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Abstrak

Maru’ao, Nursayani, 2015, Increasing The Students’ Ability in Writing
Descriptive Paragraph Through Content Based Instruction
(CBI Method at the Eighth Class of SMP Swasta BNKP
Hilimaziaya.

Key words: Content Based Instruction Method, Writing Descriptive Paragraph.

The purpose of this research is to increase the students’ ability in writing
descriptive paragraph through Content Based Instrucion (CBI) method at the
Eighth Class of SMP Swasta BNKP Hilimaziaya. Writing is one of the important
skill in learning English because through writing, someone can express his/her
1deas, feelings, beliefs, or thoughts. Therefore, the students are expected that they
are able to write particularly descriptive paragraph. However, based on the
researcher’s observation in the field, the researcher finds that the students ability
in writing descriptive paragraph is low. This is proven by the students average
mark that is 55 in which it does not achieve the KKM KD (KKM KD 65). This
fact is caused by some problems that should be overcome as soon as possible is
teacher’s method is not suitable with the students.

The researcher method used in this research is Classroom Action
Research(CAR) that consist of four procedures, they are planning, action,
observation, and reflection. This research is conducted in two cycles and each
cycle consist of one meeting. As the collaborative method, in this research, the
researcher is helped by an observer that is an English teacher to observe the
students and also the researcher activities during teaching and learning process.

Based on the research findings, it is found that in cycle I, there are 15
students active (51,72%) and the students who are creative are 19 students
(66,51%). The average of the students’ mark are 47,41. In cycle II, there are 25
students (86,20%) who are active and the students who are creative are 27
students (93,10%), and the students averages mark is 91,37.

Based on the result, it can be conclude that Content Based Instruction
(CBI) method can increase the students’ ability in writing descriptive paragraph.
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CHAPTER I

INTRODUCTION

A. The Background of the Problem

Writing is one of the aspect skills in learning English. Writing is an
activity to convey something in writing form and its content must be able to be
comprehended by the reader. By writing someone can express or give his/her
ideas, opinions, or feelings to others in other that the athers know what in his/her
mind is. In other words. Writing is one of the communication tools. Nunan (2003:
88) says, “Writing is the mental work of inventing ideas, thinking about how to
express them, and organizing them into statements and paragraph that will be

clear to a reader”.

Based on the statement above, it can be concluded that writing is an
action that is useful to express what in the mind is and then arranged into
sentences and paragraph in order that people can understand what in writer’s mind
is. Therefore, writing is one the important language skills that should be learned

by the students.

In curriculum or syllabus KTSP SMP Swasta BNKP Hilimaziaya at
the eighth years, one of material or subject is writing descriptive paragraph. The
students are expected that they are able to write descriptive paragraph. However,
based on the research observation, the fact shows that the students are still not
able to write a good descriptive paragraph. They feel difficult to convey their idea.
Even among of them that still do not know what descriptive paragraph is. This is

proven based on the research’s interview result with the English teacher and also



based on their average mark. The students average mark is 55, so the students are

fail to achieve the KKM KD (KKM KD 65).

The fact above are caused by some problems, they are lack of the
students’ motivation in English, they lack of students’ vocabularies, the students’
ability in mastering tenses is less, the students are still unable to compose a
paragraph, and the teaching method is still not suitable. As the researcher
observed, one of the most crucial problems that should be overcome is the
teacher method in teaching writing is not suitable with the students. Therefore, to
avoid the risks of this problem toward the students’ ability in writing particularly
in writing descriptive paragraph, it is the English teacher’s responsibility to find
out the solution. One of the solution is by using an effective method in the

teaching and learning processes.

To overcome the problem above the researcher is interested to used
Content Based Instruction (CBI) as the teaching method to increase the students’
ability in writing descriptive paragraph. Content Based Instruction (CBI) is a
significant approach in second language acquisition (Brinton, Snow, & Wesche,
1989). CBI is desined to provide second language learners instruction in content
and language. Nunan (2003: 20) says that CBI refers to the teaching of language
through exposure to content that is interesting and relevant to learners. This
content serves several purposes. It provides a rich context for language classroom,

allowing the teacher to present and explain specific language features.

Therefore, the researcher is interested to increase the students’ ability in writing

descriptive paragraph by choosing a title “Increasing the Students’ Ability in



Writing Descriptive Paragraph through Content Based Instruction (CBI) Method

at the eighth class of SMP Swasta BNKP Hilimaziaya.

B. The Identification of the Problems

The identification of the problem of this study are :

1. The students lack of the motivation in English

2. The lack of students’ vocabulary

3. The students’ ability in mastering tenses is less

4. The studnets’ are still unable to compose a paragraph

5. The teaching learning method is still not suitable

C. The Limitation of the Problems

Since the scope of the problem in the identification problems above is
to wide, the researcher to make a limitation. In this research the researcher tries to
improve the students’ ability in writing especially in Descriptive Paragraph by
using Content Based Instruction (CBI) Method at the eighth class of SMP Swastw

BNKP Hilimaziaya in 2014/2015.

D. The Formulation of the Problem

The researcher formulates the problem as follows : “How does

Content Based Instruction (CBI) method increase  the students’ ability in writing



Descriptive Paragraph at the eighth class of SMP Swasta BNKP Hilimaziaya in

2014/2057.

E. The Purpoes of the Research

The purpose of the research is to improve the students’ ability in
writing descriptive paragraph by using Content Based Instruction (CBI) method at

the eighth class of SMP Swasta BNKP Hilimaziaya.

F. The Significance of the Research

The finding of this research can be useful for academic persons as

follows:

Theoritically, this research result gives a positive contribution to
develop a new theory or more of how to teach writing descriptive paragraph by

looking by considering the strenghs in conducting this research.

Practically, it is functioned to motivate the researcher to use CBI
Method in teaching writing to the students, because it is very suitable to be done
for the students to improve their ability in writing descriptive paragraph. To the
students, it is used an important source forn them to improve their ability in
writing descriptive paragraph. To the English teacher, as an important source for

them to vary their methods in teaching writing descriptive paragraph to the



students; and to the further researchers, as an addition information that writing

descriptive paragraph can be taught through CBI method.



BAB I1

REVIEW OF RELATED LITERATURE

A. Theoritical Framework

1. Definition of Writing

Writing is a skill that gives someone opportunity to convey something

about his/herself and to comucate idea. Hartfiel and his friends (1985: 1) say,

writing is the primary means for conveying information ideas. Beliefs
and impression to other when the ideas are too complex to express
orally, when face to face is not possible or when a permanent form
communication is needed.

It means that. By writing, people can make interaction to others even

though they do not meet.

