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PREFACE 
 

The activities of the International Conference are in line and very appropriate with the 

vision and mission of Bandar Lampung University (UBL) to promote training and 

education as well as research in these areas. 

 

On behalf of the Fourth International Conference of Education and Language (4th ICEL 

2016) organizing committee, we are very pleased with the very good responses 

especially from the keynote speakers and from the participants. It is noteworthy to 

point out that about 80 technical papers were received for this conference 

 

The participants of the conference come from many well known universities, among 

others: International Islamic University Malaysia (IIUM), Malaysia, Hongkong 

Polytechnic University, Hongkong, Shanghai Jiao Tong University (SJTU), China, 

Shinawatra Univesity, Thailand, University of Texas, Austin, USA, University Phitsanulok 

Thailand, STIBA Bumigora Mataram, Universitas Ahmad Dahlan, STKIP-PGRI 

Lubuklinggau, Indonesia University of Education (UPI), Universitas Sanata Dharma, 

State Islamic College (STAIN) of Jurai Siwo Metro Lampung, State University of Sultan 

Ageng Tirtayasa and Universitas Lampung. 

 

I would like to express my deepest gratitude to the International Advisory Board 

members, sponsors and also to all keynote speakers and all participants. I am also 

grateful to all organizing committee and all of the reviewers who contribute to the high 

standard of the conference.  Also I would like to express my deepest gratitude to the 

Rector of Bandar Lampung University (UBL) who gives us endless support to these 

activities, so that the conference can be administrated on time. 

 

 

Bandar Lampung, 20 May 2016 

 

 

 

Drs. Harpain, M.A.T., M.M  
4th lCEL 2016 Chairman 
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Abstract 
The teaching and learning process at school has notbeen able to shape the graduates as whole persons who reflect 

the character and the culture of thenation. The education process still emphasizes and focuses its outcome on the 

cognitive aspects. Meanwhile, the affective aspects of the learners which will become the strong basis to live in 

thecommunity have not been developed optimally. Therefore, characters education must be developed in school. 

One of the best ways is by introducing folklore in EFL class. 

In introducing local folktale (more specific to Maluku folktale) for characters education can  serve potential 

materials for teaching character education as Maluku folklore not only reflect Maluku culture but also contain 

values and moral lessons. This article tries to explore more detail the value in “Harman Pardidu” story. This story 
is broaden of characters education which are implemented in lesson activities  as a design for the EFL Teachers 

who wants to create their classes become fun, enjoyable, non-preachy and effective. Relating to this, language 

teachers are recommended to capitalize on the use of folklore by creatively designing activities relevant to 

character educations as well as adapting them in accordance with the students‟ level of proficiency”. 

  

Keywords: Maluku Folklore, Character Education, Designing Lesson Activities 

 

. 

1. INTRODUCTION  
Maluku has a strong oral tradition, in which knowledge is passed down through generations via storytelling and 

the use of proverbs. Oral culture is shared during work and leisure time, both inside and outside the home. Often, 

it imparts a lesson or tradition from the older generation to the younger.One of the kinds of oral culture is 

Folklore. 

Kiefer (2010) states that "Folklore have been defined as all forms of narrative; written or oral, roomates have 

come to be handed down through the years". Thus epic, ballads, legends, myths and fables can include types of 

folklore. Mustakim (2005) also stated that folklore is the story told orally by word of mouth; from generation to 

generation that does not know the name of the author. Thus, folklore could not be ascertained but it is believed 

the truth because it is associated with the existence of evidence that can still be found today. 

Folklore can be trusted as a tool in developing character education. That’s why; the government of Indonesia 

tries to insert it into EFL class and can be applied by the English teachers in narrative texts for getting the values 

of the story. Students can shape their character education since their early life.  

As we know that character education is education that shapes a person’s behavior to conform to the moral code 
both in terms of cognitive, affective and psychomotor. The recent issue of character education in our national 

curriculum has brought a challenge for teachers todesign materials which integrate the school subject with 

character building. It is because Ministry ofEducation through the Curriculum Center of the Research and 

Development Board only provides generalguidelines on values to be included in character education and leaves 

to the teachers to develop the topicsor materials already outlined in the syllabus and standard competence of each 

school subject(Kemendiknas, 2010). 

