
27 

Abstract 

This paper deals with a topic self-reflection in developing teaching performance. Self-reflection is a vital skill 
WR� UHIOHFW�DQG�HYDOXDWH� WHDFKHUV·� WHDFKLQJ�SHUIRUPDQFH� LQ� WKH�FODVVURRP��+RZHYHU�� WKHUH�DUH�PDQ\� WHDFKHUV�
running monotonous classes because they do not make a self-UHIOHFWLRQ��7KLV�FRQVLGHUDWLRQ�H[SORUHV�WHDFKHUV·�
strengths and weaknesses in learning process. This research will help the teachers to maintain or eliminate 
critical incident on learning and teaching process. This research had been conducted at English Education 
Department, University of Muhammadiyah Yogyakarta. The respondents consist of some English Foreign 
Language (EFL) teachers. This research used qualitative research design. Then the researcher used interview 
as a research instrument to elaborate the information. The data becomes the parameter whether the respon-
dents give agreements or disagreements to the case in using self-reflection. Considering the reasons above, 
the researcher makes an implication that self-reflection can be a good method for EFL teachers. The finding 
reveals that teachers who use self-reflection get better ways on how to explore well performance in the class-
URRP��:ULWLQJ�MRXUQDO�LV�D�NLQG�RI�UHIOHFWLYH�ODQJXDJH�WHDFKLQJ�WKDW�KDV�EHHQ�HPSOR\HG�WR�HQKDQFH�WHDFKHUV·�
skill in teaching. Therefore, self-reflection is also to engage systematic reflection on teaching. 
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ment of a person is a process to gain the goals 
of the plan. People might face the failure to go 
into a success. 

Furthermore, on this research the au-
thor will concentrate on devoting self-
reflection for English Foreign Language, 
which is measured to be one of the strategies 
in enhancing teaching performance and pro-
fessionalism. Teaching performance will influ-
ence language teachers to set them to be good 
language teachers. Teachers will be able to 
develop their classroom skill with improve-
ment of experience and competence. 

 
Problem Statement 

Currently, when people hear 
´UHIOHFWLRQµ�� WKH\� XVXDOO\� WHQG� WR� WKLQN� WKDW�
someone has to evaluate themselves on what-
ever they do. However, they rarely know 
what exactly have to do to fix on what they 
have done, so do language teachers. The lan-
guage teachers who should do reflection in 
their way to give well performance while 
teaching with appropriate term. Therefore, it 
is going to explore what actually the limits 
which can be resulted in doing reflection for 
language teachers, and what kind of reflection 
that can be used. 
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Introduction 
Reflection has currently been the top of 

the styles in education, especially in discus-
sion about teacher experience and teacher per-
formance. The interest in reflection has mas-
sively grown as a key concept in education 
about teacher education and the teaching pro-
fession. Self-reflection here means introspec-
tion. It directs to the process of observing 
RQH·V�VHOI�WR�HYDOXDWH�WKH�ZRUN�RI�OLIH��,W�LV�VXS�
SRUWHG�E\�)HUUDUR��������VD\LQJ�WKDW�´WKH�FRQ�
cept of reflective practice as a critical process 
in refining one's artistry or craft in a specific 
GLVFLSOLQH�µ� 

Self-reflection also helps a language 
teacher to monitor the development from ba-
sic beginner to experienced professional. That 
would increase professional development and 
WHDFKLQJ� SHUIRUPDQFH� RI� VRPHRQH·V� ZRUN��
´Reflective practice can be a beneficial process 
in teacher professional development both for 
pre-service and in service teach-
ersµ� �1LQJDPPD��������� ,W� LV� VLPLODU� WR�0DUVK�
(2008) saying that all teachers, especially pre-
service teachers, need to reflect critically on 
their actions. Teachers were students, who 
learn a mistake and error from their academic 
in the field of education. Professional develop-
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The objectives of this research are 1) 
WR� GLVFXVV� ZKDW� H[DFWO\� ´VHOI-UHIOHFWLRQµ� LQ�
enhancing well performance on teaching 
itself, 2) to identify the language teachers 
ZKR� GR� WKH� ´VHOI-UHIOHFWLRQµ� RQ� WKHLU� RZQ�
performance in teaching, and 3) to explore 
ZKDW� LV� WKH� OLPLWV�RI� WKH�´VHOI-UHIOHFWLRQµ�IRU�
language teachers, especially for English 
Foreign Language teachers. 
 
Methodology 

There will be one method which 
will be used in this research that is interview 
method. The interview method will be used 
IRU� H[SORULQJ� UHVSRQGHQWV·� RSLQLRQ� DQG� H[�
perience into self-reflection in teaching. The 
respondents are lecturers of English Educa-
tion Department of Language Education 
Faculty at University Muhammadiyah 
Yogyakarta who have/graduated master 
degree of English education. Another side, 
the author will take the material from books 
and internet to support the information of 
data for this research. 
 
