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ABSTRACT

Realizing that teaching writing poem is a difficult activity and the strategy applied by the
teachers is less effective and tend to be informative and theoretical one, therefore this research
should be conducted to maketheteaching and learning literature more meaningful and give advantages
for the learners. The problems that appear in the research are

1. How doesthe teacher implement the four-element response model in creative writing poem?

2. How is the students' response?

The research design used in this study was qualitative research . While the subject of the study
was the fourth semester students which consisted of 20 students.. The instrument used in this
research was questionnaires and observation. The open-ended questionnaire was designed in order
that the students can decide what to say and how to say.

The finding showed that the teacher implemented the four-element response model in
creative writing poem into 3 stages: a) pre activity with reconstruction, b) whilst activity: mental
images and interacting on an affective level, and c) post activity with evaluating the element of
poem. The activity in the creative writing poems were 1) reconstruction; determine and find out the
object they were going to write, 2) mental imagery; the students were guided to image the object
with many possibilities and also personify the chosen object, 3) Interacting on an affective level;
combine the result of imagination with the meaningful work and asked to associate with their own
life experiences. 4) Evaluate and publish their work. And the students’ response toward the activity
was positive. It can be seen that the students were very enthusiasm. The first indicator was the
students can actively involve in the discussion from the beginning up to the end . Another indicator
was that they can express their feeling, emotion and imagination freely into their work of writing
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poem.

INTRODUCTION

Literature is one of the subjectsin English
Department of Faculty of Teacher Training and
Education, University of Muhammadiyah Maang. It
consistsof Introductionto Literature, Poetry, Prose
and Drama.

Poetry asoneof literary subjectsprovidesthe
students not only about knowledge of literature but
also ability to appreciate and to create. Creative
writing poem is one of the skills in appreciating
literature that the students should master. Teaching
creative writing poem closely related to practice
sharpen feeling, imagination, thought, and have
sengitivity toward society, culture and surrounding.

Chomsky (inWhiteson,1996: vii) hassaid on
various occasion and gives advice to English
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languageteachers, that they should surround learners
with the best examplesof language availablethat is
literature. They can integrate the arts, specifically
literature, into their teaching, and give the students
excellent opportunitiesto expressthemselvesinthe
target culture. Also Marcuse, the philosopher (in
Kushner, 1994) , says, “ Art cannot changetheworld,
but it can contribute to changing the consciousness
and drivesof the men and women who could change
theworld” . Itis timetotrest our studentsasthekind
of peoplewho can changetheworld.

Meanwhile, the result of the researcher’s
investigation on Poetry classto thefourth semester
students of English Department University of
Muhammadiyah Malang (Wahyuni, 2007) was
revealed that students ability in writing poem was
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still low. Even they had perception that reading and
writing poem were a difficult activity. They got
difficulty in expressing their feding, ideaand emotion
in a poem. Moreover, the students were lack of
vocabulary because they were not accustomed to
exploretheir thought and imagination into apoem.

Furthermore, the researcher found another
factor that caused the students had low potential in
writing poem was perhaps ineffective teaching or
inappropriate strategy used by theteacher inteaching
learning Poetry. Thefact that theteacher still had
tradition of teaching that istheteacher’sroleisbasicaly
that of instructor and knowledge transmitter. Thus,
the teaching approach in literature class is mainly
lecture-based with teacher-centered transmissive
models. Because of this, therearevery few classroom
activities that are learner-centered. The approach
thereby ignoresthelearners’ potentialsand resources
inexpressing their feeling openly. In contras, teaching
creativewriting poem tendsto informative theoretic
than productive apprecitive.

Sofar, many educatorsbelievethat if teaching
literaturefailsto enhancetoday’s classroom, itisnot
thefault of theliterature or thelearner, but rather of
the teachers and the strategies and approachesthey
used. This statement is supported by Brandes and
Ginnis(1986: 12) “Learning what ismeaningful and
relevant depends partly on what istaught and partly
on how itistaught”. It meansthat teachers should
find waysto maketheteaching and learning literature
moremeaningful. Oneof theaternativewaysto make
thestudentsactively involved intheteaching learning
processishby applying four-element response model .

I nteractive activity with four-element response
model isakind of open-ended approachinwhichthe
classdivided into four groupswith each group being
assigned adifferent task. Thisapproach will engage
thelearnersinthe process of interacting with thetext
material. Most learnerswill be actively involvedin
the discussion. Above al, this approach makesthe
material meaningful.

The abovefactsand conditionsthen becomethe
basisof choice of the problemsin thisresearch.

Redlizing that teaching writing poemisadifficult
activity and the strategy applied by the teachersis
less effective and tend to be informative and
theoretical one, therefore this research should be
conducted to maketheteaching and learning literature

more meaningful and give advantagesfor thelearners.
The problemsthat ariseintheresearch are
1. How does the teacher implement the four-
element response model in creative writing
poem?
2. How isthe students' response?

RESEARCH METHODOLOGY
Research Design

Quialitative approach isconsidered appropriate
used in this study. As Nunan (1992) saysthat if the
study concernswith understanding of human behavior
from the frame of reference the qualitative method
can beapplied.