Mc Donough and shaw as quoted by abdullah (2007: 87) says,
“Writing is a process of encoding or putting message into words carried out with
the reader in mind”. Futhermore, Richards (2003: 9) points out that writing is a
way of sharing personal meaning and writing courses emphasize the power of the
individual to construct his or her own view on a topic. So, from all of opinions
above the researcher takes conclusion that writing is a process of conveying
feeling, ideas, and opinions to other people as clearly and completely as possible

in writing language.

Halliday as quoted by Nunan (1999: 275) suggest that writing
language is used the following purposes: 1) For action (for example, public signs,
product labels, television and radio guides, bills, menus, telephone directories,

ballot papers, computer manuals); 2) For information (for example, newspapers,



current affairs magazines, advertisement, political pamphlets); 3) For
entertainment (for example, comic strips, fiction books, poetry and drama,

newspaper features, film subtitles)

2. The Process of Writing

According to joy Litell (1989: 64) there are three process of writing,

they are:

1) Pre- writing
Sometimes you write in respons to an assisment. Sometimes you
choose to write in order to communicate something important to
you. Whatever you write, and whenever you write, you will find
the begining steps, called pre-writing.
Before you write, you need to focus on your subject. Take your
time at this print in the process of writing. Nerrow the topic so that
you can handle it in a given lenght.

2) Writing
At this point in the process of writing, you are ready to write.
Simply put your pencil to paper and write. Don’t tuss with the
writing. Don’t worry about organizing ideas. Don’t fret about
spelling or punctuation. Don’t get traped by drying to make
anything perfect just write.

3) Re-writing
Read what you have written. At this stage of the process you will
need to work more carefully and thoughfully, you have ot check
what you have writen.

So, it can be concluded that the processes of writing consist

of pre-writing, writing and re-writing.

3. Teaching Writing

Harmer (2004: 4) says when teaching writing, the teacher have
number of tasks are performed. The task are performed before, during and after
students writing the students are: demonstrating, motivating, supporting,

responding and evaluating.



Shin 1983 in Brown (2001: 335) says, “We began to develop what is
now termed the process approach to writing instruction”. Process methods do

most of the following:

a. Focus on the process of writing that leads to the final written product.

Help students’ research to understand their own composing.

A help them to buil repertoires of strategies for prewriting, drafting, and

rewriting.

Give students time to write and rewrite.

Place central importance on the process of revision.

Let the students discover what they want to say as they write.

Give the studnets feedback though the composing process (not just on the

final product) as they attemt to bring expression closer and closer to

intention.

h. Encourage feedback from both the instructor and peers.

i. Include individual conferences between teacher and students during
process of composition.

e o

4. The Ability of writing

Wiley (2010) says “Ability is quality of being able to do something,
especially the physical, mental, financial, or legal power to accomplish something.

It means that ability is skill or power by someone in doing something.

B. Paragraph

1. The Definition of Paragraph

According to Mc. Crimmon (1984: 193) says, a paragraph is a set of
related sentence that work together to express or develop an idea”. Futhermore he
says, although it may stand on its ont its own and in some writing situation or
writer needs but a single paragraph is usually a unit in a complete piece of writing.

It function as a unit of develop in that it organizes and advances the writer’s



ideas-that is, it help develop the writer’s thesis, or in the case of narrative or
descriptive writing, carries forward a story on provides significant detail. It same
as Wren and Martin (1990: 387) say,” a paragraph is a number of sentences
grouped together and relating to one topic or grouped of related sentences that

develop to a single point™.

Perrin (1965: 110) says, “a paragraph is a group of related statements
that a writer presents as a unit in function of paragraph is to join related
statements into a unit, the other function is to separate the unit from the other units

in the paper”.

Based on the statements above, we can conclude that paragraph is a

group of related sentences that work together that is develop in one main idea.

A paragraph has three mayor structural parts a topic sentence,
supporting sentences, and a concluding sentence (Oshima and Hague, :3). The
topic sentence satet the main idea of the paragraph. It is not only names the topic
of the paragraph but it is also limits the topic to one or two ares that can be
discussed completely in the space of a single paragraph. A good topic sentence
also serves to state an idea or attitude about the topic (Smalley et al, 2001:7). This
idea or attitude about the topic is called the controlling idea; it controls what the
sentences in the paragraph will discuss. All sentences in the paragraph should

related to and develop controlling idea.

Supporting sentences are senteces that develop the topic sentence by

giving example, reasons, and facts. Their main function is to provide readers with



evidence that the argument of the topic sentence is true or that a person could

reasonable believed it to be true.

Conclude sentence is very often helpful to readers because it signal
the end of his paragraph and because it remainds him or her of the important

points of the paragraph. A concluding sentence serves three purposes. They are:

1. It signals the end of the paragraph.
2. It summarizes the main point of the paragraph.
3. It gives a final comment on your topic and leaves the reader with the more

important ideas to think about.

Mc. Crimmon (1984) empasizes that one paragraph can be said it is

good if it has four requirements as follow:

1. Unity

Unity is Latin prefix meaning “one” (Oshima and Hague). So, unity
means that in each paragraph only one main idea is discussed. For example, if
your paragraph is about the advantages in getting a college education. To make it
even easir, discuss only one advantage in each paragraph, such as the ability to get
a better job. However, sometimes it is possible to discussed two or even three
aspects of the same idea in one paragraph if they are closely related to each other.
For example, it is possible to discuss both “better job” and “better salary in the

same paragraph because they are closely related.

2. Competeness



Competeness the second mayor requirement of an effective paragraph
is relative. How much explanation an idea requires depends on how much your
reader needs. This a decision you must make out of your knowledge of your
subject and reader. It is an error to give too much information or not to give
enough, through for inexperience writer lack of adequate detail is more common

than too much detail.

3. Order

Order is a way to organize and arrange to support sentence (Lorch,
1983: 96). The writer must organize and arrange his support so that readers are

able to follow it clearly.

4. Coherence

Co — is Latin Perfix that means “together” or :with” (Oshima and
Hague). The verb coherence means “hold together”. So, coherence means that the
parts of the paragraph should be logical connected. In order to have coherence in
writing, the movement from one sentence to the next must be logical and smooth.

There must be sudden jump.

Another way fir linking sentence together into a coherent paragraph is
to such connective devices as pronouns, repetitive structure, contrast, and

transitional markers, which are discussed as follow:

a. Coherence through pronoun reference
Because it refers to an antecedent, a pronoun points back (or forward)

and give a simple a natural connection.



b. Coherence through repetitive structure

Although unintended repetition should be avoided deliberate
repetition of key words, phrases, or sentence patterns can connect sentence into a

coherence paragraph.

c. Coherence through constructed element

When the topic sentence calls for comparison or contrast, the pairing

of constructed or compared element give some coherence.

d. Coherence through transitional markers

Transitional markers are words or phrases often place at or near the
beginning of a sentence or clause to signal the relationship between a new
sentence and the one before it. The commonest markers are the conjunction and,

or, nor, but, and for.