English as one compulsory subject to be taught at school has a wide range of topics and materials whichaim to 

enhance the students‟ communicative skills in listening, speaking, reading, and writing, into whichcharacter 
education should be integrated. Among potential material which could be used for characterbuilding is folklore. 

This paper attempts to put forward several ideas on how to capitalize the use of“Haman Pardidu” folklore by 

designing activities which include character education. 
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2. INTEGRATING FOLKLORE IN EFL CLASS 
1. Folklore defines 

There are several definitions which the writer gets from several authors about the definition of “folklore” itself. 
Putnam (1964:365) states that folklore includes the traditional elements of the way of life of group of people and 

the creative expressions developing naturally as a part of this way of life. He also added that Folklore is a 

significant factor in the life of pupil. A pupil heritage includes the folk heritage of all the groups with which his 

associated.  

Referring to the description above, the writer can conclude that talking about the real word of “Folklore” means 
talking about everything related to the culture. It is either broadens in the definition or description. So that,in this 

article, the writer just focuses his attention for describing the definition of folklore as a tale which is short 

described as follow: 

Folklore is a collection of fictional stories about animals and people, of cultural myths, jokes, songs, tales and 

even quotes. It is a description of culture, which has passed down verbally from generation to generation in any 

written or oral form. It is also known as folk literature or oral traditions. Folklore depicts the way main characters 

manage their everyday life events, including conflicts or crises. Simply, folk literature is about the individual 

experiences from a particular society. The study of folk tradition and knowledge is called folkloristic. Although 

some folklores depict universal truths, it is also that unfounded beliefs and superstitions are basic elements of 

folklore tradition (Julie,2014). 

2. Advantages of Teaching with Short Works of Folklore 

Tina L. Hanlon illustrated some advantages of teaching with short works of folklore below: 

a) They are short! It is easy to distribute copies of short tales or rhymes to a whole class, discuss them during a 

class period, and compare a variety of examples relating to different topics, without needing time for 

extensive reading assignments.  

b) They are fun! Many types of folklore are entertaining and most of us have fond memories of stories and 

rhymes we have known since childhood. Viewing illustrated versions or film adaptations can also add variety 

and enjoyment to class assignments. 

c) They are memorable. Most tales and rhymes from oral traditions use patterns of language and plot that make 

them easy to retell and dear to the hearts of tellers and listeners. 

d) They are found in infinite variety everywhere. Every culture has long traditions of oral storytelling, verse-

making, and joke-telling. Students can learn about different cultures by studying folklore, collect folklore 

from their own families and communities, and write or dramatize their own variants of traditional talesand 

rhymes. Once you start looking for them, you find allusions to familiar folk heroes, rhymes, and sayings 

throughout popular culture.  

e) They are universal. Although it is interesting to compare culturally specific details in folklore from different 

times and places, one of the most intriguing phenomena in human experience is the similarities in stories with 

universal themes from all over the world.  

f) They are infinitely meaningful. Because folk and fairy tales represent human experience through symbols and 

archetypes, there is room for endless debate about how to interpret particular tales. They provide excellent 

examples of the complex interplay of realism, fantasy, and symbolism in literature. They can be analyzed in 

papers that do not require research, but there is also a wealth of recent research available on folklore, fairy 

tales and picture books. They can function as primary sources in complex research projects like any other 

literature.  

g) They link oral and written literatures of the world. We often forget that all literature developed from oral 

traditions, and most people in human history have had no writing system to record their languages and 

stories. Storytelling is still alive as an oral tradition in many places, especially in Appalachia. Folklore works 

well when teaching oral skills, speech and drama 

h) They link popular culture with many academic subjects and skills. Almost every type of literary and cultural 

analysis has been applied to folklore, so short or familiar pieces from oral traditions can be used to introduce 

longer works of literature (many of which have mythological or folkloric roots or themes), as well as topics 

in history, social studies, fine arts, and science.  

i) They enhance transitions from childhood to adult life. Short works from folklore can provide springboards as 

students move from writing about childhood experience to more complex types of analysis. They need to 

learn, as an important part of their heritage, that Disney versions and other widely available children's books 

and movies do not adequately represent the larger body of folklore that people of all ages have enjoyed for 

centuries 
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3. Teaching Maluku EFL Students by Using Folklore in Narrative Text. 