Literature Review 
This study is going to explore what effects 
are resulted by self-reflection itself. To make 
good understanding, it will be structured 
out the explanations of the topic. It will be 
highlighted the definition of self-reflection 
and teaching performance.  
 
Definitions of Self-Reflection 

According to (Richards, 1991) that 
reflection refers to an activity or process in 
which an experience is recalled, considered, 
and evaluated, usually in relation to a 
broader purpose. Self-reflection is used to 
HQKDQFH�WHDFKHUV·�DELOLW\�LQ�SXOOLQJ�VWXGHQWV·�
motivation and the learning process. Simi-
larly, as quoted by Anita (2011) Hernandez 
also states that reflection as specialized form 
of thinking has been recognized as an influ-
ential factor that helps to improve the qual-
ity of teaching. 

In addition, Farrell (2007) states that 
´,W� LV� LPSRUWDQW� VD\LQJ� WRR� IRU� H[SHULHQFHG�
language teacher because self-reflection is 
defined as the condition of consciousness 
characterized by awareness, objectivity, clar-
ity, acceptance and being in the present as 
well as by absence of opinion, preference, 
SUHMXGLFH��DQG�DWWDFKPHQW�µ 

A teacher needs to be aware of a vari-

ety of ways to reflect the class to ensure that it 
is relevant to students and the community. 
Quoting Brookfield, Marsh (2008) views that 
to undertake reflection, teachers have to col-
lect autobiographical data about their actions 
such as diaries/accounts, and find out from 
VWXGHQWV�KRZ�WKH\�SHUFHLYH�D�WHDFKHU·V�DFWLRQV��
Therefore, a self-reflection is a hopeful action 
and it would be done in spirit full of hope in 
the future. 

 
Teaching Performance 

Commonly, a self-reflection aims to 
push teacher on teaching performance profi-
ciency for teacher of English Foreign Lan-
guage. It needs a process to reach the goal of 
the work, and Pultorak cited by Anita (2011) 
says that teacher-reflection is a developmental 
process and may be characteristics of begin-
ning teachers. The more successful teachers in 
achieving the standards of the criteria, the 
greater opportunity in increasing good per-
formance in the class. 

There some views on the meaning pro-
fessional development. The first is according 
to Marsh (2008)that professional development 
is the process whereby members go about im-
proving their competences. While quoting 
Marginson, Marsh (2008) views that profes-
sional development is the process of growth in 
competence and maturity through which 
teachers add range, depth, and quality to their 
performance of their professional tasks.  

It should be noted that professional de-
velopment activity for teachers is analyzing 
performance of teachers through self-
UHIOHFWLRQ� LQ� RUGHU� WR� LPSURYH� WKH� WHDFKHUV·�
quality of teaching.  

Findings and Discussion  
 
In this point, the findings will be presented 
based on the research questions. There will be 
five research questions which will be dis-
cussed in findings.  
 
What is your opinion about self-reflection in teach-
ing? 

%DVHG�RQ�WKRVH�UHVSRQGHQWV·�YLHZV��WKH\�
WRWDOO\�WKLQN�WKDW�´VHOI-UHIOHFWLRQµ�LV�RQH�RI�WKH�
strategies besides looking at our performance 
in delivering materials. However it would be 
reflected the language teacher on how they 
can be able to comprehend the class in various 
VLWXDWLRQV� LQVWHDG� RI� VWXGHQWV·� FKDUDFWHULVWLF�
when teaching and learning process. 
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2. Do you make a self-reflection in your teaching? 

According to four respondents above, 
they mostly make a self-reflection in variety 
terms. They always create some notes such 

kind of diary as a self-reflection on what they 
have done in action to make class run well. 
7KH�H[SHFWDWLRQ�LV�WR�JHW�VWXGHQWV·�DWWHQWLRQ�RU�
motivation even to make their concentration 
increase in learning English.  

The First 
Respondent 

The first respondent views that self-reflection is one of ways to find the 
strengths and weakness in our teaching. He believes that every single language 
teacher has already known what self-reflection is, but it depends on them to 
sense it. 

The Second 
Respondent 

The second respondent thinks that self-reflection is a strategy to reflect our-
selves on way in teaching. What we have done and what students respond on it, 
we will know through self-reflection. 

The Third 
Respondent 

The third respondent has a bit longer view about self-reflection. She argues that 
self-reflection is the way how to look at our performance in teaching and learn-
ing process. 
She gave more explanation. 