Other sometimes called transitional connective are used as follows:

1. To introduce an illustration: for example, for instance, for ilustrate.

2. To add another phrases of the same idea: second, in the place, then
futhermore, next, moreover, in addition, similarly, again also, finally.

3. To point up a contrast or qualification : on the ather hand, nevertheless,
despite this fact, on the contrary, still, however, conversely, instead.

4. To indicated a conclusion on result : therefore, in conclusion, to sum up,

consequently, as a result, accordingly, in other words.



2. Descriptive Paragraph

According to Andrew (1994: 304), “Paragraf deskriptif adalah bentuk
tulisan yang bertujuan memeperluas pengetahuan pembaca dengan jalan
melukiskan objek yang sebenarnya”. It means that, descriptive paragraph is a
white form that has purposes to develop the knowledge and experiment of the

reader to describe the reality object.

In a descriptive essay the writer describes something, yet “describe” is
word used rather freely, as the following requist may suggest: Describe a
hacksaw, describe a visit to the dentist’s, describe your reations to the proposal to
give Scotland and Wales more autonomy, and so on. Yet what most people rightly
understand by descriptive essays are essays in which the writer describes a scence

or a person (John Rook 1990: 97).

George and Burks (1980: 378) say that, “Descriptive reproduces the
way things look, smell, taste, feel, or fear. It is used to create a visual image of
people, places even of units of time days, times of day, or person. It may be used
also to describe more than outward appearance of people. Descriptions of scenes
and places might deal, according to subject and the writer’s inclinations, not only

with sights but with sounds and smells, taste and touch.

The statement above shows us that in descriptive paragraph we can
describe a place and person. In other the readers know and have the experience or
knowledge about the reality of the object. So, here the writers use the picture
media in orders the students see the reality of the object so that the students easier

to write descriptive paragraph well.



3. The Types of Descriptive Paragraph

There are types of descriptive paragraph that will be discussed,

namely:

a. Describing a place
Description of places might deal, according to the subject and writer’s
inclinations, not only with sounds and smells, taste a touch. (John Rook 1990:
98)

b. Describing a person
To describe a person should not be just an account of his or her career (hardly
a description at all), nor just a description of whole personality — appearance,
character, habits, talents, idiosyncrasies, and so on. Such as essay might well
start with a description of the subject’s most striking feature, physical or

mental (John Rook 1990: 98).

The arrangement of the details in a descriptive paragraph depend on
the subject. The selection and the description of the detail depends on the
describer’s purpose (Regina, Mary and Joan 200:62). Futhermore. Irmscher and
his friends (1982:62) say, the arrangement of the descriptive details is an
importantoart of descriptive writing. The physical arragement of a subject often
leads a writer to focus in certain detail before other, the creating certain a certain
impression of the subject. Thus, in most descriptive paragraph, the order of detail
is related to the physical arrangement of the subject being described. Futhermore
he says a good paragraph relies on sensory words-words that describe the things

you see, hear, taste, or smell in the previous paragraph.



Regina, Mary and Joann (2000: 60) say, “The descriptive paragraph is
successful if it is so vivid that it recreates these sensation for he reader. One way
to recreate these sensations with words is to use similes and metaphors to compare
the thing being describe with something familiar to the reader. The expression like
+ Noun Phrase is called a simile and is a valuable tool for descriptive writing.
This expression makes a comparison that uses only the linking verb “to be,” but

does not use words like or as.

4. The Technique of Evaluating Writing

To evaluation the students in writing a descriptive paragraph, the
reseacher uses the indicators as follows: content, organization, vocabulary,
language use, mechanics. Content refers to the how the researcher knows his
subject, determine and developing the idea, and make the idea relevant with the
topic. Organization refers to making the sentence in the paragraph coherent, well
organized and has logical sequencing. Vocabulary refers in using vocabulary that
is suitable with content, and the meaning that will convey by researcher. It is must
be sophisticaticate range, effective word or idiom Chigo usage, and word form
master. Language use refers to how the researcher constructs his sentence in an
efeective construction, write sentence by sentence in a good grammar. Mechanics
refers to using punctuation, spelling, capitalization, paragraphing, and how is the

researcher’s handwriting.

The way to evaluate it according to Holly et al (1981) in Djiwandono

(1996:130) as follows:



1. Isi

30-27 Amat baik

26-22 Baik

21-17 Sedang

16-13 Kurang

2. Organisasi 20-18 Amat baik

3. Kosakata

4. Bahasa

5. Penulisan

17-14 Baik

13-10 Sedang

9-7 Kurang

20-18 Amat baik

17-14 Baik

13-10 Sedang

9-7 Kurang

25- 22 Amat baik

21-18 Baik

17-11 Sedang

10-5 Kurang

5 Amat baik

4 Baik

amat memahami; amat luas dan lengkap;
amat terjabar; amat sesuai dengan judul.
memahami; luas dan lengkap; terjabar;
sesuai dengan judul, meskipun kurang
terinci.

memahami secara terbatas; kurang lengkap;
kurang terjabar; kurang terinci.

tidak memahami isi; tidak mengena; tidak
cukup untuk dinilai.

amat teratur dan rapi; amat jelas; kaya akan
gagasan; urutan amat logis; kohesi amat
tinggi.

teratur dan rapi; jelas; banyak gagasan;
urutan logis; kohesi tinggi

kurang teratur dan rapi; kurang jelas; kurang
gagasan; urutan kurang logis; kohesi kurang
tinggi

tidak teratur; tidak jelas; miskin gagasan;
urutan tidak logis; tidak ada kohesi; tidak
cukup untuk dinilai

amat luas; penggunaan amat effekctif; amat
menguasai penguasaan kata; pemilihan kata
amat tepat

luas; penggunaan efektif; menguasai
pembentukan kata; pemilihan kata yang
tepat.

terbatas; kurang efektif, kurang menguasai
pemebntukan kata; pemilihan kata kurang
tepat.

seperti terjemahan; tidak memahami
pembentukan kata; tidak menguasai
pembentukan kata; tidak cukup untuk dinilai
amat menguasai tata bahasa; amat sedikit
kesalahan penggunaan dan penyusunan
kalimat dan kata-kata.

penggunaan dan penyusunan kalimat yang
sederhana, sedikit kesalahan tata bahasa
tanpa mengaburkan makna.

kesulitan dalam penggunaan dan
penyusunan kalimat sederhana, kesalahan
tata bahasa yang mengaburkan makna
tidak menguasai penggunaan dan
penyusunan kalimat; tidak komunikatif;
tidak cukup untuk dinilai.

amat menguasai kaidah penulisan kata dan
ejaan

menguasai kaidah penulisan kata dan ejaan,
dengan sedikit kesalahan



3 sedang kurang menguasai kaidah penulisan kata dan
ejaan, dengan banyak kesalahan

2 Kurang tidak menguasai kaidah penulisan kata dan
ejaan; tulisan sulit dibaca; tidak cukup untuk
dinilai.

C. Content Based Innstruction Method

Content Based Instruction (CBI) is a teaching method that emphasizes
learning about something rather than learning about language. Brinton, Snow, and

Wesche (1989: vii) in Brown (2001 : 49) sday:

“CBI is the integration of content learning with language teaching
aims. More specifically, it refers to the concurrent study of
language and subject matter, with the form and sequence of
language presentation dictated by content material.”

