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Abstract: This is a qualitative study on the use of motivational strategies by the English teacher at 

+DQG�)RUWXQD�&HQWHU��7KLV�VWXG\�ZDV�EDVHG�RQ�'|UQ\HL¶V��������WKHRU\�DERXW�PRWLYDWLRQDO�VWUDWHJLHV�

and focused on the interaction between the teacher and his students in the classroom. The data were 

collected by using video recording and interview. The observation was done in three meetings within 

two weeks. The duration of the class was 90 minutes for each meeting. The findings showed that the 

teacher used five out of eight motivational strategies in the classroom. There were making learning 

VWLPXODWLQJ�DQG�HQMR\DEOH��SURWHFWLQJ�WKH�OHDUQHUV¶�VHOI-esteem and increase their self-confidence, 

presenting task in a motivating way, allowing learners to maintain a positive social image, and 

promoting cooperation among the learners. For the interview, the writer found that the reason why 

WKH�WHDFKHU�XVHG�WKH�PRWLYDWLRQDO�VWUDWHJLHV��,W�ZDV�EHFDXVH�WKH�VWUDWHJLHV�FRXOG�LQFUHDVH�VWXGHQWV¶�

motivation in learning language. 

Key words: 0RWLYDWLRQDO�6WUDWHJLHV��&ODVVURRP�,QWHUDFWLRQ��0DLQWDLQLQJ�DQG�3URWHFWLQJ�6WXGHQWV¶�

Motivation. 

 

 

INTRODUCTION 
Interaction between teacher and students are a part of language learning process. Teachers are seen 

as the role model to guide and inspire students to learn in class. Therefore, a teacher has big 

responsibility to make the students be motivated in learning language while having interaction with 

VWXGHQWV�� 7KH� UHDVRQ� LV� EHFDXVH� ³HYHU\WKLQJ� D� WHDFKHU� GRHV� LQ� WKH� FODVVUoom has a motivational 

LQIOXHQFH�RQ�VWXGHQWV´��'|UQ\HL��������S������ 

In this study, the writer focused on strategies that the teacher used to motivate students in 

learning language named motivational strategies. The writer observed the teaching and learning 

process in an English course and focus on the motivational strategies used by the teacher and students 

in a Youth Class which is only taught by one teacher. The course is located in Kupang named Hand 

Fortuna Center.  

The reason why the writer chose to observe the high school students was inspired by a 

statement of Light and Spada (2006) which showed that many teenagers lack of motivation to get 

involved in academic activities such as learning a new language. Therefore, many researcher and 

educator made sWXGLHV�IRFXVLQJ�RQ�KRZ�WR�LQFUHDVH�WHHQDJHUV¶�PRWLYDWLRQ�LQ�OHDUQLQJ�ODQJXDJH� 

In this study, the Youth Class was chosen to be observed because of some reasons. First, the 

teacher named Mr. Sumartono gave best practices in teaching English. Second, after the writer did 

her observation in the first week, she saw that the students made many interactions with the teacher. 

They expressed their opinion directly about the activity or asked the teacher about what they did not 

understand about the material. Third, the task or activity was various so as to make the class more 

fun. 

  To see the motivational strategies used by the teacher, the writer used the theory by Dörnyei 

(2001) about motivational strategies in the language classroom. Basically, each aspect has some 

motivational components. In this study, the writer did not focus on all the motivational aspects. The 

writer only focused on maintaining and protecting motivation because this aspect is used as the 

VXSSRUW�WR�PDLQWDLQ�VWXGHQWV¶�PRWLYDWLRQ� LQ� OHDUQLQJ�(QJOLVK��SURWHFW� WKH�VWXGHQWV¶�GHVLUH� WR� OHDUQ�

English, and make activities more interesting to the students (Dörnyei, 2001). 

