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PREFACE 
 

The activities of the International Conference are in line and very appropriate with the 

vision and mission of Bandar Lampung University (UBL) to promote training and 

education as well as research in these areas. 

 

On behalf of the Fourth International Conference of Education and Language (4th ICEL 

2016) organizing committee, we are very pleased with the very good responses 

especially from the keynote speakers and from the participants. It is noteworthy to 

point out that about 80 technical papers were received for this conference 

 

The participants of the conference come from many well known universities, among 

others: International Islamic University Malaysia (IIUM), Malaysia, Hongkong 

Polytechnic University, Hongkong, Shanghai Jiao Tong University (SJTU), China, 

Shinawatra Univesity, Thailand, University of Texas, Austin, USA, University Phitsanulok 

Thailand, STIBA Bumigora Mataram, Universitas Ahmad Dahlan, STKIP-PGRI 

Lubuklinggau, Indonesia University of Education (UPI), Universitas Sanata Dharma, 

State Islamic College (STAIN) of Jurai Siwo Metro Lampung, State University of Sultan 

Ageng Tirtayasa and Universitas Lampung. 

 

I would like to express my deepest gratitude to the International Advisory Board 

members, sponsors and also to all keynote speakers and all participants. I am also 

grateful to all organizing committee and all of the reviewers who contribute to the high 

standard of the conference.  Also I would like to express my deepest gratitude to the 

Rector of Bandar Lampung University (UBL) who gives us endless support to these 

activities, so that the conference can be administrated on time. 

 

 

Bandar Lampung, 20 May 2016 

 

 

 

Drs. Harpain, M.A.T., M.M  
4th lCEL 2016 Chairman 
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IN THE EFL CLASSROOM 
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Abstract 
Drama is a powerful tool that can engage students actively with the English learning process (Davis, 1990; 

Dervishaj, 2009). Drama provides a context to practice listening and speaking for learners and it makes language 

practice more meaningful than mechanical drills. It also gives great opportunities for them to communicate with 

others even when they have limited vocabulary. Therefore, the article presents the use of drama as a form of 

literature to encourage students to learn English as a foreign language. The method is not only to develop 

students’ language skills but also to provide them the real situation adopted from the real life. There will be a 

social engagement in doing drama activities. 

 

Keywords: drama, foster, simulation, mime, role play 

 

 

1. INTRODUCTION 
Teachers are realized that the best teaching method which works is only based on contexts.  Thus, they should 

have their own way to teach. Because of the reason, English teachers should establish the context where learners 

can freely explore the language. Because language is a means of communication, they should also provide 

learners’ activities to develop their communicative competence in English and establish the atmosphere which is 

conducive to the application of the resources. The article then talks about the other approach that is fostering the 

use of drama for English language learners. In the article, drama is not for theater or production but used for 

teaching English in the EFL classroom.  

Drama is a powerful tool that can engage students actively with the English learning process (Davis, 1990; 

Dervishaj, 2009). The use of drama in English language teaching can be a great resource which serves as main 

activities including role playing, simulation of daily life situations, dramatizing readings and dialogues or 

miming. Those are suitable for practicing oral skill and English pronunciation as well as developing group 

collaboration. Using drama is also a great way to bring lessons to life and can also offer students of all abilities a 

chance to engage in fun activities. Drama can greatly increase student’s confidence as well as English language 
skills.  

To demonstrate that drama activities are effective in learning foreign languages, there are some studies which 

have been done by some researchers. For example, Almond (2005) says that by embracing a drama approach for 

teaching English, learners can be stimulated to make genuine communication among them. For Kendall (1998), 

drama provides a much needed direct experience that revolutionizes a student’s attitude, and ability in the spoken 
language. It is also to be noted that for Boyles (2012), drama can contribute powerfully to the quality of learning 

language. Drama activities promote interesting ways of motivating language learners. With drama the learners 

can play, move, act and learn at the same time. Therefore, the use of drama is proved to be useful in learning 

English as a foreign language. Philips (2003) also says in drama activities, learners will examine and practice the 

use of language in context. By applying drama techniques, teachers cover the course book consisting of teaching 

the four English skills such as reading, writing, speaking and listening.  