The statement means that CBI Method refers to the content of subject
that should be taught. Such a method contrasts sharply with many practices in
which language skills are taught virtually in solution from substantive content.
When language become the medium to convey informational content of interest
and or relevance to the learner, then learners are pointed toward matters of
intrinsic concern. Language takes on its appropriate role as vehicle for

accomplishing a set of content goal.

Futhermore Nunan (2003: 20) says CBI refers to the teaching of
language through exposure to content that is interesting and relevant to learners.
This content serves several purposes. First, it provides a rich context for language
classroom, allowing the teacher to present and explain specific language features.

In conclusion, it can be said that CBI is a significant method in second language



acquisition that is designed to provide second language learners instruction in

content and language.

Because it falls under the more general rubric of communicative
language teaching (CLT), the CBI classroom is learner rather than teacher
centered (Littlewood, 1981). In such classroom, students learn through doing and
are actively enganged in the learning process; they do not depend on the teacher to
direct all learning or to be the source of all information. Central to CBI is the
belief that learning occurs not only through exposure to the teacher’s input, but
also through peer input and interactions. Accordingly, students assume active,
social roles in the classroom that involve interactive learning, negoitiation,

information gathering and the co-construction of meaning (Lee and Patten, 1995)

Numerous practical features of CBI make it appealing method to

language instruction:

In a content-based approach, the activities of the language class are
specific to the subject matter being taught, and are geared to stimulate
students to think and learn through the use of the target language.
Such an approach lends itself quite naturally to the integrated teaching
of the four traditional language skills. For example, it employs
authentic reading materials which require students not only to
understand information but to interpret and evaluate it as well. It
provides a forum in which students can respond arally to reading and
lecture materials. It recognizes that academic writing follows from
listening and reading, and thus requires students to synthesize fact and
ideas from multiple sources as preparation for writing. In this
approach, students are expose to study skills and learn a variety of
language skills which prepare them for the range of academic tasks
they will encounter. (Brinto.. Snow, & Wesche. 1989, p2).

In such classrooms, students learn through doing and are actively
enganged in the learning process; they do not depend on the teacher to direct all

learning or to be the sorce of all information. Central to CBlis the belief



that learning occurs not only through exposure to the teacher’s input, but also
through peer input and interactions. Accordingly, students assume active, social
roles in the classroom that involve interactive learning, negotiation, information

gathering and the co-construction of meaning (Lee and VanPatten, 1995)

The explanation above means that CBI is one of the methods in
teaching second language. It can serve several purposes because it has a rich

context for the language classrooms.

The goal of CBI is to prepare students to acquire the language while
using the context of any subject matter so that the students learn the language by
using it within the specific context (Wikipedia). Keeping students motivated and

interest are two important factors underlying Content Based Instruction.

This statement is very clear that the purpose of CBI is to prepare the
student to acquire the language. In this case the teacher before give certain subject
firstly he/she has to give motivated and interest to the students in order they can

concentrate to the lesson.

Regarding the statements above, the researcher takes conclusion that
CBl is one of methods that can be used to improve the students’ ability in writing

descriptive paragraph.



CHAPTER III

RESEARCH METHOD

4.1.The Variables of the Research

The research variables in this research are the students’ ability in
writing descriptive paragraph, and Content Based Instructio (CBI) Method.
Brinton, and Wesche in Brown (2001: 49) say that CBI is the integration of
content learning with language teaching aims. More specifically, it refers to the
concurrent study of language and subject matter, with the form and sequence of

language presentation dictated by content material”.

Futhermore Nunan (2003: 20) says that CBI refers to the teaching of
language through exposure to content that is interesting and relevant to learners.
In conclusion, it can be said that CBI is a significant method in second language
acquisition that is designed to provide second language learners instruction in

content and language.

4.2.The Reseach Design

In this research, the researcher will use Classroom action Research as
the research method. The procedures of action implementation will be applied by
the researcher that consisting of planning, action, observation and reflection.

These will be done in three cycles and each cycle consists of one meeting.



4.3.The Location and Subject of the Research

The location of this research is SMP Swastw BNKP Hilimaziaya. It is
located at JIn. Gunungsitoli Lotu around 2 km from Gunungsitoli town. The total
number of the teacher in this school consists of 70 persons. The total number of
classes are 26 they are the seventh class consists of 10 class, the eight class consist
of 8 class that is devided into two section. They are science and natural program,
and the nineth class consist of 1 class that are devided into two sections also. They
are science and natural program. The total number of students are 1091. In this
research, the researcher searches the students at the eighth class. It is class VIII-A.
Class VIII-A consist of 31 persons. The real condition of the eighth class of SMP

Swasta BNKP Hilimaziaya.

Table 1

The students’ condition of the eight Class of SMP Swasta BNKP Hilimaziaya

No | Class Total

EENIRVSTR SR

Source: Office of SMP Swasta BNKP Hulimaziaya



4.4 The Instruments of Collecting the Data

The collecting tha data, the researcher will use two instruments; they
are observation paper and evaluation paper. In observing the students, the
researcher will use qualitative in collecting data, and in evaluating the students the
researcher will use quantitative data. Qualitative data is the data used by the
researcher in making a research based on the social event that is produced the
theory in narrative form or deals with description. And quantitative data is data
used by the researcher in analyzing data based on the theory and producing
numbering or the data deals with number. The instruments that the researcher will

use in collecting the data namely:

1. The observation paper

Observation paper contains the activities of the students and the
researcher during teaching and learning processes. It is used to know the
weaknesses and advantages found during teaching and learning processes. In
other words, this observation is used to observe the activities of the researcher
when teaching, and to observe the activities of the students during teaching and
learning process that becomes a consideration in reflection. It is used as the source

of qualitative data.

2. Evaluation paper

Evaluation paper is used to know the students’ ability in

comprehending the reading text.