Folklore is an integral part of the Moluccan oral society. They usually relate to, and elucidate the various 

cultural and traditional aspects of a society from which they evolve. Folklore perform salient functions of serving 

as sources of entertainment, enlightenment on cultural orientation and traditions of the people, educating the 

young of the various aspects of society. Since folklore portrays the values and traditions of Maluku society, 

where the young and adults alike learn through the events conveyed, the function of this traditional oral genre of 

folklore can therefore not be over emphasized. The practice of folklore telling was common in traditional 

societies in the past, where parents and other members of families told stories to young ones, usually after the 

evening meal. It is a lively process, which, as put by Samson-Akpan (1986:67), can be “likened to an integrated 
classroom. Children, teenagers and adults attend and participate in it”. In the past, the telling of folklore was a 

common practice in primary schools, where some class periods were dedicated to this activity. 

But in the recent time, Folklore had already been integrated as the main point in teaching one of text genre for 

junior and high school in Indonesia. The text genre is called narrative text.  

Narrative text is a text, shich related a serried of logically and chronologically related events that are caused or 

experienced by factors. A key of comprehending narrative is a sense of plot, them, characters, events, and how 

they relate. (Anderson and Anderson, 2003a). 

The social functions of narrative text are to amuse, entertain and deal with actual and vicarious experience 

(Linda Gerot and Peter Wignell, 1995: 204). The generic structure of this text is orientation, evaluation, 

complication, resolution and reprientation. Orientation sets the scene and introduces the participants involved in 

the text. Evaluation is stepping bact to evaluate the plight. Complication happens when a crisis rises. Resolution 

is when the crisis resolved for better or for worse. And reorientation is an optional one that contain writer’s 
opinion or conclusion. (Rukmini: 2010: 20). 

Narrative text focuses on specific and usually individualized participants. It also uses material processes, 

behavioral and verbal processes, relational and mental processes. It is also uses temporal conjuctions and 

temporal circumstances. It always applies past tense in the narration. ( linda Gerot and Peter Wignell, 1995: 204). 

In applying narrative text, a teacher should look for the texts which are closed to the students’ life. There are 

several steps which proposed by Sukarno (2012) as such as: (a) rendering meaningful inputtexts related to 

cultures, (b) discussing contents,(c) exploring and elaborating localcultures especially for productive skills, 

(d)using appropriate English expressions, (e)presenting and discussing contents relatedto cultures consisting of 

moral values andwisdoms, and (f) emphasizing/highlightingmoral values and local wisdoms forcharacter building 

to enhance national integrity,peace and unity in diversity – Indonesia. 

 

3. FOLKLORE AND CHARACTER EDUCATION 

The fact that students’ moral behavior decrease day by day is clearly shown in our surrounding. Students have 

lack of respect to others, teacher and parents as they attack others, students, neglect the norm and neglect their 

neighborhood. It is apparently shown that there should be a great changing, and it is educators’ job. Students’ 
character must be better to create a great generation of our nation.  

Teaching should not only deals with materials, however, it should also deals with the students character since it 

should not only produce high intellectual but also great character, as it is cited in the rule of national education 

ministry number 22, 23 and 24. So, it is important to teachers to notice students’ character by encouraging them 

to know and to learn more about it while learning materials. A materials implemented with character building is 

truly needed in this case. In this article, the writer focuses to insert folklore as a good materials in developing 

students character education. 

Many experts agree that folklore or stories can have incredible impact on students socially andemotionally and 

give important contributions toward developing good character in students (Kirmali &Frieman, 1997; Taylor, 

2000; Norfolk & Norfolk, 2006; Benedict, 2010). For character education,teachers may simply explain the 

difference between right and wrong to the students, or providethem with a list of dos and don'ts. 

 

4. DESCRIPTION OF THE CHARACTERS EDUCATION IN “HAMAN PARDIDU”  FOLKLORE 
“Haman Pardidu” story is folklore from Ambon city. Viewing from the title, we can find two words “Haman” 

and “Pardidu”. “Haman” is a name of a boy and “Pardidu” is derived from Portuguese language. It means 
“wondering”. When those words bound together, they will be “Haman Pardidu” which means a boy who wanders 
to and fro looking for a salvation for his soul. 

