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ABSTRACT 
This thesis investigates the WHDFKHU¶V�Written Corrective Feedback (WCF) VWUDWHJLHV� XVHG� LQ� WKH� VWXGHQWV¶�

writing drafts and the effects analyzed from the comparison between the first and final drafts. It consists of 

fifty eight VWXGHQWV¶�ZULWLQJ�GUDIWV�DV� WKH�VRXUFH�RI�GDWD� OLPLWHG� WR� ODnguage use (LU) and vocabulary. The 

theories applied were the WCF strategies by Ellis (2009a); the effects of written feedback to students by 

Hyland (2003), and supported by Ferris (2006). The qualitative approach was used in this study. The finding 

revealed that the strategies used in the class were Direct CF (430 times), and Indirect CF (329 times). The 

effects were Error corrected, Incorrect change, No change, and Deleted text. Moreover, it was revealed that 

LU problem was more noticed by the students to be corrected. In conclusion, WCF can guide the students to 

be more aware of their mistakes and to improve their writing. 
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INTRODUCTION 
According to Tangpermpoon (2008), writing is the most difficult skill, especially for students of 

English as a Foreign Language (EFL). Therefore, in the writing process, feedback may be given 

from the teacher. Gabrielatos (2002) believes by giving feedback, students are invited to identify 

their mistakes in their drafts, understand the reasons of their mistakes, and later discuss the 

mistakes for their improvement in writing. Thus, feedback plays an important role to produce a 

good writing. This study focuses on Written Corrective Feedback (WCF) as proposed by Ellis 

(2009a), and W\SHV� RI� VWXGHQWV¶� UHYLVLRQ� DV� D� JXLGDQFH� WR� LGHQWLI\� WKH� HIIHFWV� RI� WHDFKHU¶V�:&)�

proposed by Ferris (2006). Thus, this study seeks to find out the WCF strategies used in the 

VWXGHQWV¶� ZULWLQJ� GUDIWV� DQG� WKH� HIIHFWV� RI� WHDFKHU¶V� :&)� DQDO\]HG� IURP� WKH� VWXGHQWV¶� ZULWLQJ�

drafts. 

 

Written Corrective Feedback 

WCF is ³delayed corrections of the errors that students have committed in a writtHQ�WH[W´�

(Sheen and Ellis. 2010, p.593). (OOLV������D��SURSRVHG�VL[�VWUDWHJLHV�RI�:&)�DV�WHDFKHUV¶�RSWLRQV�

IRU�FRUUHFWLQJ�OLQJXLVWLF�HUURUV�LQ�VWXGHQWV¶�GUDIWV��WKH�'LUHFW�&)��WKH�,QGLUHFW�&)��WKH�0HWDOLQJXLVWLF�

CF; the Focus of the feedback (Unfocused CF and Focused CF), the Electronic feedback; and the 

Reformulation. 

According to Ellis (2009a), Direct CF happens when the teacher provides student with the 

correct form. Indirect CF happens when the teacher notes the error without correcting it. Ellis 

�����D��GHVFULEHV�0HWDOLQJXLVWLF�&)�SURYLGHV�FRGHV�DQG�VLJQV�WR�VKRZ�VWXGHQWV¶�QDWXUH�RI�WKH�HUURU; 

for example ³ZZ´� IRU�ZURQJ�ZRUG�� DQG� ³DUW´� IRU� DUWLFOH. Another way in giving metalinguistic 

feedback is by giving number of the errors and writing the description at the bottom of the text, 

called brief grammatical descriptions. Next strategy is Focused Versus Unfocused CF. Ellis 

(2009a) stated that focused feedback strategy requires the teachers to select specific error types for 

correction; for example, the teacher only gives feedback to students in verb usage. In Unfocused 

CF, teacher can choose to give feedback in many kinds of mistakes, for example, in language use, 

vocabulary, and content. According to Ellis (2009a), Electronic feedback is the kind of feedback 

given when teacher indicates an error and gives comments to the file and provides examples of 

correct usage. According to Ellis (2009a), this feedback is the final option which consists of a 
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QDWLYH�VSHDNHU¶V�UHZRUNLQJ�RI�WKH�VWXGHQWV¶�HQWLUH�WH[W�WR�PDNH�WKH�ODQJXDJH�VHHP�DV�QDWLYH-like as 

SRVVLEOH�ZKLOH�NHHSLQJ� WKH�FRQWHQW�RI� WKH�RULJLQDO�WRJHWKHU��7KHUHIRUH�� LQ�VWXGHQW¶V�ZRUN�� WHDFKHU�

rewrites all the correct sentences. 

 

Effects of TeaFKHU¶V�)HHGEDFN 
First of all, as Hyland (1998), as cited in Hyland (2003), argued, that written feedback on 

studentV¶� UHYLVLRQ� FDQ�PDNH� WKHP� WU\ to revise most of the mistakes according to the feedback 

given, especially in grammar correction. It is supported by Selman (2006) as cited in Lounis (2009) 

that students prefer to have feedback on the language use to the content. Moreover, the students are 

deleting problematic text as they are unable to come up with a suitable revision (Hyland and 

Hyland, 2006). Sometimes, as Hyland (2003) added, students revised their drafts with no real 

understanding to why it was necessary. 