In doing the research, the writer had two objectives to achieve. First, the writer wanted to 

find out the types of motivational strategies used by the teacher in maintaining and protecting 
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VWXGHQWV¶�PRWLYDWLRQ�LQ�WKH�<RXWK�&ODVV�RI�Hand Fortuna Center. Second, the writer wanted to know 

about the reasons on the choice of strategy being used in the classroom. 

The writer observed the class and recorded the class meeting. The process of collecting the 

data was done for two weeks in September 2016. The data of this research was collected by using 

video recorder during 90 minutes in each meeting. The writer collected the data in three times of 

meeting. The writer also conducted an interview with the teacher to get additional information of 

motivational strategies used by the teacher. Since this study was only restricted to three class 

meetings with duration of 90 minutes, therefore, the whole appearance of motivational strategies 

tend to be minimal. 

Hopefully, this study provides insightful knowledge to teachers with regards to motivate 

students. Besides, the finding and discussion could help the teachers how to maintain and protect 

VWXGHQWV¶�LQWHUHVW�LQ�OHDUQLQJ�(QJOLVK��$OVR��WHDFKHUV�PD\�EH�DEOH�WR�UHIOHFW�WKHLU�WHDFKLQJ�RI�XVLQJ�

motivational strategies in the classroom. Therefore, teachers can increase their understanding about 

the appropriate strategies in motivation their students to learn and love English. 

 

METHODS 

The sources of this study were all interactions between the teacher and the students taking 

place in the classroom during the lesson and the interview which was conducted with the teacher. 

The data was collected by using video recorder. For the interview, the writer recorded direct 

responses from the teacher by using audio recorder. The questions of the interview were semi-

structured from theory by Dörnyei (2001). The writer did the interview in English with the teacher. 

7KH�VXEMHFW�RI�WKH�ZULWHU¶V�REVHUYDWLRQ�ZDV�WKH�(QJOLVK�WHDFKHU�LQ�DQ�(QJOLVK�FRXUVH��7KH�GXUDWLRQ�

of each of the two meetings  was 90 minutes within the same week. The class consisted of one male 

and eight female students. 

The writer used video recording to record the interactions between teacher and students 

during 90 minutes teaching and learning process in each meeting. The class was recorded three times 

on September 20th, 22th, and 27th, 2016.  The writer did three interviews after the teacher finished 

his teaching activities in the classroom. 

After the writer finished the recording, she started to transcribe the data of the first, second, 

and third meetings. Each utterance and/or action was given a code number. The coding was as 

follows: for example 1.2, 2.1, 3.3, etc. This means that the first digit refers to the class meeting, 

whereas the second digit refers to the order of the appearance of the data in the class meeting. These 

transcripts were found in the appendices 1, 2, and 3. 

In analyzing the data, the writer did several steps. First, the writer summarized the theory to 

help her in analyzing the data to determine the characteristics of motivational strategies.  Second, 

after making the characteristics of the theory, the writer looked at all utterances and actions one by 

one in the transcript and the writer used the characteristics of the theory as her guideline. When 

motivational strategies were found, the writer gave a bold in the transcript. Third, after making the 

data in the transcript with the bold and coding number, the writer put all the utterances and actions 

one by one in the table analysis. The writer also used notes from her opinion about the analysis. The 

analysis was made in GHVFULSWLRQ�IRUP��$IWHU�WKDW��WKH�ZULWHU�H[SODLQHG�RQH�E\�RQH�RI�WKH�WHDFKHU¶V�

utterances and actions to answer her research questions.  

Table 3.2 Table of Analysis 

Name of course:                                                                                     Name of teacher: 

Class time:                                                                                             Total number of students: 

Class length: 

Code 

Number 

7HDFKHU¶V�XWWHUDQFHV�DQG�

actions 

Characteristics of 

motivational strategies 

Types of 

motivational 

strategies 

Notes 
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After the writer analyzed the motivational strategies used in the classroom, the writer put the 

specific data from the interview into the second table 3.3 to help the writer answer the research 

questions. The questions of the interview were divided on the basis of the eight motivational 

VWUDWHJLHV�UHODWHG�LQ�PDLQWDLQLQJ�DQG�SURWHFWLQJ�VWXGHQWV¶�PRWLYDWLRQ�ZKLFK�KDYH�VXE-strategies. 

