQWV¶� DFKLHYHPHQW� LQ�

English to their attitudes toward self, the native language group, the target 

language group, their reasons for learning English, and their reasons for 

traveling to United States. The researchers were able to identify a few 

meaningful clusters of attitudinal variables that dealt positively with attained 

proficiency. Each of the three researches yielded slightly differing 

conclusions, but for the most part, positive attitudes toward self, the native 

language group, the target language group enhanced proficiency. 

Brown (1980) affirms that the second language learner benefits from 

positive attitudes and negative attitudes may lead to decreased motivation and 

in all likelihood unsuccessful attainment of proficiency. Yet teacher needs to 

realize that everyone has both positive and negative attitudes. The negative 

attitudes can be changed, often by exposure to reality, by encounters with 

actual persons from other cultures. Negative attitudes usually emerge either 

from false stereotyping of from undue ethnocentrism. Teachers can assist in 

dispelling what one often myths about other cultures, and substitute those 

myths with a realistic understanding of the other culture as one that is 

GLIIHUHQW�IURP�RQH¶V�RZQ��\HW�WR�EH�UHVSHFWHG�DQG�YDOXed. 

Since attitudes deal with the successful study of language, English 

WHDFKHUV�KDYH�D�ELJ�MRE�WR�FKDQJH�VWXGHQWV¶�QHJDWLYH�DWWLWXGHV�WR�WKH�ODQJXDJH��

In these terms, they should convince the students that English is not an 
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exterminate subject. Studying English is the same as the study of other 

languages. Without positive attitudes, this is impossible to succeed in the 

study of the language. 

Motivation 

Motivation plays an important role in the study of a foreign language. 

It belongs to one of the factors that not only considers student success in the 

study but is also considered by his/her success in comprehending the 

existence of it. Some students are aware it is important and is very crucial to 

be revitalized. However, they could not manifest the importance of it in their 

study. It is likely humankind having soul but does not realize that they have 

the soul. They do not know where they should stand with the motivation. For 

the reason, even though this is often discussed but the students are still 

confused to comprehend and utilize that motivation. 

Motivation is an innate state of emotion; therefore, everybody has this 

capacity. Because of this innateness, this is ineffectively managed. As 

previously explained, sometimes a language learner does not realize that it is 

a very big impulse being useful to promote his/her zest. He/she studies as if 

he/she does not have it. This is the time to more understand the reality and 

the use of the motivation. The writer believes that the awareness of its reality 

may make studying more effective. 

Several studies show motivation is one of the determinants of success 

or failure. Brown (1980), for instance, affirms it is the everything terms the 

most often used WR� H[SODLQ� � RQH¶V� VXFFHVV� RU� IDLOXUH� LQ� ILQLVKLQJ� DEVROXWHO\�

any difficult duties. This is easy to say he/she succeeds in his/her duties due 

simply to the fact that he/she is well motivated. Thus we can say a foreign 

language learner will be successful if he/she is motivated. Conversely, the 

foreign language learner will fail because of his/her imperfect motivation. 
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This is supported by any studies and experiments showing that motivation is 

a key to learning. 

Brown (980) says motivation is an internal drive, impulse, emotion, or 

desire that moves one to a meticulous action. More exclusively,  humankinds 

commonly posses needs or drives that are more or less innate, however their 

power is environmentally stipulated. Ausubel cited by Brown (1980) 

identifies six necessities of humankinds that belong to the divisions of 

motivations, for instance:  the necessity for exploration as investigating the 

deep structure of words, observing the other side of mountain for looking for 

the unknown; the necessity for manipulation as using environment to cause 

change; the necessity for activity as moving and exercising physically or 

mentally; the necessity for stimulation because humans need to be 

encouraged by their environment, others, ideas, thoughts, and feelings; the 

necessity for knowledge as processing and internalizing the result of 

exploration, manipulation, activity, and stimulation to overcome 

contradictions, to search the solutions of problems and for self-consistent 

systems of knowledge; and the necessity for ego enhancement since one 

needs to be known, accepted, and approved by the other. 

Joyce, Bruce Joyce at. Al. (1980) say among the most widely 

discussed topics in second language learning is the role of motivation in the 

successful acquisition of the target language. 