There was a related study by Ferris (2006) as cited in Ellis (2009a). She described and 

classified the types of revisions that students made. Below are the types of studentV¶ revision. 

 

Types RI�VWXGHQWV¶�UHYLVLRQV 

Label Description 

Error corrected (UURU�FRUUHFWHG�SHU�WHDFKHU¶V�PDUNLQJ� 

Incorrect change Change was made but incorrect. 

No change No response to the correction was apparent. 

Deleted text Student deleted marked text rather than attempting correction. 

Substitution, correct 6WXGHQW�LQYHQWHG�D�FRUUHFWLRQ�WKDW�ZDV�QRW�VXJJHVWHG�E\�WKH�WHDFKHU¶V�

marking. 

Substitution, incorrect Student incorrectly made a change that was not suggested by the 

WHDFKHU¶V�PDUNLQJ� 

Teacher-induced error Incomplete or misleading teacher marking caused by student error. 

Averted erroneous 

teacher marking 

Student corrected error despite incomplete or erroneous teacher 

marking. 

 

The theories of WCF and the HIIHFWV� RI� WHDFKHU¶V� IHHGEDFN� DERYH� ZLOO� EH� XVHG� WR� DQVZHU� WKH�

research questions as long as they are applicable. The types of VWXGHQWV¶�revisions by Ferris (2006) 

ZLOO�EH�XVHG�DV�D�JXLGDQFH�WR�FDWHJRUL]H�WKH�HIIHFWV�RI�WHDFKHU¶V�:&). 

 

METHOD 

This study is a qualitative research. The data were gathered by DQDO\]LQJ�VWXGHQWV¶�GUDIW of 

Written English 4A class. The class was chosen dXH� WR�KHWHURJHQHRXV�VWXGHQWV¶� W\SHV in term of 

VWXGHQWV¶�EDWFK��2010 and 2011). This class consists of fifteen students taught by one teacher. The 

students were required to make 2 drafts (first and final) for 3 topics. We took 2 out of 3 topics. 

Therefore, there were ���VWXGHQWV¶�ZULWLQJ�GUDIWV�WR�DQDO\]H� The analysis was limited to language 

use and vocabulary. 

After reading and examining both drafts, we identified the WCF given. Then, we labelled 

the drafts by using numbers and different colours. After that, we categorized the types of WCF in 

the first draft. Later, we compared the first and final draft tR�LGHQWLI\�WKH�HIIHFWV�RI�WHDFKHU¶V�:&)��

following E\� )HUULV¶V� FDWHJRU\� RQ� W\SHV� RI� VWXGHQWV¶� UHYLVLRQ� �����). Then, we counted the 

frequency and summarized the results of the analysis. 

 

 

FINDINGS AND DISCUSSIONS 
First of all, the strategies used in the VWXGHQWV¶�ZULWLQJ�GUDIWV�DUH�SUHVHQWHG�LQ�WKH�IROORZLQJ�

table. 
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Table 1: The strategies of WCF used in WKH�VWXGHQWV¶�ZULWLQJ�GUDIWV 

Strategies 

 

Types 

Of 

Mistakes  

Direct Indirect 

LU 337 196 

Vocabulary 93 133 

TOTAL 430 329 

 

The table shows the :&)�VWUDWHJLHV�XVHG�LQ�WKH�VWXGHQWV¶�ZULWLQJ�GUDIWV�LQ�HDFK�W\SH�RI�PLVWDNHV��

There were two types of mistakes involved, LU and Vocabulary. It was found out from six 

strategies proposed by Ellis (2009a), the teacher only used two strategies in the studentV¶�ZULWLQJ�

drafts, Direct CF and Indirect CF. Each strategy is presented in the following part. 

Direct CF happens when the teacher provides students with the correct form. It involves 

both language use and vocabulary mistakes. In the examples below (data 1.1.2, 2.1.8, and 4.2.26), 

the mistakes are marked by bold-underlined. In addition, Direct CF is mostly used by the teacher 

430 times (LU: 337, and Vocabulary: 93). The teacher gave all corrections in each mistake made 

by the students in a sentence. The examples are presented in the following: 

1.1.2³�,W� LV� VWDWHG� WKDW� VWDWHG� RQ� WKH� VXUYH\�� WKDW� ,QGRQHVLD�has the2score3 3 out of 183 

countries (which) means that4 ,QGRQHVLD�LV��SHUFHLYHG�DV�KLJKO\�FRUUXSW��´ 

7HDFKHU¶V�FRUUHFWLRQ�2was; 3scored, 4that 

In the data 1.1.2, the teacher gave correction to LU and vocabulary mistakes. The word 