 

ANALYSIS AND FINDINGS 
7KHUH�DUH�HLJKW�PRWLYDWLRQDO�VWUDWHJLHV�LQ�PDLQWDLQLQJ�DQG�SURWHFWLQJ�VWXGHQWV¶�PRWLYDWLRQ��

There were three motivational strategies that were not used by the teacher in the classroom. They 

were setting specific learner goals, creating learner autonomy, and promoting self-motivating learner 

strategies. 

The reason why the strategy in setting specific learner goals did not appear because the 

teacher did not use goal-setting method in class like giving short-term goals to do as homework. The 

teacher did not use contracting methods with students like making an agreement together about the 

specific rules. The other strategy, creating learner autonomy did not appear because the teacher held 

the main role in organizing the learning process. The last strategy which the teacher did not use was 

promoting self-motivating learner strategies. The reason was during the three meetings, the teacher 

did not talk about the importance of self-motivation in class. Therefore, these three strategies did not 

appear during the three meetings in the classroom observation.  

There were five strategies applied by the teacher in the teaching and learning processes. 

Based on the order of frequency of occurrences the type from the teaching observed were presented 

as follows:  

 
Making Learning Stimulating and Enjoyable: To make the learning process more 

stimulating and enjoyable, motivational strategies were needed.  

 

- Breaking the monotony of learning 
In the middle of the second meeting, Mr. Sumartono showed a video. Then, he explained the 

content of the video to the students. In this example, the teacher prepared a video to support his 

teaching. After he explained about many things about Africa, he showed the real life in Africa based 

on the video. He paused one by one of the video and told the students about what happened in Africa. 

He also gave a comparison by giving example about the real life in Indonesia. This made the students 

XQGHUVWDQG�PRUH�DERXW� WKH� WRSLF� WKDW�WKH\�GLVFXVVHG� LQ�FODVV�EHVLGHV�WKH�WHDFKHU¶V�H[SODQDWLRQ�� ,W�

showed that the teacher was successful to make the class more relax and enjoyable. 

In the beginning of the class in the first and the second meeting, Mr. Sumartono asked the 

students to do something before they started the learning process. Before he started the teaching and 

learning process, Mr. Sumartono asked the students to greet each other in classroom. This made the 

FODVV�PRUH� FRQYHQLHQW� WR� VWDUW�ZLWK� D�ZDUPHU� DFWLRQ�ZKLFK� FDQ� VWLPXODWH� WKH� VWXGHQWV¶� GHVLUH� LQ�

learning the language.   

In the third meeting, the teacher asked students to play a game. It was a game for the students 

to deliver a short speech in two minutes based on the question from the teacher. He gave a game 

based on the topic that they would discuss in class. He asked the students one by one to deliver a 

short speech. Then, students stood in front of the class and the teacher gave a question which he had 

already prepared for the students about the topic. This showed that the teacher gave motivation to 

his students through the game, so students felt relaxed in doing the activities in the classroom.  

In the second meeting, the teacher played two music videos after he gave the activity. He 

asked students to sing the song together. After the class finished, the teacher prepared a laptop and 

LCD to play two music videos which were the topic they had discussed in class. When the teacher 

asked the student to sing together, the writer saw that the students felt surprised. This showed that 

motivation could come from how the teacher made something to make sure the students feel relaxed 

and happy while learning process took place. 

 

- Making the tasks more interesting 
In the third meeting, Mr. Sumartono gave a challenging task for students to do in the 

classroom. He asked students to search problems which happened in NTT based on the topic in class. 

He asked the students to do the activity individually not in group. When the students did the activity, 
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they used their gadget to search information in internet about the problems in NTT (Nusa Tenggara 

Timur). Therefore, they felt more convenient to do the activity. 