4.5.The Techniques of Analyzing Data

In analyzing the data, the researcher will analyze two kinds of data;

they are qualitative data and quantitative data. The explanation is as follows:

)

2)

The observation paper will be analyzed in the process of data reduction by
using the descriptive narrative analysis to assess the data. Then, the researcher
will analyze the qualitative data in order that tp know the development of
studnets’ ability in writing descriptive paragraph by using the formula as
suggested by Depdiknas in Kurikulum SMP 2004 Pedoman Khusus
Pengembangan Syllabus (2004: 15) as follows:

Percentage: Frequence x 100
Total Respndent

The evaluation paper will be analyzed based on the questions that are used to
test the students. These tests are the questions in the text that must be
answered by the students, and to gain the score this data will be analyzed by
using the formula form, as Purwanto (2004: 3) said that percentage degree of

ability as follows:

Skor Perolehan x 100

Skor maksimal

Nurhadi (1987) asserts that the ability in comprehending the text are classified
in some categories, they are the score between 40 — 59 is poor level, 60 — 74 is

fair level, 75 — 84 is good level and 85 — is very good level.



As the indicator of students’ achievement, the researcher will use
KKM (Kriteria Ketuntasan Minimal) that has been decided in SMP Swasta BNKP
Hilimaziaya (KKM 65). The students who get score > KKM are success, but the

students who get score < KKM means unsuccessful.



CHAFTER TV
FINDING RESULT AND DISCUSSION

A. Finding Result
|. Research Selting

The kacagion of this rescarch is SMP Swasta BNEF Hilimaziaya which is
lacated ot Hilindnarin village, Loty Sub-districe, Morth Niss regency. [ is aboug 35
Kalomseters from Guounggitali bown. The sthool consdst of 3 classes, ane tzchars’
room, o6 hied master’s offics, one sdmimsteation roon, &nd one libsaey. The tosal
numzher of the ieachsrs 15 (2 persons and oo of them is English tzacher and the
ollteer stall 15 1 person The fots] mamber of Be students 13 91 persoss which

comsist of VI class ane tovo classes and the VI class consist of one class, there
are 19 students, those aze 13 female and 16 mals,

Before poang w0 do tus sesearch, tse rescarcher met the bead masier o gt
the permission by showing her research approval Retter from TEIP Grunemesitoli
are] alber polting pesmissien, the peseacher dereety consalied e English teacher
of YIIT ¢less for instruction in eaching.

2. Stodents’ Ability in 'Witing Diesonptive Pamagraph by using Content Based
Tnstruscdicen hlethod
n} Cyele |

In this sycle, tha researcher condwcted it in two moectings, The eyele by

follovwang procedangas as Gollow:

Mecting |



I. Placming
Planmisg consass of plan that will be dane by the researcher. The steps of this
planning are;
n, Arranging ihe lesson plan.
b. Preparing the descriphive pampraph that 15 useful so0 explain and introduce the
Coment Bas:d Instnaction Methed for the shedents.
¢, Prepaneg the observation paper of e udonls” acliviles,
d Preparing the ohservation paper of the researcher's activities.
¢, Prepanng the evaluabon paper.
2 Action
The researcher emiered the class by greeting ihe studends and checked the
students’ atlcodancs list afer intmaducimg berseld 10 the stodents, aller that hamds
Cuithem aheat pamgmph espessially descnpive parngraph, the researcher thaught
them the coiters of 3 pood parapreph. The researcher explaimng (e the Sudems
now to guade the Costent Based Instroction Method. After that, she save the
chance 1o the studenis o ask some questions.  The ressarcher gave example of
descriptive paraprapl we the stodent Then, she devided the shedenis into five
groups, the researcher nsked to every student o review and master the maienal n
their groups she explaired them the action that will be dirss an the group, they
have 1o share each otber, Bedp each other, e Then the researche wok a
conclasion of the materinl, asked the studenis to prepare themselves foc the next

meeling,



3. Observation

Thee observalion was dane by the teacher-collsborator paid ntention and wpok
notice of the rescarcher™s actuvities 1o the class during the feaching-leaming
process, she obeerved all the activities of the sescarcher by signang the checkliss
the colums such zs: done and vindose: a1 ol] in necondamc: with the activies woitten
an the reteancher’s obsrvation paper. Besides that she nlso paid pftention 1o the
activiiies dome by the stadents & followang leaching and leaming process in the
classroom.,

The: result af the obsenvation paper far the ressarcher which was all dons, a

half dome, nnd nos done g1 all daring teacheng and leamdng process as falbaw;

a All dose : LD activities (76,5295 from 13 pctivities
. & balf dons Pdsdivaly  (23.07%%) from 13 aclivities
. Mot doee 21 all cOantivity  (0%%) from 13 activilsss

Baged on the aclivites result abewe, the resercher’s beaching level could he
catzporized in " peod” level because the majonity of e whole activities doone by
the the ressarcher was {76,9296)

Based on the result of observaion papes for the studests, insluds thal aclive
amd crealive students is d=scnibes ns follow;

a The studenls whi wers active = 1d persons (4B.27%5) from 29 studenis
o, The sbadents who were creative - 13 persons {51.729) oo 29 studernis

Baszd on ke result of two picces of observation paper the resercher foupd the
weokness in the first meelmy as follow:

A Mary Siudents were lack of vocabalary.

o, The cxplanation from e ressarcher 18 sl chéir



c. The stadsnts were still waable 1 arrangs gomd sentences in writing descripive
parzgraph,

d Zome of the sudents were stll confused m following Conbenl Based
[sbnactivaMethod because of it is the new nxethod for them in aching writiog
eapesaally i descriptive paragraph.

e Moat of the stodents muusderstand in dilferentisting betweoen descripbive and
narrative pamgmph

4. Redlecton
In condacting Meetng 1 evele ), the resenched was limited of tbe tme. The

researcher bad ne encugh time to evaluate the studenis at reflecton o the rEsull

The researcher unprovements based an the weecknes such as:

a The resercher asked the studenis 0 memonizes vocabulary of unfamiliar words
it alber b help the students to imigse and respons the activities.

b, The resercher pave motivatson 16 the studens

c. The resercher supgested the sfudenis @0 be more active m following the
teaching and learning process in the classroom.

d. The resercher explained moese nkord the Contemt Baged [nstruction Method

€. The resescher prepared berself before teaching the students in ooder tha all of
the acirvitics that have been planmed i kessom plan will b doe.

Beeting 1T
In conducting 1be= second meeling the resercher did wilh the sleps as followe:

1. Flanning



In this meeny the researcher provided many things soch as: lesson plan,
observation paper, the ohservation paper for the resercher and stadents, and then
evalaziion paper.