³VFRUH´�LV�WHQVHV�SUREOHP��PHDQZKLOH�WKH�ZRUG�³WKDW´�LV�D�FRQMXQFWLRQ�SUREOHP�� 

2.1.8 ³(YHU\GD\� WKH\� ZLOO� XVH� WKH� LQWHUQHW� WR� ILQG� LQIRUPDWLRQ� DQG� DV� ZH� NQRZ� VRPH�

picture20 which related with pornography sometimes was21 DSSHDUHG�LQ�WKH�VFUHHQ´ 

7HDFKHU¶V�FRUUHFWLRQ�20pictures; 21was 

In the data 2.1.8, the teacher gave correction to LU mistakes; mistake number 20 is about plural 

DQG�PLVWDNH����LV�LQFRUUHFW�XVH�RI�³EH´� 

The table shows that Direct CF is the most frequently used by the teacher, especially in 

correcting LU problems (337 times).  

The second strategy used is Indirect CF which was used 329 times (LU: 196, vocabulary: 

133). The teacher marked the mistakes in both language use and vocabulary without giving the 

FRUUHFWLRQ�� ,QGLUHFW�&)� LQ� WKH� VWXGHQWV¶�ZULWLQJ� GUDIWV� FDQ� EH� LQ� WKH� IRUP�RI� WLFN�� XQGHUOLQH�� DQG�

question mark. In this writing study, those forms (tick, underline, and question mark) were 

represented by underline due to the marking system. In the examples below (data 1.1.4, and 1.1.8), 

the mistakes are the underlined words. The following are the examples of Indirect CF. 

1.1.4 ³&RUUXSWRUV�UHFHLYH�KLJK�TXDOLW\�IDFLOLWLHV�HYHQ�ZKHQ�WKH\�DUH�imprison6.´ 

In sentence number 1.1.4, the Indirect CF was used by the teacher to indicate that there 

was a mistake in LU problem (passive form).  

1.1.8´)RU�H[DPSOH��*D\XV�7DPEXQDQ�ZKR�corrupt10 for an about Rp 99.000.000,0011 of 12 

FRXQWU\¶V�PRQH\�FDQ�HQMR\�KLV�KROLGD\�RXWVLGH�the jail13 ZKHQHYHU�KH�ZDQWV´. 

In sentence number 1.1.8, it shows Indirect CF was used to note three LU mistakes; tenses 

(10), number problem (11), and article (12). It was also used to note a vocabulary problem (13). 

)URP� WKH� WDEOH�� LW� LV� VHHQ� WKDW�'LUHFW�&)�ZDV�PDLQO\�XVHG�E\� WKH� WHDFKHU� WR�FRUUHFW� WKH� VWXGHQWV¶�

mistakes (430 times). Moreover, in Direct CF, the teacher also mostly gave correction to LU 

problems (337 times). 

6HFRQG�� WKH�HIIHFWV�RI� WHDFKHU¶V�:&) RQ�WKH�VWXGHQWV¶�ZULWLQJ�GUDIWV�DUH�SUHVHQWHG� LQ� WKH�

table below. This table is used to answer the second research questions proposed. It is about the 
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HIIHFWV�RI�WHDFKHU¶V�:&)�ZKLFK�DUH�SUHVHQWHG�LQ�WKH�IROORZLQJ�WDEOH� )URP�WKH�VWXGHQWV¶�GUDIWV��LW�

was found out that there were only four out of eight effects proposed by Ferris (2006). 

 

 

 

Table 2: 7KH�HIIHFWV�RI�WHDFKHU¶V�:&) 

Effects 

Types  

of  

Mistakes 

Error 

Corrected 

Incorrect 

Change 

No 

Change 

Deleted 

Text 

LU 410 22 62 43 

Vocab 158 10 41 16 

TOTAL 568 32 103 59 

 

7KH�WDEOH�UHYHDOV�WKH�HIIHFWV�RI�:ULWWHQ�&RUUHFWLYH�)HHGEDFN�LQ�WKH�VWXGHQWV¶�ZULWLQJ�GUDIWV�DQG�WKH�

IUHTXHQF\�RI�HDFK�HIIHFW��,Q�WKH�WDEOH��WKHUH�DUH�IRXU�HIIHFWV�RI�WHDFKHU¶V�:&)��UHIHUULQJ�WR�)HUULV�

������� RI� WKH� W\SHV� RI� VWXGHQWV¶� UHYLVLRQ�� (UURU� FRUUHFWHG� UHIHUV� WR� WKH� VWXGHQWV¶� UHYLVLRQ�ZKLFK�

correct each error marked by the teacher. Therefore, the students followed the feedback in 

DFFRUGDQFH�WR�WKH�WHDFKHU¶V�H[SHFWDWLRQ��0RUHRYHU��,QFRUUHFW�FKDQJH�UHIHUV�WR�WKH�FKDQJH�WKDW�WKH�

students made but still considered as incorrect. It means the students did not revise the mistakes in 

DFFRUGDQFH�WR�WKH�WHDFKHU¶V�H[SHFWDWLRQ��$QRWKHU�HIIHFW�LV�1R�FKDQJH��,W�PHDQV�WKDW�WKHUH�ZDV�QRW�

DQ\� UHVSRQVH� WR� WKH�FRUUHFWLRQ�DSSDUHQW��7KH� ODVW�HIIHFW� LQ� WKH� VWXGHQWV¶�ZULWLng drafts is Deleted 

text. The students deleted marked text rather than attempting correction. In each effect, there are 

two WCF strategies, Direct and Indirect CF. 