In the first meeting, the teacher gave an interesting topic to discuss in class. The content of 

WKH�WDVNV�DWWUDFWHG�WKH�VWXGHQWV¶ desire to do it. In the second meeting, Mr. Sumartono talked a special 

topic to discuss in class. The teacher gave a topic which is new and totally unexpected for students. 

The content of the topic helped to eliminate boredom in class. By doing that, the teacher was 

VXFFHVVIXO�WR�PDNH�WKH�VWXGHQWV�HQMR\�LQ�WKH�OHDUQLQJ�SURFHVV�DQG�LQFUHDVH�VWXGHQWV¶�NQRZOHGJH�DERXW�

something new in their life. 

 

- Increasing students involvement 
In the first meeting, Mr. Sumartono made an activity for students to do in a group. Besides 

that, in the third meeting, the teacher gave an activity for students to do individually. After the teacher 

explained about what students should make to do the activity, he divided students in a group. They 

should discuss the problems in a group. This was illustrated as the class discussion which made 

students to be interesting. The criteria of the example showed that the teacher selected a task which 

requires mental involvement from each student. They made a discussion with their friends in group 

and shared their opinion one by one. Therefore, all students are able to understand what they should 

do in group. Besides that, the teacher also asked students to do the activity individually. When they 

finished the activity, each student came in front of the class and presented their result very well.  

In the third meeting, Mr. Sumartono created a specific role for each student in doing the 

activity. The example above showed that the teacher prepared an activity to give chance for every 

student to be active in class. He asked students to pretend as a regent from NTT. The writer could 

see during her observation that the teacher asked each student to choose their regency, they answered 

it very excited. In that situation, each student looked active to do the activity.  

 

3URWHFWLQJ�WKH�/HDUQHUV¶�6HOI-Esteem and Increasing Their Self-Confidence: Dörnyei 

(2001) proposes that there are four strategies for protecting the lHDUQHUV¶�VHOI-esteem and increasing 

their self-confidence: provide experiences of success, encourage them, reduce language anxiety, and 

teach learner strategies. 

 

- Providing experiences of success 

In the three meetings, Mr. Sumartono gave a new topic and tasks that made students excited 

to do the tasks. The non-verbal actions was done by the teacher to prepare a new topic and tasks for 

students, then it increased their motivation to learn and solve something new in the learning process. 

Students also got some new experiences in their learning process because they knew how to solve 

problems in carrying out the activities.  

 

- Encouraging the learner 

In the first meeting, Mr. Sumartono gave words of praise to students after they presented 

their answer. He also asked other students to repeat the words in unison by also mentioning the 

names of the students who presented in front of the class. From the example above, it showed that 

WKH�WHDFKHU�EHOLHYHG�LQ�VWXGHQWV¶�HIIRUW�WR�FRPSOHWH�WKH�DFWLYLW\��7KURXJK�KLV�ZRUG� other students 

would feel motivated to present well their answer.  

In the second meeting, Mr. Sumartono showed his attention to a student who did something 

wrong in grammar. The student who presented the answer was a child with special needs. Although 

he acted like that, he had a good confident to speak English in front of the class. When he finished 

his presentation, the teacher tried to give motivation through his word. He did it because he trusted 

the student ability in learning. On the other side, students also feel more confident if someone 

believes in their abilities than they feel alone in the learning process. 

 

- Reducing language anxiety 

In the first and the second meeting, Mr. Sumartono made an activity which involved students 

to discuss in group. The example showed that the teacher promote cooperation among students by 

doing the activity as group. He divided the group in three and asked them to discuss together. When 

they finished the discussion, he asked each group to come in front of the class and asked them to 
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speak their answer one by one. He did it because he wanted every student could speak up and 

delivered their own opinion well. 