2, Action

Adber preparing many things in planning, the researcher did the action thowgh
the teaching learning peocess i the classrotm accampanied by theacher
collabommior fo observe the ackivities done in the class,

The resercher entered the class wath the techer callabarator, The rescrcher
grected e siwdent, the researcher checked the shudents” peesent list, After that |
the researcher reminded the Jast materal by quessstioning them: aboul wriling,
paragraph, amd descriptive parsgraph, amd the Content Based Instruction, Mext,
the researched 1old them how their weaingses found in Mesting 1, alwo taught
them zbot the critznip of & pood paragph  and then she askked them ahout their
difficulies in writing descriptive pamgraph, Afier thid, the researcher gave the
chance to the stdests o pive the questions. Then, she devided the studends ino
five groups she explained them the action that would be done in the group, they
hod to share ¢ach other, Bedp each other, cle. Afier that, she gnve 2 task to write a
descripbive pasagraph, The titks for group Ad My School, group B: Cardita Beach,
group C: Museam, grovp [ Laowo bam, grosp E: My Villape Al Bast, the
ressearcher took 1Be conclusion by close the meeting
3. CHbsernvation

Based on the result of the evaluation paper of the stsdents, the sludents wha
were actve and conperative in fellowing the teaching and leaming process as

Tollows:



a, All dose ¢ B actrvitves (B0%) froen 10 sclivilies

b A h:elit'd-:-m:rP 1 2 activities (2074)  from L0 sctivilses
c. ot dope 21 all P Dactifities (0% from 10 sczivities

Bnsed an the result of aobservation paper for the stadents; inclided that achive
ard creative sbadients 15 described as follow:

a. The stsdents who wene actuve | L5 persons {15.72%) front 29 parsoss.

b, The studends who were creative - 1% persons (65,3 1%) from 29 persons.

The result ¢an b seen in the praphss below:
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Grapic & The Active and Creative Stdenis in Cycle ]

Based on the seseh absove, the eescreher found seoe weakress in

conducting mecting 11 pamelly

a, A hall of the siadent were still unashle to arranee gond sentences in wriling

descriptive pamgraph

L. The studenls were sil Bess m erammir



€. The cesarcher sl ks in controlng the students when they did they test, so
thene were sill same of the students chiated. |

d, Thers arc some students misunderstand in differentisted between deseriptive
and rarative parapraph

There were also some sdvantages after opplying the Conienr Based
a. The material was intenesting to the student because the resenrcher's explanation

was clear.

b. Many studenls in the ¢lass were interested 1o follow (be wacking learning
prsiess.
4. Refection, :

In Meeting 11 in eyele [ the cesesrcher ovaluated the shodenis o know (Be
hility of the students in writing descripdive paragraph . The resalt of the students
evaluabinn is explained in the Tollowing 1nbbe as follow:;

TABLE 1

THE STUDENTE ARILITY [N WRITING DESCRIFTIVE PARAGEAPH
THROUGH CONTENT BASED INSTRUCTION METHCD TH CYCLE |

Wumber | Lewel Seore | Frequency | Perceninge (%)
I |Poar -5 | 20 7241
1 [ Adequa 60 - 74 0 . b
IR Grovad T 8 27,54
4| Very Good B~ 100 | ; -
Tatal | £ 10

The data from 1be table abave explained that the dudemts’ ability an
witling descriplive paragraph in eyele [ was in “poor” Tevel I shawed that there

wire 11 students (T2 14%) in “poce” lovel, there was no stwdents in “zdequote”



level and there were 3 students (27,58%) in “g00d} level. However thete was no
im “wery pood” level. Tn addition, the sverape of the percenlage ol tha student”
value was 47,41, This resalt showed that the students were unsocszatul fo do the
Caomtent Based Instnactinn Method in wribing descnptive paragraph.

It can be veewed in the graphss ballow:

cBbBEEEEBREE
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Giraphsc 2: The students’ Ability in Writing Diescniplive Paragraph throwgh

Contend Basad lstnicton Method in Cycke [

[n this case, 15 researcher drew & conclusion thal the siadints were
still ympble o whte the descoplive paragraph cven though the ressarcher b
appliad Congznt Based Enstnoction in feaching izaming process, 18 means that 12
Cycle [ was unsuccsessiial, Moerever the researcher confioued 1o the next cvele
teyele 1) as she kad in the prévicus chater.

[Percfors, 1w make e sudests get the development it writing

descripdive pamgrph, the ressancher hod dons some improvements sach as:



a. T researcher gave mors chearty sxplanatiog abaout the materin] especially o
deseriptive paragraph and elerdy explanation sbos how to & Cortent Baced
Inatrucison Method.

b. The researcher wonld explain to the sradenis to maserial in their RIoups £ Lhay
coukd help their Fiends who did not seal understand of the materia],

e, The reseascher would teach the studenss how write descriptive paragraph,

by Cycle IF
Mozeting [
The process of resereking in cyele ll: .

1. Re- planning

Im dising cvele 10, the researcher also prepare mony things such ns: Jesson plas,
B example of descriplive paragraph, evaluation papaer, and observation paper,
The planning step is done to oveid masconception of the acton that will ke done
m the classnsom.
2. Action

The rezzarcher enicred the class by gracting the studeris and then ressarciwe
checked the stodents, atdendance list ARer that the ressarcher fold the studznis
about the result of the best that was drssatisfied, The sescarcher explained 1o them
the weskness at the previows cycle, and alis taughd them alsout eritena of pogd
paragraph, The rescarcher banded cat the descriplive pampraph oo the siodents
then she explained the students abaut bew b gaides the Contznd Rased Instruction
Methed. The rescarched show ihe example 1o the sidents by a2sking their

CPInIans i in arder o pive their medisation during beaching besming process. The



reseascher nsked their respons by selling their opinioms based an the example
shawed. The researcher them sDout the -:uiu:ria of a good paragraph. At Last tbe
ressarcher evalusted the shudents by devided them into fve groups ond the
repearcher gave (he task 10 wrile descrpiive paragralh

Fiecause the fime had limited, the researched did not evaluabe the stadents in
this mecting, She only asind the students wheter they bad wiite descriptive
paragraph, Finalty, the researcher drew the conclusion ol be material, and ending
the meeting by gresling them.
3. Ohservatin

The iecher —collabomtor ohserved the rescarcher’s and shodents” aclvitfes
harinyg teaching leamning peociss. She also paid anention the the aclvities done by
the srudents 25 Following tesching-learning process in the Class,

Thee result of the chservation paper for the reszarcher that was all done, o half

dene, and nod dome at all, i epching leaming-process as fallow:

a. All dooes - & setisalies (B%4) from 10 activities
. & half done 7 acrivities (0] foen 10 acbvities
¢, Mot done at all - {h activities (1%} From 10 &ctiviies

Rased on the ressll of abservation paper for the students, thi rescancker Foussl
1haz dana sach as below:
5. The studerts who were active - 24 persons (82.75%) [rom I3 perseas.
b, The stadgiits whis were craative © 23 persons | #5.20%0) from 23 persons