Wilga M. Rivers (1983) reminds us concerning the importance of 

motivation especially for the second or the foreign language learner from the 

very beginning. We should remember that motivation is a private realm of the 

learner. As educators we need to attempt to manipulate it for our students not 

IRU� XV�� WKRXJK� ZH� VHH� WKDW� LW� LV� WKH� FRQVXPHU¶V� QHFHVVLW\�� 2XU� UROH� LV� WR�

understand it. Then we should try to meet the necessities and wants of our 

students well by promoting their motivation in directions that are satisfying 
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them. It is absolutely true that our students may not always realize 

consciously of what they need and may have only blurred glimmerings what 

they want. Thus we can help them to explain these two, so that their innate 

motivation ± that energizing force each living entity processes ± may bring 

them ahead to wonderful and satisfying learning under our attention and 

QXUWXUH��+H�XVHV�WKH�WHUPV�µQXUWXUH¶�QRW�GLUHFWLRQ�EHFDXVH�ZKDW�ZH�ORRN�IRU�WR�

stimulate is self-directed learning that results from self-realizing motivation. 

Actually motivation is not as simple as what people think and feel. 

This is a very complex state of human mentality. Consequently, we need to 

understand it mentally rather than physically. Eysenck at.al. cited by Slameto 

(1987) says that motivation is a process considering activity, intensity, 

consistency, and the general direction of human behavior. It is a sophisticated 

concept dealing with the other concepts as aptitude, self-conception, attitude, 

and the like. Sometimes students look unmotivated in the point of views of 

teachers but actually, they are well motivated. In one hand the students may 

well be motivated but there are also many outside efforts, for instance from 

friends, that trigger them for being unmotivated. Thus, motivation is not 

simple, but as complicated as the humans themselves are. 

Lado (1983) explains human motivation is infinitely more 

complicated than animal motivation. He exemplifies perhaps, a wealthy 

person having all his obvious needs completely satisfied may by an act of his 

will choose to leave of all his comforts and wealth and go to some isolated 

and primitive community to work for his fellow men under unbelievable 

hardships. In the process of socializations he may learn a strange language in 

short term when earlier in school he performed poorly in foreign languages. 

Language learning is dealt with human motivation moderated and 

partly controlled by the will. High motivation increases learning. for 

example, when dull practice is shown to contribute to language learning 
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which in turn contributes to the fulfillment of some future spiritual goal, the 

learners wills to continue the dull practice and wills to learn instead of 

yielding to the superficially more pleasurable activity of sleeping or watching 

a movie. 

 Motivation is an innate energy. It is an abstract state of mental 

activities. Sometimes this is very difficult to understand though by the 

owners themselves. It is very important for a foreign language learner, 

because it may consider the success or the failure of the foreign language 

learning. Because motivation is sometimes so difficult to understand by the 

owners, language teachers are responsible to help their students to 

comprehend its existence in the human selves, thus they may intensify the use 

of it in their studying. 

Aptitude 

Everybody has an innate ability to master languages. However, one 

has different aptitude in the process and the progress of that language 

mastery. The fact says that everyone speed in catching up language is 

individually isolated and various. Some pupils master language very fast but 

others learn language in a normal speed. The other pupils, in fact, learn 

language very slowly. The latter, accordingly, needs the longer opportunity 

compared with those having the normal and faster speeds in language 

learning. Although students study at the same class in a group of learners but 

they will show different behavior in acquisition of the language. 

Tony Wright (1988) affirms that the social atmosphere of the 

FODVVURRP� GHSHQGV� WR� D� JUHDW� H[WHQW� RQ� WKH� VWUHQJWK� RI� HDFK� LQGLYLGXDO¶V�

participation. As a counterpoint to our discussion of the role of the learner in 

the context of group activity let us now observe it from the point of view of 

the individual learner. In spite of the tendency towards establishing group 
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norms of behavior in the classroom, every learner remains an individual; no 

learning group is ever totally homogenous except in cases of shared culture or 

roughly compatible age ranges. Even within such a group there is likely to be 

a series of differences among the individual learners. The following is a 

scheme for studying the behavior of individual learners based on actual 

observation of classroom interaction rather than psychological theory. 

 

Figure 1 

      Teacher 

 

   (b) Oracular  (a) Enthusiast 

 

 

  Individual     Student group 

 

   (d) Rebel         (c) Participator 

 

 

     Student Group 

 

(After McLeish, quoted by Wright, 1988) 

 

 

Four main types of learner are distinguished in this analysis. Bearing 

in mind that individual could be placed anywhere on this diagram and thus 

can differ according to the degree of the tendency towards being of any one 

type; the types are as follows: 

1. The enthusiast ± this type tends towards the teacher as a point of 

reference but at the same time is concerned with the goals of the 

learning group. 

2. The oracular ± again, this centers on the teacher but this time is much 

more oriented towards the satisfaction of personal goals. 
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3. The participator focuses attention both on group goals and on group 

solidarity. 

4. The rebel leans towards the learning group for his or her point of 

reference but is mainly concerned with the satisfaction of his own 

goals. 