Based on the result of the analysis, it was found out that the students mostly corrected the 

PLVWDNHV�LQ�DFFRUGDQFH�WR�WKH�WHDFKHU¶V�H[SHFWDWLRQ�E\�����WLPHV��,Q�WKH�HUURU�FRUUHFWHG��'LUHFW�&)�

occurred 350 times (including LU: 278 and Vocabulary: 72); while Indirect CF occurred 218 times 

(including LU: 132 and Vocabulary: 86). It is considered as error corrected whenever the students 

UHYLVHG�WKH�PLVWDNHV�LQ�DFFRUGDQFH�WR�WKH�WHDFKHU¶V�H[SHFWDWLRQ��+RZHYHU��RWKHU�HIIHFWV��LQFRUUHFW�

change, no change, and deleted text) are considered as revisions which were not in accordance to 

WKH�WHDFKHU¶V�H[SHFWation. The detailed explanations presented in the following.  

,Q� WKH� (UURU� FRUUHFWHG�� WKH� VWXGHQWV� UHYLVHG� WKH� PLVWDNHV� DFFRUGLQJ� WR� WKH� WHDFKHU¶V�

PDUNLQJ��,W�PHDQV�WKDW�WKH�VWXGHQWV�PDGH�FRUUHFWLRQ�LQ�DFFRUGDQFH�WR�WKH�WHDFKHU¶V�H[SHFWDWLRQ��WKLV�

includes /8�DQG�YRFDEXODU\�PDWWHUV��7KH�ILUVW�WZR�H[DPSOHV�DUH�WKH�VWXGHQW¶V�UHVSRQVH�RI�'LUHFW�

CF (data 2.1.3, 2.2.19, and 5.2.1) 

2.1.3 ³2Q���$SULO������WKDW������RI�UHVSRQGHQWV�RI�WHHQDJHUV�KDG�EHHQ�H[SRVHG� in7 teen 

SRUQRJUDSK\�´ 

7HDFKHU¶V�FRUUHFWLRQ��7to 

The sentence above was revised into:  

³2Q� �� $SULO� ����� WKDW� ��� �� RI� UHVSRQGHQWV� RI� WHHQDJHUV� KDG� EHHQ� H[SRVHG� to7 teen 

SRUQRJUDSK\�´ 

,Q� GDWD� ������� LW� LV� DQ� H[DPSOH� RI�'LUHFW�&)� LQ� SUHSRVLWLRQ�PDWWHU� �/8���7KH� SUHSRVLWLRQ� ³LQ´� LV�

wrong which should be reviVHG�LQWR�³WR´��7HDFKHU�JDYH�'LUHFW�&)�WR�FRUUHFW�VWXGHQWV¶�PLVWDNHV�LQ�

KHU�GUDIW��$V�D�UHVXOW��WKH�VWXGHQW�UHYLVHG�LW�LQWR�³WR´��7KH�VWXGHQW�IROORZHG�WKH�IHHGEDFN�JLYHQ�E\�

the teacher which may due to its clarity. As the result, they revised to the correct preposition as it 

was suggested by the teacher. 

2.2.19 ³,Q�RXU�ZRUN��WKHUH�DUH�so31 many things that we can do to get a job, such as finding 

a job in many ways like searching for jobs in the newspaper, internet or Job fair. Or might 

be follow workshop or VHPLQDU�´ 

The sentence was revised into: 

³In our work, there are many things that we can do to get a job, such as finding a job in 

many ways like searching for jobs in the newspaper, internet or Job fair. Or might be 

IROORZ�ZRUNVKRS�RU�VHPLQDU�´ 
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In data 2.������PLVWDNH�QXPEHU�����LW�FDQ�EH�VHHQ�WKDW�WKH�ZRUG�³VR´�ZDV�FURVVHG�RXW�E\�WKH�WHDFKHU��

LQGLFDWLQJ�WKDW�WKH�ZRUG�ZDV�XQQHFHVVDULO\�ZULWWHQ�E\�WKH�VWXGHQW��7KHUHIRUH��LQ�WKH�VWXGHQW¶V�ILQDO�

GUDIW��WKH�ZRUG�³VR´�ZDV�GHOHWHG��7KH�IHHGEDFN�ZDV�VWDWHG�H[SOLFitly, and it helped the student to 

recognize which part should be corrected and how it should be corrected. The Direct CF can be 

easily followed by the student due to its clarity.  