The dun ahove show, slmest ol the students slarted Lo be active, Creagive
g the teaching-leamivg process. Bul 1he rescarcher still found the weskness

in which some af the studert sentoncess ungrmmmatical when nespomling the



researchers questions | becauss they shll would not pay enentiosn abow
grammetical, |
There were some advaniages the rescarcher foumd in this meeting, such as:
. Some of the students became more sefive and creative because the researcher
nodivansd the sludents
b. Scme of the stodents wers interested i respending the researcher's questions
in expersence phase batauss the quisisons wens refated to their own experiencs
ard peevicus knowledps
. Mony studemts gave their opimions showed their participaton fo help their
fnvemds in meastering the material,
4. Reflection
I this mezeting the rescancher did mol have enoegh Hme te take the evaluabion
paper. Biased on the result of twoe pleces of observation paper that was explained
in the peevious pas, the nesgarcher sheald help the students bo arrange their
gEmlences min gond gmmmar in the next mesting.
hpeting (]
I. Re-planming
I doang ewele [T e reszarcher alsa prepare many things such as: lesson plan,
the example of descnplive paragraph, evalualion paper, and obssrvation paper,

The planning steps i doee fe avold mizconeeption of e sctions that wiil be che

in elassnonm
2 Actios
Afier planning, the researcher conducted the aclion in the classoom. The

beacking and Bzamving process wis staied by preeted the students, and then



explain them about the acison tsal wall be done in the classroom, Whils she told
them abaut their wﬂ.hmu at the previous cyele. Afler that, she gave the chancs to
U students to give the questions, Then, she devided the stadents into five graups,
she explamn them the action that will be done in the group, they bave to share each
ather, help cack other, etc. Alter that, she gave task to write descriptive paragraph.
The title for group A: My Headmaster, prosp B! The Flower, groap C: My friend,
group D¢ My ancle, group E: Muss W Bzach,
3. Clbszrvation

Based on the resalt of the observation papsr for the ressarcher that was all

daive, & half dene, and not done ot all, in teaching leaming process as follow:

a, All dome {12 sctivalies (1009} Brom 12 activilies
b A kalf done s 0 pctivities (P%)  Ffrom 12 actisiiees
g, ot dose atall -0 ackivities (o) From 12 actifffvities

Baged the resualt of the observation pager foe the stadenis soch as
a. The students wha were active ;15 persnes (86, 00000 from 29 persons

b The shademz who were creative - 27 persans (93.105%) froen 29 persons



The graphic of the students” nctivities in cyels I
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Graphie 3- The Active and Creative Stodents In Cycle I

Ins this mecting, there are some pdvantapes of the of the researcher and
stadenrs, as follow:
A The rescarcher bas goud prepamtion so thet all the activities have been put in
the besson plan are dose by the researcher,
b. The rescarcher can conemol the class. Most of (ke stodent can arranpe the
descriptive parspraph
o The grammar aof the studenis wis aceeAable m expressing their opinson.
4. Rellection
En eycle [1, alisost all e siudents active and cooperative in leaching
leaming grocess. In this cyvele, difficulies can be avaid and no shadents were
ficcding 1 at all. Based oo the resalt of ressarcher shservation it showd that he
shilends were abde 1o [ollow CHS meaihod in writing descriplive paragraph
For the explanalion above, the researcher conclude 1hal the sludents’

ability in waiting deseriptive paragraph trough CB1 medod proved was sneosss,



1-'-'|I1j-:i‘| myans thal CBl1 method & able to impeose students’ abdlity in writing
descriptive paragraph.
The entire stwdenls' actrvitics and studenss™ zhility resalt can be
viewed in the tahle and praphic below:
Tablz 2

THE STUDENTS ABILITY TH WRITING DESCRIFTIVE PARAGRAFH
THROLUGH CONTENT BASED INSTRUCTION METHOD TH CYCLE 11

;W_ Level Spors Frequency Percentage (%) |
1 |Poor (=50 - e
2 | Adequas - 74
3 | Good 7584 . 3448
4 | Very Goed o100 | 18 6551
Total 5 m 100

The result of the students” abdlity in the table above can be viewed in the graphic

haelbaw:
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Crraphic 4 The sudenis’ Ability in Writing Descriptive Parngraph through

Content Based Construcivon Method in Cyele 11



The data from the table expladned the studest® ability in Wriling
Geseriptive paragraph in evele IT was satisfied in “very good” level. 18 show thad
there was 10 Student who could be classified in “poor™ level and "adeguste™ leve],
there were 10 studenes (34,48%) in a “good” Jevel and 19 studerds’ valus was
§1.37. It show that the shodents were succesfal becanse thele averzes value was
higher than KKM tha was 65 points. In other hand Content Hased Trstroction
hethed can dncruse the stadents” ability in writing descriptive paregraph.

The entire stodents” petivities and students ahility result be viewed In

the tables and praphic bellow:
Tahle 3
THE COMPARISON OF THE ACTIVE AND CREATIVE STUDENTS TH ALL
CYCLES
| Mo | Cycle l__l'l.immg | Aclive Students Creative Studenis
| : L 14 (45,275} 15 (51,7245}
= 15 (51,72%) 19 (65,3 1%)
_; : ™ T4 (B2 750 25 {86200
| L i aa
™ 25 (B, 20%) 27 {93,1026)




The data i 1 teble above can be shown in following graphic:

Chart Title

"
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Crraphea 5; The Comparizon of the Active and Creative in Cyele 1 and Cyvele 11

Tahle 4

The Stodents™ Abdlity in Writing Desenpuve Pasagraph By Using Content Based

Instrucian Method For Al Cacles
i The Towl Mumber
Mo | Cycle Lewvel Frequensy *a
4 of the Studems
Faor 21 A%
1 | e 1 -'. _ : 29
Clood ] AT AR
e
_.'". uale
2 i} . 9
- God wo | 3%
| Wery Good R




The result can be viewed i the graphic below:
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Graphic &: The comgarison of the Studenss” Alslity in Cyele | and Cyele 1

B, Bescarch Finding Discussion
L. The Commaon Response of the probilem

In this rescasch the problem is “How does Comtent Based Instruction Metod™
{CI0) tncrese the stadenes” ability in writing descriptive parngraph?, The commoin
respaese 18 Content Based Instruction (CBI Mathode inerese the stedents' shiliny
in writing descriptive parigraph

Thas zesearch was done 10 two gyeles. In eyl [ the average of the shusdents
value 1t wrrling descriptive paragraph through Coment Based Instruciion Methed
was 2T A1 Then, in Cycle 11 the average of the siudenis” value was 91,37

From the averape of the sudents’ ability in two cycles, the ressarcher could
fimd the increasing of the siwdents’ sbility in writing descniptive  paragraph
Abexefore, the researcher took conclusion tha Comen Based Instruction Method

LN Inereass the Sudenis” ahaligy im writing descripdive paragraph.