In the process of language learning, not all pupils realize that they 

have different aptitude in the learning process. Most of the pupils assume that 

everybody has equal aptitude in the learning. The assumption becomes more 

sophisticated when their teachers also have the same assumption to the 

VWXGHQWV¶� DSWLWXGH�� $V� D� UHVXOW�� WKH\� ZLOO� JLYH� WKH� VDPH� WUHDWPHQW� WR� DOO�

students in the class; never mind whether their students are fast or slow 

learners. Finally, both the students and the teachers agree to vote that ones 

have excellent aptitude to those who learn very fast and others are stupid or 

inaptitude to those who are very slow in language learning. 

Usually, the terms aptitude and inaptitude elicit significant effects to 

language learners. Students who feel aptitude will be well motivated to learn. 

But on the contrary, those who feel inaptitude will be less motivated and even 

become frustrated to study. They will be reluctant to study hard by reasoning 

that even though they have tried many they will get the same results. This is 

since they are inaptitude. 

Actually, the slow learner students must have different strategy to 

study language from those who learn fast. They should be aware that they are 

different from the fast learners. They may spend the longer times to 

comprehend language materials; thus they need the longer times too to study. 

Consequently, they must be more patient than those who fast learn. However, 

this is very difficult to come into being. The slow learners like to spend the 

same time as the fast learners. They not stay at school when they finish 

studying early. They are reluctant to join discussion to sharp their knowledge. 
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They never go to library and more like to gossip or just chat with friends, 

though they have opportunity to do. This is the fact that those who are active 

in discussion are the fast learners not the slow ones. Then, when they fail in 

the study they just say that they are inaptitude to study language. The saying 

can be true because they are impatient to study not because they are 

inaptitude. 

Since aptitude concerns with language learning processes, language 

teachers need to invite students to make a lot efforts. They should do a lot 

because the aptitude can be manipulated. Report in researches say that 

inaptitude students are able to master language well because they have 

unmatched patient. They always study hard and consult with their teachers 

when they find difficulties. They absolutely pro-active to confirm to all who 

are able to solve their problems. Finally, they enjoy their efforts in a fairly 

short time. And they become skillful in using language as the skills of the fast 

learners. 

To understand whether students have good aptitude or not, teachers 

may conduct an aptitude test. Aptitude test is administered to measure 

VWXGHQWV¶� DSWLWXGH� IRU� OHDUQLQJ�� ,Q� ODQJXDJH� study, it can be used to predict 

what kind of performance expected to be mastered by students. David P. 

Harris (1969) suggests that at the time of speaking, the examinees may have 

little or no knowledge of the language to be studied, and the test is employed 

to assess their potential. Thus it can be administered for those or common 

people who know nothing. In addition, when they have been joining language 

classes, it is useful to determine the following level of difficulties, materials, 

DQG�VWXGHQWV¶�JUDGHV� 

Harmer (2001) says some students are better at learning languages 

than others. At least that is the generally held view, and in the 1950s and 

1960s it crystallized around the belief that it was possible to predict a 
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VWXGHQW¶V�IXWXUH�SURJUHVV�RQ�WKH�EDVLV�RI�OLQJXLVWLF�DSWLWXGH�WHVW��Nevertheless, 

it immediately became apparent that such tests were inconsistent in a number 

of ways. They did not appear to assess anything than general intellectual 

capability even though they apparently looked for linguistic talents. Further, 

WKH\�IDYRUHG�DQDO\WLF�W\SH�OHDUQHUV�RYHU�WKHLU�PRUH�µKROLVWLF¶�FRXQWHUSDUWV��VR�

that the tests were especially suited for people who have little trouble doing 

grammar-focused tasks. Those witK�D�PRUH�µJHQHUDO¶�YLHZ�RI�WKLQJV�± whose 

analytical capabilities are not so highly developed, and who receive and use 

language in a more message-oriented way ± appeared to be at a disadvantage. 

In fact, analytic aptitude is probably not the critical factor in success. Quoting 

Peter Skehan he says that what distinguishes exceptional students from the 

rest is that they have unusual memories, particularly for the retention of 

things that they hear. 

Harmer (2001) says that another damning criticism of traditional 

aptitude tests is that while they may distinguish between the most and the 

OHDVW� µLQWHOOLJHQW¶� VWXGHQWV� WKH\� DUH� OHVV� HIIHFWLYH� DW� GLVWLQJXLVKLQJ� EHWZHHQ�

the majorities of students who fall between these two extremes. What they do 

carry out is to influence the way in which both teachers and students behave. 