The next example is relaWHG�WR�WKH�VWXGHQW¶V�UHVSRQVH�WR Indirect CF (data 1.1.11, and 3.1.6). 

1.1.11³0DQ\�FRUUXSWRUV�LQ�,QGRQHVLD�DUH�EHLQJ�SXQLVKHG�RQO\�for18 four until19 WHQ�\HDUV�´ 

The sentence was revised to this: 

³0DQ\�FRUUXSWRUV�LQ�,QGRQHVLD�DUH�EHLQJ�SXQLVKHG�RQO\�IURP�IRXU�WR�WHQ�\HDUV�´ 

In data 1.1.11, particularly in mistakes number 18 and 19, Indirect CF was used to indicate 

VWXGHQW¶V� PLVWDNH� LQ� /8� �SUHSRVLWLRQ��� ,Q� WKLV� VHQWHQFH�� WKH� WHDFKHU� JDYH� WKH� IHHGEDFN� E\�

XQGHUOLQLQJ�WKH�PLVWDNH��,Q�WKH�ILQDO�GUDIW��WKH�ZRUGV�³IRU´�DQG�³XQWLO´�ZHUH�UHYLVHG�LQWR�³IURP´�DQG�

³WR´ which indicate that the student followed the feedback given by the teacher. The revised 

VHQWHQFH�LV�FRQVLGHUHG�DV�HUURU�FRUUHFWHG�HIIHFW��VLQFH�LW�IXOILOOHG�WKH�WHDFKHU¶V�H[SHFWDWLRQ� 

3.1.6 ³7KH\� WHQG� WR� QRW� UHDOO\� SD\� DWWHQWLRQ� WR� WKHLU� ODQJXDJH� DFFXUDF\�� like9 grammar 

VNLOOV�´ 

The sentence was revised to this: 

³7KH\� WHQG� WR� QRW� UHDOO\� SD\� DWWHQWLRQ� WR� WKHLU� ODQJXDJH� DFFXUDF\�� VXFK� DV� JUDPPDU�

VNLOOV�´ 

Moreover, the example of Indirect CF in vocabulary (single words) is presented in data 3.1.6. In 

the first draft, the feedback was in the form of underlined word. In the sentence above, particularly 

LQ�PLVWDNH�QXPEHU���� WKH�ZRUG�³OLNH´�ZDV�UHYLVHG� WR�³VXFK�DV´�E\� WKH�VWXGHQW�� ,W�PHDQV� WKDW� WKH�

student followed the feedback given, even though there was not any explicit correction given by 

the teacher. 

From the examples above, it can be seen that students mostly corrected the errors 

commented by the teacher, especially in LU matters. As Selman (2006) cited in Lounis (2009, 

S����� DUJXHG�� ³VWXGHQWV� SUHIHU� WR� KDYH� IHHGEDFN� RQ� WKH� ODQJXDJH� XVH� WKDQ� WKRVH� JLYHQ� LQ� WKH�

FRQWHQW´��7KHUHIRUH��PRVWO\�WKH�VWXGHQWV�UHYLVHG�WKH�PLVWDNHV�DV�WKH�WHDFKHU�LQVWUXFWHG�� 

Moreover, Error corrected effect is a kind of stXGHQWV¶� UHYLVLRQ�ZKLFK� LV�FRQVLGHUHG�DV�D�

positive response. Meanwhile, the other three effects as taken from Ferris (2006): Incorrect change, 

No change, and Deleted text are considered as negative responses since the students did not revise 

the mistakes iQ� DFFRUGDQFH� WR� WKH� WHDFKHU¶V� H[SHFWDWLRQ�� )XUWKHU� H[SODQDWLRQ� RQ� WKH� QHJDWLYH�

responses is presented in the following. According to Ferris (2006), Incorrect change is a revision 

LQ�WKH�VWXGHQWV¶�GUDIWV�ZKHQHYHU�WKH\�UHYLVHG�WKH�PLVWDNHV�EXW�was still considered incorrect. In this 

SDUW��SDUWLDOO\�UHYLVHG��PLVSODFHG�WKH�ZRUG�RUGHU��DQG�PLVXQGHUVWDQGLQJ�WKH�WHDFKHU¶V�PHDQLQJ�ZHUH�

considered as incorrect change revision. 

The example of Incorrect change is partially revised. It means that the students revised the 

sentence commented partially. Below are the examples in data 6.1.15. 