2. The Annlysis and Interpretation of Rescarch Finding

The research was doos in two oyeles. Cyele 1 corsisted of two mcelmgs. In
dgetmy [ the researcher focused on explaining the procedures of Content Based
Instruction Method in arder to make the stodents understand the method, Besides
she alz0 explaiced the definition of writing as well a5 the defindtion of descniplive
paragraph . She also gave 2 descriplive pasagraph 1o tmin the shadents uss the
nsthied to comprefend i1

The: rescarch was done in two eycles. The Meeting | of eyele 1 thens wers 14
Shodents (4E5702%) who were zotive stadents, and the creative shadents were 15
persons {51.72%).

In secomd mecting, the researcher fook (be obervation paper and evalustin
paper. The result of 1he evaluation paper for the rescarcher was 8074 of whole
refivitics which was all done, 20% activities which was n half dong, and there was
ne activity which wis not doos 21 oll, Based on the resalt of chservation paper fior
the stuedents the researcher found the sctive shadenls were 15 persons {51.72%),
the crentive stodints were 19 persong (65.51%),. The result of evalostion paper
shiraed that the shudents 21 stodents (72.41%) in poor level, there wes o in
ndequale bevel. However thee were £ sludents in pood bevel and there was no
students in very pood level The average of the students” valoe wns 2741, The
highest score was 75 and the lowest score was 25, Therefore the researcher
continued 1o Cycle [T and improved the stodentsdiffuculfies in the Cvele | The
researcher impeoved the studests’ difficulues by piving simple and chea

explanation of a good descriptive parazraph and what & proceduress



In Cycle LI, the researcher conducted in two meetings. In the first meeting, (ke
researcher 100k the two of sbservation paper to the reseprcher and the stadess,
The result of the obssrvation paper foe the researcher wes 50% of whols potivities
which was all dome, 3% of whaole activitics whoch was not done at all, The resul
of observalian paper for the shedents showed the active studests consisted of 24

persons (82.75%0, 25 persans (86.20%0) were creative students. From the result
abave, the resesrcher could find almost all the sbodents started e be active and
during the teaching ~learmning process. Whils in Meeting I in Cycle 1T thers were
25 persous (46.2096), 27 Persons (93, L095) wha were creative shadents.

Tr e Cyele 11 the sfudents” ability in werling descriplive paragraph incrensed
Eirsed on the result of the shadenis’ 1est done in meeting 11, there were 10 sndents
(34 48%) in “pood” level, 19 students (65.51%) in “very good™ level, hawever
thers was no shudenis in “peor™ and "sdequase” levels, The highest score was 100
and the lowaest 2core was 75, 1E showed thal the shadenis were successful to da the
Cordent Based Insiruction Method in writing descriptive paragrapl.

3. The Reszarch Finding Versus the Relmed Research

The ressarch aboul witing descriplive paragraph had been searched by Zebua
{2014). He kas serched the studenss” shility in writing deseripdive paragraph by
using Make a Maich Method at the Tenth prade of SWA Hegeri 1 Hiliduba in
20010RLE Whale sn thig reseasch, the researcher raises a sestarch ag entuled =
[ncresing the Studenis” Ability in Wriding Descriptive Parograph by using Comdent
Based Instruction Method at the Fight Grude of SMP Swastn BNEP hilimasiaya

it 22005, Marever in ks research, the researcher and the laled researcher's



reseacely bave the similarities and differend in conductzng the studests” abiliny in
writing descriptive pamgrnph

The research obove had simidanly obgect with the reseacher’s research, they
were concerned about waoting descaptive parspraph Even though they were
cimilag, bl there were some differences, In this research, the researcher serched
two object, descriptive and using Contemt Based Instruction Metvod. Then, the
subject wis the Bight class of SMP Swasla BNEF Hikimeziayg,

4. The Research Fanding Versas Theory

After gesting the result of the research, the ressarcher wanted 0 comipars i
with the theorist written by S0m6 sxpeits.

George and Busks say {1999980:378) say that, "Descriptive reprodiuces the
way things look, smell taste, feel, or Bear. It 15 used to ¢reate a visml image of
people, place, even of units of tines of day, or reason. It may be usald alse 1o
describe more than outward appeasance of people Description of socenes and
places might deal, accordig te e ubpect and the researcher’s inclinaling, ned
anly with sights but with sounds and smell, taste and tweach, Based oo the
statement abowe, it showed that in descrplive paragraph we can descaibe a place,
and a person. Therelore, teacher must help the stedenls became aware of likely
soirces of information as they respond to guestions {Fearson & JTohnson, L1973}
Munan {2003:20} mys that CBI releres to ihe teaching of language theough
expreare 10 combent that 13 nlereeing smd redevant lo learners This COnlent semes
several purposes, bocause it provides a rich comtent languapge feabares, |n
coneluding CBI is a siznificont npproach i secodd Manpuage poquisition af o

desipned to provide second kenpuagne heamsers insbrtion in cordent amd language.



5. The Research Finding Implication
The researcher Found some lmutalon in doing and gelling dala in this nesearch

they ara:

a CBI methed is using so develop the studenis” ahility in writing descripave
parnpraph, 5o, there is the passibility that teacker pat applisd CBI method in
their teaching because this is only the way b develop or 1o make casier th
teaching learning prode:s.

k. The result of the research can be different if the Coment Dassd Instruction
hzthod hod applied by another reszarches.

6. The subjed of thi rescanch wid oaly the cight grade studends of S0P Soasta

BMEP Hilimaziayn m 201472015



CIAPTER Y

CONCLUSION AND SUGGESTION

A Conglusion

Frased on Use formulation of the problem, the purpeas of the ressarch
and the fnding rezolt in this rescasch, therefore the reseprcher bikes So6ns
cooclusings.

a In Cyele I, the lowesl score k5 15 and the highest score is 75, Thhihe average of
the shodents valas i5 4741 so it Wwas mecessary o improve 1o the nexl cyele,
Futhemiore. the studesiis wha active theee are 15 persons (31.72%) and the
shodents wha are ¢rcative are 19 persons (63,31%)

b, In Cyche 11, the lowest score is 75 and the haghest score is 100. The average af
the students’ valee 13 91 37, it is in “very good” level. Futhermore, the stodents
who are active thers are 25 persons {36 2096 and the studects witd are creative
are 27 persors (33.10.

¢. Through CBI method cnn be be wie in feaching KAming prodess especially
English subjees

L Through CRI method we ean increse the sudens” abality in writing descnplive
peragmph

B, Suappestion
There are some sugpestion foo e researcher alter doing tis reaEATCH

as fallow:
& Tn tenching wesling, the teacher has 1o prepare himesf ar herzelf well, should
choase ke suitzhle method 0 teacking the students, should malivaty the

clisdents bo be dctive in teaching and leaming process, and it is bewer io the



English teacher to use the Content Based Instruction (CB1) methed in teaching
writing descriptive: paragraph . |

b. Foe IKIF Gunungsitoli, it is necessary to prepare the students of the Exglish
Depastment o masier methods in tesching writing because they are the
propenest of profesional English feacher,
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