It has been suggested that students who score badly on aptitude tests will 

become de-motivated and that this will then contribute to precisely the failure 

that the test predicted. In addition, teachers who know that particular students 

have achieved high scores will be tempted to treat those students differently 

from students whose score was low. Aptitude tests end up being self-

fulfilling prophecies whereas it would be much better for both teacher and 

students to be optimistic about all of the people in the class. 

Although there is still a debate concerning the importance or the 

effectiveness of aptitude test but students¶� DSWLWXGH� FORVHO\� GHDOV� ZLWK� WKH�

speed of language mastery. The worry is about the result of the aptitude test 
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to the mastery; whether or not students who get low scores in aptitude test 

must fail and those who get high score must be successful. There is also 

assumption that the students getting low scores will be de-motivated in 

ODQJXDJH� OHDUQLQJ�� ,I� VR�� WKH� VROXWLRQ� LV� KRZ� WR� GHFRQVWUXFW� VWXGHQWV¶� GH-

PRWLYDWLRQ� WR� PRWLYDWLRQ� WR� LPSURYH� WKH� VWXGHQWV¶� DSWLWXGH� WR� ODQJXDJH�

learning. Therefore, there must be a clear cut between the aptitude test and 

VWXGHQWV¶� DSWLWXGH��$SWLWXGH test is not the solution to the betterment of the 

VWXGHQWV¶�DSWLWXGH�WR�WKH�OHDUQLQJ��7KLV�LV�RQO\�RQH�RI�WKH�ZD\V�WR�SUHGLFW�WKH�

VWXGHQWV¶� DSWLWXGH� LQ� WKH� OHDUQLQJ. Therefore, the importance is the 

management of the aptitude in the classroom learning. 

Aptitude is different from intelligence. Lado (1983) states there is a 

verbal aptitude distinct from general intelligence. Individuals are different in 

their ability to learn a second language. Some individuals learn more by 

memorizing related sentences, others by analogy, still others by rules and 

systems. Individual differences in quantity of learning and quality of 

achievement are surprisingly enormous. Some individuals, for example, may 

learn three times as much as some of their classmates in eight weeks of 

exhaustive study of a second language. In view of these differences, students 

should not be forced to pursue exactly the same steps in the class or in 

planned learning. 

From the reviews above, it is clear that there are absolutely no 

aptitude and inaptitude students. All students must be aware that this is their 

business to be successful in the language learning. However, those who feel 

slow in learning, in fact, should revitalize their ability to pursue their success 

by studying a lot. This way may produce optimistic students to achieve the 

better result in language learning.  
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Intelligence 

The relation between language study and intelligence is similar with 

that of language, brain, language acquisition, and language development. The 

relation of them in brain is conceptual but the products of the relation are 

very concrete. Take for instance; humans are able to produce language 

utterances after their brain is stimulated by verbal behaviors from outside. 

Formerly, they only receive the stimuli from others before having abilities to 

produce the utterances. Then, the recipient tries to retain the stimuli in the 

deepest brain possessed by all humans that will be recalled sometime when 

they have been able to produce the language utterances starting from the 

meaningless to the meaningful ones. Amazingly, at the certain age ± 

approximately six years, the young humans have become matured in the 

language productions. They are able to use the language by recalling the 

language stocks in their brain through oral or written symbols. This is 

DEVROXWHO\� WKH� ZRUN� RI� EUDLQ� VHQW� WR� WKH� KXPDQV¶� RUJDQV� RI� VSHHFK�� 7KXV��

before they produce the language symbols, they receive the language stimuli 

or verbal behaviors. The stimuli are processed in the brain, and by the 

instruction of it, the organs of speech produce the language symbols. At the 

course of the time, the process of receiving, processing, producing, and 

developing of language symbols becomes polarized and complicated. For the 

reason, there are two working processes done by the brain namely acquisition 

and production. At the former activity, the brain receives and processes the 

language stimuli and at the later stage, it produces and develops into the most 

sophisticated language use. 

This is the fact that the work of brain shares to all stages namely from 

the receiving through processing and from the production through 

development. In addition, the work is also important for the all stages. 
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Humans will have a great stock of languages when their brains are able to 

receive the stimuli well. Similarly, the stimuli can be retained longer and 

stronger when they are able to process those stimuli right. Besides, the 

language products and the development of them may change significantly 

when the brains work soundly too. The stage of the processes begins from the 

simplest through the complicated in accordance with the development of 

KXPDQV¶� EUDLQ�� +XPDQV� DUH� RQO\� DEOH� WR� UHFHLYH� ZKHQ� WKH� TXDOLW\� DQG�

capacity of their brains are still simple. However, they are very skillful to 

produce unimaginable language utterances when their brain capacity and 

quality develop. 