6.1.15 ³For example, when he has a problem with singer Inul Daratista, he commented on 

how she dress and dance. He said that her dance ruining the name of Dangdut. In 2006, 

they met again at the meeting held by the committee to discuss the Draft Law (in Indonesia 

called Rancangan Undang-Undang (RUU)) of Pornography and Porno-action. There, 

Rhoma indirectly criticized Inul E\� WHOOLQJ� KHU� GDQFH�� ZKLFK� LV� NQRZQ� DV� ³*R\DQJ�

1JHERU´��LQFOXGHV�SRUQRJUDSK\¶V�VHFWLRQV�WKDW�VKRXOG�EH�EDQQHG���´ 

%HORZ�LV�WKH�VWXGHQW¶V�UHYLVLRQ� 

³)RU�H[DPSOH��ZKHQ�KH�KDV�D�SUREOHP�ZLWK�VLQJHU�,QXO�'DUDWLVWD, he commented on how 

she dress and dance. He said that her dance ruined the name of Dangdut. In 2006, they 

met again at the meeting held by the committee to discuss the Draft of Law of pornography 

and porno-action. There, Rhoma indirectly criticized Inul by telling her dance, which is 

NQRZQ�DV�³*R\DQJ�1JHERU´��LQFOXGHG�SRUQRJUDSK\¶V�VHFWLRQV�WKDW�VKRXOG�EH�EDQQHG�´ 

In data 6.1.15, the student was asked to change the tenses which should be in past tense. Yet, the 

student partially revised a few past tense verbs in the sentences. This probably happened due to the 

ORFDWLRQ�RI�WKH�IHHGEDFN��7KH�IHHGEDFN�RQO\�VWDWHG�³SDVW�WHQVH´�EHVLGH�WKH�VHQWHQFHV��,W�PD\�PDNH�

the students confused which part/word to revise. Another example of partially revised occurred in 
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data 12.2.8. In this sentence, the words were underlined by the teacher, indicating that the words 

were not suitable. 

������� ³This is an injustice10 that the government should fix through giving feasible11 of 

ZDJH�IRU�WKH�ODERUHUV�´ 

%HORZ�LV�WKH�VWXGHQW¶V�UHYision: 

³This is an injustice that the government should fix through giving suitable of wage for the 

ODERUHUV�´ 

7KH�VWXGHQW�UHYLVHG�WKH�YRFDEXODU\�PLVWDNHV�LQ�QXPEHU����DQG����SDUWLDOO\��7KH�ZRUG�³LQMXVWLFH´�

ZDV�QRW�UHYLVHG��\HW��WKH�ZRUG�³IHDVLEOH´�ZDV�UHYLVHG�WR�³VXLWDEOH´� 

From both examples above, it can be seen that the teacher used WCF to indicate the 

studeQWV¶�PLVWDNHV��7KXV��LW�WULJJHUHG the student to come up with suitable revision when they knew 

the revision. Sometimes they did not know the suitable revision; therefore, they ignored the 

mistakes. That may be the cause why partially revised sentences occurred. 

The second example of incorrect change revision is a revision where the student 

incorrectly arranged the word order. The following is the example (data 2.2.1). 

2.2.1³8QHPSOR\PHQW�LV�WKH�ELJ�SUREOHP�WKDW�PXVW�EH�VROYHG�EHFDXVH�WKLV�SUREOHP�ZLOO�JLYH�

an effect for1 many people 2 especially people who are unemployed in330 until 40 years 

old�´ 

The sentence was revised into: 

³8QHPSOR\PHQW�LV�WKH�ELJ�problem that must be solved because this problem will give an 

effect to many people especially, people who are unemployed at around 30 up to 40 years 

old.´ 

In data 2.2.1, especially mistake number 2, the student was asked to put comma before the word 

³HVSHFLDOO\´��,QVWHDG�RI�SXWWLQJ�WKH�FRPPD�EHIRUH�WKH�ZRUG�³HVSHFLDOO\´��VKH�SXW�WKH�FRPPD�DIWHU�

³HVSHFLDOO\´�� 7KH� VHQWHQFH� ZDV� UHYLVHG� LQFRUUHFWO\� EHFDXVH� RI� WKH�PLVSODFHPHQW� RI� WKH� FRPPD��

This effect might happen because the students did not pay attention to the details after revising the 

first drafts and they ignored the organization of the writing. 

$IWHU�WKH�ILUVW�QHJDWLYH�HIIHFW�LQ�WKH�VWXGHQWV¶�UHYLVLRQ��WKH�VHFRQG�LV�FDOOHG�1R�FKDQJH��,Q�

this effect, the students did not revise the mistakes which were given feedback by the teacher. The 

first example is seen in sentence number 1.1.1.  

1.1.1³$FFRUGLQJ�WR�FRUUXSWLRQ�SHUFHSWLRQs1 index by Transparency International in 2011, 

(the survey gives score one hundred to a country that is very clean from corruption, and 

]HUR�WR�D�FRXQWU\�ZLWK�WKH�KLJKHVW�FRUUXSWLRQ��´ 

The sentence was revised to this: 

³$FFRUGLQJ� WR� FRUUXSWLRQ� SHUFHSWLRQV� LQGH[� E\� 7UDQVSDUHQF\� ,QWHUQDWLRQDO� LQ� ������

Indonesia was scored 3 out of 183 countries. 