This story is broadened with the character education to be applied for the students in senior high or junior high 

school. As we know that Character education plays an important part because it is not only about moral and value 

education. It has a higher significance of moral education, because it is only teaches what is right and what is 

wrong. More than that, character education inculcates the habit (habituation) about good things and wrong. 

In “Haman Pardidu” folklore, the writer tries to explore the character educations as follow: 
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1. Naughty Boy vs. Kindhearted Mother. 

“There was a boy named Haman Semper. He was a naughty boy. He acted like an evil against his mother.  He 

neither heard what did his mother said nor took her advices for him. As the result, he always beat his mother 

using a stick. But his mother always poured her love down on him. She never bored to give him advice when she 

had a good chance to tell him. That was a true love from a mother to her son”. 
From the story we can take some important characters that we have to tell to our students such as:  (a) Giving 

our respect to the older people; (b) being a kind-hearted; (c) being a loyal listener; (d) more be patient; (e) spread 

much love to everyone around us 

2. Temperamental boy vs.  Loveable Mother 

“One evening when they were at the dining table, his mother reminded him again and again to be a good boy. 
She didn’t want all the society around them being mad to him. Haman suddenly stood up and ran out the dining 
room to the kitchen and took a knife. He chased his mother whom then ran away the house while she was 

shouting for a help. Since then, she cursed her son and she didn’t want to tell him anything.” 

 

Patiently, his mother gave him some advices but he was angry. Being a temperamental is not good. As a good 

teacher, he should help his students to understand this character. He can be a leader to guide his students to build 

their character up to become well by reminding them such as: (a) respecting to someone’s opinion; (b) 
responding the other’s opinion well ; (c) build up a good manner in doing communicating with someone else; (d)  

never force your  will to others; (e) don’t ever curse someone; (f) must be brave to face the challenge. 

3. Religious vs. Rebellious 

He went out his house and met Harman. When Haman tried to close him, he knelt and prayed aloud “In the 
name of God Almighty, The Lord Jesus Christ and The Holy Spirit – Gone”. Suddenly the big explosions came 
from Haman’s head. It means that fire box full of sins that he carried on his head had disappeared. 

From the text above, we can teach our students about: (a) Having good faith to God; (b) doing good things can 

lead us to heaven; 

  

5. DESIGNING LESSON ACTIVITIES IN TEACHING HAMAN PARDIDU STORY FOR 

CHARACTERS EDUCATION 
Courses need to be continuously monitored, reviewed and renewed to ensure the teaching (including the 

teaching and learning activities and the assessment) and course (objectives, learning outcomes and contents) 

quality are up-to-standards and up-to-date. This is the core duty of any teacher regardless of being a new or an 

experienced staff. This case indicates that as a good teacher, he has to do criticism, initiate evaluation and learn 

from his students.  

Regarding to the short description above, it is implied that the teacher should design good lesson activities 

based on the students’ needs. This can help the teacher organizes his class to become more fun, enjoyable, non-

preachy and effective. As evidences, the writer puts some activities that he has designed in teaching EFL students 

about “Harman Pardidu” story for character education as follow: 

1. Listening Activities 

In listening comprehension, the teacher can arrange several activities related to the topic that he/she wants to 

teach. For example: in applying “Harman Pardidu”in his teaching and learning process, the teacher could create a 
short monolog (consist of one or two paragraphs) for him to read. He also provides several questions related with 

the topic. Those questions could be in essay, in multiple choices or in state true or false forms. The students 

should listen carefully to grasp all (general or specific) information from the teacher before they answer those 

questions. All questions are related to characters education.  

2. Speaking Activities 

In applying “Harman Pardidu” in speaking class, the teacher could create several activities such as :( 1) arranging 

short dialogue for students to do role playing. They will read the script text and try to analyze the characters of 

each person in “Harman Pardidu” story before presenting it in front of the class. Their characters will be appeared 

when they are doing the conversation; (2) Impromptu game. The teacher will request a student to find his partner 

quickly. Tell about one of the characters in “Harman Pardidu” story in a word and the friend, who is asked, will 
explain about it. He can also make a connection with other relevant Maluku folklore that he knows more and tell 

it in detail; (3) Continues Story. The teacher can ask the students doing this activity in several groups. The leader 

will tell about the story of “Harman Pardidu” and will be continued by others in their groups. 