 

2. DRAMA AND LANGUAGE LEARNING 
People think that drama is related to a play.  Actually, a play is a part of drama. Boyles (2012:5) stated that 

drama is “an art form” which consists of multicultural. Consequently, it can be used by anyone irrespective of 

age, race, gender, and ethnicity. Because drama is a part of everyone’s world, it can be used in teaching any kind 
of students. In The Merriam-Webster Unabridged Dictionary (2012), drama as a composition in verse or prose 

arranged for enactment (as by actors on stage and intended to portray life or character or to tell a story through 

the actions and usually dialogue of the enactors. Boyles (2012) says that the word “drama” is derived from 
Ancient Greek meaning ‘action’. Thus, drama is related to the human action which is in the form of story. It 

mailto:derisisnanda@ubl.ac.id
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contains knowledge, ideas and emotion which are related with human life. When drama is used in the EFL 

classroom, there will be interactive communication that learners enjoy it.  

In relation to the modern language teaching, Via (1987) states that drama is communication between people. 

Then, Lyman and Scott (1975) claim that drama is related to social reality. This is what makes it a valuable tool 

in second language and foreign language learning. 

 

3. THE IMPORTANCE OF  USING DRAMA FOR ENGLISH LANGUAGE LEARNERS 

Drama is not simply about establishing communication and interactions among learners but it is about 

introducing a new perspective on how to look at the world. Drama which is full of human actions describes social 

reality. Consequently, by establishing social reality, learners who do drama activities are able to tie interesting 

meanings into a task from their own lives. Doing drama activities for them is not just an obligatory task. 

However, drama can be an alternative way to investigate the world. For Almond (2005) drama is important 

because it is a whole-person approach which means that it not only deals with spoken language but also requires 

the reaction and response with the learners’ intellects, emotion, and natural instincts. In drama, English language 

learners are the center of the learning experience, and this builds their own way of understanding.  

Drama as a tool contributes to the personal development of the learners and enables them to pursue enquiry. 

The role of teaching English language through drama is to help the learners to have confidence in communication 

and allow them to experience, discuss, plan, and reflect on their English skills.  

By using drama in the EFL classroom, every learner is involved and he/she learns to use improvisation. The 

learners are initiating rather than responding to the teacher’s questions. On the other hand problems such as 
shyness, the use of mother tongue, correcting mistakes or noise could arise. They also learn to use regular speech 

through drama. However, the role of a teacher during drama activities in the EFL classroom is more of a 

facilitator than an authority or the source of knowledge. Almond (2005) states that the fact that through drama the 

division between the organized language inside a classroom and the spontaneous language in the real world can 

be seen. To some extent, drama engages learners in authentic real life situations. Through drama, the learners do 

not just play a play. On the other hand, Triguero (2011) says that they focus on paralinguistic features such as 

gestures, facial expressions, pauses, fillers or interruptions.  

 

4. THE TYPES OF DRAMA ACTIVITIES IN THE EFL CLASSROOM 

There are the types of drama activities which are used in the EFL Classroom. They are role play, mime, and 

Simulation.  

4.1. Role Play 

In The Cambridge Advanced Learner’s Dictionary, role play regards pretending to be someone else especially as 

part of learning a new skill. It can be a method for exploring the issues involved in complex situation. Role play 

provides participants to deepen prior experience and to translate it into characters for the plot. It also enables 

learners to have an opportunity for acting, collecting information regarding social issues, learning to take on the 

roles of others, improving students’ social skills. In role play the participants are given roles which they act out in 

a given scenario. 

4.2. Mime 

According to The Merriam-Webster Unabridged Dictionary (2012), mime is a form of entertainment in which a 

performer plays a character or tells a story without words by using body movements and facial expressions. 

Mime can encourage learners to demonstrate words like frightened, happy, sad etc.  Dougill (1987) defines mime 

as “a non-verbal representation of an idea or story through gesture, bodily movement and expression.” Mime then 

encourages their confidence in front of the class. He adds that mime is the most useful activities in language 

practice.  