 ´6HOI-reflection reflects teachers on what happen in the class. Does our method 
ZRUN� RU� QRW� LQ� JLYLQJ�PDWHULDOV� WR� WKH� VWXGHQWV"�+RZ� DERXW� VWXGHQWV·� UHVSRQVH�
and how to face the student with different capabilities? We need to be selective for 
WKRVH�FDVHV�LQ�RUGHU�WR�DYRLG�XV�ORVW�WUDFN�LQ�DFWLRQ�ZKHQ�WHDFKLQJ�µ 

The Forth 
Respondent 

The forth respondent also has similar opinion about self-reflection. He believes 
that self-reflection is how we do reflection in ourselves to make a great perform-
ance in teaching. Instead, every language teacher might know what self-
reflection is, because they recognize students have different ability. 

The First 
Respondent 

The first respondent surely answers that he does a self-reflection since he 
teaches English class. He explains that he makes self-reflection in two ways. 
There are abstract and concrete. The abstract way means that as a teacher just 
does the reflection in their mind on teaching. Whereas, another one is that a lan-
guage teacher makes self-UHIOHFWLRQ� DERXW� VWXGHQWV·� SHUFHSWLRQ� WKDW� FDQ� EH�
formed in writing. 
Personally, the first respondent prefers concrete way to supply one of the links 
in website for students to write any comment or suggestion in his class. He be-
lieves that not all students can speak freely in front of the class. There must be 
QRWHG� WKDW�QRW�DOO� RI� VWXGHQWV·�ZULWLQJ�ZLOO�EH�DFFHSWHG�E\� WKH� WHDFKHU��)RU� LQ�
stance, there were some students who criticized that he spoke too fast when 
teaching. Then, he changed his way when speaking in the class. In another case, 
a student wrote that he gave too many assignments for students. He considered 
that the number of assignments has been standardized in education rules, so 
that he would never change it. He also does self-reflection in his mind for some 
situations. 

Second Re-
spondent 

7KH�VHFRQG�UHVSRQGHQW·V�VWDWHPHQW�LV�TXLWH�GLIIHUHQW�IURP�WKH�ILUVW�UHVSRQGHQW��
He confesses that he does not make a self-reflection in a certain term, because he 
thinks that there is no policy of institution to create self-reflection in teaching. 
Here are some sentences quoted from his interview representing his view. 

´7KHUH� LV� QR� UXOH� WR� PDNH� D� VHOI-UHIOHFWLRQ� LQ� WHDFKLQJ�� EHFDXVH� WKDW·V� RQO\� D�
FKRLFH�µ 

Sometimes, he just has a small discussion with students to talk some problems 
in his class. 

The Third 
Respondent 

The third respondent has similar opinion to first respondent. There are two con-
cepts in making self-reflection which she callsas formal and informal concept. 
She emphasizes that she has not made formal concept yet, but she always makes 
some notes about her teaching process as a self-reflection. She has been creating 
VXFK�´%RRN�RI�,GHDVµ�WR�ZULWH�HYHU\�SUREOHP�RI�KHU�FODVV�DQG�DOVR�WKH�VROXWLRQ�WR�
overcome it. Those notes would be united in a research then. 
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3. When self-reflection can be created appropri-
ately? 

The Forth 
Respondent 

The forth respondent suggests that self-reflection can be realized in term of pa-
per, such as portfolio or journal article. Nevertheless, he makes self-reflection 
WKURXJK� FRQWHPSODWLRQ� PHWKRG�� ZKLFK� VHHV� VWXGHQWV·� VNLOO� WR� ILQG� WKH� SURSHU�
strategy in order that students can be able to master the lesson. In another hand, 
KH�DOZD\V�ZULWHV�RXWVWDQGLQJ�FDVHV�LQ�KLJK�RU�ORZ�OHYHO�LQWR�´-RXUQDO�/LQNµ� 

The First 
Respondent 

The first respondent says that there will be a note to know on creating self-
reflection because it should be suitable where the class has possibility on it. The 
first respondent says that a self-reflection can be conducted with considering the 
circumstance of the class. The self-reflection might possibly be imposed when 
the students in a class are from the same major. He suggests that English class 
will be appropriate to make self-reflection since they need to conquer the sub-
ject. He mostly focuses on building self-reflection after the learning and teaching 
process, especially in English Education class. He also does such a reflection on 
the spot if the class is an urgent condition. 

The Second 
Respondent 

Even though the second respondent does not make a self-reflection in a certain 
term, he agrees that self-reflection should be created in the end of the class. 
There will be always experiences or problems found after the class is over.Thus, 
WKRVH�WKLQJV�FDQ�EH�D�ODQJXDJH�WHDFKHU·V�KRPHZRUN�WR�RYHUFRPH� 

The Third 
Respondent 

The third respondent has a bit different analysis than others. Personally, she 
does self-reflection continually. In the beginning, she prepares such syllabus as 
a self-reflection then she writes some activitiesafter the class as anote for the 
next class. 