Subject of the Research

Thesubject of the study was studentsof English
department, especially semester four who weretaking
Poetry Class. The researcher took class E as the
subject of theresearch which consisted of 32 students.

Resear ch I nstrument

Theinstrumentsused to collect thedatain this
research are pictures, observation, questionnaireand
students' work.

Data Collection

1. Developing theresearch instrument

2. Validating the research instrument with the
peer researcher

3. Adminigtrating the research instrument to the
subject of the studly.

DataAnalysis

After the data taken from observation and
guestionnaire collected, it will be analyzed
descriptively. The procedure of dataanalysiscan be
described asfollows.

1. Organizing the data from the students’

guestionnaire and observation
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2. Generating categories. identifying and
checking
3. Drawingverification

FINDINGAND DISCUSSION

Thissection presentstheresearch findingsbased
ontheresult of analysisof the collected dataand the
application of theresearch methodol ogy asdescribed
inprevioussession.

Resear ch Finding

The findings in this study are presented in
reference to answer the problem as stated in the
previouschapter a) how thelectureimplemented four-
element responsemoded in creativewriting poem, and
b) the students' response after having activity using
four- element responsein creativewriting poem.

TheTeacher’s Waysof Applyingthelnteractive
Activity with Four-Element Responsein Creative
Writing Poem

Thetotal number of studentswho participated
in Poetry class were 32. Before applying the four-
element response model firstly, the teacher divided
theclassinto4 groups(A,B,C,D,) inwhich each group
consisted of 8 students, and being assigned atask.
Every group had different activities.

In the first meeting the teacher asked the
studentsto discussthe object they had chosen.. The
group activitiesweredivided into two stages.

Sage 1 (one) consisted of 2 activities.

a. Preactivity

Theteaching learning processwas started with
brainstorming. Thebrainstormingwasgiventoraise
the students’ schemata about the object and theme
they were going to writein apoem. Beside that the
activity wasdoneby giving explanation to thestudents
about the process of creativewriting poemwith four-
element response model . The purpose of giving the
model wasto deliver the understanding deeply about
the literary product that was poem. Therefore, the
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studentswill haveknowledge and concept about poem
clearly. Thisactivity wascalled reconstruction.

The teaching learning process was conducted
firstly by asking the studentsto find and determine
the object they would bewritteninto apoem. Todecide
the object, the lecturer had already prepared many
picturesand thingsthat can be saected by the students.
Otherwise, the studentswere also given freedomto
select and find the object, especialy surrounding the
campus. Thisactivity was conducted cooperatively
becausethe purposewasto devel op socia sengitivity
and cooperative attitude among students.

Every group selected the object based on the
consensus of every group. There were groups that
selected things brought by the lecturer such as pen,
book, doll, and many kinds of pictures. Onthe other
hand, other groups also chose the things from the
surrounding of the campuslikeflower, water, legf, etc.

b. Whilst Activity

The next activity wasthe stage of imaging the
object. Inthisstagethe studentswereguided toimage
the object with many possibilitiesand also personify
the chosen object. Nevertheless, therewerea so some
studentsdoimagination by making comparison. Here,
the lecturer gave some questions to the students to
dig their imagination and creativeidea. Thisactivity
was considered as mental imagery.

The next activity was the stage of Interacting
on an affectivelevel. This stagewasto combinethe
result of imagination with themeaningful word. Here,
the studentswere asked to write many wordsor group
of sentencesthat related with theresult of imagination
toward the object.

Furthermore, after the students wrote many
words or sentences related to the object, the next
activity wasto summarize and devel op thewordsinto
the lyrics. After that, the words will be added with
other words to construct to be sentences. Those
sentences then became the lyrics of the poem, that
were being composed into stanzas.

Stage 2 (two) consisted of 1 activity.

c. Post activity

The post activity was conducted in the second
meeting. On the second stage the students were
sharing ideas of responsesto an object.
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Here, theteacher divided thelearnersintofive
new groups, so that each group will have amember
with different information.

The students started the discussion by making
draft of the poem combining, arranging and correcting
thelyricsthey composed to be an integrated poem.
After al werefinished, then every students published
his’her work by givinginterestingillustration and gave
ittothelecturefor evaluating. Thosewho had beautiful
work withinterestingillustration and appreciationwill
be put on the wall magazine. Thisactivity iscalled
evaluating the element of narration.

*

You're my Man

Nyt DINDA KUSLMASTITE
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After the students had finished doing their works
in groups, in the following meeting the teacher
instructed every student to compose hig’her own poem
based on his/her understanding. He/shewasfreeto
select thethemeor topic. Here, every student started
to practice creativewriting poemindividually. He/she
can expresshigher emotion and feeling into thework.
He/shealso can select theillustration or background
of picture based on the theme or topic she/he had
chosen.

Here are some examples of the students’ poem.

LOST FATHER

MY LOVELY MO

Picture 1. Hereare some examplesof the students’ poem
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Based on the poem the studentswrote we can
seethat they could apply thetheory they got fromthe
discussionin groupsby using four-element response
model. The composition of the poem was free or
outside the bounds of normal professional, and
technical formsof literature.