In the second meeting, there was a student who said inappropriate word to say when she 

gave her answer about Africa��7KHQ��0U��6XPDUWRQR�PDGH�FRUUHFWLRQ�RI�WKH�VWXGHQW¶V�XWWHUDQFH�DERXW�

the word. When the student made a mistake, the teacher gave a correction directly. He noticed that 

the students should not use the word to describe someone. Then, he told to other students how to use 

good word when describe someone. 

 

- Teaching learner strategies 

In the first meeting, Mr. Sumartono gave an example for students how to do presentation in 

front of the class. In the example, it could be seen that the teacher gave a good example to students 

how they should present their presentation in front of the class. When students did the presentation, 

they followed what the teacher said and did well. It was motivated and increased their confident to 

participate in L2 task. 

 

 Presenting Task in a Motivating Way: To present the task properly, Dörnyei (2001) 

UHFRPPHQGHG� WKDW� WHDFKHUV� VKRXOG� H[SODLQ� WKH� SXUSRVH� DQG� XWLOLW\� RI� D� WDVN��ZKHW� WKH� VWXGHQWV¶�

appetite about the content of the task, and provide appropriate strategies to do the task.  

 

- Explaining the purpose and the utility of a task 

In the second meeting, Mr. Sumartono explained the task to students about what they should 

do. Before the teacher asked students to do the activity, he explained every part in detail. It made 

students more understand and know what they should do. 

 

- :KHWWLQJ�WKH�VWXGHQWV¶�DSSHWLWH 
7R�WKH�ZULWHU¶V�REVHUYDWLRQ��0U��6XPDUWRQR�DOZD\V�VKRZ�KLV�HQWKXVLDVP�ZKHQ�KH�LQWURGXFHG�

the class activities. The teacher showed his enthusiasm to students that the activity would be fun to 

do in class. From the three examples, the teacher made an interesting way before he talked about the 

DFWLYLW\��'XULQJ�WKH�ZULWHU¶V�REVHUYDWLRQ��VKH�VDZ�WKDW�WKH�WHDFKHU¶V�H[SUHssion when introduced the 

activity was happy and excited. He showed his smile and his voice which showed that he 

enthusiastically to introduce the activity.  

 

- Providing appropriate strategies to do the task 

In the first meeting, Mr. Sumartono gave an example before he asked students to do the task. 

In the third meeting, he did the same thing. He gave an example then he asked students to do the 

activity. 

The two examples showed that Mr. Sumartono introduced the activity by preparing it very 

well. Before he asked students to do the activity, he gave example from him to make students 

understand. It could be seen when the teacher gave example, students knew how to do and answer 

it.  

 

 Allowing Learners to Maintain a Positive Social Image: This component is used to 

SURWHFW�VWXGHQWV¶�PRWLYDWLRQ�LQ�OHDUQLQJ�ODQJXDJH�� 

In the third meeting, Mr. Sumartono made a role for students to do the activity. The example 

showed that the teacher create a good roles for students to participate in the activity. 

 

Promoting Cooperation among the Learners: 7KLV� VWUDWHJ\� LV� XVHG� WR� LQFUHDVH� VWXGHQWV¶�

cooperation in the learning process. Students can learn together through peers or team work. 

In the first meeting and the second meeting, Mr. Sumartono divided students in a group to 

discuss a topic. The examples above showed that the teacher selected an activity in which students 

are asked to work together towards the same goal. When students are asked to do the activity, they 

have same goal to achieve in find out the answer and delivered their opinion in group. 