7KH� VWXGHQW� GLG� QRW� UHYLVH� WKH� ZRUG� ³SHUFHSWLRQV´� WR� ³SHUFHSWLRQ´�� +HUH�� WKH� EUDFNHWV�

words are feedback likely in content. The subject verb agreement in mistake number 11 was 

actually clearly stated by the teacher. However, the student ignored it and rephrased the sentence.  

From the example of no change revision, it is assumed that the students did not pay attention to the 

WCF given, and/or the students did not know which part to be revised. 

The third negative effect is Deleted text. It includes a situation whenever the students 

deleted the whole sentence. It might happen because it was the simplest way to revise the mistakes 

when they did not know the correct revision. The following are the examples (data 3.2.9, and 

1.1.17). 

3.2.9 ³�,Q� IDFW��� LQ� WKLV� SURJram the government gives them money, as much as 300 

thousand rupiahs in20 HYHU\�WKUHH�PRQWKV��EXW�QRZ�LW�GRHV�QRW�H[LVW�DQ\PRUH�´ 

 7HDFKHU¶V�FRUUHFWLRQ��20for 

In data 3.2.9, the student replaced the sentence commented with the new sentence. The teacher 

useG�'LUHFW� &)� WR� FRUUHFW� WKH� VWXGHQW¶V�PLVWDNH�� 7KH� ZRUG� ³LQ´� LV� VXSSRVHGO\� UHYLVHG� WR� ³IRU´��

However, the student did not revise the mistake, yet she replaced the whole paragraph, including 

the particular sentence commented above. 

1.1.17 ³)RU�H[DPSOH��,QGRQesia has become the country that has many28 corruptors in the 

ZRUOG�DFFRUGLQJ�WR�D�VXUYH\�IURP�WUDQVSDUHQF\�LQWHUQDWLRQDO´�� 
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0RUHRYHU��LQ�GDWD���������WKHUH�ZDV�D�PLVWDNH�LQ�YRFDEXODU\�PDWWHU��³PDQ\´���+RZHYHU��WKH�VWXGHQW�

did not revise the mistake, instead, she deleted the whole sentence. This happened due to the 

VWXGHQW¶V�FRQIXVLRQ�WR�FRPH�XS�ZLWK�D�VXLWDEOH�UHYLVLRQ�DV�WKLV�VHQWHQFH�ZDV�LQGLUHFWO\�FRPPHQWHG�

by underlining the mistake.  

:KDW� WKH� VWXGHQW� QHHGHG� WR� GR� LQ� WKLV� VHQWHQFH�ZDV� WR� GHOHWH� WKH�ZRUG� ³RI´� LQ� KHU� ILQDO�

draft. Yet, she deleted the problematic text. It happened because it was the simplest way to revise 

the mistakes when they did not know the answer.  

 

By looking at the HIIHFWV� RI� WHDFKHU¶V� :&)�� WKH� VWXGHQWV� VKRZHG� SRVLWLYH� UHVSRQVH� WR� KDYH�

correction in LU problems. LU/ Language Use covers: tenses, preposition, article, to be, plural, 

phrasing, parallel, passive and active sentences, subject and verb agreement, determiner, pronouns, 

relative pronoun, subject, superlative, restrictive relative clause, conjunction, word order, and the 

mechanics. It is strengthened by the percentage of errors corrected in LU is higher than in 

vocabulary (LU: 77% and vocabulary: 73%). It is in line with Hyland (1998), as cited in Hyland 

(2003), who argued that students follow the feedback in their revision, especially in grammar 

correction. 

In summary, there were two out of six Written Corrective Feedback strategies used in the 

VWXGHQWV¶�ZULWLQJ�GUDIWV��'LUHFW�&)��DQG�,QGLUHFW�&)��,Q�DGGLWLRQ��WKHUH�DUH�IRXU�HIIHFWV�RI�WHDFKHU¶V�

:&)� DV� WDNHQ� IURP� )HUULV� ������� RI� WKH� W\SHV� RI� VWXGHQWV¶� UHYLVLRQ�� (UURU� FRUUHFWHG�� ,QFRUUHFW�

change, No change, and Deleted text. Error corrected is considered the positive response as the 

VWXGHQWV� FRUUHFWHG� WKH� PLVWDNHV� LQ� DFFRUGDQFH� WR� WKH� WHDFKHU¶V� H[SHFWDWLRQ�� 2Q� WKH� RWKHU� KDQG��

Incorrect change, No change, and Deleted text are considered as the negative responses as the 

students did not revise the mistakes correctly. 

From the findings, it can be interpreted that feedback in LU is more noticeable as students 

think that the teacher has a better understanding about language use. It can be seen in Table 4.1 that 

WKH�VWXGHQWV�KLJKO\�IROORZ�WKH�WHDFKHU¶V�:&)�LQ�/8�PDWWHUs by 410 times. It is in line with Hyland 

(1998), as cited in Hyland (2003), that students follow the feedback in their revision, especially in 

grammar correction. In addition, the occurrence of the negative responses - Incorrect change, No 

change, and Deleted text -. may due to the unclear feedbacks, especially in Indirect CF, since the 

feedback was in the form of signs. It made the students confused how to revise it. Sometimes, they 

were unable to come up with a suitable revision (Hyland and Hyland, 2006). Therefore, they just 

simply ignored or deleted it. 