3. Reading Activities 
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There are lots of activities which can be done in reading class related to character education. In this article, the 

writer just focuses on three activities that he has done. They are: (1) Read aloud. The teacher can ask a student 

stars to read the text of “Harman Pardidu” aloud. When he says stop then the next content of the text will be 
continued by another students;  (2) Character analysis. The teacher provides a complete text of “Harman Pardidu” 
and let the students read it for the limitation time that he had already set. One important question can be aroused 

after their reading text is “describe with your own word about the character of Harman. Why do you like it or 
why do you dislike it? Give your reasons!; (3) Brainstorming or webbing.  Put a character or other word in the 

middle of a web. Have students brainstorm associations while you write them down, then have them make 

connections between ideas and discuss or write about them. 

4. Writing Activities 

Some activities can be done in writing class are (1) Write an essay. Using one of the different rhetorical modes, 

write an essay in which you make meaningful connections between the text and your own experiences or other 

texts you have read; (2) Silent Conversation. A student writes about a story on paper, then passes it to another 

who responds to what they said. Each subsequent respondent "talks" to/about all those before; (3) Gender-

Bender. Rewrite a scene and change the gender of the characters to show how they might act differently 

(e.g., Harman Pardidu). You can also have a roundtable on gender differences 

5. Cultural Understanding 

In cultural understanding, the teacher can do the activity such as Cultural Literacy. Find out what students 

already know and address what they need to know before reading a story or certain part of a story. 

 

6. CONCLUSION  

Moral degradation has impacted students’ behavior recently. This case will be a responsible for the teacher in 
implementing their lesson to the students must be broaden with the character education. For English teachers, 

they can apply it through narrative text. Folklore is a kind of narrative text.  

In the creative mind of teachers lie the character building lessons that are varied and enjoyable. One thing that 

should be remembered is not all folklore impart positive values; some have characters with negative traits, which 

might be dangerous if teachers do not make some kind of interference or clarification to the students. It often 

occurs when people have strong emotional ties to literature they knew since childhood, they would have trouble 

analyzing it objectively and be reluctant to critique their favorite stories (Hanlon, 2002). 

It is not enough for the teacher just apply folklore in forming character education but he can create good 

activities for make the students will enjoy his materials. The students can also benefit by learning their positive 

value. 
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Appendix 

 

 

 

“HAMAN PARDIDU” 
 

 

 

 

 

 

 

 

 

 

One evening when they were at the dining table, his mother reminded him 

again and again to be a good boy. She didn’t want all the society around them being mad to him. Haman 

suddenly stood up and ran out the dining room to the kitchen and took a knife. He chased his mother whom ran 

away the house while she was shouting for a help. Since then, she cursed her son and she didn’t want to tell him 
anything.  

Not long after condemned, Haman died. The earth didn’t want to receive his body because he had lots of 
sins. The villagers tried to dig the three holes for laying Haman’s body there but all the holes were full of water. 
At last they decided to let the coffin near the holes.  

Every night, starting from 7 O’clock until 12 O’clock, Haman’s soul was wandering. He started his journey 
from Belakang Soya Cemetery to Pulugangsa. He walked and carried fire box on his head while he was shouting 

aloud “Thirsty…Thirsty…Thirsty…”. All the local people who live there were really afraid. They fill the 
containers with the water and put them in front of their house so when Haman passed their house, he could take 

the water for drink. 

Seeing that fact, the head of VOC promised that for anyone who can catch Haman and buried him, the 

government could give him a gift. And at that time lived an apostle in Tanah Tinggi, he was Joseph Kam. He was 

the one who spread the gospel for the entire Maluku. He went out his house and met Harman. When Haman tried 

to close him, he knelt and prayed aloud “In the name of God Almighty, The Lord Jesus Christ and The Holy 
Spirit – Gone”. Suddenly the big explosions came from Haman’s head. It means that fire box full of sins that he 
carried on his head full of sins had disappears. His soul was free now. Starting from that day, he never disturbed 

the local people who lived there anymore. 

        (Translated by:Mansye Sekewael) 

 

 

There was a boy named Haman Semper. He was a naughty boy. He 

acted like an evil against his mother.  He neither heard what did his mother 

said nor took her advices for him. As the result, he always beat his mother 

using a stick. But his mother always poured her love down on him. She 

never bored to give him advice when she had a good chance to tell him. 

That was a true love from a mother to her son. 
 