Now, this is the explanation about the reasons for the choice and application particular 

motivational strategies in the classroom. The writer only gives brief explanation of each strategy that 

used in the classroom. 
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First, in the making the learning stimulating and enjoyable, the teacher said that he always 

give a sense of teaching, sense of love, and sense of humor for students. In this part, the teacher made 

some activities or tasks to make students feel relax, make the atmosphere more fun in the class, and 

LQFUHDVH�VWXGHQWV¶�GHVLUH�LQ�WKH�OHDUQLQJ�ODQJXDJH� 

7KH� VHFRQG� VWUDWHJ\� LV� SURWHFWLQJ� WKH� OHDUQHUV¶� VHOI-esteem and increases their self-

FRQILGHQFH�� ,Q� WKLV�SDUW�� WKH� WHDFKHU�JDYH� VRPH�DFWLYLWLHV� WR�PDLQWDLQ� VWXGHQWV¶�FRQILGHQFH� LQ� WKH�

classroom. For example, he asked students to demonstrate the task; the teacher tried to provide 

H[SHULHQFH�RI�VXFFHVV��,W�FRXOG�LPSURYH�VWXGHQWV¶�Fonfidence in speaking. He also encourages the 

learner by giving his praise for students through his words. Then, he made some cooperation tasks 

among students to make students can work in team. Finally, he prepared and taught strategies to 

make students more confident in front of the class. 

The third strategy is presenting tasks in a motivating way. This strategy is used to make 

students feel motivate to do the tasks in class. ,Q�WKLV�SDUW��WKH�WHDFKHU�LQFUHDVH�VWXGHQWV¶�GHVLUH�LQ�

doing the tasks by giving some explanation the purpose of the task to students and demonstrate the 

tasks for the students to make them understand about what they should do. 

The fourth strategy is allowing learners to maintain a positive social image.  This is 

the reason why the teaFKHU�PDGH�DFWLYLWLHV�WKDW�UHTXLUHG�WKH�VWXGHQWV�WR�SOD\�µJRRG¶�UROHV��7KH�WHDFKHU�

gave several tasks or activities to do in the class by asking them to pretend as someone who has a 

good role to make it more fun for students. 

The last strategy is promoting cooperation among learners. This reason is used to make a 

task which can be worked in a team. In this part, the teacher asked students to do the tasks or activities 

in a group. In the group, every student would make discussion and deliver their own opinion and 

they will achieve the same goal in discussing the topic. 

Overall, the writer has concluded that there is indeed a several reason why the teacher used 

those five strategies in the classroom. First, the teacher wants to make his students feel fun and relax 

LQ�GRLQJ�WKH�WDVNV�RU�DFWLYLWLHV��6HFRQG��WKH�WHDFKHU�ZDQWV�WR�LPSURYH�VWXGHQWV¶�FRQILGHQFH�ZKHQ�WKH\�

did presentation or come in front of the class. Third, the teacher wants to make understand about 

what they should do in doing the tasks or activitiHV��)RXUWK�� WKH� WHDFKHU�SUHSDUHV� µJRRG¶�UROHV� WR�

pretend as someone in doing the activity. Last, the teacher makes students can work in a team to 

achieve the same goals. 

 

CONCLUSION 
The findings showed that five out of eight motivational strategies occurred in three observed 

class meeting. The frequency of the occurrences of the types from teaching observed showed that 

making learning stimulating and enjoyable placed on the high stage. It was because the teacher used 

this strategy in the whole meetinJV��7KH�VHFRQG�ZDV�SURWHFWLQJ�WKH�OHDUQHUV¶�VHOI-esteem and increase 

their self-confidence. This strategy was used to provide experience of success, encourage learn, 

reduce their language anxiety, and teach learner strategies. The third strategy was presenting tasks 

in a motivating way. In this strategy, the teacher gave motivation to students through some tasks in 

classroom. The fourth strategy was allowing learners to maintain a positive social image. The teacher 

used this strategy by doing a good role for the students in the classroom. The last strategy was 

promoting cooperation among the learners. This strategy was used to make students work in a group. 

Through all those motivational strategies used by the teacher, the students got motivated in learning 

English in the classroom. For tKH�LQWHUYLHZ�VKRZHG�WKH�WHDFKHU¶V�UHDVRQV�LQ�XVLQJ�WKH�PRWLYDWLRQDO�

strategies were to make the class more fun, make students active and participate in every activity, 

and gives students chance to express their idea or opinion.  
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