In summary, there were two out of six Written Corrective Feedback strategies used in the 

VWXGHQWV¶�ZULWLQJ�GUDIWV��'LUHFW�&)��DQG�,QGLUHFW�&)��,Q�DGGLWLRQ��WKHUH�DUH�IRXU�HIIHFWV�RI�WHDFKHU¶V�

WCF as takeQ� IURP� )HUULV� ������� RI� WKH� W\SHV� RI� VWXGHQWV¶� UHYLVLRQ�� (UURU� FRUUHFWHG�� ,QFRUUHFW�

change, No change, and Deleted text. Error corrected is considered as a positive response as the 

VWXGHQWV� FRUUHFWHG� WKH�PLVWDNHV� LQ� DFFRUGDQFH� WR� WKH� WHDFKHU¶V� H[SHFWDWLRQ� On the other hands, 

Incorrect change, No change, and Deleted text were considered as the negative responses as the 

students did not revise the mistakes accordingly 

 

CONCLUSION 

This paper dealt with Written Corrective Feedback (WCF) and its effects on English 

'HSDUWPHQW�VWXGHQWV¶ writing drafts. Specifically, we would like to find out WCF strategies used in 

WKH� (QJOLVK� 'HSDUWPHQW� VWXGHQWV¶� ZULWLQJ� GUDIWV� DQG� WKH� HIIHFWV� RI� WKH� WHDFKHU¶V�:&F analyzed 

IURP�WKH�VWXGHQWV¶�GUDIWV��7R�JHW�WKH�DQVZHUV��WKHRULHV�RI�:&)�E\�(OOLV������D��DQG�WKH�HIIHFWV�RI�

written feedback to students by Hyland (2003) were applied, supported by the theory of writing in 

EFL context by Weigle (2002) and Harmer (2004), and a study by Ferris (2006) on the types of the 

HIIHFWV� RI� WHDFKHU¶V� :&)�� )LIW\� HLJKW� VWXGHQWV¶� ZULWLQJ� GUDIWV� FRPLQJ� IURP� WZR� WRSLFV� ZHUH�

collected as the data. 

%DVHG�RQ�WKH�DQDO\VLV�RI�ILIW\�HLJKW�VWXGHQWV¶�ZULWLQJ�GUDIWV��WKH�ILQGLQJV�UHYHDOHG�WKDW�WKHUH�

were two out of six :ULWWHQ�&RUUHFWLYH�)HHGEDFN� VWUDWHJLHV� XVHG� LQ� WKH� VWXGHQWV¶�ZULWLQJ� GUDIWV��

There were Direct Corrective Feedback, and Indirect Corrective Feedback. The most frequently 

used strategies were Direct CF, which were used 430 times. Then, the second place was taken by 
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Indirect CF, which was used 329 times. Moreover, Direct CF got a positive response from the 

students because of its clarity. 

In addLWLRQ��WKHUH�ZHUH�IRXU�NLQGV�RI�HIIHFWV�IRXQG�LQ�WKH�VWXGHQWV¶�ZULWLQJ�GUDIWV�DV�)HUULV�

(2006) proposed: Error corrected, Incorrect change, No change, and Deleted text. In these three 

effects (Incorrect change, No change, and Deleted text), a few students did not follow the WCF due 

to the unclear instruction. This may happen because the students did not know what to revise and 

how they should revise it. Moreover, they could not come up with a suitable revision as (Hyland 

and Hyland, 2006) argued. As the result, the students did not revise the WCF given by the teacher 

accordingly.  

In conclusion, WCF can guide the students to correct their writing mistakes in their drafts. 

It can make the students aware of their mistakes and improve their writing although sometimes the 

IHHGEDFNV� JLYHQ� ZHUH� QRW� IROORZHG� E\� WKH� VWXGHQWV� LQ� DFFRUGDQFH� WR� WKH� WHDFKHU¶V� H[SHFWDWLRQ��

7KHUHIRUH��WKH�VWXGHQWV�QHHG�WR�SD\�DWWHQWLRQ�WR�WHDFKHU¶V�IHHGEDFN��VLQFH�LW�FDQ�KHOS�WKHP�WR�PDNH�

a good writing. By conducting this paper, we wish this study can give the readers insights related 

WR�WKH�:&)�VWUDWHJLHV�DQG�LWV�HIIHFWV�RI�WHDFKHU¶V�:&)�RQ�WKH�VWXGHQWV¶�ZULWLQJ�GUDIWV��VR�WKDW�WKH\�

may become more aware of the feedback given in making a good writing. In addition, we hope that 

further research on similar topics could be carried out in the future. 
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