4.3 Simulation 

For Jones (1980), simulation is defined as reality of function in a simulated structured environment. Simulation 

then provides the learners to do various interactions with different categories of dialogues. In relation to 

simulation activities, the learners are taught to interact in a social situation. For example, they could practice how 

to greet, request for a date and cope with shopping. Simulations provide a realistic setting for more extensive 

interaction in which students can get extensive practice. Simulations concentrate on clear information and require 

participants to assess and respond to a specified task. The learners who do simulation are trained to encourage 

oral skill.  

Simulations serve the English language learners an opportunity to practice taking on a specific roles and 

improvising within specific situations on the assumption that with practice the learners will play their roles more 

effectively. To some extent, simulation for Smith (1984) employs a specific situation within which the learners 



The Fourth International Conference on Education and Language (4th  ICEL) 2016       ISSN 2303-1417 

Universitas Bandar Lampung (UBL), Indonesia 

 

I-9 

can practice various communication skills like situation within which students can practice various 

communication skills like expressing opinions, convincing others, arguing eliciting opinions, solving problems, 

and analyzing situations. 

 

Drama activities are illustrated in Figures 1, 2 and 3. In the figures, the students are doing drama activities such 

as simulation, role play and mime. The students are the fourth semester in English Education Study Program, 

Teacher Training and Education Faculty, University of Bandar Lampung. 

 

 
Figure 1. Simulation 

1
 

 

 
Figure 2. Role Play 

2
 

 

 
Figure 3. Mime 3

3
 

 

5. HOW TO TEACH ENGLISH THROUGH DRAMA IN THE EFL CLASSROOM 

Because teachers know the effectiveness of using drama, they are not afraid of applying a drama activity in 

the language classroom. In doing drama activities in the EFL classroom, a teacher is just a facilitator or a guide. 

Thus, Gaudart (1990) says teachers should not give detailed instruction for students. In the EFL classroom, 

teachers should be clear about his/her role. Minimum instructions are necessary for teachers in the class because 

they are just a guide. The learners should be given freedom to make their choices regarding character, situation 

and body language.  

                                                           
1
 In the simulation, one student is a host of a talk show program and the other is a famous singer.  

2
 In the role play, the story in the drama is derived from traditional story Malin Kundang. 

3
 The students do miming in drama activity.  
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Doing drama activities for them is not only for fun but also for learning. They can practice various 

communication skills such as expressing opinions, convincing others, arguing eliciting opinions, solving 

problems, and analyzing situations. 

Through the drama activity, there is no error correction for students. It is for avoiding their frustration when 

they make errors. Those errors can be evaluated after they have done drama activities. The main purpose of using 

drama is to stimulate the students ‘participation in communicative activities, which means overcoming to use the 

foreign language, and creating communicative skills.  

 

6. REFLECTING ON TEACHING LEARNING ENGLISH THROUGH DRAMA 

Using drama as a creative method in the EFL classroom can bring new and important knowledge of the 

teaching/learning process of a foreign language.  The teacher as a researcher in the classroom who examines 

teaching and the development of the learners can improve her/his knowledge in teaching. In order to know the 

strengths and weaknesses the learners have done drama activities, the teacher should do recording and give 

evaluations about language accuracy and fluency. Through recordings, the findings are obtained. The information 

is in terms of content, pronunciation, and language use. Strengths and weaknesses of speaking performance are 

found in doing drama activities including a broad range of vocabulary. However, weaknesses are found in the 

pronunciation and grammatical structure of the sentences.  

 

7. CONCLUSION 

Through a process of group collaboration, and exploring a range of human feelings, drama can help the 

English language learners to explore a variety of social situation and moral questions within a supportive 

framework. In this way, drama can enable them to gain confidence in making decisions and in solving problem. 

The types of drama activities which can be used in the EFL classroom are role play, mime, and simulation. 

Drama encourages the learners to develop their creativity, strengthen their confidences, and improve the ability to 

cooperate with others. They also have their own stage to express their thoughts and show their initiative.  
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