There are several intelligences in our brain. Howard Gardner quoted 

by Harmer (2001) says that humans have a range of intelligences. They do 

not only have a single intelligence, in fact. According to him, there are seven 

types of intelligences namely musical/rhythmic, verbal/linguistic, 

visual/spatial, bodily/kinesthetic, logical/mathematical, intrapersonal, and 

interpersonal. All people posses all of these intelligences, but in each person, 

one or more of them is more pronounced. The types of the pronouncing 

LQWHOOLJHQFHV� WKH� KXPDQV¶� SRVVHV� ZLOO� GHWHUPLQH� WKH� W\SLFDO� RFFXSDWLRQ��

People who have strength in logical and mathematical intelligence will tend 

to be scientists. They having strength in visual/spatial intelligence might well 

be that of navigators. The athletes might be the typical end state of people 

who are strong in bodily/kinesthetic intelligence. Those who have 

verbal/linguistic intelligence will be skillful in the use of language and so on. 

Besides, he adds another intelligence namely naturalistic intelligence to 

account for the ability to recognize and classify patterns in nature. Then, 

*ROHPDQ� DGGV� WKH� QLQWK� µHPRWLRQDO� LQWHOOLJHQFH� WKDW� LQFOXGHV� the ability to 

empathize, control, impulse, and self-motivate. 
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Neuro-Linguistic Programming practitioners use different terms 

concerning the ways in which humans experience the world. They consist of 

visual, auditory, kinesthetic, olfactory, and gustatory RU� µ9$&2*¶�� 5HYHOO�

and Norman quoted by Harmer (2001) say all people have these systems in 

H[SHULHQFLQJ�WKH�ZRUOG��HYHQ�WKRXJK��WKH\�RQO\�KDYH�RQH�µSUHIHUUHG�SULPDU\�

V\VWHP¶��:KHQ�SHRSOH� WHQG� WR�KDYH�PRUH�SURQRXQFHG�DXGLWRU\�V\VWHP�� WKH\�

will be easy to be stimulated by music. Others, who have visual as their 

primary preferred system, respond most powerfully to images. 

Based on the formulation VACOG concept, this is clear that students 

will respond differently to stimuli and environment. Dede Teeler quoted by 

Harmer (2001) says that kinesthetic students will behave differently when 

introduced to the Internet as language learning equipment from the dominant 

visual learners. The latter will need demonstration of what to be done before 

they dive into Internet tasks, unlike their kinesthetic friends who just get on 

and do it. Harmer (2001) says that VACOG also shows some students will 

get most the things they hear whereas others need to see them. This 

recommends that purely oral presentations of language will be most 

appropriate for some individuals in a group. While visual material and 

written text may be more effective for other students. 

Although the two suggestions use different terms concerning 

language and intelligence but both of which show that there is a much-closed 

relation between language learning and the intelligence? In addition, they 

agree that all human beings have such a kind of intelligences. The former 

emphasizes that everyone has different speed in language learning because 

the one has a different pronounced intelligence. This is the fact the speed of 

language mastery is very influenced by the intelligence. Thus, people who 

have the more pronounced verbal/linguistic intelligence will be faster in 
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acquiring language than the others. The latter, however, more emphasizes the 

learning styles characterizing the students. Some of the bodies may be visual 

learners while others are auditory. This also suggests that teachers should 

give different treatments and use different teaching apparatuses in the 

language learning. In conclusion, the same learning task and the same 

teaching equipment may not be appropriate for all of our students. 

 

Conclusion 

$W� WKH� SUHFHGLQJ� FKDSWHUV�� WKH�ZULWHU� KDV� UHFHLYHG� VHYHUDO� VWXGHQWV¶�

internal potentials influential in teaching-learning processes. The potentials 

determine the success or the failure of study. If the potentials are well 

organized within the learner-selves, it is unimaginable that the students will 

JHW�DQ�DPD]LQJ�VXFFHVV��7KH�VWXGHQWV¶�SRWHQWLDOV� LGHQWLILHG� LQ� WKis paper are 

not the ends themselves. Academicians may have different corners to view 

the potentials. In addition, they vary to see them but the insight is useful to 

H[WHQG�WKH�SDUDGLJP�RI�VWXGHQWV¶�FRQWULEXWLRQ�WR�VXFFHVVIXO�VWXG\��7KH�ZULWHU�

believes that the four components above namely aptitude, motivation, 

DWWLWXGH�� DQG� LQWHOOLJHQFH� DUH� WKH� PDMRU� WHUPV� XVHG� WR� H[SORLW� VWXGHQWV¶�

potentials. 
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