The Sudents response after having activity of
creative writing poem using Four-Element
Response model

After having the activity, the researcher
distributed questionnaire to some studentsrandomly.
It was 10 studentswho gave responsesin the activity.

When the lecturer gave them questions
related to their participation in the discussion, all
students said that they could involve wholly the
discussion and sharethe opinion each other. They aso
said that the discussion using four-element response
model could help them understanding the poem
atogether.

Even they could create the poem and express
their emotion and fegling freely.

Meanwhile, based on the students' response
toward the advantages of four-element response
model in creative writing poem was positive. They
said that they got many advantages such aslearning
togethernessathough differentideas, it can complete
each other, understand literature more clearly than
individual activity, can expresstheir feging, emotion
andimaginationfredy intheir poem. Thestudentsaso
werevery enthusiasmto participatein thediscussion.
Thefirst indicator wasthat each student was actively
involvedin every stage of discussion. The second was
thestudents' interest inthisactivity can be seenfrom
the result of the poem they created. Most of them
had i nteresting poem with different topic and theme.
They also could create wonderful illustration with
beautiful color which reflected their feeling and
emotionintheworks.

Discussion

After analyzing the data, the researcher found
out that theimplementation of four element response
model in creative writing poem is positive and
appropriateto motivate the students actively involve
in the discussion at the very beginning of, and
throughout the learning process. Based on the data
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foundthat al the students (100 %) enjoyed theactivity
because it could make them actively involved,
discussed and composed the poem. AsBenton (1992)
had altered to ook for amore open-ended approach,
“Four-Elements Response Model” so asto engage
the learner in the process of interacting with text
material in which in practice the class was divided
into groups and each group being assigned atask. By
doing the activity the literature subject becomes
meaningful.

When the focus of teaching shift from atop-
down teacher-knowledge gpproach to the participatory
student-response approach, themeaning of literary text
become persond through the spontaneousreaction and
direct response of thelearners.

Meanwhiletheteacher’sroleinthisactivity was
as mediator by encouraging learnersto have direct
and spontaneousinteraction with theliterary work by
focusing on crestive participation. Shealso helped the
learnersinteract with the text more profoundly. The
teacher’sroleasdefined by McRae (1991: 97) isas
intermediary between author, literary work, and
receiver inorder to open upamulti dimensiona sphere
of interaction.

The teacher also does not act as leader of the
class, but class|eadership emergesfrom within the
group. Furthermore, teacher acts as independent
parti cipationswithin thelearning-teaching group. Any
unnecessary intervention on the teacher’s part may
prevent learnersfrom becoming genuindly involvedin
theactivitiesand thushinder the development of their
communicativeskills.

SUGGESTIONAND CONCLUSION

The research was intended to see the
implementation of four-element response model in
creative writing poem. The research has been
conducted under the consideration that thisapproach
wastheappropriateinstructionin Literatureteaching.
Not many teachersusethisapproachintheir Literature
teaching.

This section presents the conclusion of the
research finding and suggestion for further researcher.



Concluson

Based on the research finding, the writer can

take several conclusions

1. FERM is an appropriate way to create a
communicative class, sotheactivity may be
one of the alternativeto be used at teaching
literature . Because it offers activities to
stimulate students activein class.

2. Teacher must have good preparation in the
activity such as the materials and other
sources, and also brainstorming for the
students.

3. FERM places studentsasthe subject or center
inteaching learning process, so the students
become the active processor at the class.

4. FERM will have colorful ideasin teaching-
learning process because every students has
freedomin expressing theidess.

5. Teacher never limits students’ opportunity
when they want to deliver their own idess,
opinion etc.

6. Theteacher doesnot as the main sourcein
theteaching learning process because he/she
encourage learners to have direct and
spontaneousinteraction with theliterary work
by focusing on crestive participation.

7. By applying FERM , teacher letsthe students
reconstruct the object in the passage, presents
their own mental images, associatewiththeir
own life experiences and evaluate the
mechanicsof the poem/narration

8. Theimportance of these activitiesis that
there must be cooperation and preparation
between students, and teacher.

9. The FERM activitiesgive many advantages
such as giving literature become more
meaningful, the students active participatein
class, force them to read much, and need
preparation. This activity also cannot be
applied in big class because the result will
not effective and satisfied.

Suggestion
For Teacher

It issuggested for teachersto understand more
about communicativeway inteaching learning

process in order to develop the quality of
teaching learning process especially related to
literature studies. By cregting thevariousactivity
in teaching learning process it will make the
students get knowledge and experiences.
Meanwhileworking together in group makethe
learners come to realize that literature is not
fossilized knowledge, butisarich and vigorous
resourcesthat can be explored and used in their
future study.

For Sudents

Hopefully students can involve in every
activity inteaching learning processsuch as
expressing their own mental images and
associatetheir own experiencesso that can
developtheir knowledge. Becauseinteractive
activitiesleads studentsastheactivelearners
intheteaching learning process.
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