The Forth 
Respondent 

Forth respondent completely believes that self-reflection must be designed after 
the class is over. 
Here are some sentences quoted from his interview representing his view. 

´,Q�WKH�EHJLQQLQJ�RI�WKH�FODVV�LV�QRW�UHIOHFWLRQ��EXW�LW�LV�FDOOHG�DV�D�V\OODEXV�µ 

)URP� WKRVH� UHVSRQGHQWV·� YLHZV� DERYH��
they totally agree that possibility to create self-
reflection is in the end of the class. It gives 
more chances to get to know what exactly stu-
GHQWV·� UHVSRQVHV� RQ� ZKDW� ZH� KDYH� JLYHQ� WR�
them. Therefore, a language teacher can  do  

ZHOO�SUHSDUDWLRQ�LQ�WHDFKLQJ�WR�KHOS�VWXGHQWV·�
capability increase. Besides that, one of the 
respondents thinks that self-reflection also can 
be useful conditionally. 

4. How does the teacher make a self-reflection? 

The First 
Respondent 

The first respondent confesses that he rarely makes a self-reflection with other lan-
guage teachers, because everyone has own business. Thus, he prefers doing reflec-
tion by himself through building interaction to the students directly. 

The Second 
Respondent 

Sometimes, the second respondent makes such small sharing with students to ask 
what happen in his class, and he considers it is as his reflection. 

The Third 
Respondent 

The third respondent explores that she always does reflection with her partner or 
even with students. She likes to discuss in every after the class, to find the proper 
solutions on problems that occur in the class. In addition, she loves to share the 
great method that can be implemented in the class. 

The Forth 
Respondent 

For the last respondent, he has similar opinion to the previous respondent. He pre-
fers to do reflection by himself and his partner who has the same position in every 
after teaching the class. 
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they like to do, the aim is to find out what is 
supposed to be reflected. 

5. What effect is resulted by the self-reflection to-
ward the language teacher? 

We have already known that they al-
ways do reflection after the class is over with 
different ways. Some of them stated that they 
need other people to discuss the reflection, but 
neither do they. No matter what kind of way 

The First 
Respondent 

The first respondent truly believes that self-reflection is the most effective way 
to know what our capability or restrictiveness in teaching. There are many ways 
that teachers can take, and it depends on what they want. Some people might 
like to make paper or journal, or might just provide a link on website like what 
he does to do reflection. 

The Second 
Respondent 

The second respondent suggests that every single teacher, especially a language 
teacher, needs to reflect themselves even it is just having a short talk with stu-
GHQWV��7KDW�ZRXOG�EH�PRUH�EHQHILFLDO�LI�WKH�WHDFKHUV�FDQ�NQRZ�VWXGHQWV·�QHHG� 

The Third 
Respondent 

The third respondent emphasizes that every teacher should have a self-
reflection even though it is not in a formal term since a reflection is created 
EDVHG�RQ�WHDFKHUV·�DZDUHQHVV� 
Here are some sentences quoted from her interview representing her opinion. 

´7KHUH� DUH� WZR� UHDVRQV�ZK\� D� WHDFKHU� GRHV� UHIOHFWLRQ�� )LUVWO\�� KH�VKH� LV� D� UHFHQW�
teacher who still has not many experiences in education yet, and secondly there is 
a policy to make self-UHIOHFWLRQ�RI�WKH�LQVWLWXWLRQ�µ 

She adds, if a self-reflection is written clearly, that will make us easier to see and 
read what activities or experiences we have faced. Teachers can also write some 
notes or such diary in an informal term because self-reflection is used as 
´SURIHVVLRQDO�GHYHORSPHQWµ� 

The Forth 
Respondent 

The forth respondent has the same view as the previous respondents. He argues 
that a language teacher might find some problems in teaching. He is pretty sure 
that a language teacher needs to build reflection in order that they can organize 
the class to run well. The self-reflection will help the teachers have good prepa-
ration, so they will be able to deliver the materials and make it appropriate with 
VWXGHQWV·�FRQGLWLRQ� 

the students, or share experiences, activities, 
or problems that occur in the class with an-
other teacher. Some of them prefer to reflect 
their teaching by themselves. Furthermore, 
having an interaction with students is a good 
strategy to become closer. To make it happen, 
they sometimes produce a journal link, notes, 
or diary to keep their writing. 

Thus, it would be beneficial if every teacher 
has a self-reflection to remind that all students 
must have different capability. We need to 
know that not all students can tell comfortably 
what they feel. Therefore, it is expected that a 
self-reflection would be helpful for teachers to 
lead a better performance in their teaching. 
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According to the respondents, they mostly get 
comprehension through the reflection in every 
class they teach. They have a short talk with 
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